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SELECTION CRITERIA 1. NEED FOR PROJECT 

I. Introduction 

The Eastside Full-Service Community School Project, referred to as the Eastside Project 

in this proposal, builds on 15 years of successful community school partnerships and school 

improvement experience in AISD, with the goal of stabilizing and strengthening Austin's most 

at-risk feeder pattern of schools, the Eastside Vertical Team. These schools, located in the heart 

of Austin's oldest Hispanic and African-American working class neighborhood, have faced 

challenges of school closure, inconsistent academic performance, economic, educational and 

environmental inequities, enrollment pressures brought about by gentrification and charter 

school competition, and underfunding at both the state and local levels. At the same time, 

Eastside schools have demonstrated resilience, creativity and a sense of shared history and 

purpose that has helped this community defy the odds, resulting in pockets of excellence. 

Our goal is to build on these community strengths in order to create a consistent, 

stable and sustainable network of community schools in the Eastside Vertical Team. In this 

proposal, we will describe past community school work that has demonstrated the positive 

effects of this approach in the Eastside. What we have not been able to do, however, is create the 

feeder pattern-wide systems, sustainable resources and consistent educational practices that 

result in educational success for all students. This project will create those equitable systems, 

resources and practices by establishing three high-functioning full-service community schools, 

and building capacity in the entire feeder pattern for long-term expansion to all schools. 

The coalition submitting this proposal consists of the Austin Independent School District 

(AISD), Austin Voices for Education and Youth (AVEY) and Communities In Schools (CIS), 

with a number of other nonprofits, city and county agencies and community groups participating 

in planning and providing services. The three lead partners have worked closely on community 
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school efforts in Austin since 2007, with efforts at Webb Middle School and Reagan High 

School receiving national recognition as best practice community schools.1 AVEY was also the 

recipient of a USDOE full-services community schools grant in 2016 that supported successful 

expansion of community schools in north Austin. 

Context of the Project 

The Eastside Project is located in a collection of neighborhoods on the east side of 

Interstate-35, with Austin's vibrant and prosperous downtown (including the University of Texas 

at Austin) on the west side. With only the space of a busy highway separating these two areas, 

they might as well as be a hundred miles apart. Towering glass buildings, expensive hotels and a 

huge college football stadium face off with small working-class houses, tacquerias and run-down 

warehouses. Yet the eastside is, in many ways, ground zero for Austin's history and culture. 

The three neighborhoods surrounding 

the anchor schools for this project (Martin 

Middle School in Holly, Allison Elementary 

in Montopolis and Govalle Elementary in 

Govalle) were among the earliest settled in 

Austin, going back to 1832. Holly was 

populated by white European immigrant 

workers, many from Germany, in the 1800s. 

In the early 1900s, Mexican immigrants 

began moving into Holly. Freed slaves had 

1 Webb and Reagan were recognized as two of 10 national best-practice community school turnaround projects in 
Community Schools: Transforming Struggling Schools Into Thriving Schools (2016). Center for Popular Democracy, 
Coalition for Community Schools and Southern Education Foundation. https://populardemocracy.org/news/ 
publications/community-schools-transforming-struggling-schools-thriving-schools 
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formed an enclave on the northern edge of the neighborhood. Early residents of Holly would 

have seen cattle drives moving north along the Chisholm Trail. Much of today's Govalle 

neighborhood was in a floodplain, with rich agricultural land. Vegetable truck farms dominated 

this part of Austin, originally settled by Swedish immigrants who called the area "Ga Valla," 

meaning "good grazing.” Montopolis was created across the Colorado River from Austin as a 

competing city at a high point above the flood plain, but its population never took off. Annexed 

by Austin in the 1950s, Montopolis was, and still is, one of Austin's poorest neighborhoods. 

Segregated schools and "redlining," based on a city plan created in the 1920s, pushed 

African-American and Hispanic families farther east, into Govalle and Montopolis. City services 

and paved streets didn't come to many residents until the 1970s, but these communities formed 

vibrant cultures centered around churches and community organizations. Zavala Elementary 

School organized to shut down a metal smelter next door that flooded the school with toxic 

fumes. Metz Elementary (now closed) and Sanchez Elementary formed Texas' first association 

for bilingual education. Blackshear Elementary, in the 1930s, organized the first school library in 

the Southwest at an African-American school and advocated for the first school lunch program in 

east Austin. Organizing (and advocacy with local U.S. Representative Lyndon B. Johnson) led to 

the construction of the first two public housing projects in the U. S. being built in the Holly 

neighborhood in the 1930s. Residents also organized in the 1990s around environmental issues, 

closing a large power plant and an oil tank farm that poisoned neighborhood water sources. 

As Austin has grown, more affluent homeowners have set their sights on the east side 

because of its convenient location to downtown. This has led to affordable housing being torn 

down and replaced by luxury apartments. Property values (and property taxes) have put pressure 

on families whose local roots stretch back 4+ generations to consider moving out. The schools 

that have traditionally served working class families have also faced closure pressures, with two 
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schools (Brooke and Metz) closed in 2019. Academic struggles caused the local high school, 

Johnston, to be closed by the state in 2009. It was reopened as Eastside Memorial High School 

the following year, but academic struggles continued until a community-organized turnaround 

effort (co-led by AVEY) used community school strategies to stabilize and improve the school. 

The targeted neighborhoods are also asset-rich. Because of their central location in 

Austin, as well as high levels of need, many nonprofits and city agencies have located 

themselves in this area. Small factories and home-grown businesses have also traditionally 

provided work opportunities for families. Austin Community College Eastview Campus opened 

in 1999, focusing on health and education careers, with the University of Texas at Austin a short 

bus ride away. Over the past 10 years, Austin's "creative class" has begun to make the Eastside 

their home. While some might see gentrification, these new residents, including artists, 

musicians, and tech industry workers, have become advocates for a strong, diverse and 

affordable community that includes high-quality and diverse public education. 

This proposal will meet the requirements of Absolute Priority 1-Title IA Schoolwide 

Program Eligibility and Absolute Priority 3-Capacity Building and Development Grants, as 

well as Competitive Preference Priority 1-Meeting Student Social, Emotional, and Academic 

Needs and Competitive Preference Priority 2-Strengthening Cross-Agency Coordination and 

Community Engagement to Advance Systemic Change. 

II. Target Population and Needs Assessment 

A. Our approach: In alignment with Absolute Priority 1 (Title 1A Schoolwide Program 

Eligibility), Austin ISD and the partner organizations in the consortium (Austin Voices for 

Education and Youth and Communities In Schools) will expand or establish three sustainable 

full-service community schools at Allison Elementary, Govalle Elementary and Martin Middle 
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School, all of which receive Title I schoolwide services, in the Eastside Early College High 

School Vertical Team, building on existing community school services and practices. 

In alignment with Absolute Priority 3-Capacity Building and Development, the 

Consortium proposes to perform a needs assessment and that will lead to the development of 

community school programs, systems, practices and community-wide services serving all of the 

remaining campuses in the Eastside Vertical Team, including the high school (Eastside Early 

College High School) and three additional elementary schools that feed into Martin Middle 

School. This project will take a systemic approach by strengthening the continuum of services–– 

both the services that exist and those that are needed—and also the organizational and structural 

elements that are essential for sustaining a vertical team-wide FSCS model. We propose to build 

on existing community school elements, increase school resources at the three target campuses to 

strengthen a coherent pipeline of supports, and build organizational capacity that will create a 

comprehensive continuum of supports that benefit all schools in the Eastside Vertical Team. 

B. Community Demographic Characteristics: Austin is known for being home to 

leading technology companies, having a vibrant creative scene that hosts events like the annual 

SXSW film and music festivals, and for the prosperity that comes with being home to the state 

government in the second largest state in the U.S. But Austin is also one of the most 

economically inequitable cities in America (consistently ranking in the top ten) in a state that 

leads the U.S. in both family and child poverty. Poverty is concentrated in the "eastern crescent," 

which includes Central East Austin and the area served by the three FSCS campuses. Higher 

rates of crime, homelessness, and child poverty are present in this area, as well as reduced access 

to healthcare and nutritious food (Central Health, 2018).

 The area of Central Austin in which the three target campuses are located is 
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characterized by high rates of poverty relative to 

Austin's overall rate of 19.8% with 90%+ at the 

FSCS campuses economically disadvantaged. Note 

that two census tracts (10 and 8.01) show lower 

rates of child poverty because of recent 

gentrification, while most of the target area is well 

above the district average. Gentrification over the 

past five years (including the construction of high-

end apartments on former industrial properties) has 

skewed census data and has increased inequities, with increasing costs for rent and property 

taxes. Many of the new residents either are young singles/couples without children, or families 

with young children. More than 80% of students attending the three target campuses and its 

feeder middle and high school live in the 78702, 78721 and 78741 zip codes. Pockets of the 

target area (including the Montopolis and Govalle neighborhoods) have higher population 

density, lower educational attainment, lower household incomes, and a much higher rate of 

households living in poverty compared to the entire geographic area served by AISD. The 

Eastside Vertical Team attendance area has nearly double the rate of households living at 200% 

of the poverty level than AISD as a whole. Austin Police Department July 2022 data shows a 7% 

year over year increase in violent crime in the two districts contiguous with the Eastside Vertical 

Team, with the Montopolis neighborhood (surrounding Allison Elementary) ranked as one of 

Austin's highest crime communities (Austin Police Department, 2022). 

The population of individuals who did not complete high school (or equivalency) by age 

25 in several census tracts (23.21, 21.11, 9.01, 8.04, 8.02, 8.01) served by the projects is nearly 

triple the rate of the rest of the city, and the rate of those whose highest level of education is high 
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school completion is double the rate of the rest of the city. The percentage of residents who are 

foreign born (14.4%) is actually below the city average (18.0%). This reflects that this area is 

populated by many low-income families who have generational ties to the community, as well as 

those who are in three public housing projects. 

Eastside Vertical Team Census Data - Income, Education, Health Insurance 
Census Category Eastside VT AISD 

Median household income $64,478 $75,752 

Families below poverty level 23.7% 12.5% 

Child Poverty 34.4% 16.4% 

Families below 200% poverty level 51.9% 24.0% 

Population age 25 and older not graduating high school 15.9% 9.7% 
Age 25 and Older with Highest Educational Attainment High 
School Graduation (Including Equivalency) 32.2% 24.4% 

Unemployment rate 4.7% 3.2% 

No health insurance coverage 29.0% 14.6% 

Foreign-born 14.4% 18.0% 
Source: U.S. Census Bureau, American Community Survey, 2020 

The majority of households in the community spend more than 35% of their income on 

housing expenses, with many spending more than 50%. Due to the high cost of housing, 64% of 

households live in rental housing (with several census tracts with 90%+ renters), with many 

moving frequently in search of affordable housing, which has become a great challenge in recent 

years in Austin, impacting students who must switch schools and even school districts because 

their families can no longer afford their rental. Most residents live in rental units, and the 

population density is greater in this area than the rest of AISD. 

Eastside Vertical Team Census Data - Housing 
Census Category Eastside VT AISD 

Households with Rent ≥ 35% of Income 50.1% 38.9% 
Renter-Occupied Housing 64.0% 55.0% 

PR/Award # S215J220242 

Page e20 

7 



  

  

 

 

 

Population Density (Persons per Square Mile) 5,431 3,266 
Source: U.S. Census Bureau, American Community Survey, 2020 

The areas served by the three FSCS campuses and the entire Eastside Vertical Team have 

been hit especially hard by the COVID-19 pandemic. These communities have higher 

concentrations of individuals with multiple risk factors for severe disease, coupled with high 

rates of poverty (see Figure 7 below). Areas in red are census tracts falling in the highest 20th 

percentile for prevalence of 3 to 7 risk factors 

for severe disease (where hospitalization is 

likely to be highest). In the Eastside Vertical 

Team attendance area, 29% of individuals have 

no health insurance coverage compared to 

14.6% for the entire city. During the July 2020 

surge of COVID cases, the positivity rates in zip 

codes 78702, 78721 and 78741, where more 

than 80% of students at FSCS schools live, were 

among the highest in Austin (35%+) (Austin Public Health). Reasons for this include that many 

individuals in these zip codes are “essential workers” and lack the ability to work from home. 

Additionally, low-income families in these neighborhoods have a larger number of people living 

in a single household, making it difficult to isolate, thus increasing contact (Austin Voices, 

2020). Family Need Surveys (administered annually by the Family Resource Center at Martin 

Middle School) report over 10% of students with asthma/symptoms of asthma, a key health 

factor affecting attendance. 

Mental health is also a crucial need in this community. The Community Action Network 

(CAN) reported that, even before the pandemic, there were mental health issues amongst youth, 
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but they have consistently risen since then. From 2016 to 2020, there was a 379% increase in the 

number of children and youth who received crisis services through Integral Care’s (the 

city/county mental health services provider) 24/7 Helpline. Between 2017 and 2019, there was a 

46% increase in child emergency room visits for mental health or related issues and a 20% 

increase in youth visits. Unfortunately, capacity for mental health services delivered at AISD 

campuses were significantly reduced during the pandemic, both because of the lack of contact 

with youth in-person and a change in providers. 

C. Vertical Team Needs Assessment: A wide range of information was gathered from 

community stakeholders, school staff and community partners in the development of this 

proposal. The needs assessment process included the following: 

1. Conversations with principals and staff at FSCS campuses to determine strategic 

priorities for pipeline services and grant funding. 

2. A community planning dinner and follow-up conversations (hosted by AVEY) with 

Martin Middle School parents and staff, focused on post-COVID challenges, the 

Innovation Academy at Martin and the transition to 6th grade campuses at feeder 

elementary schools. 

3. Annual Family Needs Surveys (discussed later in the proposal) administered by the 

Martin MS Family Resource Center. 

4. Annual AISD staff and parent survey data. 

5. A SWOT analysis performed over a 3-month period during the COVID-19 pandemic 

involving over 30 community partner organizations supporting community schools, 

including those in the Eastside Vertical Team. 

6. Annual data and reporting from key community partners, including AVEY, CIS and 

United Way for Greater Austin. 
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7. Conversations (including zoom meetings) with parent participants in the AISD Families 

as Partners program and AVEY' Community Block Leaders program. 

8. Data presented at a citywide summit hosted by AVEY with over 200 participants, 

focused on housing, health and food challenges during the pandemic. 

9. A Youth Equity Summit hosted by AVEY in Spring 2022 with participants from 14 

middle and high schools, including Martin Middle School and Eastside Early College 

High School. Data around youth priorities informed this proposal. 

In addition, information that was gathered between 2013 and 2019 as part of a joint 

community engagement Eastside Vertical Team project between AISD and AVEY which led to 

expanded early childhood services and the establishment of a STEAM-focused Innovation 

Academy at Martin Middle School. During this time, AVEY did an extensive asset mapping 

(contained in the proposal). All of the FSCS schools in this proposal (Allison, Govalle and 

Martin) were active participants in this community engagement process. 

The Eastside Vertical Team agreed on the following joint mission statement (a first in the 

school district): The Eastside Vertical Team, a culturally and linguistically diverse network of 

neighborhood schools that strives for educational excellence and equity of outcomes, will work 

together as a team to educate students to be resilient leaders, prepared for success in a rapidly 

changing world. We will do this by: 1. Fostering and honoring partnerships between families, 

schools and community; 2. Cultivating a campus culture of that is inclusive, compassionate and 

responsive to the needs and strengths of students and community; 3. Preparing students for 

college and careers, including science, technology, engineering and math (STEM), through a 

wide variety of experiences and rigorous academic preparation; 4. Supporting the whole child 

with the resources needed for social, emotional and academic success; Promoting and 

sustaining a vibrant community of innovative educators who are respected and supported as 
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professionals. 

The Eastside Vertical Team also adopted the following beliefs, which closely align with 

the community school framework: 

● We believe that local schools are at the heart of a community, and that every child should 

have a high-quality neighborhood school to attend. 

● We believe that all students, given resources and support, can be academically successful. 

● We believe that strong relationships with caring adults can make a difference in the lives 

of children. 

● We believe that all members of the school community should collaborate and be 

accountable in deciding what is best for children. 

● We believe that children should be motivated and prepared to give back to their 

community as productive citizens. 

Needs Identified by Stakeholders: During the needs assessment process, stakeholders 

identified the following needs to be addressed during the Eastside Project: 

1. Family needs and instability affecting student performance. 

2. Gaps in academic performance that were exacerbated by learning loss during the 

COVID-19 pandemic. 

3. Gaps in mental health supports for students, reflected in an increase in behavior issues 

and "acting out." 

4. A need for more support for the "Innovation Academy" and STEAM programming in the 

vertical team. 

