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A. Significance 

The State of New Mexico’s Public Education Department (NMPED) is pleased to submit 

this mid-phase application for the New Mexico Teacher Residencies (NM Residencies) project. 

The project addresses three priorities of the 2023 Educational Innovation and Research (EIR) 

competition: Absolute Priority 1: Demonstrates a Rationale, Absolute Priority 5: Field-Initiated 

Innovations—Promoting Equity in Student Access to Educational Resources and Opportunities: 

Educator Recruitment and Retention, and the Competitive Preference Priority: Promoting Equity 

in Student Access to Educational Resources and Opportunities: Implementers and Partners. 

New Mexico recognizes that financial barriers to quality teacher preparation hinder the 

state’s educational equity goals. Quality teachers matter for all students, but, too often, our 

schools lack equitable access to a stable pool of strong teachers. In historically underserved 

communities, teachers are more likely to be in their first years of teaching and to leave the 

profession quickly; they are more likely to be hired from fast-track programs before they are 

fully certified; and they are more likely to come from backgrounds that do not reflect the 

students they serve. Lack of experience, under-preparedness, and lack of cultural and linguistic 

match with students all hamper educational development achievement.1 Conversely, better 

prepared, more experienced teachers are more successful at improving both learning and 

behavioral outcomes for children, and outcomes improve for all students when the teaching force 

includes individuals from a variety of backgrounds. 2 

To help address teacher workforce challenges, in 2022 the State passed a bill to support 

yearlong residencies, providing $35,000 per resident, $50,000 per program, and $5,000 each for 

mentors and principals. With its investment, the State intends to grow residencies to reduce staff 

turnover, eliminate shortages, increase teacher diversity, improve student outcomes during and 

after residents’ clinical placements, and reduce educational inequities across the state, including 

documented equity gaps in access to qualified educators that the Yazzie/Martinez v. New Mexico 

decision established.3 The NMPED is charged with implementing the teacher residency initiative 

and has embraced an active role in transforming the teacher preparation ecosystem into funded 
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residencies across the state that partner deeply with schools not only to address recruitment and 

retention needs but also to strengthen outcomes for students and to bring much-needed supports 

to current teachers (App. J1: Implementation sites). During the 2022-23 academic year, about 

260 new residents—nearly half the documented vacancies in the state—were prepared; roughly 

300 are slated to be prepared in the 2023-24 academic year. This proposal will further strengthen 

the existing statewide residency efforts, allowing NMPED to refine and expand the evidence-

based approach in use across widely varying cultural and geographic contexts. 

Three goals guide the project’s design and evaluation: 1) Strengthen recruitment and 

selection processes across preparation programs to attract, prepare, and retain a strong teaching 

force that reflects the state’s student population; 2) Reduce variability of implementation across 

different residency program types and localities to ensure equitable access to well-prepared 

teachers; and 3) Create sustainable funding streams with competitive wages so paid residencies 

can grow and become the norm in New Mexico. 

Absolute Priority 1: Demonstrates a Rationale 

NM Residencies builds upon research-based strategies shown to be highly effective in 

recruiting and preparing teachers who positively impact student outcomes in high-needs schools. 

A What Works Clearinghouse (WWC) Intervention Report summarizing findings across high-

quality evaluations of Teach for America (TFA) that meet WWC Procedures and Standards 

Handbook Version 3.0 found strong evidence that TFA teachers have positive effects on student 

math achievement—an outcome that would support New Mexico’s need to strengthen math 

outcomes—and potentially positive effects in science.4 NM Residencies uses the three critical 

components in the TFA model: selective admissions, intensive pre-service training, and 

intentional placement and induction supports. As such, the project evidences the rationale for a 

mid-phase project, as required by the proposal guidance. 

Absolute Priority 5: Educator Recruitment and Retention 

NM Residencies enhances this evidence-based approach with two additional innovative 
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project components, both with rigorous research findings suggesting they are likely to improve 

student outcomes in both the short- and long-term. The first is year-long teacher residencies, a 

promising preparation model that provides rigorous pre-service professional learning 

opportunities to teacher candidates resulting in full certification before becoming teachers of 

record.5 Teachers, like other professionals, must master a complex interplay between disciplinary 

knowledge and the application of knowledge to nuanced situations, no two of which are 

precisely the same.6 Paid, supervised work requirements from 1500 hours to several years are 

part of certification for architects, civil engineers, hairdressers, and pharmacists before they can 

be licensed to practice independently.7 Historically, teaching has not followed that standard, 

allowing for on-the-job training when unpaid preparation programs models did not graduate the 

teachers districts needed. Paid residencies improve upon the historic practice of student teaching 

and provide an alternative to fast-track programs, giving aspiring teachers a supervised context 

and ample time to apply academic learning in the classroom before being entrusted to teach. 

Evaluations of teacher residencies in recent years offer promising evidence of positive 

impacts, in particular around teacher retention in historically underserved schools, where 

turnover negatively impacts student outcomes.8 Studies of individual programs’ retention rates 

range from 80% to 95% after three years, and from 70% to 80% after 5 years, compared to 50% 

or lower on average across high-need schools.9 A rigorous analysis of federal Teacher Quality 

Partnership grantees’ residency programs has also found a statistically significant positive 

difference in residency graduates’ retention rates.10 Retention matters because high-needs 

students are more likely to be taught by a revolving door of novice teachers. Since first-year 

teachers have less positive impacts on student outcomes compared to experienced teachers, 

preparing new teachers through pathways that increase retention will help address the persistent 

achievement challenges in high-needs schools.11 Finally, since paid residencies are twice as 

likely to attract candidates from historically underrepresented backgrounds compared to other 

pathways, benefits accrue to high-needs students who will receive instruction from a stable 

workforce that is more representative of their own backgrounds.12 Promising evidence also 
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shows that residency graduates are more effective than other first year teachers.13 Scores on 

graduation exams have been stronger in residency graduates’ classes;14 residency graduates’ 

students have outperformed other first year teachers’ students on most statewide exams;15 

achievement in most subjects for first year residency graduates’ students have exceeded other 

novice teachers’ scores, and, in STEM fields, while lagging in early years, quickly surpass 

veteran teachers’ scores.16 NM Residencies will bring 1,800 residency-prepared teachers into the 

state. 