5. A need for better transitions between schools and coordinated preparation for the Early 

College and STEM programs at Eastside. 

6. A "leaky pipeline" causing enrollment issues, with too many students going to 
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surrounding magnet schools or other AISD campuses. 

7. More capacity for early childhood programs, including early childhood assessments. 

8. More support for teachers, staff and principals that would reduce turnover. 

9. More opportunities for meaningful participation by parents and community in campus 

planning and leadership. 

10. More capacity for community school supports, including after school programs, 

mentoring, tutoring and enrichment (fine arts, athletics). 

Target FSCS Campuses: The three target FSCS campus communities–Allison 

Elementary, Govalle Elementary, and Martin Middle School–have high rates of students living in 

or near poverty and students classified as at-risk by the state of Texas. High percentages of 

students at all three campuses are identified as English Learners, and as many as 24% of students 

on these campuses are highly mobile, having switched campuses in the past year. 

Student Demographics at FSCS Campuses 
Demographics Allison ES Govalle ES Martin MS 

# of students 

Fall 2021 PK3 -
5th:381 

Fall 2022 PK3 -
6th: 404 

Fall 2021 PK4 -
5th: 325 

Fall 2022 PK3 -
6th: 350 

Fall 2021 6th-
8th: 465 

Fall 2022 7th-
8th: 300 

African American 3% 16% 17% 
Asian/Pacific Islander 1% <1% 2% 
Hispanic 94% 81% 78% 
White 2% 2% 2% 
Economically Disadvantaged 
(defined as household income 185% 
or less than the federal poverty rate) 91% 90% 95% 
Immigrant Students 7% 6% 8% 
Mobility rate 15% 14% 24% 
At-risk 72% 67% 81% 
English Learner 46% 34% 36% 
% receiving Special Educ. services 18% 19% 26% 
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Source: 2021-22 Fall Snapshot Data, 2020-21 Texas Academic Performance Report, Texas 
Education Agency; AISD Office of Refugee Services. 

In addition, the Eastside Vertical Team serves a total of 2,696 students at seven campuses. 

In February 2022, AISD district administration decided to close 6th grade at Martin, 

effective Fall 2022, and open 6th grade classrooms at Martin’s feeder elementary campuses, 

including Allison and Govalle, due to low academic achievement and a loss of enrollment 

annually, as students opted for transfers to other AISD schools or left the district altogether 

instead of enrolling at Martin and another nearby AISD middle school. AISD leaders said they 

hoped that keeping sixth-grade students at their elementary schools for one more year could 

improve their academic performance and offer them "more stability and more opportunities for 

them to grow and be supported” (Austin American Statesman). 

 Students and their families at the three target campuses speak many different native 

languages, including Spanish, Haitian/Creole, Amharic/Tingrinya (Ethiopian dialects), Dari, 

Kinyarwanda, and Farsi, and these campuses are culturally rich. However, refugee and 

immigrant students arriving at these campuses have traveled a great distance and experienced 

great trauma, and their families lack resources to aid their children’s and their own transitions. 

For example, Allison Elementary welcomed approximately 20 elementary students last school 

year who are new arrivals from Honduras. The children have no prior schooling experience, and 

the families have tremendous needs, with schools needing to become their hub for resources. 

Students at these three proposed FSCS campuses struggle academically, with the majority 

of students not meeting grade-level standards on the State of Texas Assessments of Academic 

Readiness (STAAR) in Spring 2022. 

Student Academic Assessment Data at FSCS Campuses, Spring 2022 

Allison ES Govalle ES Martin MS 
Meets grade level standards for: 
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3rd - 5th Grades Reading/ELA 40% 33% N/A 
3rd - 5th Grades Math 28% 15% N/A 
6th - 8th Grades Reading/ELA N/A N/A 29% 
6th - 8th Grades Math N/A N/A 17% 
6th - 8th Grades Science N/A N/A 15% 
6th - 8th Grades Social Studies N/A N/A 8% 

This Spring 2022 data reflects drops in achievement from Spring 2019, typical of most 

student achievement across the nation, with a more dramatic decrease in mathematics. However, 

academic achievement as measured by STAAR assessments pre-pandemic indicates a long-time 

need for improvement. Note that in 2019 the Texas Education Agency utilized separate tests for 

Reading and Writing and in 2022, the Reading/ELA assessment assessed both reading and 

writing, with an extended constructed response (essay) at each grade level assessed. 

Student Academic Assessment Data at FSCS Campuses, Spring 2019 
Allison ES Govalle ES Martin MS 

Meets grade level standards for: 
3rd - 5th Grades Reading/ELA 32% 23% N/A 
3rd - 5th Grades Writing 28% 16% N/A 
3rd - 5th Grades Math 45% 35% N/A 
6th - 8th Grades Reading N/A N/A 25% 
6th - 8th Grades Writing N/A N/A 16% 
6th - 8th Grades Math N/A N/A 32% 
6th - 8th Grades Science N/A N/A 34% 
6th - 8th Grades Social Studies N/A N/A 19% 

Early Childhood Needs: In Austin, 33% of two-parent families with low income have 

both parents working, and 80% of single-parent families with low income are working and are 

still unable to meet their basic needs (UWATX, 2019). This includes many families that qualify 

as ‘at-risk’ by income level and are eligible for public Pre-K. Only 23 percent of eligible three-

year-old children in our community attend AISD or other high-quality Pre-K3 programs 

(UWATX, 2020). Many families struggle to take advantage of these programs on school 
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campuses because these working parents still require care for their children during the other five 

or more hours in a work day and do not have the job flexibility to get their children to and from 

AISD classrooms. Even the families currently taking advantage of AISD’s half-day Pre-K3 

programming struggle, and many families report that they need full-day support. 

The AISD Strategic Plan recognizes the role Pre-K plays in the academic trajectory for 

children entering our district’s elementary schools. E3 Alliance research (2016) in Central Texas 

shows Kindergarten readiness is more predictive of success in 3rd grade reading and math than 

any other demographic factor. However, in Travis County in 2019, only 48 percent of children 

are school-ready when entering Kindergarten, and this drops to 38 percent for children in low-

income families (UWATX, 2020). 

Chronic Attendance Needs: Students at the three FSCS campuses are also more likely 

to be chronically absent than at other campuses in AISD. While attendance during the 2021-22 

school year was greatly impacted by the pandemic, chronic absenteeism at the FSCS campuses 

was worse than the district-wide average among all campuses. Chronic absenteeism has an 

enormous negative impact on academic achievement, and there are myriad factors impacting a 

child’s attendance that we hope to address through the Community School model. 

Rates of Chronic Absenteeism at FSCS Campuses, 2021-22 
Allison ES Govalle ES Martin MS All AISD 

Chronic absenteeism (% of students 
missing at least 10% of school days) 46% 41% 59% 31% 

SELECTION CRITERIA 2: QUALITY OF PROJECT DESIGN 

Underlying Principles in Our Project Design: The community school model that AISD 

proposes to implement uses research-based best practices identified in the 2017 Learning Policy 

Institute and National Education Policy Center study (Oakes, Maier, & Daniel, 2017), as well as 

PR/Award # S215J220242 

Page e28 

15 



  

 

 

 

 

 

 

experience gained from 15 years of partnering with AVEY on community school development in 

AISD. This study gathered evidence for four common strategies in community schools, and 

found that “the evidence supports well-implemented community schools being included as part 

of targeted and comprehensive interventions in high-poverty schools.” The report references four 

features that should be present in community schools, and that are present in this proposal: 

● Integrated Student Supports: A community school provides an array of student-

centered opportunities--programs, supports and services--to enhance conditions for high-

quality teaching and learning. A dedicated staff member coordinates support programs to 

address out-of-school learning barriers for students and families. Mental and physical 

health services support student success. This proposal intentionally builds on the 

strengths and assets of our school communities. Using the framework created by Howard 

Adelman and Linda Taylor (UCLA Center for School Mental Health), we believe that 

reducing barriers to learning, including those within the school and those that come from 

the family and community are key in allowing students to be ready to learn. This 

demands systems and coordination across multiple campuses and with many partners. 

● Expanded and Enriched Learning Time and Opportunities: Enrichment activities 

emphasize real-world learning and community problem solving. After-school, weekend, 

and summer programs provide academic development and individualized support. This 

proposal reflects an intentional focus on expanding opportunities for academic, social and 

physical enrichment during school, after school and in the summer that will engage 

students in ways that increase safety and prepare them for postsecondary success. Being 

intentional about these opportunities is also key in increasing equity across communities. 

● Active Family and Community Engagement: Schools function as neighborhood hubs. 

There are educational opportunities for adults, and family members can share their stories 
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and serve as equal partners in promoting student success. This proposal includes multiple 

educational opportunities for adults, including classroom educational opportunities such 

as ESL classes, as well as leadership opportunities for caregivers to become leaders on 

campus and in the community. This asset-based approach empowers parents and 

increases their self-efficacy. 

● Collaborative Leadership and Practices: Parents, students, teachers, principals, and 

community partners build a culture of professional learning, collective trust, and shared 

responsibility through site-based leadership teams and teacher learning communities. In 

addition to the school-based leadership teams, we have included a collaborative 

leadership team for the entire project consisting of appointed staff from AISD, AVEY 

and CIS, with a wider group of partners participating monthly through Community 

School Alliance meetings and working groups. 

Reflecting on these pillars as well as those of the Coalition for Community Schools, the Alliance 

to Reclaim Our Schools (AROS), the Children's Aid Society, the National Education Association 

and the American Federation of Teachers, a wide range of partners, including the Consortium 

partners for this proposal, worked together in 2018 and again in 2021 to develop a logic model 

for Austin's community schools, reflecting what is important in Austin's context: 
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The Coalition for Community Schools compares the elements of community schools to a 

smart phone. There are some elements (like apps) that need to found in every community school, 

and others that may reflect particular needs and assets in your context. For example, Austin has a 

very high rate of student mobility in its low-income communities due to the high cost of living 

and large number of immigrant families. Family stability supports are absolutely essential for 

students to be successful. This might be less urgent in a more stable community. Workforce 

development is also key, with the large economic inequities present in Austin. Many jobs that are 

high-paying demand a good education and/or specific workforce training. Connecting youth and 

adults to workforce training is important for the cycle of poverty to be broken. 

Principals, teachers and community partners also worked to produce the high-level logic 

model below, as a public-facing plan for campuses and communities: 

High-Level, Public-Facing Logic Model for Eastside Vertical Team 

Throughout the course of the project, we will refer to the six programs and practices, as 
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well as the logic model, in our training and strategic planning, making sure that we are working 

with fidelity to these models. 

Another factor that we are keeping in mind as we plan for the three FSCS schools 

(Absolute Priority 1) and work towards building capacity for further expansion in the vertical 

team (Absolute Priority 3) is that we have a "leaky pipeline." The idea of having a cradle to 

career pipeline of services is key to the success of full-service community schools. However, the 

reality in highly mobile neighborhoods with competition from magnet schools, charters and other 

educational choices, is that many students aren't making it through the PK-12 pipeline to college 

and career success without intentional strategies that bring schools and communities together. 

By bringing schools together across elementary, middle and high school levels, along 

with early childhood and post-secondary partners, we can build transitions, understand what 

students need to be successful at each level and build a cohesive identity across the pipeline that 

will keep more students stable along their path towards graduation. We have seen this work in 

the Northeast Early College High School vertical team, where community school strategies have 

been used since 2007. Student mobility is down, early childhood participation is up, the 

graduation rate has gone from 48% in 2008 to 100% in 2022, and more students are going to and 

through college. We will be using this same concept of strategically plugging the leaks in the 

educational pipeline in the Eastside Project, including finding ways to limit enrollment loss. 
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Campus and Community Engagement: Our experience and national research has 

shown that community schools can achieve significant results and become sustainable only if 

they are owned by a broad range of stakeholders, including community members, campus staff, 

parents, students and community partners. Top-down planning may get a community school 

effort off the ground, but changes in district leadership or changes in priorities can derail the 

effort within a few years. We will engage in several practices that have proven successful in 

other community school efforts in AISD: 

1.  Developing Community School Improvement Plans: We will work through extensive 

planning with each of our three FSCS campuses over the next year to produce a 

comprehensive school improvement plan, addressing academic, non-academic and 

community factors affecting student success. AVEY uses Community Planning Dinners 

to bring together large 

numbers of stakeholders, and 

uses qualitative research 

methods in small groups to 

gather input on strengths, 

challenges and opportunities. 

This data 

is coded, analyzed and become the "bricks" that a broad-based community school 

planning team uses to develop a draft plan over a three to six month period. The plan is 

then vetted in a large group planning dinner, refined and implemented.  

2.  Community School Alliance Meetings: AISD and AVEY have hosted community 

partner groups in monthly meetings since 2006. These meetings typically draw between 

25 - 40 partner agencies, plus community volunteers and parents. The Eastside Alliance, 
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dormant since the beginning of the COVID-19 pandemic, will be reactivated. Meetings 

have provided a setting for cross-organization planning, common community calendars, 

grant development and helping organizations understand the needs of local schools. 

3. Asset Mapping: AVEY, working on a contract with AISD, completed extensive asset 

mapping for the Eastside Vertical Team, in 2015 and has updated the mapping during the 

summer of 2022. This included all 

social services, community 

organizations, cultural sites, faith-

based institutions and businesses, 

as well as contact information and 

community histories. Asset 

mapping will also be done at the 

campus level, with each of the 

FSCS campuses having a 4-page "Program and Partners Guide" to use with prospective 

and new parents and partners. 

4. Campus and Community Events: AISD and AVEY organize large community resource 

events that bring together up to 4,000 attendees and 150 exhibitors to connect families to 

important supports. These events also build community fabric and unity. In the Eastside 

Vertical Team, AVEY and AISD have organized Harvest Fest and STEAM Fest over the 

past decade, bringing together 1,000 or more attendees at each event. Campuses are also 

trained in how to organize monthly events, including literacy nights, multi-cultural 

nights, college readiness workshops and other gatherings that draw large numbers of 

families. Many community partners also participate in these events. 

5. Community Walks: AISD and AVEY help campuses organize effect community walks 
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that go out into the community with information about local schools. Walks around 

particular issues or cultural milestones are also organized. 

6. Parent and Teacher Focus Groups: AISD and AVEY have hosted many focus groups 

with parents to learn more about what parents and teachers want to see at their schools. 

AVEY's Community Block Leader Program and AISD's Families as Partners Program 

also are important places to recruit parent leaders and increase shared leadership. 

Community School Coordinators: At the center of these activities are Community 

School Coordinators. Our plan is to have Community School Coordinators at each of the FSCS 

campuses, and to find resources to fund more coordinators as the model spreads through the 

Eastside Vertical Team. AVEY will also be contributing a city-funded Community School 

Organizer who will work across the vertical team during this project. The diagram below shows 

the various activities that the Community School Coordinators does in the AISD/AVEY model: 

Family Resource Centers: From the first community school effort organized by AVEY 

in 2007 at Webb Middle School, it has been clear that family instability is a huge problem in 

Austin, in large part because it has served as an immigrant gateway city that has become 

increasingly expensive to live in. Many families are living paycheck to paycheck, and Title 1 

schools may have as many as 10% of families homeless. Student mobility has meant that 
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students move from school to school in a given year, missing content and finding it impossible to 

form relationships with other peers or teachers. The FRC was the response to this problem, 

seeking to provide at-risk families with stabilizing resources, with the goal of making sure that 

students completed the school year at one school. Within two years, the Webb FRC had reduced 

student mobility by one-third, resulting in increased academic achievement for students. AVEY 

worked with AISD, the city of Austin and Travis County to establish six more FRCs, including 

one at Martin Middle School. Each FRC has a bilingual licensed social worker, a 

director/community school coordinator and often an admin and volunteers. FRCs become the 

center of parent involvement, providing housing, utility assistance, connections to employment 

and training, healthcare access and more, and also act as a bridge to the school for non-English 

speaking parents. FRCs also sponsor adult education and resource events, including food 

distributions. Each FRC, including the Martin FRC, serves approximately 70 families annually 

with case-management (complex support over time) and 300 to 400 families with short-term 

services (i.e. utility and rent assistance, referral to counseling, food security). 

Systems Development: Once we moved past one community school in Austin, we 

immediately moved into needing to think about systems. How do you coordinate social service 

systems across the school district, city, county and many community partners? How do you track 

data? How do partners work together across legal and data-sharing requirements? How does 

funding work for multiple partners? How do you plan across sectors, including healthcare, 

education, early childhood, after school, workforce and more? These are questions that are key to 

our success in building out community schools across a vertical that are integrated, high-quality 

and sustainable. Our experience is that these issues are difficult but progress can be made with 

respect, patience and relationship building at the core of our efforts. 

Having common data systems has been key to our success so far. In 2011, the City, 
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County and AISD agreed to provide funding for AVEY and its FRCs to obtain Efforts to 

Outcomes (ETO) from Social Solutions as our data system for family social work. This national 

leader in data tracking is used by many Promise Neighborhood grantees, and has proven to be 

robust in providing data tracking for the thousands of families served by FRCs annually. AISD 

has also developed (with input from AVEY and CIS) the eCST data system for tracking student 

supports and academics. A data bridge between ETO and eCST was created several years ago 

that allows for reporting on both student and parent support data jointly. Our hope is to continue 

to evolve this capability during the course of the FSCS grant. 

Continuous Training and Professional Development: AISD and AVEY coordinate 

community school training opportunities for staff, partners and parents throughout the year, 

culminating in a statewide Texas Community School Summit, held annually since 2016, with 

several hundred participants and 15-20 school districts represented. The two day summit 

organized by AVEY, AISD and the Texas Federation of Teachers, focuses on practical skills in 

community school development, will be used by the FSCS schools as a training and planning 

opportunity for staff, with funding budgeted to pay summit fees for teachers and staff. Campuses 

will also be encouraged to take part in events such as the national Coalition for Community 

Schools conference. 

All of the elements describe above in the AISD/AVEY community school development 

model align with the four pillars required in this grant. 

Specific Strategies in the Eastside Project: The consortium of partners for this 

application propose to create conditions at the FSCS campuses that provide a firm foundation of 

support so that students will be more likely to arrive at school every day ready to learn because 

they feel safe and secure and their needs have been met. Our project design coordinates and 

integrates services provided by AISD, consortium partners, and additional partners in order to 
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meet the holistic needs of students, ensuring that students are prepared for kindergarten, students 

are achieving academically, and students are safe, healthy, and supported by engaged parents. 

Underlying the choice of all new services and activities is a commitment to equity and 

cultural proficiency and an acknowledgement and awareness that community members are the 

experts in determining what they need and whether activities are working for them. Program 

activities will be performed with and by a community, not to a community. The lived 

experiences of our families are assets, bringing a richness of perspective from which the entire 

Austin community can benefit. The services proposed will center the strengths of our families 

and enhance our three target campuses so that families and students are empowered and 

supported to reach their full potential. 

The phases of this project will meet both Absolute Priority 1 (FSCS Model at Campuses 

Eligible for Title IA School-Wide Programs) and Absolute Priority 3 (Capacity Building), This 

project will strengthen existing pipeline services and add new pipeline services identified in the 

needs assessment while also improving upon the organizational and structural elements that are 

essential for building and eventually sustaining a vertical team-wide FSCS Model. To achieve 

these overarching goals, the project will utilize the following strategies: 

1. Embed a full-service community school model at three schools (Martin Middle 

School, Allison Elementary School, and Govalle Elementary School) to serve as 

community hubs that unite families, educators, and community partners to provide all 

students with high-quality supports, services, and opportunities to succeed in school and 

life. To achieve this, we will: 

● Build upon and expand existing pipeline services: High-quality early childhood 

education programs; High-quality school and out-of-school programs and strategies; 

Family and community engagement and supports; Social, health, nutrition, and 

PR/Award # S215J220242 

Page e38 

25 



  

 

 

 

 

 

mental health services and support; and Juvenile crime prevention and rehabilitation 

● Integrate a strategic surge of new pipeline services to meet the needs of the most 

vulnerable students and families, including: Support for a child’s transition to 

elementary school, to middle school, to high school, and through postsecondary 

education and into the workforce; and Activities that support postsecondary and 

workforce readiness 

2. Improve infrastructure and systems of services and support for students and 

families in the entire Eastside Vertical Team to be seamless, integrated, and targeted 

to foster student academic success and well-being. Activities will support and improve 

vertical alignment of academic and support services in Eastside vertical team. 
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Project Goals and Objectives: The Notice Inviting Applications indicates the four goals 

of the FSCS grant are to ensure that (1) Students are prepared for entry into kindergarten; (2) 

Students are achieving academically at all levels and transitions; (3) Students feel safe, healthy 

and supported by engaged parents; and 4) infrastructure and systems of services and support for 

students and their families are seamless, integrated, and targeted to foster academic success and 

wellbeing. AISD district-level staff and Consortium partners, in partnership with the three FSCS 

campus principals, have reflected on input from teachers, parents, students, and community 

members and identified root causes and gaps in services and designed a logic model containing 

activities aligned with pipeline services that are responsive to desired outcomes and objectives. 

These activities maximize existing, effective resources and strategies and incorporate new, high-

impact strategies and activities in the pipelines where services are most needed. 

Universal inputs for the logic model below include: (1) Stakeholders: Students, Parents, 

Teachers, Principals, Consortium partners, additional partners, campus-based Community School 

Coordinators, AISD district-level staff; (2) Consortium of partner organizations dedicated to 

improved coordination, integration, accessibility and effectiveness of services for students and 

families; (3) Pipeline of services designed to address community needs; and (4) Evidence-

Based Practices for all activities. Descriptions of project services are in the “Quality of the 

Project Services” section. Greater detail regarding measurement toward achieving project 

objectives is included in the “Quality of the Project Evaluation.” 
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AISD Community School Logic Model 

Universal Inputs: 
- Stakeholders: Students, Parents, Teachers, Principals, Consortium of Partners, Campus-based Community Schools Facilitators, District-level Staff 
- Consortium of partner organizations dedicated to improved coordination, integration, accessibility, and effectiveness of services for students and families 
- Pipeline of services designed to address community need 
- Evidence-Based Practices 

Goal Pipeline Services Aligned Activities Outcomes / Objectives Performance Metrics Data Sources Baseline 
Students are 
prepared for entry 
in kindergarten. 

High-quality early 
childhood education 
programs 

High-quality early 
childhood education 
programs: PK3, PK4, early 
childhood partnerships 

The number of students 
prepared for kindergarten 
will increase. 

15% increase in kindergarten readiness 
for KG students who attended AISD 
PK4 non-tuition-based programming 
(including CDC students).  Readiness to 
be measured by applicable students' best 
scores on beginning of year TX KEA 
Literacy Screener in English or Spanish 

TX KEA student assessment 
records 

SY 2021-2022 
Allison ES 47% (n=51)% 
Govalle 49% (n=41)% 
Martin MS - NA 

Family and community Family and community Parents of early childhood The number of parent engagement Parent engagement activities Baseline to be established 
engagement and supports engagement: Parent 

Support Specialists (PSS), 
Families as Partners 
(FAP), Parent Champions, 
Community Block Leaders 
(AVEY) 

students will be better 
prepared to support their 
school-aged children 
throughout early childhood 
and into kindergarten. 

activities will increase by 10% annually, 
and the average attendance of parent 
participants will increase at those 
activities. Baseline to be established 
during Y1. 

attendance records (tracking 
form and dashboard to be 
created by Evaluator with 
input from CSF) 

in Y1 

The percentage of respondents who Family Survey by Panorama SY 2021-2022 
respond favorably to a scale set of topics Education Allison ES 91% 
around barriers to engagement. The Govalle 82% 
scale contains 13 questions with a stem 
of "How big of a problem is the 
following issue for becoming involved 
with your child's current school." 
Favorability is reversed coded as "not a 
problem at all" or "a small problem." 
Scale scores will increase to at least 95% 
by 2026-2027. Data will be monitored 
annually to be sure campuses are on-
track to meet this goal. 

Martin MS 79% 
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Goal Pipeline Services Aligned Activities Outcomes / Objectives Performance Metrics Data Sources Baseline 

Students are 
achieving 
academically at all 
levels and 
transitions. 

High-quality school 
programs and strategies 

Robust academic 
curriculum, Child Study 
Teams (MTSS), PBIS, 
SEL, Cultural Proficiency 
& Inclusiveness, Trauma-
informed practices, Dual 
Language, AVID, Literacy 
First, Austin Partners in 
Education, Out of School 
Time 

The number of students 
meeting postsecondary 
readiness levels in reading 
will increase. 

15% increase in the number of 3rd, 5th, 
and 8th grade students scoring "meets 
grade level" standard on STAAR 
reading by the end of SY 2026-2027. 
The meets grade level performance 
category is defined as students who 
have a high likelihood of success in the 
next grade and who have shown 
knowledge, skills, and critical thinking 
appropriate for the grade level.  Students 
reaching this level may require short-
term, targeted interventions based on 
course content but will not need 
significant intervention throughout the 
next year. 

Student STAAR (State of 
Texas Assessment of 
Academic Readiness) test 
records 

SY 2021-2022 Reading 
Allison ES 3rd - 26% & 
5th - 43% 
Govalle 3rd - 25% & 5th - 
38% 
Martin MS  8th - 38% 

The number of students 
meeting postsecondary 
readiness levels in math 
will increase. 

15% increase in the number of 3rd, 5th, 
and 8th grade students scoring "meets 
grade level" standard on STAAR math 
by the end of SY 2026-2027. 

Student STAAR (State of 
Texas Assessment of 
Academic Readiness) test 
records 

SY 2021-2022 
Mathematics 
Allison ES 3rd - 23% & 
5th - 11% 
Govalle 3rd - 18% & 5th - 
13% 
Martin MS  8th - 12% 

The number of students Increase enrollment by 50% by the end Student enrollment and test SY 2021-2022 
gaining early access to 
college-ready courses will 
increase. 

of 2026-2027 with a goal of increasing 
to additional class(es) of algebra I 
students. 

records Martin MS (n=28 tested) 

The number of students Increase to 95% in the number of middle Student Texas EOC (End of SY 2021-2022 Algebra I 
meeting postsecondary school students meeting the passing Course) test records Martin MS 93% passing/ 
readiness levels in early standard on algebra I EOC by the end of 61% meets grade level 
access college-ready SY 2026-2027. Of those passing, the 
courses will increase. number scoring "meets grade level," an 

early indicator of college readiness, 
should be at or above 60% with the 
growth in enrollment and rigor. 

The number and percentage 
of students accessing Out 
of School Time activities 
will increase. 

Percentage of students accessing OST 
services will increase or maintain 
recruitment to meet a minimum 
enrollment of 22% by 2026-2027.  

ACE program participation 
records 

SY 2021-2022 Fall 
Enrollment 
Allison ES 19% 
Govalle ES 21% 
Martin MS 20% 
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Goal Pipeline Services Aligned Activities Outcomes / Objectives Performance Metrics Data Sources Baseline 

Students feel safe, 
healthy, and are 
supported by 
engaged parents. 

Support for children's 
transitions 

Campus tours/learning 
walks offered by ES, MS, 
or HS principal to 
incoming Kinder, ES, and 
MS teachers and parents, 
respectively. 

Increased matriculation rate 
to the expected school in 
the feeder pattern 

Increase the number of students 
matriculating to AISD school in feeder 
pattern: number from Allison and 
Govalle ES to Martin MS and from 
Martin MS to Eastside ECHS. 

AISD student enrollment 
records 

Baseline to be determined 
in Y1 

Increased number of Increase the number of transition CSF transition checklist To Baseline to be established 
Parent to parent support for 
transitions (into ES and ES 
to MS and MS to HS) 

transition support activities support activities (e.g., Fall tours, Dual 
Language visits, Fine Arts 
performances, Parent Coffees, 
Innovation Academy activities, etc.) 
offered by ES and MS. Baseline to be 
established during Y1. 

be developed Y1) in Y1 

Social, health, nutrition, 
and mental health services; 
Family and community 
engagement and supports 

Parent engagement 
activities, student and 
family case management 
(CIS, FRCs) 

Students and families will 
access the resources needed 
to reduce barriers to daily 
school attendance. 

Decrease number of chronically absent 
students by 10% each year. 

Student enrollment and 
absence records 

SY 2021-2022 
Allison ES 46% 
Govalle ES 41% 
Martin MS 49% 

Child Study Teams access 
consistent professional 
learning opportunities to 
improve process and 
service-tracking (e.g. Blend 
course, Integrated System 
Facilitator) 

High-functioning child 
study teams identify and 
address academic and 
behavioral needs. 

Increased staff use of CST and eCST. CST meeting counts and 
eCST system usage records; 
staff surveys on eCST/CST 
processes and functionality; 
staff interview for survey 
follow-up 

CST/eCST: Baseline 
established in Y1 

SEL, CP&I, student and 
family case management 
(CIS, FRCs), restorative 
practices, mentoring 

School environment will be 
supportive 

The percentage of respondents who 
respond favorably to a scale set of topics 
around school teacher-student 
relationships. The scale contains five 
questions on how strong the social 
connection is between teachers and 
students with the school and beyond. 
Favorability is coded as "most of my 
teachers" or "all of my teachers". Scores 
will maintain or increase by 1 percentage 
point annually. 

Student Climate Survey by 
Panorama Education 

SY 2021-2022 
Allison ES 76% 
Govalle ES 71% 
Martin MS 41% 

School environment will be The percentage of respondents who Student Climate Survey by SY 2021-2022 
safe respond favorably to a scale set of topics Panorama Education Allison ES 43% 

around school safety. The scale contains Govalle ES 48% 
five questions on physical and 
psychological safety at school (e.g., 
disrespect, bullying, violence). 
Favorability coding varies by question. 
Scores will maintain or increase by 1 
percentage point annually. 

Martin MS 35% 
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Goal Pipeline Services Aligned Activities Outcomes / Objectives Performance Metrics Data Sources Baseline 

Family and community 
engagement and supports 

Parent engagement 
activities: Families as 
Partners (FAP), Parent 
Champions, Community 
Block Leaders (AVEY) 

Community engagement 
planned by Innovation 
Academy Coordinator 
(e.g., engineering design 
challenges, HarvestFest, 
STEAM Fest, etc.) 

Families will be 
empowered to support their 
children’s academic 
success. 

The number and percentage of 
participants in parent engagement 
activities will grow by 10% annually, 
based on baseline amounts during Y1. 

Program parent engagement 
activities attendance records 
(eCST, PSS records, FRC 
records, Innovation Academy 
Coordinator Records, and 
CSF records) 

Baseline to be established 
in Y1 

Increased participation in the AISD 
Family Survey. 

Family Survey by Panorama 
Education 

Family Survey by Panorama 

SY 2021-2022 
Allison ES (n=37) 
Govalle ES (n=28) 
Martin MS (n=19) 

The percentage of respondents who SY 2021-2022 
respond favorably to a custom content Education Allison ES 92% 
question created in the survey for AISD. Govalle ES 96% 
The question is, "My child's school 
treats me like a valued member of the 
school community." Favorability is 
coded as "a lot of the time" or 
"sometimes." Scores will maintain or 
increase by 1 percentage point annually. 

Martin MS 76% 

Social, health, nutrition, 
and mental health services 

Parent engagement 
activities, coordinated 
school health activities 

Schools will provide 
opportunities for wellness 
and physical education. 

Each year schools will maintain or 
improve their rating on the Coordinated 
School Health Report. 

Coordinated School Health 
Report records 

Y1 will serve as baseline 

Case management at FRCs, Families will grow their The number of families who indicate FRC pre- and post-surveys Baseline to be established 
Community Schools toolkit knowledge of and access to that their knowledge of and access to in Y1 
for campus staff community resources. community resources has increased after 

visiting FRC increases by 10% per year. 

Social, health, nutrition, 
and mental health services; 

Support for children’s 
transitions 

Case management, 
marketing, connection 
between ES, MS, and HS 

Families will access social, 
health, mental health and 
nutrition services at FRCs. 

The number of families utilizing FRC 
services will increase by 10% per year. 

FRC (ETO) Records: 
"Number of participants with 
Client Contact MPTP 
question "Purpose of 
Encounter" answer choice 
"Responsive Services" 
recorded in report date range" 

Baseline to be established 
in Y1 

The number of families receiving case FRC (ETO) Records: Baseline to be established 
management through FRCs will increase Number of participants with in Y1 
by 10% each year of the project. Client Contact MPTP 

question "Purpose of 
Encounter" answer choice 
"FRC Case Management" 
recorded in report date range 
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Goal Pipeline Services Aligned Activities Outcomes / Objectives Performance Metrics Data Sources Baseline 

The infrastructure 
and systems of 
services and 
support for 
students and their 
families are 
seamless, 
integrated, and 
targeted to foster 
student academic 
success and 

Support for children’s 
transitions; 

High-quality school 
programs and strategies; 

Social, health, nutrition, 
and mental health services 

Ongoing, regular meetings 
by committee (e.g., Vertical 
Team-wide meetings with 
campus leaders and 
consortium of partners). 
CS toolkit for campus staff 

Grant campuses will have 
greater alignment of 
academic and support 
services. 