The second additional innovative evidence-based approach NM Residencies uses is pre-

service co-teaching. Teacher preparation programs can exhibit a wide range of clinical practice 

approaches, such as “gradual release” that begins with observation then incrementally allows 

candidates to take on more responsibility; “immersion,” where the class is led entirely by the 

candidate who then receives feedback; or “modeling,” where candidates watch, practice, and 

then replicate lessons. To our knowledge, evidence on the benefits of these clinical practice 

models does not yet exist. NM Residencies, by contrast, uses a promising instructional model 

that has a research base: Co-teaching. Co-teaching was initially developed to ensure special 

education students in inclusive settings have the supports they need to succeed. In addition to 

centering special education principles, co-teaching codified a set of instructional models for use 

when two certified teachers—one in special education and one in general education—collaborate 

in an inclusive classroom.17 Recently, a longitudinal analysis of special education co-teaching 

using fixed effects models and with a decade’s worth of administrative data in Massachusetts 

found significant positive impacts of co-teaching for both regular education and special 

education students.18 Co-teaching instructional models have also been used in pre-service 

settings. A rigorous evaluation of the impact of co-teaching on achievement outcomes during 

student teaching placements at a large regional university found that pre-service co-teaching 

models resulted in statistically significantly higher test scores compared to both regular student 

teaching placements and scores in classrooms with no student teacher at all. What’s more, scores 

improved for nearly every subgroup in every grade and every tested subject.19 
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Competitive Preference Priority: Implementers and Partners 

Eight institutions of higher education (IHEs) are currently partnered with NMPED to 

implement this proposal, all of which are Minority Serving Institutions. Six institutions—Eastern 

New Mexico University, New Mexico Highlands University, New Mexico State University, 

Northern New Mexico College, The University of New Mexico, and Western New Mexico 

University—are Hispanic Serving Institutions (HSIs). Two IHEs are community colleges: 

Central New Mexico Community College (CNM) is an HSI, and San Juan College is a Native 

American Serving Non-Tribal Institution (NASNTI). In addition, the University of New Mexico 

is expanding teacher education to its Gallup campus, which is a NASNTI. New Mexico does not 

currently have a Tribal College or University (TCU) with an approved teacher preparation 

program, but NMPED is working with Diné College, a TCU, to explore how to bring their 

Arizona-approved program into New Mexico so they can join NM Residencies. 

Engagement with these institutions to better serve underserved and high-needs students 

has been central to NM Residencies’ pilot efforts. Overall, the initiative has increased both the 

numbers and percentages of aspiring teachers who reflect the demographics of the state’s 

underserved P-12 populations. As the Yazzie/Martinez v. NM case found, the State’s educational 

system has systematically underserved students from Indigenous and Hispanic/Latinx 

backgrounds, in addition to students with disabilities and students from low-income 

backgrounds. The ruling specifically identified the need to increase teachers who reflect the 

multicultural and multilingual backgrounds of the students they will serve.20 Accordingly, NM 

Residencies focuses on recruiting, selecting, intensively preparing, and placing and supporting 

aspiring teachers who hail from local communities and are well prepared to best support their 

students, thus disrupting historic inequities. Additional financial incentives support these 

recruitment goals. The kinds of efforts that the participating MSIs have committed to as part of 

NM Residencies will change the face of P-12 education in New Mexico to the benefit of all. 

B. Strategy to Scale 

The State of New Mexico believes every aspiring teacher—and every student in New 
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Mexico—will benefit from a statewide system of teacher preparation that requires and supports 

paid residencies. This mid-phase EIR project proposal will provide the opportunity to extend the 

reach of residencies across geographies, demographics, and licensure areas and to gather 

evaluation data to help refine existing models, assess the impact of the initiative, and scale. 

B.1 Strategies to Address Barriers 

NM Residencies is the result of several years of New Mexico residency pilots. These 

efforts consistently surfaced three barriers that prevent the growth of high-quality residencies: 1) 

Programs, given typical recruitment efforts, are unable to attract enough qualified candidates 

who reflect students’ multilingual, multicultural backgrounds and/or who want to teach in high-

needs schools; 2) Programs, which are largely based on existing preparation models, exhibit 

wide variation in their implementation, compromising the consistency of program quality; and 3) 

Residencies do not have sustainable funding streams that both address aspiring teachers’ 

financial barriers and allow programs to scale. NM Residencies’ three goals and associated 

milestones and objectives are designed to address these barriers, and, where needed, to adjust 

course and refine approaches so that the state’s goal of scaling the work can succeed. Specific 

activities under each of the goals generally occur through direct technical assistance to local 

partnerships, in-person statewide community of practice meetings, and virtual focused learning 

and consultancies (See Appx J.2 for details on Goals and Strategies). 

Goal 1. Strengthen recruitment and selection processes across preparation programs to 

attract, prepare, and retain a strong teaching force that reflects the state’s student population. 

While financial barriers, addressed under Goal 3, are the biggest obstacle for achieving a well-

prepared teacher workforce that includes teachers from traditionally underrepresented 

backgrounds, funding is not the only barrier. Teacher preparation generally has used passive 

recruitment approaches such as flyer postings and advertising at college fairs, which favor those 

historically more engaged in the higher education system, resulting in a teacher pool that does 

not reflect most PK-12 students’ economic, cultural, and linguistic backgrounds. In addition, in 
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the past few years, these approaches have struggled to enroll enough candidates to meet hiring 

and program enrollment needs.21 The NM Residencies approach, developed from a field-

initiated effort that increased enrollment of candidates who reflect the multicultural, multilingual 

backgrounds of the students they serve, uses intentional partnerships with schools and districts 

with large proportions of historically underrepresented populations. The partnerships co-design 

recruitment and selection processes that use Grow-Your-Own approaches to identify current 

classified staff for resident candidacy;22 in addition, they design outreach approaches to local 

community members and career changers from other fields, such as healthcare, to enroll a highly 

promising local pool of teacher candidates. As an example of the impact of this approach, 

CNM’s partnership design led to a near doubling of the number of applicants representing the 

multicultural landscape of the high-need schools where the residency is located (43% to 81%), 

more than doubled bilingual applicants (21% to 44%) for their special education program serving 

high proportions of multilingual learners, and increased the percentage of candidates wanting to 

teach in high needs schools from 21% to 81%. As part of direct technical assistance and other 

supports the project will provide in NM Residencies, the kind of approach in use at CNM 

anchors the work around this goal. Additionally, supplemental stipends for candidates in high-

need licensure areas are part of recruitment efforts. 

Goal 2. Reduce variability of implementation across different residency program types and 

localities to ensure equitable access to well-prepared teachers. New Mexico is geographically 

vast and demographically diverse. Twenty-three recognized sovereign Indigenous Nations lead 

their communities within the State’s boundaries. This fifth largest state, with 121,000 square 

miles of land mass, houses 89 school districts and 96 charters, of which 44% are classified as 

rural; it is not uncommon for community members to drive over 200 miles to access shopping 

and other amenities. Over 60% of the State’s PK-12 enrollment identifies as being of Hispanic 

origin, and nearly 20% are English learners. Unsurprisingly, in such a context, pathways to enter 

teaching have resulted in a variety of approaches designed to serve local needs. While NMPED 

honors local strengths and needs, variability in teacher preparation can compromise P-12 
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students’ access to highly qualified educators. Accordingly, NM Residencies seeks to maximize 

the degree to which residencies across the state enact key quality principles. For example, the 

State sees pre-service co-teaching as a high-leverage approach to reduce program variability, as 

it 1) requires meaningful engagement of mentor teachers, who play a critical role in residency 

quality; 2) provides guidance for how to structure residents’ integration into schools, including 

how to ensure mentors and residents have adequate time to co-plan lessons together; and 3) 

focuses resident learning on pedagogies that impact student learning, which provides P-12 

classrooms where residents are placed with a strong instructional support model. 