Increased coordination in meetings with 
FSCS site principals, assigned CSFs, 
and school-based administrative and 
support teams. 

Campus staff survey; staff 
interview for survey follow-
up 

Baseline to be established 
in Y1 

Improved coordination 
between existing internal 
staff (e.g., PSS, Counselor) 
and provider staff (e.g., 
AVEY, CIS). 

Increased communication and 
coordination with school-based teams 
and service providers. 

Campus staff survey and 
program staff survey; staff 
interview for survey follow-
up 

Baseline to be established 
in Y1 

CSCs and Innovation Grant campuses are well Grant campuses will increase the CSC records of partnership Baseline to be established 
wellbeing. Academy Coordinator will integrated with community number of partnerships and resources to and in-kind contributions in Y1 

work to increase partners and service serve students and families (Goal TBD (MOUs, Contracts, other 
partnerships and resources providers. once baseline is established). written agreements); and/or 
at grant schools. partnerships associated with a 

school through Aunt Bertha 

Support for children’s 
transitions; 

High-quality school 
programs and strategies; 

Social, health, nutrition, 
and mental health services 

Activities that promote 
postsecondary and 
workforce readiness 

Innovation Academy 
Coordinator will coordinate 
collaborative and aligned 
Innovation Academy 
planning and practices for 
AVID, STEAM, and 
college and career 
readiness programming, 
including learning walks, 
PLCs, professional 
development, opportunities 
for teacher, student, and 
caregiver feedback 

Improved teacher job 
satisfaction 

The percentage of respondents who 
respond favorably to a scaled set of 
items on the social and learning climate 
of the school. The scale contains nine 
questions on staff-student interactions, 
efficacy, attitudes, respect, support, and 
overall culture. Scores will improve to 
90% by 2026-2027; if already above 
90%, the campus goal will be to 
maintain the status. Campuses will be 
monitored annually to be sure they are 
on track to meet this goal. 

Staff Climate Survey by 
Panorama Education 

SY 2021-2022 
Allison ES 79% 
Govalle ES 37% 
Martin MS 44% 

Improved teacher retention Teacher retention will improve to at least AISD staff records SY 2021-2022 
the district 2020 average of 87.3% by Allison ES 90% 
2026-2027. Data will be monitored Govalle ES 81% 
annually to be sure campuses are on-
track to meet the goal. 

Martin MS 78% 
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SELECTION CRITERIA 3: QUALITY OF PROJECT SERVICES  

A. Strategies for Ensuring Equal Access and Treatment 

A well-built multi-tiered FSCS model benefits all students, regardless of race, ethnicity, 

color, gender, age, national origin, socioeconomic status, or disability. AISD and its partners 

have incorporated strategies within the planning and implementation of this project for 

measuring and ensuring equal access and treatment for all students, particularly those groups that 

have been traditionally underrepresented and 

historically underserved. For example, AISD 

defines the social and emotional 

competencies students should acquire to 

include cultural consciousness (along with 

academic tenacity and curiosity, and self-

identity and agency). In fact, the framework 

of AISD’s Multi-Tiered Systems of Support 

(MTSS) and Social and Emotional Learning 

(SEL) initiative is built upon this base of “safe, inclusive, culturally responsive, academically 

engaging, and equitable learning environments.” The school district and its partners hold 

diversity, equity, and inclusiveness practices as values that inform the work. 

Because our needs assessment revealed that anywhere from 34-46% of the student 

population on the FSCS campuses were identified as English learners in 2021-22, all materials 

issued to families will be in both English and Spanish and will be translated into additional 

languages with the assistance of the AISD Department of Translation and Interpretation. This 

department will also provide interpreter services for parents attending meetings as needed. 
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B. Strategy 1: Boost Programmatic Capacity at Three FSCS Campuses 

There is strong agreement in literature and research that district-integrated community 

school initiatives are most likely to achieve their outcomes when they are internally, vertically, 

and horizontally cohesive; when there is collaborative leadership; and when the community 

school model is clearly embedded in the district’s priorities (Henig, Riehl, et al., 2016). 

The project’s provided services and goals directly align to the Learning Policy Institute’s 

extensive research on the FSCS Model as a strategy for school improvement, and reflect the 

current needs of the FSCS sites. AISD has chosen Consortium partners based on previous 

successful experiences working together and data-driven research that proves the individual 

effectiveness of each partner and their dedication to and experience working with schools and 

communities in the Eastside Vertical Team. Our project will bring a strategic surge of services to 

FSCS sites that will meet the needs of the most vulnerable students and families.

 Additionally, the model will align with and support all existing campus planning 

processes including: Campus Advisory Council, Campus Improvement Plan, Targeted 

Improvement Plan, Child Study Team, Coordinated School Health, and campus committees. 

Many community school strategies are already embedded in our district’s Campus Improvement 

Plan (CIP) template, including planning for intentional family and community engagement, 

social and emotional learning, and cultural proficiency and inclusiveness. All FSCS campuses 

will also conduct an extensive Community School Planning process that will include large 

numbers of parents, teachers, students and partners, ensuring that planning is inclusive. 

            The process will also include a focus on the following priorities AISD has identified for 

all schools wishing to become FSCS: (1) Work collaboratively as a cross-functional team of 

school staff, parents, students, and community members to formalize a campus decision-making 

structure; (2) Highlight existing campus strengths, including programs, systems, and strategies 

PR/Award # S215J220242 

Page e47 

34 



  

 

 

 

  

    

    

    

 

    

    

    

    

 

    

   

    
 

 

that work very well; (3) Identify challenges that face the campus community, including 

academic, socio-economic, and community; and (4) Develop short- and long-term strategies that 

can enhance the strengths and address the challenges. 

This section provides a snapshot of the continuum of services, coded as: 

● “Existing” services—those that currently exist and will be part of the deeper integration 

and coordination of the pipeline of services; 

● “Enhance” services—those that currently exist and will receive new support and capacity 

to increase their accessibility, utilization, and/or efficacy for students and families; and 

● “New” services—those that will be added to the FSCS sites to meet community needs. 

Status of Pipeline Service at Target Campuses 
Service Allison ES Govalle ES Martin MS 

Multi-Tiered Systems of Support (MTSS) Enhance Enhance Enhance 

Communities In Schools Existing Existing Existing 

Family Resource Center services Enhance Enhance Existing 

Parent Support Specialists Enhance Enhance Enhance 

High Quality Early Childhood Education Enhance New Enhance 

Dual Language Existing Existing Existing 

Academic support services Existing Existing Existing 

AVID Enhance Enhance Enhance 

Mentoring Existing Existing Existing 

Restorative Practices Existing 

Out of School Time Existing Existing Existing 

Families as Partners Enhance Enhance New 

Support for transitions New New New 

FSCS Facilitator New New New 
Innovation Academy PK-12 Coordination for 
Postsecondary Readiness New New New 

PR/Award # S215J220242 

Page e48 

35 



  

 

 

 

 

Multi-Tiered Systems of Support 

Each FSCS site will be supported by the AISD’s Multi-Tiered Systems of Support 

(MTSS) with the ultimate goal of improving a student’s academic achievement. At the three 

project schools, MTSS will provide the following pipeline services: (1) support a child’s 

transition from Pre-K to Kindergarten and from elementary school to middle school; (2) provide 

family and community engagement and supports; and (3) provide social, health, and mental 

health supports. MTSS offers a menu of Tier I, II, and III supports that are utilized to provide 

students with the right services at the right time. This three-tiered integrated system is built on 

the evidence-based Positive Behavioral Interventions and Supports (PBIS) framework (Epstein, 

2008; Horner, 2009). Tiered support and interventions are recorded at the student level in the 

school district’s electronic Child Study Team (eCST) data system. 

Existing MTSS Services: To assist children in making meaningful progress in attaining 

age-appropriate knowledge, skills, abilities, and development, Child Study Systems provide a 

multi-tiered, integrated approach to support behavior, academic, attendance, and 

speech/language needs. Interventions progress in frequency and intensity from Tier 1 general 

education programs and services to Tier 3 intensive social, emotional, behavior, health, and 

academic supports for students and their families. When a child lives in poverty, is homeless, or 

is a new arrival to this country, as is the circumstance for most students enrolled at the proposed 

FSCS sites, they often have a complex set of needs and require Tier 2 and Tier 3 supports. 

There are no simple solutions to complex student needs. At the core of our response to a 

student, we ask the following questions: What is seen when we see the student in front of us? 

What are the root causes of the behavior? What does the student need? We do not ask: What is 

wrong with the student? Instead, we do ask: What is going on with the student? 

● Tier I (preventative) support services: cultural proficiency and inclusiveness; mindfulness 
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strategies; positive behaviors support and scaffolding classroom management; restorative 

practices, including community circles; classroom and student observations; trust-based 

relational intervention (TBRI); and support for classroom systems. 

● Tier II (targeted) support services: goal setting and progress monitoring for behavior and 

academics; positive behavior intervention support; student observations; counseling 

support by school counselors; and wraparound services. 

● Tier III (intensive) support services: one-to-one support including an individual learning 

plan; push-in classroom; pull-out classroom; behavior/academic support; co-teaching or 

small group instruction; support from an AISD Licensed Mental Health Professional. 

SEL: Social and Emotional Learning (SEL) is a Tier I intervention delivered to all AISD 

students and includes: explicit instruction, including Second Step in elementary and middle 

schools and School-Connect in high schools; integration with academic content and instructional 

strategies; cultivation of a positive school climate; and relationships with families and 

community partners. In 2010, AISD was selected by the nation’s leading SEL organization, the 

Collaborative for Academic, Social and Emotional Learning (CASEL) to become a member of 

the Collaborating Districts Initiative (CDI). As part of the CDI and thanks to strong public-

private partnerships, AISD has planned, implemented, and monitored systemic SEL, resulting in 

district-wide implementation of direct SEL instruction along with efforts to integrate SEL into 

core content, and in and out-of-school culture and climate. Over the last several years, AISD has 

studied the impact of implementing SEL at all 125 campuses with nearly 75,000 students and 

11,000 staff. We are seeing results in both academic and behavioral outcomes, including higher 

reading and math scores at elementary schools with high SEL integration ratings and a decrease 

in discipline referral rates among schools implementing SEL the longest. 

In 2020, the COVID-19 pandemic coupled with the recent amplification of racial 
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injustice has underscored that AISD must prioritize relationships and redesign systems with 

equity at the center - if teaching and learning are to occur during these unprecedented 

circumstances and if we are to disrupt long-term practices designed to lead to inequitable 

outcomes. Our system’s approach must shift from viewing historically underserved students and 

families with a deficit mindset to understanding each child’s unique strengths and talents and 

cultivating them. SEL and CP&I Specialists and Lead Counselors created developmentally 

appropriate, culturally responsive, community-building activities for all grade levels and 

collaborated with Academics to integrate SEL into academic lessons, underscoring the 

importance of relationships as a necessary antecedent to academic learning. 

Cultural Proficiency & Inclusiveness: The goal of Cultural Proficiency and 

Inclusiveness within the scope of Social and Emotional Learning is to embed CP&I into the 

work of the school district, and to provide professional learning sessions on how to interact with 

students and their families in a manner that considers the diverse needs of all. Cultural 

Proficiency is when an adult understands that their personal culture and background impacts the 

students and other adults with whom they interact. Inclusiveness is a way of being that shows 

respect, understanding and acceptance and in which diversity is valued as an asset within the 

AISD community. SEL and CP&I staff work to embed cultural proficiency into SEL instruction. 

Trust-Based Relational Intervention: All teachers at Martin, Allison, and Govalle have 

received and will continue to receive professional development in the research-based, trauma-

informed Trust-Based Relational Intervention (TBRI). TBRI is based on 

Neurosequential Model of brain development. Referencing the work of attachment theorists such 

as , and the contemporary still-face research of Harvard’s D  

, researchers engaged in understanding brain development are adamant about the power 

of positive attachments to foster the ability to self-regulate and to build vital neural connections 
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from the deeper layers of the brain to areas of more advanced cortical functioning. 

Understanding this process of brain development helps educators create learning 

environments that promote optimal growth for all children, matching the developmental stage of 

the student and enhancing the sequential growth of the child’s brain. Both brain science and the 

concept of “felt safety” from trauma-informed practice tell us that students operating in the parts 

of their brains that process experiences of trauma have limited capacity to devote to higher 

cognitive functioning, including academic work. TBRI espouses three operating principles 

consisting of Connecting, Empowerment, and Correcting. In addition to receiving TBRI 

Overview Training, teachers at the three FSCS campuses have also received “deeper dives” into 

the Connecting principle and the Correcting principle. 

Teachers at these campuses are supported by Integrated System Facilitators, who are also 

TBRI trainers, to help integrate TBRI and other trauma-informed practices into campus policies 

and practices and also assist teachers who have challenging students. The ISFs assist teachers by 

observing in classrooms, helping with the ongoing data-informed decision-making process to 

screen and assess students, identifying appropriate interventions, and monitoring progress. 

School-based Mental Health Centers: AISD has a school-based mental health center 

(SMHC) model, in which AISD contracts with an agency that provides Licensed Professional 

Counselors to provide therapeutic services to students and staff on campus utilizing a fee-for-

service model that bills insurance or Medicaid. In the absence of any form of insurance, AISD 

has set aside funds to ensure no student is turned away. If a child is determined to be in need of 

mental health services, the following individuals may refer students and families: teachers, 

campus staff, parents/guardians, school counselors, and external partner agencies, such as Family 

Protective Services or service providers such as CIS. At SMHCs, students and families can 

receive mental health services provided by a full-time licensed therapist year-round.  
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SMHC therapists use evidence-based practices to help students and families identify and 

treat behavioral issues and mental health concerns. Working with the family, therapists complete 

a thorough clinical assessment, create therapeutic goals with the student and provide ongoing 

therapy throughout the year. The treatment approach is strengths-based, rooted in therapeutic 

models such as cognitive behavioral therapy, trauma-informed care and motivational 

interviewing. All services are confidential, and student health information is protected under the 

law. SMHC therapists work collaboratively with other school-based programs, such as CIS, 

Council on At-Risk Youth, and SAFE Alliance to create a wraparound model for the whole 

child. This is an existing service for the three FSCS campuses; however, the demand has 

outweighed the capacity to provide needed services in the last two years due to the surge in need 

for mental health services providers, coupled with the shortage of those providers in Austin. 

Consortium partners will collaborate to identify agencies and organizations who are able to 

provide additional mental health services capacity at Martin, Allison, and Govalle. 

Attendance Support: In addition to providing the mental, behavioral, and academic 

supports a child and/or family needs, the FSCS sites will also continue to focus on reducing 

chronic absenteeism. “Children who are chronically absent have lower levels of school readiness 

upon entering kindergarten, are less likely to read at grade level by the third grade, show lower 

levels of social engagement, are more likely to drop out of school, and are less likely to graduate 

from high school or attend college” (NEA, 2018). To aid campuses in preventing chronic 

absenteeism, AISD provides prevention and intervention for students in three tiers, depending on 

individual student need. The campus Attendance Specialist or Student Success Specialist that 

provides services to families at Martin, Allison, and Govalle will meet with the parents to 

determine the root causes of absenteeism, develop an intervention plan with the family, and 

monitor progress. Staff will collaborate to implement prevention measures and interventions and 
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work with campus partners to provide wraparound supports that will support regular attendance. 

Enhancement of MTSS Services 

The Child Study Systems/MTSS services will be enhanced through the Community 

School model on these three campuses through (1) intentional training on utilization of the Child 

Study Team on each campus; (2) the proactive identification of students in need of supports by 

utilizing risk assessment indicators in eCST (electronic Child Study Team); and (3) a data-

informed approach to the identification of interventions and engagement through the use of 

eCST to record interventions and services provided. Addressing a child’s need for support in 

attendance, behavior, and academics through the CST will enable campus staff and community 

partners to provide the child and family with social, health, and mental health supports. Because 

the eCST record stays with a child throughout their duration of enrollment in AISD, robust usage 

of eCST supports transition from school to school (in the case of those families who must move 

in order to seek new housing) as well as from elementary school to middle school and middle 

school to high school. 

AISD was highlighted in the Council of State Governments’ School Discipline 

Consensus Report as an exemplar for clearly defining the roles and responsibilities of the CST as 

a whole and of its individual members to help ensure that students’ needs are fully identified and 

addressed appropriately, and that students and their families are engaged in the process (Morgan, 

et al, 2014). The same report highlighted AISD’s web-based electronic CST (eCST) as an 

exemplary strategy for coordinating data collection efforts, specifically the dashboard’s ability to 

link micro and macro student data and to preserve detailed student-specific intervention 

information over time. Campus Community School Coordinators will leverage eCST to 

document their activities. 

Training on the use of the Child Study Team: Each FSCS campus has a campus-level 
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Child Study Team (CST) composed of the principal, counselors, learning support services, 

licensed mental health professionals, and others as needed, who meet regularly to problem-solve 

and determine Tier I, II, and III attendance, behavior, mental health, physical health, and 

academic interventions, services, and supports for students. The CST receives referrals from 

teachers or specialized instructional support staff. The CST reviews a student’s reason for 

referral and history of interventions and determines appropriate next steps, such as additional 

Tier 2 or Tier 3 supports. The CST identifies student goals, chooses appropriate interventions 

with the input of parents (and the student, as appropriate). The CST Facilitator inputs the record 

of the CST meeting and interventions into eCST. The entire team can monitor progress and 

determine appropriate next steps at regular, predetermined intervals. 

The CST is an existing service. While all campuses have received training in the use of 

the CST, implementation of the CST varies from campus to campus. Fidelity of implementation 

is important to ensure that students are receiving the most appropriate interventions, that campus 

staff are progress monitoring student outcomes, and that Community School Coordinators are 

engaged in order to connect families with external service providers. Because of the complexity 

of the needs of students at the three FSCS campuses, we propose to enhance this service in order 

to be methodical and proactive about meeting a student’s needs. This will be accomplished via 

intensive training and ongoing support provided by the Integrated Systems Facilitator assigned to 

these campuses and the utilization of tools and sample materials that will drive the facilitation of 

weekly CST meetings. This training and the tools to be provided will reflect feedback offered by 

the campus principals and staff regarding their prior usage of eCST and CST systems.  

Community School Coordinators (CSCs) will be integrated into CST meetings on these 

campuses to collaborate with campus and other district-level staff to develop appropriate 

interventions for students and bring the community-level lens to problem-solve issues that are 
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often driven by high levels of need among families in the community. The CSC will be well-

positioned to bring resources to the students and families that are available through the Family 

Resource Centers, CIS, and through other public agencies and community organizations. 

Proactive Identification of Students in Need of Support: In Spring 2011, AISD 

developed an early warning drop out indicator to keep track of high school students’ academic, 

behavioral, and attendance progress. By 2014–2015, district administrators decided to make this 

early warning indicator, now called RITS (Reliable Integrated Trend Score), available in eCST 

for all students. The purpose of RITS expanded from serving as an early warning drop out 

indicator to a universal screener. The RITS score is based on attendance (absences and tardies), 

failing grades, and disciplinary referrals. Every six weeks, the RITS score is updated for every 

student. Each campus is able to view their students’ scores sorted from highest to lowest and also 

view changes in each student’s score since the last six weeks. Staff are now trained to use RITS 

as a trigger for digging deeper into a student’s data to determine why his or her RITS has 

changed (e.g., due to factors at home or at school), if the student has experienced trauma, and if 

the student is in need of an immediate intervention. 

Viewing the campus RITS scores every six weeks can aid greatly in proactively 

identifying students in need of intervention. However, the use of these composite risk assessment 

indicators is uneven across campuses. We propose to enhance utilization of this tool and increase 

the proactive identification of students and families in need of support through intensive training 

on the use of the RITS dashboard in eCST. This will consist of campuses identifying the 

individual who will be charged with monitoring the RITS on a regular basis, integrating routine 

review of the RITS into CST meetings every six weeks in order to identify caseload, and, for 

each child identified as needing supports, reviewing all information that has been entered into the 

child’s eCST record by AISD staff and partners. 

PR/Award # S215J220242 

Page e56 

43 



  

 

 

 

Data-informed approach to interventions and engagement: District data systems 

automatically feed attendance, major disciplinary, and academic data into eCST. Entry of 

additional information, such as interventions, reports by staff or parents, and utilization of 

additional campus or community programs varies from campus to campus, and can be 

informative in decision making to support students and engage families. Because integration of 

services is critical to meeting the needs of students, campus staff will receive training on and 

decide on uniform protocols for data entry into eCST for each of their campuses. 

We propose to enhance the data-informed approach by offering training for teachers and 

campus administrative staff at the three target sites how to utilize eCST for analysis. Analysis 

can reveal campus-level trends in services being requested and interventions that are more (or 

less) successful for specific student groups. It can also reveal opportunities for growth and 

enhancement of existing services and the need for individualized or targeted group-level family 

engagement around specific topics. 

Data entered into eCST remains for as long as a student is enrolled in AISD. This is 

critical to maintaining support for families and students as they transition between grades within 

the same school or between schools. Families can experience enormous challenges when their 

student transitions between schools due to a move or transition from elementary school to middle 

school. With eCST a teacher can view the student’s history and understand where a student is 

coming from, what has been successful in the past, and where there are opportunities for growth. 

eCST provides a reference for communication with parents or guardians, supportive school staff 

(e.g., counselors, reading specialists), and community service providers (e.g., CIS) without a 

family having to “start over” each year or with each school move. This is very meaningful for 

families in providing them an integrated network of support, but is only as useful as the data 

entered and analyzed, which is why we propose robust training at these three Community 
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Schools. 

Communities In Schools 

A cornerstone of the FSCS Model is integrated student supports (ISS), which are 

coordinated services and partnerships that break down barriers to learning that exist outside of 

school. The CIS model of Integrated 

Student Supports (ISS) is a whole-

school approach that aims to reduce 

dropout rates and increase graduation 

rates by providing tiers of support to 

students, schools, and families to help 

students succeed inside and outside of 

the classroom. CIS currently provides 

services on the three FSCS campuses 

(Martin MS, Allison ES, and Govalle 

ES) and CIS will provide high-quality school-based and out-of-school programming, including 

behavioral and mental health supports, basic needs assistance, and family engagement services 

and supports. 

CIS campus-based Program Managers offer intensive support to individual students with 

unmet behavioral and mental health needs, histories of complex trauma, low attendance, and/or 

low academic performance, which results in improved outcomes for students who are case 

managed by CIS compared to those not on a caseload. The CSC will collaborate with CIS staff, 

who are housed on each campus. Although all students are eligible to receive CIS services, the 

model is designed to focus on K-12 students who face serious obstacles to succeeding in school 

and who are recommended for CIS supports by school staff, family, or community members. All 
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services provided by CIS are voluntary and free of charge, regardless of income or access to 

insurance, immigration status, or diagnosis. 

The mission of CIS is to surround students with a community of support, empowering 

them to stay in school, and achieve in life. During the 2021-22 school year, CIS supported 

students in 100 schools across seven Central Texas school districts. In addition to engaging with 

individual students, CIS staff also support the whole school, helping to ensure school 

environments are safe and inclusive for all students. Working closely with teachers and school 

leaders, CIS implements key initiatives that improve school climate, resolve conflicts and 

prevent violence, and help students cope with trauma. CIS empowers young people to set and 

meet goals, provides parent engagement and support, and helps each child meet their full 

potential. Specific services include: individual and group counseling, crisis intervention, basic 

needs assistance, mentoring, tutoring, academic and attendance monitoring, parent education, 

home visits, enrichment activities, college and career exploration, summer programming, and 

youth leadership development. 

Integrated Student Supports on each campus are directed by the CIS Program Manager, a 

well-trained professional who often are a master’s level social worker or counselor. Program 

Managers work full-time on a designated campus and oversee all CIS staff, services, and 

volunteers; provide intensive individualized services to case-managed students; and coordinate 

additional social services and initiatives on campus. CIS AmeriCorps members serve as mentors 

and tutors to elementary and middle school students. University interns, mostly from the field of 

social work, are supervised by CIS staff and provide supportive guidance, counseling, and 

mentoring to students at all grade levels. Most of CIS’s work with students occurs on campus 

and during the school day, increasing the accessibility of services. 

The Program Managers at Martin, Allison, and Govalle include one Licensed Master 
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Social Worker, one who holds a Master’s in Social Work, and one who has worked with CIS 

students and families since 2015. CSCs will collaborate with CIS Program Managers and other 

partners to incorporate the following tiered system of integrated supports to the FSCS model: 

Tier I Services (school-wide): Considering each campus’s unique goals and with input 

from campus personnel, CIS Program Managers complete a comprehensive Campus Needs 

Assessment prior to each school year and use this information to develop a CIS Campus Service 

Plan for their school. Tier I Services offered by CIS in AISD include cultivating a positive 

school climate, school-wide crisis response, campus-wide anti-bullying campaigns, classroom 

presentations, and teacher support/appreciation strategies. CIS has prepared training addressing a 

variety of critical topics (e.g., Conflict Management for Professionals, Mental Health Awareness, 

Peace Culture: Navigating Students Through Internal and External Conflict, Restorative 

Practices, Trauma Informed Care) and will work with personnel at the three FSCS schools to 

identify training for campus staff and community partners to better support the Social and 

Emotional Wellness of students. CIS services are aligned with districts’ social-emotional 

learning (SEL) and multi-tiered system of supports (MTSS) initiatives. 

CIS provides funding to Program Managers to support campus-driven, impact-oriented 

projects through a microgrant process. Campus-based staff may use their microgrants to enhance 

traditional work, support projects to engage youth and family voices, and/or pay for teacher 

training that can positively impact school climate. These competitively-awarded funds support 

the innovative ideas and timely issues staff identify, and provide the means to positively impact 

their campus communities. 

CIS staff frequently serve on SEL committees, and they participate in restorative practice 

initiatives. CIS staff are often involved in crisis response, discipline issues, and campus-wide 

behavioral initiatives. Because many CIS staff have strong clinical skills, they are frequently 
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asked to provide direct, on-campus counseling to students and staff during or after a crisis, and 

may provide leadership and oversight of the school’s recovery process. 

Tier II and III Services (group and individual): CIS’s unique position as a full-time 

campus-based program allows Program Managers and other CIS staff to work closely with 

teachers, school counselors, and administrators to identify student needs. Through strong 

working relationships with school personnel and an efficient referral system, CIS staff can 

respond immediately to students with behavior concerns, low attendance, and poor academic 

performance. Although all students are eligible for services, CIS primarily works with students 

who have serious presenting issues or are at high risk of dropping out of school. 

Once a student is recommended to CIS, Program Managers conduct a thorough 

assessment of their needs and goals using a standardized assessment process. CIS utilizes its 

proprietary SHAW (Student Health and Wellness) Assessment, as well as other assessment 

guides, to determine students’ behavioral health needs and strengths. CIS created three age-based 

versions of the SHAW to ensure students’ assessments are developmentally appropriate and 

accessible. These assessments include academic, attendance, and behavioral information 

provided by the school, as well as self-reported student information from the SHAW. 

Based on this intake information, the Program Manager meets with student, and often the 

parents, to co-create goals for the student to work toward during their time with CIS. The 

individualized service plan may include crisis intervention, basic needs assistance, individual 

counseling, skills development activities, support groups, tutoring, mentoring, classroom 

support, academic and attendance interventions, enrichment opportunities, and referral to 

community resources. The duration and frequency of contact for each student depends on their 

service plan and assessed needs, but students typically engage in four contacts per month. As 

needs are met and goals achieved, CIS staff may reduce or end services; however, many students 
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voluntarily stay connected with CIS and continue participation in enrichment programs, 

mentoring, and tutoring. 

Mental Health & Wellness: Behavioral challenges, which include mental health and 

emotional needs, are the leading reason students are recommended to CIS and represent over half 

of all services hours provided. School personnel look to CIS to help address student behaviors 

that interfere with learning, including disengagement, mental health challenges, self-regulation, 

disciplinary issues, and other behavioral issues. Although CIS services are the most accessible 

behavioral health resource available for many students and their families, significant unmet 

needs remain. There has been a sharp increase, particularly in elementary schools, in the number 

and severity of recommendations for students experiencing mental health issues, including 

students who are actively suicidal, reporting suicidal ideation, or experiencing other acute mental 

health issues. As the rate and intensity of behavioral and mental health issues increase, it is 

critically important for CIS to have a strong presence from elementary to high school, and 

throughout vertical teams, to provide appropriate and continuing on-campus support. 

SmartKids: For over 20 years, CIS has partnered with The Housing Authority of the 

City of Austin (HACA) to support public housing residents in their journey to economic self-

sufficiency through school-based and property-based educational, enrichment, and case 

management services. A CIS SmartKids Coordinator provides on-campus case management 

services to students at Martin MS who live at the Chalmers Courts and Santa Rita HACA 

properties. On-site, after-school programming is available to children from the three FSCS 

campuses who live at or near Chalmers Courts and Santa Rita. During the 2021-22 school year, 

SmartKids served 336 students, providing 12,065 hours of supportive guidance, after-school 

programming, home visits, enrichment activities, educational enhancement, and family 

engagement. Almost 100% of SmartKids participants were promoted or graduated, and 75% of 
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those students who were chronically absent (<90%) improved their attendance. 

Care Coordination: The CIS Care Coordination Team provides year-round, home-based 

intensive services to children and their families with complex needs at 12 AISD campuses, 

including at two of the three FSCS campuses. Last school year, 9 families with 33 children 

received care coordination services at Allison ES; 7 families with 24 children were served at 

Martin MS. The team-based [SK1] Wraparound process utilizes the strengths of the family to create 

an individualized plan that helps them meet their needs and reach their desired goals. Strategies 

deployed by the Team are based on a Plan of Care developed to address individual needs and 

strategize desired outcome and implemented by an interdisciplinary team organized by the CIS 

Care Coordinator and the parent that “wraps” the family with supports and services to help the 

family achieve their goals and become more self-sufficient. Services include home supports by 

contracted therapists, mentors, tutors, parent coaches, case managers, and other professionals; 

funds to help families meet their needs in times of crisis; and collaboration with community 

organizations to link families to essential resources. 

During the 2020-21 school year, CIS provided wraparound services to a total of 76 

families and 341 youth. Outcomes included: 88% of participating families met at least 80% of 

their Plan of Care goals; 100% of youth improved scores on the Child and Adolescent Functional 

Assessment Scale; 58% of youth passed all core subject classes; 50% of youth with truancy 

issues improved their attendance; 100% of youth with disciplinary issues showed improvements; 

95% of parents indicated improved relationships with their children’s schools; and 100% of 

parents reported improved relationships with their children. 

CIS programming is fully integrated on school campuses to complement and support the 

educational process. CIS has longstanding relationships with school district and campus 

administrators and faculty members who view CIS as a partner in ensuring student success. 
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Based on a recent survey, over 2/3 of AISD faculty and administrators perceive that CIS has a 

substantial impact on social-emotional practices at a school-wide level, faculty feeling more 

supported or appreciated, creating more positive relationships between students and faculty, and 

increasing students’ sense of belonging on campus. CIS collaborates with campus and district 

processes and initiatives such as Child Study Teams, SEL implementation, and the district’s 

work in the area of culturally-responsive restorative practices. CIS documents their services in 

eCST and has access to student-level data in eCST to best serve students in their caseload. 

CIS has extensive experience providing targeted supports to various student populations 

that face significant challenges in their lives. Of the AISD students served by CIS in 2021-22, 

92% participated in the free- and reduced-price meal program; 25% were emergent bilingual; 

16% received special education services; 6% had an incarcerated parent; and 8% had been 

previously retained a grade level. The CIS model is designed to provide these students with the 

caring, trusting adult relationships services, and resources they need to fully engage in the 

classroom, focus on learning, and progress through school toward graduation. 

CIS leverages the Austin community’s resources to provide necessary supports to schools 

and students and partners formally and informally with 29 community and school-based 

providers in AISD to provide and leverage social service resources into schools. CIS’s role 

includes serving on campus committees (e.g., Child Study Teams) to match students to 

appropriate services; coordinating providers’ access to students during the day or after school; 

making referrals; and providing follow-up services. Examples of valued community partners 

include Integral Care, LifeWorks, Council for At-Risk Youth, SAFE, Seedling Foundation, Boys 

and Girls Club, Girls Empowerment Network, Austin Child Guidance Center, Goodwill 

Industries, Meals on Wheels Central Texas, Workforce Solutions, and Central Texas Food Bank. 

Family Resource Centers 
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There are six FRCs in AISD that are operated and managed by Consortium partner 

AVEY. The FRCs leverage a shared funding structure, whereby AISD, the City of Austin, Travis 

County, and AVEY contribute portions of funding. 