In addition to the co-teaching component of NM Residencies, the NMPED’s Educator 

Pathways Bureau within the Educator Quality and Ethics Division (the lead for this application), 

is charged with overseeing preparation program approval and re-authorization in collaboration 

with the Professional Practices and Standards Committee, an advisory group to the Secretary of 

Education that ensures that high standards are maintained in the preparation and practice of 

professionally licensed school personnel.23 NM Residencies has built a collaborative process 

through its pilot to establish guidelines and standards for the state’s residency programs, 

resulting in increased requirements this year for programs’ candidates to be eligible for state 

funding (Appx J.3). Over the course of the project, NM Residencies will further codify and 

enact program design features that are deemed crucial for successful residency implementation in 

the areas of mentor and resident selection, co-teaching training and implementation, pre-service 

curriculum and assessment, and induction supports. Evaluation data on these efforts will allow 

the State to better support partnerships that meet the needs of the widely varied geographic, 

cultural, and linguistic backgrounds of the state while maintaining high standards of quality and 

evidence-based practices to ensure equitable access to quality teachers for all students. 

Goal 3: Create sustainable funding streams with competitive wages so paid residencies can 

grow and become the norm in New Mexico. Ultimately, the State cannot achieve its goal of 

having every student taught by a qualified teacher unless financial barriers for teachers to 

become well-prepared are removed. State investments have greatly reduced barriers, but two 
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issues remain salient. First, financial incentives to enter the profession through fast-track, 

teacher-of-record programs are strong. New Mexico has a three-tiered licensure system, with an 

initial guaranteed salary of $50,000. Individuals with no preparation at all can be hired in New 

Mexico through emergency licensure and fast-track programs as teachers of record, receiving 

full salaries plus benefits. Teacher residencies should ultimately match fast-track employment 

and pay packages—which will require increased residency funding and, potentially, licensure 

policies that equalize resident and fast-track pathways—to ensure New Mexico’s students all are 

assigned fully prepared teachers. As part of the NM Residencies vision, NMPED recently 

created a teacher residency license that will allow districts to hire teacher residents; now, the 

$35,000 state stipend can be used towards a salary and benefits package. In addition, NM 

Residencies partners with Prepared To Teach, a national expert in sustainably funding high-

quality teacher preparation. They have modeled a financial approach for the State to scale 

residencies (Appx. J.4), and NM Residencies will facilitate the adoption of these financial 

models, grounded in Prepared To Teach’s eight years of national, sector-changing work. The 

project will support partnerships in braiding existing educational resources into the State’s 

investment. Strategies will focus on adapting the “Three R’s” for sustainably funding 

residencies: 1) Reducing program costs and increasing financial aid, 2) Reallocating resources 

from existing instructional roles, such as tutoring and occasional substitute teaching, and 3) 

Reinvesting dollars to support the instructional benefits that residencies provide by identifying 

cost savings from reduced teacher turnover—estimated at between $10,000 and $20,000 per 

teacher per year—and anticipated savings in such areas as remediation, grade retention, 

attendance, and the elimination of inappropriate special education referrals.24

B.2 Management Plan 

To ensure successful implementation of these goals and their associated objectives on 

time and within budget, NM Residencies has a strong management plan. NMPED has worked 

for the past two years with its NM Residencies partner, Prepared To Teach, to design and 

PR/Award # S411B230039 

Page e27 



10 

implement the current state residency initiative on which the mid-phase plan is based. Both 

NMPED and Prepared To Teach have strong track records, independently and in partnership, 

managing complex, multi-million-dollar, multi-site projects and bring this expertise to bear on 

the development of the Management Plan, which is detailed in Appendix J.5.1. 

Three management structures guide the NM Residencies plan. First, the overall project 

has a steering committee, chaired by the grant’s project director, that meets monthly to review 

progress to milestones, findings from the evaluation, and emerging needs. Steering committee 

members will include the following: NMPED leadership; representatives from legislative bodies; 

New Mexico Deans and Director leads; PK-12 urban, rural, Indigenous, and multilingual leaders; 

and the state’s educational philanthropies. All these groups currently interact with and support 

efforts related to the NM Residencies pilot work.  

Second, each project goal and its associated objectives has a lead who manages efforts to 

meet the goal’s timelines and milestones, and to ensure the workstream is within budget. The 

first goal, strengthening recruitment and selection processes, will be led by 

Assistant Director for the Educator Quality and Ethics Division. This office oversees residencies, 

educator pathways, and grow-your-own programs. The second goal, reducing variability across 

programs, including implementing strong co-teaching models, will be led by  the 

state’s Teacher Residency Coordinator, who leads the community of practice efforts, visits 

programs to provide direct supports for their efforts, and is the point person for all local 

Residency Directors. The third goal, creating sustainable funding streams, will be led by 

 Executive Director of Prepared To Teach, whose national and state-level work in this 

area will ensure partnerships engage the most promising, up-to-date approaches both to braid 

new resources into and to realize cost efficiencies for their residency partnerships. Prepared To 

Teach will also bring resources to disseminate the lessons learned through narrative storytelling 

to support legislative and broader public understanding of the power and potential, as the 

evaluation finds, of funding residencies. The project leads for the three goals will work closely 

with the grant project director, who will meet both separately and together with the leads to 
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collaboratively plan communities of practice, direct local technical assistance, and provide 

virtual supports to meet project goals. 

Finally, each local residency partnership has an IHE Residency Director, as required by 

New Mexico statute, who is responsible for coordinating and leading local efforts across all three 

project goals. These Residency Directors have all been part of the pilot residencies, and all 

understand and support the goals and approaches of the project (see Required Attachments: 

Appx C.2 for letters and Appx J.6 for partnership descriptions). Residency Directors work 

collaboratively with both IHE and LEA leaders to build locally responsive and appropriate 

structures and approaches to engage, on the IHE side, faculty, field supervisors, and leadership 

and, on the LEA side, superintendents, human resources and curriculum and instruction 

leadership, principals, and mentors. Their local teams become part of the statewide community 

of practice, ensuring a strong linkage between the State’s vision for the work, project activities 

and milestones, and local residency partnership implementation. Appendix J.5.2 summarizes 

responsibilities for key parties for the project’s activities. 