There is also an FRC at Northeast High School 

jointly funded by AVEY and the campus. FRCs 

offer the following pipeline services to families at 

all four FSCS campuses: (1) social, health, 

nutrition, and mental health services to students, 

families, and community members; and (2) 

support for a child’s transitions from elementary to middle and middle to high school. One FRC 

is located within the Eastside Vertical Team (Martin Middle School FRC), which is three miles 

from both Allison and Govalle. Families are welcome to access the resources and services of any 

FRC. See below for a map of FRCs in relation to the three FSCS campuses. 
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Existing FRC Services: Each FRC delivers family-focused case management services 

that assess all participants for areas of need through an extensive intake assessment; refers and/or 

links students, their family members and other adults to needed social service, transportation, 

health and mental health, employment, legal aid, financial literacy and banking, housing, 

education services, domestic violence and trauma assistance; and provides advocacy supports to 

create and sustain adequate community resources to meet these needs. To overcome the most 

prevalent obstacles students and families encounter to accessing social services, the FRCs offer 

access to many social services providers and deliver services in Spanish and other languages 

used by project participants. Social service programming is available 8 hours each day, 5 days a 

week, 12 months a year. Families with more extensive, long-term needs are case-managed by 

licensed bilingual social workers, while those with more limited needs, such as emergency food, 

clothing, or help with a referral to a local service, receive “responsive services.” Case-managed 

families complete an intake assessment, as well as pre- and post-family stability assessments 

using the California Family Development Matrix. Generally, case-managed families are seen 3+ 

times, and work together with the social worker to increase family stability. 

A key social service focus of FRCs is increasing the proportion of children, their parents, 

and other adults in Austin with health insurance. Texas has one of the lowest rates of insurance 

coverage for children, families and single adults in the U.S. For example, Texas has 33.5% of all 

uninsured Latino children in the U.S., according to a study by Georgetown University in 2016 

(Alker & Chester, 2016). Between 2016 and 2018, the number of uninsured Latino children in 

Texas increased by more than 12 percent (Hope, 2020). Central Health, the Travis County safety 

net health partners, brings outreach specialists to each FRC to facilitate insurance enrollment, 

explain how individuals and families apply for and use coverage, and monitor enrollment periods 

to prevent insurance lapses. The FRC social workers and other staff also facilitate participants’ 
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applications for other medical coverage, including the Travis County Medical Assistance 

Program (MAP) for undocumented individuals that provides safety net care, assists families with 

finding a medical home, and all other federal, state, and local medical care, social services and 

financial assistance services for which they are eligible, such as Social Security, SSI, TANF, 

SNAP food benefits, WIC, housing assistance, home repair services and transportation vouchers. 

Family Needs Surveys used by AVEY since 2007 have shown that an intense focus on health 

insurance can reduce the uninsured population by half or more in target communities, mitigating 

a key health barrier to student success. 

In addition, FRCs address the crushing unemployment, underemployment and financial 

instability that affect family prosperity through referrals to workforce development 

programming, case management services, and campus-based training and supports designed to 

help adults search online job banks, develop targeted resumes and improve their interview skills. 

Families are also encouraged to take advantage of employment-focused classes in the FRC Adult 

Academy, which coordinates and promotes adult education opportunities offered by AISD, 

Austin Community College and over 20 community partners, with over 900 unduplicated 

participants in Adult Academy classes annually 

Four of the FRCs (Dobie, Webb, Burnet, and Navarro) also offer twice-monthly food 

pantries in collaboration with the Central Texas Food Bank that each serve approximately 350 

families monthly, and the Martin FRC will add food distributions as part of the Eastside Project. 

FRCs also coordinate community resource events (with the support of AVEY and campus staff) 

ranging from outreach in high-need apartment complexes to large resource fairs that attract up to 

4,000 attendees. Since the COVID-19 pandemic began, AVEY FRCs have increased their food 

distributions and community events, holding over 100 events that have served 27,000 families. 
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A Family Needs Survey is included in first-day-of-school packets. The survey provides 

key information about family members’ needs (e.g., insurance, asthma, pregnancy, basic needs, 

housing, employment), mobility, computer access, and interests (e.g., volunteering, adult 

education, mentoring). Return rates are between 60 to 75%. The FRCs use results from these 

forms to proactively call families for appointments and to share information about Adult 

Academy classes, as well as to gather key data for the campus and community needs assessment. 

The survey, which is offered in English and Spanish, is also given in other languages, using 

district translation services, as part of the FRC intake assessment. Below is the Family Needs 

Survey that will be modified and used at the project campuses. 
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Enhancement of FRC Services: AVEY will share the “FRC in a Box” toolkit with 

existing campus support staff at FSCS sites (primarily Parent Support Specialists) and 
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Community School Coordinators. This virtual, living toolkit contains resource sheets by area of 

need, release and confidentiality forms, event information, and other resources. Staff will be 

trained on when and how to refer families to a Family Resource Center. We will also expand the 

capacity of Martin FRC to include an Eastside Vertical Team Community School Organizer, 

funded by the City of Austin, in addition to the Martin FRC social worker, who will develop 

systems of referrals and resources to the entire Eastside Vertical Team community. 

Parent Support Specialists 

The district partners with the City of Austin to jointly fund Parent Support Specialists at 

all Title I schools, including the three targeted FSCS sites. Parent Support Specialists support the 

following pipeline services at all three FSCS campuses: (1) community and family engagement; 

and (2) social, health, nutrition, and mental health services and supports. 

Existing Services of Parent Support Specialists: AISD Parent Support Specialists 

(PSSs) are charged to identify, develop, and engage parents in their child's education by: 

● Providing Parent and Family Support: Organizing and conducting parent training sessions 

to help parents navigate school systems and the District; organizing meetings for parents 

to disseminate information and to gather input from them; and providing resources and 

referrals for academic, social service and other support. 

● Conducting Communications and Outreach: Connecting schools to parents via 

multicultural outreach efforts. 

● Creating Parent Leadership Opportunities/PTA: Identifying, developing and engaging 

parents in their child's school(s) community and connecting them to leadership role 

opportunities at the school and within the District. 

Enhanced Services of Parent Support Specialists 
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This project will enhance the PSSs’ role by increasing their knowledge of community 

resources through training on the “FRC in a Box” and integrating their position into the FSCS 

model in AISD. They will work alongside Community School Coordinators (CSCs), assisting in 

outreach to families and supporting them at ongoing community school planning events and 

other family and community engagement activities. PSSs record all activities provided for 

families in eCST and will assist in helping CSCs get up to speed quickly on eCST. 

High-Quality Early Childhood Education 

Increasing the Kindergarten readiness of AISD students is a goal stated in the AISD 

Strategic Plan 2015-2020. AISD has demonstrated its commitment to increasing Kindergarten 

readiness by offering half-day Pre-K3 and full-day Pre-K4 despite the state funding only half-

day Pre-K until 2019. The District also participates in early childhood-specific needs assessment 

processes alongside community organizations, government agencies, and community members, 

such as the Austin/Travis County Success By 6 Coalition and Strategic Plan. 

The FSCS model will increase the Kindergarten readiness of students who attend Allison 

and Govalle by providing high-quality Pre-K curriculum delivered by qualified teachers 

alongside the supports that families need in order to support their children to thrive. Attending 

high-quality Pre-K is the greatest determining factor in whether a child is school-ready upon 

entering Kindergarten (E3 Alliance, 2016). Through these efforts, we will enhance the following 

FSCS pipeline services: (1) high-quality early childhood education programs; (2) support for a 

child’s transition to elementary school, (3) family and community engagement and supports; and 

(4) social, health, nutrition, and mental health services and supports. These services will be 

enhanced through AISD Pre-K classrooms at Allison and Govalle and associated on-campus 

FSCS services. Combining this high-quality early childhood education with the supports of the 

FSCS model will improve Kindergarten readiness and enable children to transition more easily 
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to Kindergarten at these FSCS campuses. 

Existing High-Quality Early Childhood Education Programs 

High-Quality Instructional Practices: Allison Elementary offers tuition-free half-day Pre-

K3 and full-day Pre-K4. Govalle currently offers tuition-free full-day PreK-4. During the grant 

period (tentatively Fall 2025), Govalle Elementary will begin offering half-day Pre-K3.  

All Pre-K students receive instruction in core competencies including literacy, mathematics, 

social studies, science, technology, health, visual arts, music and physical education. Emphasis is 

also placed on problem-solving, interest and joy in learning, self-expression and divergent 

thinking, personal responsibility, self-control and feelings of security and success. 

AISD’s Pre-K3 and Pre-K4 teachers are required to have at least a Bachelor’s degree 

with a certification in Early Childhood. Pre-K3 and Pre-K4 Teacher Assistants are required to 

have at least a Child Development Associate (CDA) credential. Teachers at the target campuses 

also hold Texas Bilingual Teaching Certificates, which are critical given the high level of native 

Spanish speakers on these campuses. When teachers hold a bachelor’s degree and have 

specialized training in early childhood education, they are better able to support children’s 

healthy development and school readiness. 

Our Pre-K3 and Pre-K4 faculty implement high-quality early childhood curriculum that 

is aligned with the kindergarten readiness goals outlined in the Texas PreKindergarten 

Guidelines and also aligned with the Head Start Early Learning Outcomes Framework. Faculty 

implement high-quality early childhood education practices in their classrooms, such as 

intentionally creating an environment that fosters learning, and practices that are intentionally 

developed to meet the developmental stages and needs of students, including those who are dual 

language learners or have disabilities. Academic curriculum is supplemented by both Second 

Step and Conscious Discipline in support of social and emotional learning in both our Pre-K3 
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and Pre-K4 classrooms. Conscious Discipline has a trauma-informed approach and is recognized 

by the Substance Abuse and Mental Health Services Administration’s National Registry of 

Evidence-based Program and Practices, which endorsed Conscious Discipline as effective for 

improving social functioning and competence: “Conscious Discipline produces significant 

positive results for the quality of student-teacher interactions, improvement in social and 

emotional behavior skills for teachers and students, student academic preparedness, and overall 

school climate.” Additionally, AISD Pre-K students enjoy the same access to MTSS services as 

students in other grades on FSCS campuses for academic, behavioral, and attendance supports, 

including social, emotional, and mental health supports. All interventions and services for Pre-K 

students are recorded in eCST. 

Monitoring Kindergarten Readiness: AISD use the CIRCLE Progress Monitoring 

System, developed specifically for Texas Pre-K students by the Children’s Learning Institute 

(CLI) at The University of Texas Health Science Center at Houston to assess Pre-K students’ 

growth throughout the school year. The CIRCLE Progress Monitoring System is a standardized, 

criterion-referenced measure that relates well to established standardized tests and is sensitive to 

growth in children’s skills over time. The data used to support the reliability and validity of the 

CIRCLE Progress Monitoring System came from numerous research studies done by the 

Children’s Learning Institute over a five-year span. Assessments are performed at the beginning 

of the year (BOY), middle of the year (MOY), and end of the year (EOY) via a web-based 

platform, CLI Engage. This tool is valid for assessment when used in either English or Spanish. 

Teachers will use this information to track student growth over the course of the school year, 

group students with similar needs for small group instruction, and share developmental growth 

with parents. This data also informs a plan for professional development, curriculum and 

supplies, and intentional parent and family engagement and supports. 

PR/Award # S215J220242 

Page e73 

60 



  

 

 

The TX-KEA, developed with funding from the U.S. Department of Education, was 

designed for use by educators to screen children’s school readiness upon their entry into 

kindergarten and may be administered in either English or Spanish. While the TX-KEA will not 

be administered to students until they are in Kindergarten, the TX-KEA results will help AISD 

determine whether students who attend Pre-K in AISD or elsewhere have mastered 

developmental benchmarks, as described in the Texas PreKindergarten Guidelines and the Texas 

Essential Knowledge and Skills (TEKS). The TX-KEA learning areas include: vocabulary, 

listening comprehension, letter knowledge, phonological awareness, early writing, mathematics, 

science and engineering, gross and fine motor skills, social competence, self-regulation, and 

emotion understanding. 

Family Engagement: Family engagement in their child’s learning is critical to a student’s 

academic success. AISD will continue to provide opportunities to develop staff skills in 

evidence-based practices that support families in meeting their children’s learning benchmarks, 

including professional development for our Parent Support Specialists, parent leaders, and Pre-K 

teachers in how best to communicate and engage with families, including families in crisis. At 

fall and spring parent/teacher conferences, school staff and family collaboratively identify goals 

and objectives that meet the needs of the child and family. School Readiness Parent Guides, 

which provide easy-to-use tools for parents to help their children prepare for school, are 

available to families. Parents are also routinely welcomed to campus for other events. 

We will also improve the transition to Kindergarten at FSCS sites. A consistent and 

comprehensive communication process will ensure that child care centers receive kindergarten 

registration information and opportunities for engagement with FSCS campuses to facilitate a 

smooth transition. Transition activities may include: a Learning Walk for parents to view a 
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Kindergarten class in action on the campus their child will attend, and have the opportunity for 

Q&A with the principal and Early Childhood staff; Q&A with Kindergarten parents to learn 

about the differences between Pre-K and Kindergarten and heightened expectations for 

Kindergarten; opportunity for children to visit Kindergarten classrooms; and invitations to family 

events and summer playdates at the AISD campus playgrounds that include PreK and non PreK 

families. AISD will also collaborate with Head Start and Early Head Start agencies to ensure a 

smooth transition to Pre-K or Kindergarten in AISD. 

Improving Academic Outcomes through High-Quality School and Out-of-School Time 

Programs and Strategies 

As a school district, AISD offers a high-quality, comprehensive educational program at 

the three FSCS campuses that emphasizes a Whole Child approach to academic learning. We 

would like to highlight three components of this pipeline service: (1) existing dual language 

instruction and academic at all three FSCS campuses; (2) existing high-quality out-of-school 

time programs at all three FSCS campuses; (3) existing and enhanced implementation of AVID

at all three FSCS campuses; and (4) new Innovation Academy structure around which the three

FSCS campuses and other campuses in the Eastside vertical team will collaborate and plan 

academic, community engagement, and college and career pipeline. These services are rooted in 

meeting the specific needs of families at the FSCS campuses. 

One-way Dual Language: The one-way dual language program at Allison Elementary 

and two-way dual language program at Govalle and Martin help students excel academically 

while becoming bilingual, biliterate and bicultural. Being multilingual is a superpower! Dual-

language students participate in a rigorous academic program that follows the AISD academic 

standards and curriculum. 

Implementation of the dual language program at the three FSCS campuses begins at PreK 
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and continues through 6th grade and into Martin Middle School. Students identified as Emergent 

Bilingual are enrolled at their designated grade level based on age and preparation. All students, 

including Emergent Bilingual students with identified disabilities (Special Education, 504, 

dyslexia), are eligible and encouraged to enroll in the dual language program, consistent with 

their learning plan or IEP. The AISD Dual Language Program is research-based and designed to 

develop simultaneous bilinguals who demonstrate rigorous cognitive and academic development, 

academic proficiency in two languages, and positive cross-cultural competence (Bialystock, 

Craik & Luk, 2012; Escamilla, 2014; Seidlitz, 2010; WIDA, 2012). 

The Dual Language Instructional Program Elements provide the foundation for AISD’s 

Dual Language Program and focus on six key areas for Dual Language implementation: 

1. Adherence to language of instruction: Pre-K and K students engage in 90% Spanish, 10% 

English per day. This daily ratio shifts each year: 1st grade - Spanish 67%, English 33%; 

2nd grade - Spanish 57%, English 43%; 3rd - 5th grades: 50% Spanish, 50% English. 

2. Classroom/Campus Environment must support dual language instruction and have three 

linguistic spaces: English, Spanish, and the bridge (space for connecting both languages). 

3. Biliteracy is the foundation of AISD’s dual language instruction. Students develop 

biliteracy skills simultaneously in Spanish and English from the start of PreK or 

Kindergarten. Biliteracy refers to a complete literacy system in two languages that 

includes oracy, reading, writing and metalinguistic awareness. It is an integrated system 

that supports the holistic development of bilingual, biliterate and bicultural learners. 

Biliteracy requires that language instruction include a strategic separation between the 

Spanish and English, as well as the intentional bridge between the two languages at a 

strategic time during instruction. 

4. Incorporate research-based language acquisition methods to address rigorous grade level 
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content and language objectives. 

5. Dual language instruction develops socio-cultural competence, promoting a community 

of learners where both language and culture are seen as assets. 

6. Dual language assessment addresses the unique characteristics of bilingual learners to 

allow for more effective assessment of students’ academic progress in both languages. 

This approach is culturally responsive and meets the needs of not only the students, but 

the families as well. Because all teaching staff are certified bilingual teachers, teachers are able 

to communicate easily with parents who are native Spanish speakers, and parents who are native 

Spanish speakers are able to support their children’s learning more easily and effectively. The 

focus on biculturalism also means that school staff celebrate holidays and festivals that are 

common outside of the United States, valuing the history and heritage of their students. 