B.3 Capacity to Scale 

NM Residencies serves rural and urban areas throughout New Mexico, including all 

racial, ethnic, economic, linguistic, gender, and ability groups in the state. From its inception, the 

project was intended to scale across all the teacher preparation partnerships in the state, with the 

goal of serving all public and charter schools. Several factors testify to the state’s capacity to 

scale the project. First, NM Residencies has strong legislative commitment, including funding of 

roughly $13 million a year, offering a $35,000 stipend to some 300 candidates annually. The 

NMPED currently manages the NM Residencies pilot, which in its first year graduated roughly 

250 residents and is projected to prepare some 300 candidates in the 2023-24 academic year. The 

State’s investment translates to $41 per student a year, compared to $22 per student in California, 

a state with a $650 million investment over 5 years in residencies.25 The Legislature’s investment 

in residencies is the foundation of the project’s capacity to scale. 
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Second, NM Residencies is embedded within NMPED’s Educator Quality and Ethics 

Division as part of the Educator Pathways Bureau. Here, residencies are integral to building a 

strong teacher workforce by using Grow-Your-Own teacher approaches, PK-20 partnerships that 

support current teachers and schools, and high-quality preparation and instructional models. The 

Bureau has a full-time Teacher Residency Coordinator whose daily work provides supports for 

eight of the ten state approved public teacher preparation programs and who will soon provide 

onboarding into the project for the remaining two programs and Diné College. The Bureau also 

has a full-time Preparation, Pipeline, and Recruitment Coordinator; both of these leaders work 

with the Assistant Director for Educator Quality and Ethics to align Bureau work, including 

residencies as a central focus, with NMPED’s vision and goals. 

Finally, NM Residencies partners closely with Prepared To Teach, the nation’s leader in 

developing sustainability funded residencies. Prepared To Teach has longstanding New Mexico 

partnerships, including two of the nation’s first sustainably funded programs, the nationally 

recognized Albuquerque Teacher Residency Partnership26 and a post-baccalaureate special 

education program at CNM, where the district funds residencies as part of its human capital 

investments. Prepared To Teach’s Executive Director spends much of her work time in New 

Mexico, collaborating with other Prepared To Teach team members to support the project. A 

focus on financial sustainability is key to the capacity to scale NM Residencies. By increasing 

funding through reallocation of existing dollars and prioritizing district investments in 

residencies, NM Residencies can become sustainable and scale to meet hiring needs across the 

state. Working with Prepared To Teach will increase local funding each year using existing 

resources until a 50% match of the state investment is realized (Table 1). Increasing local 

investments allows more residents to be trained annually with roughly the same state investment, 

and demand for new teachers is expected to stabilize at about 500 once graduates begin to take 

jobs. Total projected legislative funding needed to fund candidates at current levels would be less 

than the State’s current investments, allowing the state to explore ways to raise the stipends, add 

healthcare and benefits, or both, so that residency pathways can better compete with the 
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economic incentives of fast-track programs. 

Table 1: Projected Sustainability Impacts on Residency Costs and Scale Capacity 
Project 
Year 

Residents 
trained 

Total needed, $35k 
stipends 

Local funds: 10% 
initial, + 10% annual 

State funding 
needed for $35K 

Year 1 300 $10,500,000 $1,050,000 $9,450,000 
Year 2 350 $12,250,000 $2,450,000 $9,800,000 
Year 3 400 $14,000,000 $4,200,000 $9,800,000 
Year 4 450 $15,750,000 $6,300,000 $9,450,000 
Year 5 500 $17,500,000 $8,750,000 $8,750,000 

B.4 Mechanisms for Dissemination 

NM Residencies includes three robust dissemination mechanisms, in alignment with 

both NMPED’s and Prepared To Teach’s belief that resources that can help to improve public 

education should be free, readily available, and useful. First, materials developed from and for 

the project will be archived on both the NMPED and the Prepared To Teach websites. NMPED 

will develop an NM Residencies web page that archives project materials, including the kinds of 

materials that can support replication efforts, such as agendas and resources used for Steering 

Committee meetings Community of Practice convenings. Project reports and resources will also 

be disseminated through the state Deans and Directors group for preparation programs, the 

weekly Superintendents’ bulletin, and through reports to the Legislative Education Study and 

Legislative Finance Committees, the two bicameral, bipartisan groups that focus on education 

policy, programs, and finance. 

Prepared To Teach, as part of its national mission, will curate and archive resources that 

are widely applicable to the field such as sample district/program agreements, mentor, resident, 

and principal agreements, and resources along the lines of existing resources like A Primer for 

Incorporating Pre-Service Co-Teaching Into Teacher Residencies, Towards a National 

Definition of Teacher Residencies, and Registered Apprenticeship Programs and Teacher 

Residencies (Appx J.7). The project’s resources, like all resources on Prepared To Teach’s 

newly redesigned website, are fully searchable and can be explored by resource type (e.g., tool, 

brief, report, video) and topic (e.g., policy, partnerships, finance). This dissemination mechanism 
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enjoys a strong track record: Over the course of a typical three-month period, downloads are 

roughly 2,500. The web-based interface is user-friendly and engaging; viewers spend an average 

of almost two minutes on the webpages, nearly double the national average. 27 All new resources 

will also be promoted through the Prepared To Teach monthly newsletter, which has a 2,000 

person dissemination list and a high rate of click-through engagement, in addition to postings on 

LinkedIn and Instagram and through Pathways Alliance, a national group with strong 

dissemination efforts, where Prepared To Teach is a founding member.28

Second, the project will disseminate information through webinars and virtual and in-

person meetings, which are central to how Prepared To Teach supports the diffusion of 

innovation in the sector. Prepared To Teach has hosted or been invited to present at hundreds of 

convenings to share lessons around paid residency development. The project also has a national 

learning network of two dozen residency partnerships, where innovations will be shared. State, 

federal, and professional leaders regularly request Prepared To Teach’s participation in planning 

and attending meetings, where New Mexico’s residencies have and will continue to be featured 

prominently, as in a recent US Department of Education webinar and an upcoming Learning 

Policy Institute Teacher Licensure Collaborative meeting.29

Finally, the evaluator, Basis Policy Research, along with faculty and district leadership, 

NMPED, and Prepared To Teach, will collaborate on developing research reports, which will be 

shared with and accessible to policymakers and practitioners, to be disseminated to the field 

through research conferences and peer-reviewed journals. Track records for acceptance at these 

conferences are strong; in the past two years, over a dozen peer-reviewed presentations of 

residency partnership work have been accepted at national conferences. In addition, the 

evaluation findings will be submitted to the What Works Clearing house for consideration. 

B.5 Utility of Products 

For many reasons, the utility of NM Residencies products is highly likely to be of great 

service to the sector across a wide range of settings. First, the project will follow the approach 
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Prepared To Teach has used with materials development, using a Creative Commons license that 

allows users to rebrand, repurpose, and reuse materials as long as materials are not accessed for 

profit and credit is given to the project as the source. In the rapidly growing space of residency 

development, Creative Commons licensed resources are profoundly helpful, as evidenced by 

downloads on the Prepared To Teach website, the only group in the sector with such open 

source materials. In addition to more comprehensive resources like reports and briefs, the project 

will share manipulable documents, presentation slides with notes and commentary, and other 

tools that localities across the nation can access for free. 