Academic Support Services and Mentoring from Partners: Allison and Govalle 

partner with Literacy First, a program of The University of Texas at Austin Dana Center that 

offers a variety of support services, with a particular focus on achieving racially equitable 

outcomes for growing readers, including one-to-one literacy interventions, teacher and staff 

training, instructional coaching, data-centered advising, and bilingual and culturally sustaining 

reading resources and interventions. Literacy First tutors, who are part of AmeriCorps, provide 

one-to-one tutoring to ensure all children are reading at or above grade level by 3rd grade by 

using explicit, research-based curriculum to address critical reading skills. All training and 

mentorship is provided by Literacy First supervisors and staff, who are literacy experts. 

For the last 15 years, Austin Partners in Education (APIE) has connected the 

community and the classroom to improve student college and career readiness through academic 

support and mentoring programs provided by volunteers and full time staff. APIE currently 

serves students at Govalle Elementary School, Allison Elementary School, and Martin Middle 
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School through its one-on-one mentoring program and also serves students at Martin Middle 

School through its Math Classroom Coaching. APIE utilizes best practice learning models with 

proven results that have received recognition from the U.S. Chamber of Commerce and have 

been cited as an example of Better Use of Community Resources by the U.S. Department of 

Education. APIE was also honored by the White House Initiative on Educational Excellence for 

Hispanics. Our goal is to increase APIE mentoring at the three FSCS campuses and to eventually 

spread this program to all Eastside campuses. 

Martin Middle School partners with Con Mi MADRE to empower young Latinas and 

their mothers through education and support services that increase preparedness, participation, 

and success in post-secondary education. Con Mi MADRE focuses on creating opportunities for 

parents to engage in their child’s education because doing so will lead to post-secondary success. 

Con Mi MADRE does this by providing mothers and daughters the social-emotional skills they 

need to become emotionally intelligent, equipping mothers and daughters with the knowledge 

and advocacy skills to succeed in spite of systemic barriers, and uniting with local organizations 

and individuals to better meet the needs of the community. Con Mi MADRE currently provides 

services to students at Martin Middle School. 

Out of School Time and Summer Programming: The three target campuses offer high-

quality out-of-school time and summer programming in conjunction with community partners 

and designed to meet the needs of each unique school community. The Texas Education Agency 

provides federal pass-through grants to fund 21st Century Community Learning Centers 

(21CCLC) through the Texas Afterschool Centers on Education (ACE) program at Martin, 

Govalle, and Allison. 

The aim of ACE is to improve student attendance, behavior, and academics, while 

providing a safe supplemental learning space for students and families who otherwise would not 
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have such opportunities. ACE programs are completely free to participants and include ongoing 

family engagement activities. Student activities are offered for at least 15 hours per week outside 

of the school day and for six weeks in the summer. ACE Austin offers activities in four 

component areas: academic assistance, academic enrichment, college and career readiness, and 

family engagement. Every ACE Austin program offers supplemental support in reading and 

math. Other activity topics may include: writing, science, engineering, robotics, dance, theater, 

music, visual art, sports, martial arts, nutrition, and scouting, offered in partnership with 

community organizations such as 4-H CAPITAL, Creative Action, It’s Time Texas, Phoenix 

House, and Victory Tutoring. ACE Austin programs are aligned with campus needs assessments 

and goals identified in the Campus Improvement Plan of each campus. 

ACE programs integrate five research-based practices into program design that 

complement and enhance academic performance, achievement, postsecondary & workforce 

preparation, and positive youth development: (1) alignment with the school day; (2) maximizing 

participation and attendance; (3) adapting instruction to individual and small group needs; (4) 

providing engaging experiences; and (5) assessing performance and improve program quality 

(US Department of Education’s “What Works” Clearinghouse publication, Structuring Out-of-

School-Time to Improve Academic Achievement, 2009). Sites routinely utilize the Weikart 

Center for Youth Program Quality Assessment for program quality monitoring. AISD ACE 

programs are supported with continuous improvement and evaluated annually by planning and 

evaluation staff in the AISD Office of Innovation and Development (previously the Department 

of Research and Evaluation). The 2019-20 End of Year Report indicated that program 

participation was significantly related to math achievement and school-day attendance for 

participants who were targeted (i.e., those who identified as needing assistance in those particular 

areas), controlling for students’ demographics, such as socioeconomic status, gender, English 
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language learner status, and race. In addition, program participation was significantly related to 

math, school-day attendance, and discipline for participants who were not targeted (i.e., those 

who were not identified as needing assistance in those particular areas). The majority of parents 

and children reported positive experiences in the various family activities. Parents reported that 

the activities helped them connect with their students’ schools and spend quality time with their 

students, while improving their students’ behavior and social emotional skills (de la Cruz et al., 

2020). 

Beginning Fall 2022, a subset of students enrolled in ACE at Govalle and Allison will 

also receive High Impact Tutoring as part of the Texas Covid Learning Acceleration Supports 

grant (federal pass-through funding) from the Texas Education Agency. High-impact tutoring 

will take place during the ACE afterschool program, offering students enhanced academic 

support to address learning loss, coupled with the enrichment program offered by ACE. 

AVID: The mission of AVID, which stands for Advancement Via Individual 

Determination, is to close the achievement gap by preparing all students for college readiness 

and success in a global society. Martin Middle School offers AVID Secondary, and both Allison 

and Govalle have the school-wide AVID Elementary program as existing services. All three 

FSCS sites intend to enhance their AVID programming via increased cross-campus planning 

time in order to better align their college readiness support and programming. 

AVID Secondary consists of an AVID elective class that targets students in the academic 

middle, who have the desire to go to college and are capable of completing rigorous curriculum 

using the will to work hard. In the AVID elective, students are routinely required to enroll in 

their school's advanced courses, such as honors or advanced placement classes. Martin Middle 

School students in AVID receive support from college tutors, visit college campuses, utilize 

writing in all courses, develop success strategies and study skills for lifelong learning, and 
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prepare for a professional career. 

Based on the same learning foundation that underlies AVID Secondary, AVID 

Elementary focuses on 3rd - 6th grade and is embedded into the daily instruction of elementary 

classrooms across entire grade levels to maintain schoolwide structures. The rationale for 

implementing AVID schoolwide in the elementary grades at FSCS sites: 

● Implementing AVID at the elementary level teaches and reinforces academic behaviors 

and higher-level thinking at a young age. AVID elementary students develop academic 

habits they will need to be successful in middle, high school and college in an age-

appropriate and challenging way. 

● AVID’s high-quality professional learning (e.g. Summer Institute) is grounded in 

innovative research and best-practices. This builds teacher capacity and empowers them 

to design and facilitate engaging learning where students collaborate, communicate, 

connect, create, think critically, and develop cultural proficiency. 

● AVID systematically increases academic rigor & creates engaging learning 

environments; explicitly teaches organization, study skills, communication and self-

advocacy; creates strong college-going culture; teaches skills and behaviors for academic 

success; and builds strong student/teacher relationships 

AISD’s AVID district team offers an annual AVID Summer Institute, AVID's annual 

professional learning event where FSCS sites and other campuses in AISD will learn AVID 

methodologies and strategies to successfully implement AVID in their schools. This supports the 

elementary campuses in their goal to be Schoolwide AVID Elementary campuses and also to 

align structures with other Eastside Vertical Team campuses, including Martin Middle and 

Eastside Early College High School. 

Allison, Govalle, and Martin are supported by district-level AVID staff, who provide 
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support to campuses through professional learning, campus observations, attending regular Site 

Team meetings, and assisting principals in AVID-required data collection. Each campus has a 

designated AVID Coordinator, who alongside district-level staff, will assist in collecting 

evidence for AVID’s Coaching and Certification Instrument (CCI). The CCI is a tool to help 

schools successfully implement the AVID Elective as the foundation of a successful AVID 

system, while also monitoring AVID Schoolwide implementation in order to benefit more 

students on a campus. 

All three FSCS sites intend to enhance their AVID programming via increased cross-

campus planning time in order to better align their college readiness support and programming, 

such as college visits, career speakers, and alignment of family engagement in coordination with 

Eastside Early College High School programming. This will be achieved in coordination with the 

district-level AVID Program Specialist. Campus staff will be compensated to attend the AVID 

Summer Institute and co-design coordinated, aligned programming that reflects the needs of 

students and their caregivers and existing staff capacity, and that can be utilized to request 

support from community partners who are able to offer services as part of the comprehensive 

cradle to career pipeline in the Eastside Vertical Team. 

Reimagining the Innovation Academy 

This proposal aims to re-envision the Innovation Academy at Martin Middle School to be 

a Vertical Team-wide Innovation Academy model that will serve as a new pipeline service 

focused on supporting children’s transitions from elementary to middle and from middle to high 

school and as a new pipeline service in support of postsecondary and workforce readiness. 

Martin Middle School, Allison Elementary School, and Govalle Elementary School will 

participate in the design and implementation of the revitalized and reimagined Innovation 

Academy for the Eastside vertical team. In 2014, Martin Middle School was facing a loss of 125 
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students due to the destruction of low-income housing as part of neighborhood gentrification. At 

the same time, teachers and community members noted that a wave of young families working in 

the creative sector were moving into the neighborhood. After months of discussion facilitated by 

AVEY, the Martin faculty came up with a plan for a new Innovation Academy. In the fall of 

2015, the Innovation Academy at Martin (IAM) was established with the goal of better preparing 

students living in the Eastside community for successful experiences at high school, college, and 

beyond, with a focus on STEAM curriculum. The Innovation Academy, created through a 

partnership between Martin Middle School, AISD, and AVEY, was successful in attracting new 

students to Martin, making it one of the few Title 1 middle schools to gain students in the pre-

pandemic year. Numerous community and private partnerships were organized to support the 

program, including institutions of higher education (Austin Community College, Huston 

Tillotson University, The University of Texas), service provider partners (such as Breakthrough 

Central Texas), and corporate partners (including Silicon Labs, Texas Capital Bank). AVEY 

raised over $50,000 to create a new "maker space." Together these partners enriched students’ 

education experiences in STEAM (science, technology, engineering, arts, and mathematics) 

while increasing community engagement and pride in Martin (including an annual STEAM Fest 

which, beginning in 2015, brought out more than 1,000 annually to celebrate STEAM education 

in the vertical team). In 2018, Innovation Academy programming was also established at 

Eastside ECHS as Martin students matriculated to high school. However, the academy struggled 

during the pandemic, with limited opportunities for community engagement, decreased partner 

access to campuses, and decreased participation in the hands-on activities after school and during 

summer that are critical to engaging students in STEAM programming. 

In February 2022, AISD administration decided to close 6th grade at Martin and open 6th 

grade classrooms at Martin’s feeder elementary campuses, including Allison and Govalle, due to 
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low academic achievement and enrollment issues, as students opted for transfers to other AISD 

schools. AISD leaders hope that keeping sixth-grade students at their elementary schools for one 

more year will improve their academic performance and offer them "more stability and more 

opportunities for them to grow and be supported” (Austin American Statesman). 

In 2022-2023, Govalle and Allison are offering 6th grade for the first time, which 

presents opportunities for which they need additional support in order to provide their students 

with a well-rounded, rigorous academic experience. They are offering traditional middle school 

electives, such as band and orchestra, for the first time, and they are trying to provide rigorous 

academic opportunities that will prepare them for success in middle school. Re-envisioning the 

IAM as an Innovation Academy serving elementary and middle school campuses will address 

some of the challenges presented by this transition and address the following pipeline services: 

high quality school and out-of-school programs and strategies; support for a child’s transition to 

elementary school, middle school and high school; family and community engagement and 

supports; and activities that support postsecondary and workforce readiness. This goal will be 

achieved through the dedicated activities of a full-time staff person who will serve as the 

Innovation Academy Coordinator. The principals of Martin, Govalle, and Allison are very 

excited about this opportunity as a way to better serve their students academically, stabilize or 

increase campus enrollment, and increase community engagement and pride. 

The Innovation Academy Coordinator, who will be funded 50% by the FSCS grant and 

50% by local funds, will lead the co-design, coordination, and implementation of Innovation 

Academy activities and partnerships at FSCS campuses. This will include student engagement, 

family engagement, partnership development, curriculum alignment, professional development, 

and coordination of Innovation Academy activities among FSCS campuses. This position is 

clearly aligned with the pillars of full service community schools and the pipeline services 
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required by the grant program, and will also function as the district-level Project Director who 

provides coordination and oversight of grant activities across the FSCS campuses. 

This position will identify, develop and/or deliver educational activities, curricular 

resources and staff training opportunities in elementary, middle, and high school for the Eastside 

Vertical Team (EVT) focused on the integration of science, technology, engineering and math 

topics. The IA Coordinator will collaborate with administrators, teachers, and staff from the three 

FSCS campuses as well as the other elementary campuses and high school campus in the 

Eastside Vertical Team to develop and align STEAM curriculum, programming, and initiatives 

from PK-12, including developing and delivering engaging STEAM experiences (like 

Engineering Design Challenges) for all PK-12 teachers and students that solve culturally-

relevant STEAM-related problems; bringing STEAM-specific guest speakers and industry 

professional mentors to campuses; coordinating field trips to STEAM-related organizations and 

visits to experience local college partnerships; coordinating and facilitating professional learning 

opportunities for teachers and administrators at the district and/or campus level to support 

student achievement in mathematics and science, and increase interest in STEAM-related topics 

(like coding, makerspace, engineering design, problem-based learning, etc.); and coordinating a 

Summer STEAM Academy for students at the FSCS campuses. 

With the support of AVEY, the IA Coordinator will coordinate community-facing 

vertical team-wide events (like Harvest Fest & STEAM Fest) for the Eastside community that 

showcase school programs, family resources, and community partners. The coordinator will also 

coordinate internal vertical team-wide events in order to recruit and retain students within the 

vertical team schools as they transition from elementary to middle to high school. These 

activities and experiences will build advanced coursework and students’ exposure to STEAM 

pathway opportunities and careers, while also creating a sense of community and pride in the 
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FSCS campuses and other campuses in the Eastside family of schools. 

In support of postsecondary and workforce readiness, the IA Coordinator will work with 

FSCS administration, AVID Program Specialist, and community partners to create opportunities 

for exposure to and preparedness for students to participate in the Audio-Visual Media, Robotics 

and Computer Science, and Health Sciences pathways at Eastside Early College High School, in 

addition to college readiness preparation. In both Spring 2022 and Spring 2021, only 6 students 

each year earned enough credits to earn an Associate’s degree. For students to successfully 

complete more dual credit coursework, they need to be engaged with knowledge of careers and 

the pathways to those careers at an earlier age, so that they can begin taking advanced 

coursework in late elementary school. Of the 465 students enrolled at Martin Middle School last 

year, only 28 took the Algebra I End of Course exam, which represents just one class of 

advanced math at Martin last year. During the grant period, the IA Coordinator will facilitate 

vertical alignment of AVID supports from elementary to middle to high school in order to better 

prepare and support students in reaching their postsecondary goals. 

To achieve these goals, the IA Coordinator will lean into the community school pillars, 

working closely with community partners to leverage partner outreach events, such as AVEY’s 

Community Planning Dinners, to build relationships with and strengthen family-school 

partnerships. The schools will engage with current community partners and stakeholders to 

create enriching field experiences, internships, and guest speakers that prepare and expose 

students to STEAM college and career pathways and build new partnerships. These efforts, long-

term, will result in rich after-school and summer STEAM learning opportunities for students that 

are engaging, hands-on, and project-oriented. This coordination and level of support for staff in 

engaging students and families will also result in improved teacher job satisfaction and retention. 

Transition Support 
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Support for transitions will be achieved through multiple transition models. School-to-

Parent: The Community School Coordinators (CSCs) will lead the process to ensure that 

students and families have smooth and supported transitions. For the transition into 

Kindergarten, AISD will outline a consistent and comprehensive communication process that 

will ease the transition both logistically and emotionally. To do so, the CSC will coordinate with 

community partners to publicize and provide support and guidance for a year-long transition 

timeline for families from their homes or child care centers to FSCS campuses. FSCS campus 

leadership, PSSs, and CSCs will determine the activities they believe would best support this 

transition, depending on the campus. Possibilities include: a Learning Walk for parents to view a 

Kindergarten class in action on the campus their child will attend, and have the opportunity for 

Q&A with the principal and Kindergarten staff; opportunity for future students to visit 

Kindergarten classrooms; and invitations to family events and summer playdates at the AISD 

campus playgrounds that include PreK-4 families and non-PreK families. 

The CSCs will coordinate a similar transition timeline of events for students transitioning 

from the elementary FSCS campuses to middle school. The transition from elementary to middle 

school is very challenging for many parents, as they contemplate moving their student from their 

small elementary campus where the child has only one or two teachers to a much larger middle 

school campus where their child will move from classroom to classroom and have eight teachers. 