Second, New Mexico has large numbers of rural, bilingual, and Indigenous populations, 

more than in most other regions in the nation. It is hard to find projects with large numbers of 

these populations, and applying lessons from small projects can be difficult. Achieving NM 

Residency goals in the New Mexico context, because of the state’s geography and population, 

will provide visibility into how best to serve rural, bilingual, and Indigenous populations through 

paid residencies. The lessons shared from the project’s implementation will specifically 

reference variations across rural, bilingual, and Indigenous contexts. 

Finally, the three goals of the project, to which objectives, activities, and evaluation 

efforts are aligned, represent what we believe to be universal barriers to scaling residencies. 

First, the need for robust recruitment of historically underrepresented teachers and individuals 

who reflect the cultural and linguistic backgrounds of the nation’s hardest-to-staff schools is well 

documented.30 Working to scale and systematize the successful recruitment efforts that CNM, as 

described above, has engaged across the other nine teacher preparation programs in the state over 

the course of the grant will offer important implementation lessons that the evaluation team will 

capture and the project will share. The second goal of reducing variability in program quality is 

also well documented in education, giving rise to efforts like Improvement Science and 

requirements for program fidelity in replication studies.31 NM Residencies will document 

important quality standards that residency partnerships should adhere to, helping elucidate how 

and when localities are able to fully meet those standards and/or suggest shifts that make 
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application across diverse geographies and populations appropriate. Sustainability, the third goal, 

remains, at this point in the history of teacher residency development, the most universal 

challenge.32 NM Residencies represents the first state-wide effort to align state-level investments 

and supports with local investments that can both grow and sustainably fund competitively 

funded paid residencies. Findings from this aspect of the project will, we believe, prove to be 

powerful across the sector, demonstrating what is possible within the educator preparation 

ecosystem through a well-documented case study of system change. 

C. Quality of the Project Design 

C.1 Conceptual Framework 

The conceptual framework for NM Residencies rests in an understanding that teachers 

matter and learning to teach well takes time. Admittedly, many tangible and intangible supports 

play into education’s ability to have positive impacts on students. Early childhood experiences, 

safe environments, supportive homes and communities, adequate resources to provide a range of 

learning and developmental opportunities, productive school-community connections, good 

leadership—all of these make a difference in our education system. But without strong, well-

prepared teachers, none of these—not even all of them together—can support students’ 

classroom learning and development to achieve the State’s educational goals. For most students, 

their teachers account for the most significant portion of time they spend interacting with adults 

during the school year. Who those teachers are and what they know matters. 

Developments in the science of learning and development make clear that teachers must 

know more than disciplinary information and how to manage a class.33 The human brain does not 

learn in isolation; it is part of an ecosystem that includes the body’s social-emotional well-being, 

which in turn is impacted by the supports and safety of their surrounding environments.34 In 

schools, teachers create the learning environments their students inhabit. Creating a good 

learning space requires a complex set of skills that needs both study and practice before an 

individual should lead a classroom. Accordingly, several key lessons for teacher quality, all of 

PR/Award # S411B230039 

Page e34 



17 

which require time to learn and master, form the underlying conceptual framework behind NM 

Residencies’ commitment to quality teacher residencies as critical to the state’s future 

workforce:35 1) Teachers must understand how to support learning for a range of individuals in 

their classrooms; residencies provide a year of hands-on experience to learn how to support 

student learning across differences before being responsible for a classroom; 2) Relationships are 

the most essential element in development and learning; residencies can provide future teachers 

the opportunities to develop the dispositions, socio-cultural knowledge, and self-awareness that 

put student relationships at the center of a classroom; 3) Students do not construct knowledge 

based on rote or repetitious learning of facts; knowledge accrues when individuals’ biology, 

experiences, relationships, and social constructs converge, and residencies can help future 

teachers learn to create culturally responsive and sustaining environments that help students 

construct knowledge; 4) Learning processes rely on social, emotional, and academic brain 

functions; the different parts of the brain that control social, emotional, and cognitive processes 

work in concert to produce knowledge, and residencies allow aspiring teachers to experience 

how integrating social, emotional, and cognitive supports improves outcomes; and 5) Adversity 

affects learning, and educators can and must mitigate the impacts of adversity on student 

learning; residencies can help candidates experience how adversity affects learning in specific 

individuals and learn what can be done to minimize adversity. 

The first principle undergirding the conceptual framework is that time to learn how to 

teach matters, for all the reasons that the Science of Learning and Development outlines. In fact, 

researchers have found that being fully certified to teach before being hired to lead a classroom is 

the single most important predictor of achievement in a school’s control—excluding immutable 

qualities students bring to the school such as socioeconomic status.36 Learning to teach requires, 

as with any clinical practice profession, an opportunity to work alongside an accomplished 

professional so future teachers can consolidate their knowledge through practice.37 No dentist or 

nurse or architect or carpenter or pharmacist practices independently before undergoing such an 

apprenticeship; teachers should also experience a clinical practice placement that does all it can 
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to ensure they understand and can support students’ full development. Since schools are 

organized around students’ development over the course of a year, preparation should entail at 

least one year of work in a classroom, co-teaching with a fully-credentialed, accomplished 

teacher, so that the aspiring teacher knows how students grow across the whole of a school year. 

Still, program variability could, in different contexts, compromise the impact of a year-

long residency; adding time to preparation without other shifts in practice will not necessarily 

meet the State’s goals for residencies. Accordingly, NM Residencies incorporates intentional 

instructional approaches, state-level oversight of evidence-based quality features, and 

collaborative learning opportunities to reduce program quality variability and ensure adoption of 

the most impactful aspects of residency programs. The logic model (Required Attachments, 

Appx G.) outlines key components of the conceptual framework for the project. 

C.2 Goals, Objectives, and Outcomes 

The NM Residencies plan includes three goals, 10 program objectives, and 12 program 

outcomes, specified and measured as follows and detailed in Appendix J.8. 

Goal 1: Strengthen recruitment and selection processes across preparation programs to 

attract, prepare, and retain a strong teaching force that reflects the state’s student population. 

Objective 1.1: Build strong IHE/P-12 residency partnerships. Strategies: 1.1a: Statewide 

community of practice meetings with IHEs and LEAs focused on building shared ownership, 

aligning to quality standards, and sharing promising practices; 1.1b: Individualized consultations 

with IHE/LEA partnerships to refine goals/processes. Outcome Measures: 1.1a: By Year 3, all 

public IHEs with state-approved teacher preparation licensure programs will have residency 

programs with leadership teams that have defined co-led structures with regular processes to 

monitor and refine residency implementation, as documented by NMPED program evaluation 

visits. 1.1b: Annually, 80% of participants will rate the state-level Community of Practice as 4 or 

better on Likert scales as being meaningful and supportive of local change efforts, as measured 

by items on annual participant surveys. Objective 1.2: Shift outreach and recruitment 
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approaches. Strategies: 1.2a: Annual review of hiring needs, community recruitment trends and 

opportunities, and revision of plans & materials; 1.2b: Recruitment events to attract strong 

candidates matched to hiring and diversity needs; 1.2c: Selection of residents aligned to 

licensure, demographic, and school hiring needs; 1.2d: Co-sponsorship of Educators Rising 

events to strengthen grow-your-own pipelines. Outcome Measure 1.2: By Year 5, 65% of 

residents will identify as at least one of the following in state administrative data: 

Hispanic/Latinx, Indigenous, bilingual, or male. 

Goal 2: Reduce variability of implementation across different residency program types and 

localities to ensure equitable access to well-prepared teachers. Objective 2.1: Build and grow 

year-long, full-time residency programs with rigorous, integrated coursework and clinical 

practice. Strategies: 2.1a: Residents placed in selected training sites, provide onboarding as part 

of staff; 2.1b: Annual stepback to refine integration of coursework, assessments, and clinical 

practice; 2.1c: Sequenced coursework aligned to InTASC[i] standards and integrated with 

clinical practice; 2.1d: Expand residency programs across licensure areas and to incorporate two 

additional institutions. Outcome Measure 2.1: An increase of 50 additional residents each year 

across the state's programs. Objective 2.2: Create systems to select and support strong cadres of 

mentor teachers. Strategies: 2.2a: Annual review of mentor selection processes to align to 

NMPED guidance for quality; 2.2b: Training of mentor teachers in program goals and 

curriculum, coaching, & expectations; 2.2c: Mentor professional learning and supports through 

meetings aligned to NMPED career ladder and NM Residencies goals. Outcome Measure 2.2: 

By Year 3, 90% of residents are placed with mentor teachers who have achieved Level 2 or 3 

licensure and who have received micro-credentials in resident mentoring. Objective 2.3: 

Develop statewide co-teaching expertise in residency classrooms, schools, and programs. 

Strategies: 2.3a: Annual co-teaching foundations and pairs training for mentors, residents, and 

faculty; 2.3b: Train-the-trainer workshops to embed capacity for co-teaching foundations and 

pairs workshops into LEAs; 2.3c: Co-teaching practices in use in residency classrooms 

throughout the state Outcome Measures: 2.3a: By Year 3, all public IHEs with state-approved 
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teacher preparation licensure programs will have engaged train-the-trainer pre-service co-

teaching training with partner LEAs; 2.3b: In Years 2-5, 80% of participants will rate the co-

teaching foundations and pairs training as positive, as measured by participant surveys. 

Objective 2.4: Ensure residents have supports to complete programs, secure State licensure, and 

launch successful careers. Strategies: 2.4a: Ongoing supports for residents to pass licensure 

exams and portfolio assessments; 2.4b: Residents offered positions in host districts; 2.4c: 

Induction supports for new hires, including cohort activities and classroom observations. 

Outcome Measure: 2.4: By Year 5, a total of 1,000 new residency-prepared teachers will have 

graduated, been hired, and remained teaching in New Mexico. 

Goal 3: Create sustainable funding streams with competitive wages so paid residencies can 

grow and become the norm in New Mexico. Objective 3.1: Build capacity across residency 

partnerships to braid resources for residencies' financial sustainability. Strategies: 3.1a: 

Exploration of fiscal and policy options to braid resources into residencies, including program 

redesign needs; 3.1b: Develop and annually refine local plans for the dollar amount and source 

of funding to dedicate to residencies through role reallocation and reinvestment approaches. 

Outcome Measure 3.1: By Year 5, all residency partnerships in the state will have identified 

sustainable funding streams that add at least $35,000 per candidate to the state's investment in 

residency candidates. Objective 3.2: Improve cost efficiencies and access to financial aid at 

IHEs. Strategy: 3.2: Engagement with individual IHE financial aid offices to maximize access 

to work study, workforce, and other financial aid. Outcome Measure 3.2: By Year 3, all public 

IHEs with state-approved teacher preparation licensure programs will have processes built into 

financial aid to identify work study eligible candidates and those with unmet financial need and 

to connect them to increased financial aid supports. Objective 3.3: Create an aligned Teacher 

Residency Apprenticeship program. Strategy: 3.3: Engagement with IHEs and LEAs to promote 

residency-aligned Registered Apprenticeships, integrating funding into financial aid and CTE. 

Outcome Measure 3.3: By Year 2, the State of New Mexico will have an approved Teacher 

Residency Registered Apprenticeship program. Objective 3.4: Solidify legislative support for 
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residency investments. Strategies: 3.4a: Development of resources and documentation 

explaining NM Residencies’ impacts; 3.4b: Annual presentation to legislature; 3.4c: Annual 

reports to LESC and LFC. Outcome Measure 3.4: By Year 4, teacher residency funding will 

become a permanent line item in the state’s education budget. 

C.3 Addressing the Needs of the Target Population 

Paid co-teaching residencies are appropriate for the high-needs students the project will 

serve, both as a pre-service licensure requirement and during the residency year. NM 

Residencies defines high-needs students, which all the NM Residencies partnerships serve, as 

students attending schools that meet the 40% free or reduced lunch eligible benchmark for being 

a Title I school. Novice teachers cannot put a class on pause and leave the room to seek advice 

from a supervisor for how to address a particular learning situation; residencies are designed with 

that reality in mind, providing co-placements with accomplished mentor teachers until aspiring 

educators have completed all credentialing work and demonstrated competence across all 

standards for performance necessary to ensure their readiness to practice. Known components of 

quality teacher preparation inform NM Residencies’ preparation designs. Schools have been 

selected for their supportive professional environments, which promote teachers’ learning and 

longevity, important qualities for teacher preparation sites.38 Residency curricula align with 

practice, a feature associated with stronger first-year performance.39 Recruitment from local 

populations will attract historically underrepresented populations into school roles. Mentor 

teachers will possess the knowledge, skills, and dispositions to positively impact both student 

and resident learning and development. Residents will be selected for their match with districts 

and commitments to students and communities they will serve.40 The co-teaching instructional 

intervention during the residency year is documented as effective, in particular for high-needs 

students.41 Accordingly, PK-12 students not only will have better future teachers; they will 

benefit instructionally during the residency year. This preparation design is both appropriate and 

profoundly needed for the students that NM Residencies serves. Underprepared teachers are less 
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likely to be able to meet students’ learning needs, and they are a major driver of teacher turnover. 

NM Residencies reverses the reality of the revolving door of underprepared teachers who serve 

in high-needs schools, improving PK-12 students’ outcomes. 

D. Quality of the Project Evaluation 

NM Residencies is designed to assess whether and in what ways pre-service co-teaching 

residencies improve teacher and student outcomes, offering the project the opportunity to explore 

the intervention’s potential. All the pre-service co-teaching residency settings serve high-needs 

students, defined as students attending schools that meet the 40% free or reduced lunch eligible 

benchmark for being a Title I school, students with disabilities, and/or students who are English 

learners (see App. J.1). Spread geographically across New Mexico, the schools in the study 

exhibit a diversity of demographics. Some serve racially isolated groups; some have 

demographic diversity; some have high proportions of linguistically diverse students; some are 

urban; some are rural. The range of settings will allow NM Residencies to explore both the 

impact of these promising innovations in teacher preparation and the feasibility of 

implementation across a range of settings. 

Basis Policy Research (Basis), an independent research firm with experience conducting 

large-scale evaluations of federally funded programs, will conduct a rigorous independent 

evaluation of the NM Residencies project. The evaluation is designed to (1) assess the impact of 

pre-service co-teaching residencies on student academic performance and (2) provide ongoing 

formative feedback through an implementation analysis and assessment of progress toward 

program objectives and goals that will facilitate data-informed continuous improvement of 

program practices. The evaluation design will provide timely feedback to inform mid-grant 

adjustments, while developing continuous learning feedback loops for the state to understand 

what works and what might not for NM Residencies implementation and impact. 

D.1 Methods of the Evaluation Will Produce Evidence Meeting WWC Standards 

The impact evaluation will use a regression discontinuity design (RDD) that meets 
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What Works Clearinghouse (WWC) standards without reservations for effects on student 

academic performance. Specifically, the impact evaluation will examine whether students in 

NM Residences co-teaching classrooms with residents experience different academic 

outcomes compared with students in classrooms without residents. Estimating the effect of 

co-teaching classrooms with a mentor and resident will be important because a positive effect 

would show stakeholders that residency co-teaching experiences are valuable, not only to 

participating residents (and their mentor co-teachers), but also to the students they teach 

during the residency co-teaching year, thus encouraging sustainability and scalability. 

Mentor co-teachers for the NM Residencies project will be selected based on 

NMPED guidance for quality. NMPED teacher quality ratings are categorical; progression 

from Level I to Level II or Level III after three years of teaching requires the teacher submit 

an application. There are teachers with more than three years of teaching experience in Level 

I, who are not eligible to be co-teaching mentors in the NM Residencies project, who are 

comparable to teachers in Levels II and III but only differ on the submission of the 

application. The impact evaluation will use this information as the forcing variable for the 

RDD, where Level I teachers with more than three years will be the comparison group and 

Level II and Level III teachers will be the treatment group. Given that not all Level II and 

Level III teachers will serve as co-teaching mentors, the design will be a fuzzy RDD where 

the impact estimate will be a ratio of the impact of co-teaching residency on student 

outcomes divided by the probability of Level II and Level III teachers serving as co-teaching 

mentors. In each year of the grant, the statistical and graphical integrity of the forcing 

variable will be tested to establish the smoothness of the density of the forcing variable 

around the cutoff. Additionally, the continuity of the relationship between the student 

outcome and the forcing variable will be tested. 

One threat to this study meeting WWC standards without reservations is participant 

attrition. If the treatment participants who leave the study are different than control teachers 

who leave in a manner related to outcomes of interest, then results will be biased such that 
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differences in outcomes cannot be attributed solely to the intervention. Thus, we will heed 

WWC recommendations and examine two kinds of attrition – overall and differential – to 

determine if the characteristics of participants leaving the study introduce bias. Moreover, 

we will use conservative attrition standards to determine if differential attrition is considered 

“low” or “high.” Basis will continually monitor attrition across groups and share results 

with residency partnerships and NM Residencies project leads as a means of providing 

formative feedback. 

The outcome data for the impact evaluation is an objective and valid measure of 

student performance, which the Basis researchers will obtain from NMPED for each of the 

grant years. Basis will standardize state assessment ELA, math, and science results based on 

state means and standard deviations by grade and subject area. NMPED will also provide 

teacher-level administrative data, including demographics and additional personnel 

information and student-level administrative data, including the link between teachers and 

students and demographics. 

To estimate the effect of NM Residencies co-teaching on student performance, we 

will use a two-stage least squares framework and predict selection as a co-teaching mentor, 

using the exogeneity of the forcing variable, and then estimate the effect of predicted 

selection as a co-teaching mentor on student achievement outcomes. The local linear 

regression equations may be specified as: 

𝐶𝑜 − 𝑇𝑒𝑎𝑐ℎ = 𝛼 + 𝛾𝑄𝑢𝑎𝑙𝑖𝑡𝑦 + 𝑋 + 𝜀 (1) 

and 

𝑌 = 𝜃 + 𝛽𝐶𝑜 − 𝑇𝑒𝑎𝑐 ℎ + 𝑋 + 𝜀 (2) 

where 𝐶𝑜 − 𝑇𝑒𝑎𝑐ℎ in equation 1 represents actual selection as a co-teaching 

mentor for teacher i in year y. 𝑄𝑢𝑎𝑙𝑖𝑡𝑦 is an indicator variable that equals one for teachers 

with Level II or Level III quality criteria and zero for teachers with three or more years of 

experience and Level I quality criteria. 𝑋 is a vector of teacher-level characteristics for 

teacher i in year y, including demographics and number of years of experience. The 
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estimated magnitude of the discontinuity in the probability of being selected as a co-

teaching mentor, 𝐶𝑜 −𝑇𝑒𝑎𝑐ℎ, is used in equation 2 to estimate the impact of co-teaching 

residencies on student performance. 𝑌 is the aggregated performance of students for 

teacher i in year y, controlling for student demographics. If the estimated coefficient for co-

teaching mentors, 𝛽, is statistically significant and positive, then we can conclude that NM 

Residencies co-teaching is more effective in raising student achievement than classrooms 

with no residents. 

Basis conducted a power analysis using PowerUp42 to estimate the minimum detectable 

effect size (MDES) that can be expected from the use of the fuzzy RDD to estimate the impacts 

of NM Residencies co-teaching on student outcomes. For the power analysis, we use a 2-level 

RDD with random effects. We assume 25 students perfor each pair of 120 residents and co-teaching 

mentors in elementary grade 3 through 8 classrooms with state standardized assessment data per 

year. Furthermore, we assume 20% of the variance explained by teacher-level covariates.43  These 

parameters will provide 80% power for MDES of approximately 0.095 in each year of the grant. 

D.2 Evaluation Focus on Effective Strategies for Replication 

The formative evaluation will include an implementation analysis that will examine the 

extent to which NM Residencies project components are implemented with fidelity and explore 

which components are related to improvements in teacher and student outcome, which will allow 

for a determination of the features that should be implemented in future replication efforts. The 

formative research questions in Table 2 are aligned to the NM Residencies project goals, 

objectives, and outcomes described in section C.2. 

Table 2: NM Residencies Formative Evaluation Questions 
Obj. Research Question Data 

Source 
1.1, 1.2, 2.1, 2.2, 
2.3, 2.4, 3.1, 3.2, 
3.3., 3.4 

Q1. To what extent are components of the NM 
Residencies co-teaching program implemented as 
intended? 

Program data; 
Surveys; Focus 
Groups 

2.1, 2.2, 2.3, 2.4 Q2. Is variation in the implementation of NM Residencies 
co-teaching components related to student performance? 

Program data; 
Surveys; 
Assessment data 
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Basis will use a three-stage implementation framework for the formative evaluation. 

Stage 1: Establish implementation fidelity metrics and targets. In coordination with the 

project team in Year 1, we will use the NM Residencies project logic model to establish 

implementation metrics that correspond with three dimensions of implementation fidelity— 

adherence, exposure, and quality of delivery—and aggregated to the participating IHEs. After we 

finalize the list of metrics, we will use data from the first year of the grant to develop an 

implementation fidelity rubric where we will set quantifiable targets scored on a three-point 

scale: (1) unacceptable implementation, (2) acceptable implementation, and (3) ideal 

implementation. This process will help us determine (a) where to set implementation target 

thresholds and (b) how the implementation fidelity indicators will be combined into scales. The 

latter will assist us in deciding whether we use a single, overall measure of implementation 

fidelity or sub-scales of fidelity that correspond to the three dimensions of fidelity. We will also 

propose criterion for ideal, acceptable, and unacceptable implementation to disaggregate the 

implementation data by (a) met all expectations, (b) met required expectations, or (c) did not 

meet required expectations. Stage 2: Analyze implementation fidelity data. We will score 

IHEs with an overall implementation score and scores by the three fidelity dimensions and flag 

IHEs with low implementation target levels in one or more metrics, as well as identify common 

areas where stakeholders are struggling to achieve high fidelity of implementation. By 

identifying this information, we can support the NM Residencies project team to support IHEs 

with implementation. Stage 2: Analyze relationships between implementation data and 

outcomes. We will use multiple regression models to examine the relationship between NM 

Residencies implementation fidelity and teacher and student outcomes. The models will include 

a variety of control variables, including information about IHE district partnerships, districts, 

schools, teachers, and students. In these analyses, we will test for significant relationships and 

report on the strength and direction of the relationships between implementation and outcome 

measures. These analyses will provide correlational results regarding how levels of key 

implementation components relate to outcomes to inform future replication efforts. 
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We will collect two categories of data sources for the formative evaluation: programmatic 

data and researcher collected data. Programmatic data will include all existing data sources 

collected by the NM Residencies program, including participation and personnel data. 

Participation data will include but is not limited to residency program recruitment and selection 

procedures, residents’ attendance at program events, resident classroom attendance, co-teaching 

hours, mentor attendance at training, and other available data indicating engagement in program 

activities. Personnel data will include residents’ application materials and mentor personnel 

history. 

Researcher collected data will include surveys and focus groups with residents and co-

teaching mentors (instruments can be found in Appendix J.9). Surveys for residents and co-

teaching mentors will be administered twice per year to measure changes in perception over 

time. The resident survey will focus on perceptions on preparedness to teach, including questions 

about planning and preparation, the classroom environment, classroom instruction, and 

professional responsibilities. The co-teaching mentor survey will focus on perceptions of the 

residency program’s support and training for mentors and mentors’ perceptions of residents’ 

preparedness to teach. A factor analysis will be completed after each administration to check for 

an internal consistency of .80 or higher. Survey items will measure change over time and inform 

program implementation. The survey will be administered electronically and in cooperation with 

the project team leads and school leaders. When convenient, the survey will be administered to a 

gathered group of residents and mentors to ensure a high response rate. 

Basis will use annual focus groups with groups of residents and co-teaching mentors to 

complement survey data. Resident and mentor focus groups will address two themes: 

operational and social feasibility. By operational, we mean the degree to which co-teaching 

training and support are meeting the needs of participants. Social feasibility refers to participants’ 

responsiveness to or acceptance of co-teaching training, as well as careful consideration of the 

resources or supports needed to implement, refine, and sustain programmatic components. We 

will systematically analyze the qualitative data using content analysis and employing the four 
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practices of identification, coding, categorization in a matrix, and inductive analysis. These 

approaches will be applied to audio transcriptions and reviewed in a random order multiple times 

to minimize order bias. Findings will be grouped into common themes and featured in formative, 

implementation, and summative reports to highlight key celebrations, areas needing 

improvement, and areas requiring further study. When appropriate, reports will include 

representative, anonymized quotations from NM Residencies program participants. 

D.3 Evaluation Plan Alignment to Project Components 

The evaluation plan is aligned to program goals, objectives, and outcomes, providing 

performance feedback to project leaders to facilitate data-informed continuous improvement. 

The evaluation plan includes both impact and formative research designs to assess the impact of 

the program on student outcomes, evaluate the implementation of programmatic components, and 

explore mediating factors (see Sections D.1 and D.2). The set of impact and implementation 

outcomes and measures selected for the project collectively provide the necessary data needed to 

evaluate the project’s progress towards and ultimate achievement of goals in addition to ensuring 

strong performance management and continuous improvement processes. Moreover, the 

implementation fidelity analysis will provide information regarding the thresholds for acceptable 

implementation. 

D.4 Evaluation Performance Feedback Processes 

Basis will present findings from this evaluation through five types of deliverables: 

Discover Day sessions, implementation metrics reports, interim reports, a summative report, and 

WWC reporting. Additionally, results from the analyses and deliverables produced through this 

evaluation may be used by the NM Residencies project team for grant reporting to the U.S. 

Department of Education. Discover Days. Basis researchers will facilitate three Discover Day 

sessions per grant year to foster collective sense-making with NM Residencies stakeholders 

about findings from the program evaluation. Basis uses Discover Days with our partners to 

cultivate trusting relationships, encourage feedback loops, and support continuous improvement. 
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Discover Day sessions are designed as a dedicated window of time (typically one full day or two 

adjacent half days) to take a deep dive into results from evaluation efforts, co-interpret results 

with project staff, and development collective insight on conclusions and next steps that may 

lead to potential adjustments in grant activities and/or evaluation efforts. Implementation 

Metrics Reports. In Years 2-5, Basis will produce quarterly implementation metrics reports that 

provide the most recent and cumulative prior data from the fidelity of implementation analyses. 

The reports will provide continuous and timely feedback to inform programmatic decisions. 

Interim Reports. Basis will produce four interim reports at the end of Years 1-4. The interim 

reports will be organized by the evaluation questions and present data available through the 

reporting period. The reports will provide formative feedback to the NM Residencies project 

team to inform programmatic decisions and federal reporting. Summative Report. Basis will 

produce a final report that captures the entire project scope. The report will be organized by 

evaluation question, describing the fidelity of implementation, relationships between 

implementation and outcomes, implications for replication, and overall impact of the NM 

Residencies project. Basis will submit the summative report to the NM Residencies project team 

at the end of Year 5. WWC Reporting. Basis will produce a report of the project’s impact 

design methodology and results for WWC review and reporting. The WWC report will be 

completed at the end of Year 5. 
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