Parents frequently express concern that their child will get “lost in the shuffle.” Previously, 

efforts have focused on bringing the middle school welcome activities to the elementary 

campuses, by having the principal visit the elementary schools and offer a principal coffee just 

once a year in the late spring. We propose to greatly improve this transition by offering tours of 

the middle school to elementary parents throughout the school year (beginning in October) and, 

through the efforts of the Innovation Academy Coordinator, inviting the FSCS campuses to view 
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performances, club activities (e.g., robotics), and weekend community events regularly. The 

middle school principal would like to also improve transitions by having the middle school PSS 

collaborate with the CSCs and PSSs from the FSCS campuses to identify specific parent 

concerns (e.g., advanced academics, Special Education) and invite parents on Learning Walks 

and to principal coffees throughout the year so that they can develop a sense of comfort, safety, 

and belonging on the middle school campus. 

Parent to Parent: Utilizing the effective Families as Partners (FAP) model described 

below, we propose to identify ways to welcome and create a sense of belonging for parents of 

students entering new levels of school prior to the school year beginning. This may be achieved 

through a series of parent coffees or playdates at school where new parents have the opportunity 

to ask questions of current elementary parents, such as about the differences between Pre-K and 

Kindergarten and heightened expectations for Kindergarten or how a parent can be involved in 

the classroom. The campuses will also introduce the new parents to the PSS prior to the school 

year starting so that the beginning of the school year is a smooth transition. FAP Technology 

Champions can show incoming parents how to use AISD online learning platforms to 

supplement their child’s learning. The parent-to-parent connection is often more authentic and 

powerful than the communication received from administration. 

Similar parent-to-parent connections will be made at the middle school to welcome FSCS 

campus parents. We propose to create parent leaders who will support a parent’s transition from 

their child’s elementary campus to the middle school campus as part of the model for FAP 

implementation at Martin Middle School. These will take a similar approach to the parent-to-

parent transition support outlined for the PreK to Kindergarten transition, but focus on how 

parents can be involved at the middle school, the expectations for increased independence and 

responsibility of middle school students, an introduction to technology utilized in middle school, 
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and community building among parents at the middle school. Parents often struggle to find 

community after elementary school due to the greatly decreased level of parent involvement in 

the classroom 

Student-to-Student: Through the reimagined Innovation Academy, elementary students at 

FSCS campuses will feel a connection to the middle school and even high school by having 

greater opportunities to connect with middle school students, and the middle school students with 

high school students. Middle school student leaders will talk about their middle school 

experience, providing near-peer insight into the transition process to middle school. What is 

lunch like? Is there recess? How do you remember where all of your classes are? Is there more 

bullying at middle school? While these questions can be answered by a visiting principal or 

counselor, the trusting relationship built through peer interactions will provide a level of 

authenticity and a connection that younger students will look forward to maintaining upon arrival 

at the middle school. 

Principals of the FSCS campus and middle school along with the CSCs will solicit ideas 

from current students and together discuss additional possibilities for easing the transition. 

Current ideas include: a pen pal program connecting students at the schools over the course of 

multiple years; tours led by students for students; and inviting elementary students to work 

alongside middle school students in the campus gardens or other volunteer activities. 

Families as Partners 

Families as Partners (FAP) is an AISD initiative initially funded by the W.K. Kellogg 

Foundation and now funded by the Genevieve and Ward Orsinger Foundation with the goal of 

creating sustainable and effective school-family partnerships for academic success. The initiative 

is grounded in the principle that authentic engagement flourishes when families and teachers 

build trusting relationships and see each other as equal partners. Another goal is to find and 
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actively encourage less engaged parents to be involved in FAP and their children’s schooling. 

One of FAP’s central tenets is a partnership between parents and school personnel in the service 

of a better educational experience for children. FAP addresses the pipeline service of family and 

community engagement and supports. Govalle and Allison have Families as Partners on their 

campuses. Martin Middle School will add FAP during the grant term. 

FAP began in 2015 serving elementary campuses in northeast and north central Austin. 

Since then, FAP has expanded to 21 elementary schools in Northeast and Southeast Austin, 

including Allison and Govalle. In 2019-20, nearly 8,000 students were served through FAP, the 

majority of whom are economically disadvantaged (92%), Hispanic (82%), and/or English 

Learners (71%). The FAP program is based on the Dual Capacity Model of collaborative 

engagement (Mapp, 2015). In this model, FAP program outcomes are accomplished by engaging 

parents in meaningful collaborative work with each campus’ staff and administration. The tasks 

that are undertaken are to be driven foremost by parents and supported by staff and 

administration. Through FAP, AISD hopes to develop in both parents and staff the 4 C’s: 

capability, connections, cognition, and confidence (Mapp, 2015). 

Campus-based teams are created and generally led by each campus’s Parent Support 

Specialist and include parents, staff, teachers, and a campus administrator. At FSCS sites, 

Community School Coordinators will work alongside the PSS because they will share the role as 

parent advocates with extensive knowledge of parent and community resources. Principals will 

be primarily responsible for recruiting teachers and staff to the FAP teams. These teams work to 

determine family engagement priorities for their school and then break into strategy groups to 

accomplish key priorities. Through FAP, parents and campus staff work together to accomplish 

their goals, while gradually empowering parents to take larger and more responsible roles. 

Since 2017, the focus of the Parent Champion component of the FAP project has been to 
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provide an opportunity for parents to develop leadership skills by working at their children's 

school, increase parent engagement, and promote relationship building between parents and staff 

and the role parents have in supporting student success. This component also allows parents to 

build a pathway to employment, career advancement and/or further education through the skills 

they develop and the network they build. During the pandemic, these involved parents took on 

leadership roles to teach other parents how to use technology for remote learning. 

Parents are encouraged to apply and interview for Parent Champion positions at their 

children's school. Positions include: Administrative Assistant, SEL Champion, Literacy 

Volunteer Coordinator, ESL Coordinator, Technology Support Coordinator, Newcomer 

Ambassador, and other positions based on the needs of the specific campus. Parent leaders are 

required to participate in monthly professional development trainings offered by the FAP 

Program Specialist, which cover topics such as communication skills, resume-building, conflict 

resolution, interviewing skills, time management and other professional development topics 

related to the position. Parent Champions work closely with Parent Support Specialists and 

develop other parents through a train the trainer model. They are also encouraged to attend other 

parent education opportunities provided by FAP or partnering organizations. During the 2021-22 

school year 72 parents across the 21 FAP schools stepped into these leadership roles. 

Parent Champions are responsible for engaging with other parents on their campus and 

fulfilling the specific duties of their role for approximately 20 hours. For example, FAP Parent 

Literacy Champions train parent volunteers to provide small-group literacy interventions to 

students in classrooms, using a curriculum called Estrellita, an accelerated, systematic, explicit 

phonics program for Kindergarten and first grade students, which provides children with the 

phonics tools necessary to decode beginning reading material in Spanish. The reading materials 

progress in order of complexity, from simple to complex, thus providing increasing levels of 
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difficulty. Some FAP ESL Champions teach the six-month Maestro en Casa English as a Second 

Language (ESL) program, a practical and simple English-language learning and life skills 

program. FAP SEL Champions facilitate the parent component of the trauma-informed, 

evidence-based SEL curriculum used in district schools, Conscious Discipline. When schools 

closed in March of 2020, our Technology Parent Champions were an invaluable resource to our 

school communities. They were able to provide remote support to other parents and were an 

integral part of ensuring that all students were able to learn in remote environments. 

FAP partners with Austin Community College to help build a pipeline of future 

employees, specifically targeting skills they will need to be employed in AISD (minimum: high 

school diploma/GED and English language skills). Parents who complete leadership training and 

special workshops, and who are eligible for employment, can obtain their paraprofessional 

certificate from ACC and become candidates for teaching assistant roles at their child’s school. 

FAP Parent Champions also work with community organizations, including AVEY, to 

become leaders not only on their children’s campuses, but also in their neighborhoods and 

communities. For example, Parent Champions volunteer with AVEY to become Community 

Block Leaders. The Community Block Leader (CBL) program, started during the COVID-19 

pandemic in 2020, has trained over 100 parent leaders as "go-to experts" about campus and 

community resources available to families in east Austin communities. Community Block 

Leaders have been recruited from 18 Title 1 AISD campuses, and participate in weekly zoom 

trainings and planning meetings. CBLs regularly volunteer at community resource events, 

present at PTA meetings and parent coffees, and go door-to-door in dozens of strategically-

chosen apartment and multi-family complexes. On average, each CBL reaches out with 

information to 10 other families every week. Forty of the CBLs have also been trained as 

Community Health Workers (also called Promotoras) as part of a federal COVID-19 vaccination 
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outreach grant. Parents at Martin, Allison and Govalle (several of whom are already involved in 

the CBL program) will be recruited for the CLB and Community Health Worker programs to 

expand knowledge of resource and improve health outcomes in the target area. 

Full-Time Community School Coordinator at FSCS Campuses 

AISD and our partners have learned that there is no substitute for having a highly-

qualified, experienced, and community-centric individual coordinating all of the activities and 

relationships that are part of a community school. For that reason, three full-time Community 

School Coordinators (CSCs) will be hired with grant funds to serve Allison, Govalle, and Martin. 

In addition, AVEY will be providing a full-time Eastside Vertical Team Community School 

Organizer using funds from the City of Austin. The Project Director will coordinate with AVEY 

on training to align efforts. This will be a new service at all three FSCS campuses, coordinating 

and integrating all pipeline services. 

The primary responsibilities of the CSC on each campus will be to: recruit and coordinate 

community partners; facilitate the annual community school planning process at their campus; 

facilitate and improve systems for coordination of support services on their campus and local 

community, including referral processes; take part in annual needs assessment and community 

asset mapping as part of existing campus improvement planning processes; improve 

communication between the school and the community; organize joint school/community events 

(e.g. community walks, resource fairs, arts festivals, community service); partner with PSS and 

other campus/district staff (e.g. Families as Partners) to organize adult classes and help build 

capacity in parents and community members to positively support their schools. 

It should be emphasized that the CSC will be coordinating with AISD, AVEY, and CIS 

staff, since a wider network of community schools, including partnerships, already exists within 

Austin. This larger system of supports and organization will be very supportive of the CSCs. 
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Community School Coordinator Responsibilities and Supports 
Community School Coordinator 
Responsibility Existing Supports and Systems 

1. Recruit and coordinate community 

partners 

Limited network of community partners and service 

providers already existing on three target campuses and 

across vertical team; AISD support for onboarding new 

partners through existing district systems 

2. Facilitate the annual community 
Process is in place; strong support from AVEY and other 

school planning process at their 
consortium members 

campus 

3. Facilitate and improve systems for 

coordination of support services on 

their campus and local community, 

including referral processes 

Coordination systems in place (e.g. Campus-level CST, 

eCST, Youth Services Mapping/Get Help); Referral 

processes in place for CIS, Family Resource Center, 

School Mental Health Centers; coordinate with district-

level support services (e.g. AISD Project HELP for 

homeless families, Refugee Family Support Office, 

Health Services) 

4. Take part in needs assessment and 

community asset mapping as part of 

existing campus improvement planning 

processes 

Campus improvement plan process, AVEY Family 

Needs Survey, Zip Code Asset Maps updated annually 
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5. Improve communication between 

the school and the community 

Best practices for campus communication are shared 

among community schools (e.g. campus newsletter, 

community walks, robocalls); regular project meetings 

involve multiple stakeholders 

6. Organize joint school/community 

events (e.g. community walks, resource 

fairs, arts festivals, community service) 

Many existing community school resource fairs and 

other events are in place (e.g. Eastside Harvest Fest, 

Martin STEAM Fest, Govalle Arts Fest, Allison Boo the 

Flu Health Fair), and will be marketed to FSCS sites 

7. Partner with PSS and other Many existing options for adult education classes and 

campus/district staff and consortium support for implementation currently exist through AISD 

members to organize adult classes and Adult Education department, PSSs, and partners: 

help build capacity in parents and Families as Partners, AVEY Adult Academy program, 

community members to positively Austin Community College Paraeducator program, 

support their schools Maestro en Casa 

The CSC is also part of a support team on each campus, including CIS and the Family 

Resource Center, and one of many student and family support and community engagement 

professionals that surround each campus. A strong CSC is able to find ways for those people to 

connect with the needs of the campus. CSCs will help with Tier 1 family needs, while referring 

Tier 2 and 3 family needs to the Family Resource Center, CIS and other social service partners. 

Here are some examples of ways the CSCs will connect families to necessary services: 

Refugee Family Supports: To support students who are immigrants, refugees, or asylees, 

AISD has an International Welcome Center, which assists campuses in meeting those families’ 

unique needs. The CSC can also connect families with the services of the AISD Refugee Family 
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Support Office that serves as a language and resource hub for refugee and asylee students and 

their families. The Refugee Support Service Team supports more than 18 languages and can 

facilitate interpretation or translation for parent/teacher conferences, meetings, day-to-day 

interpretation services, such as assisting families with understanding school forms, home visits, 

and disciplinary matters. 

Homeless Families Supports: CSCs will be trained to connect families with services they 

need in a timely manner. They will be able to refer students experiencing homelessness to 

Project Hope & Empowerment ~ Leveraging Possibilities (HELP). The three primary goals of 

Project HELP are: (1) providing services to AISD students under McKinney-Vento, (2) 

maintaining partnerships/collaborations with community resource collaborators, and (3) ensuring 

our service strategies are student-centered and aligned with students foremost being 

academically successful. The CSC will also coordinate with AISD Student Services to ensure 

continuity of care for students in foster care. 

Project HELP has multiple community partners supporting our students who are new 

arrivals, homeless or in foster care, including Operation School Bell operated by the Assistance 

League of Austin. Operation School Bell provides new school clothing to children whose families 

cannot afford these necessary items. Students receive two pairs of pants, a belt, five shirts, six pairs 

of underwear and socks, a jacket, a gift card for new shoes, and a grooming kit—essentially, school 

clothing for a week. 

A key responsibility of the CSC is being proactive and ensuring that partner services are 

aligned to academic needs. Therefore, the CSC is a member of the campus leadership team. The 

CSC will serve as a bridge between campus partners and school staff, making sure that 

academics, student and family supports, out-of-school time programs, family and community 

engagement, adult education, volunteers and community partnerships are working together to 
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support academic achievement for every student along the educational pipeline. In addition to 

working closely with the campus principal and leadership team, the CSC will maintain regular 

contact with the Project Director and other district staff that supports family and community 

engagement, adult education and other pipeline services districtwide. The CSC will also work 

closely with campus staff at other schools across the vertical team to coordinate supports. 

Community School Planning Process: 

CSCs will facilitate a community school planning process in collaboration with AVEY 

and CIS that incorporates the following activities. 

● Introduce campus community to the community schools model: An initial community 

schools orientation with campus faculty/staff, campus-based partners (e.g. CIS, School 

Mental Health Center), families and community members to explain aspects of the 

community schools model and purpose/objectives/metrics of FSCS grant. 

● Determine the campus “why”: CSCs will solicit feedback from the campus community 

about consistent barriers to learning. They will consider organizational frameworks that 

allow for shared leadership and collective decision-making.  

● Create a campus coordination map: CSCs will collaborate with the campus leadership 

team and Campus Advisory Council or other group to develop a Coordination Map that 

shows the network partnerships, resources, and supports that are already in place at their 

campus that align with the community school pillars. They will consider resources and 

supports provided by the school, district and community partners, as well as the multiple 

individuals who coordinate student supports, family supports, academic services, social 

services, district resources, family and community engagement, etc. This activity will 

help CSCs and campuses gain a better understanding of the web of supports that exist at 

each campus. Youth Services Mapping/Get Help provides a list of the community 
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partners that currently serve your campus. 

● Identify the community school coordination team: CSCs will use the Campus 

Coordination Map to determine which campus-based staff and partners need to be 

meeting regularly to ensure that systems, resources and partnerships are coordinated and 

aligned in a way that continuously supports ever-changing student needs. The cumulative 

knowledge from the Child Study Team (CST) process will inform this work. This type of 

group may already exist in the form of a “Student and Family Supports Team” or through 

the Campus Advisory Council. Alternatively, they may create a new regular meeting to 

enhance this alignment process. 

● Build the capacity of the community school coordination team: AISD offers professional 

learning opportunities throughout the year that are intended for individuals on 

coordination teams. These professional learning opportunities are planned in 

collaboration with AVEY and include the annual two-day “Texas Community Schools 

Summit” each summer, facilitated by AVEY, during which campus teams (including 

CSCs, principals, and other campus staff/faculty) engage in intensive campus planning 

and application of learning objectives. Additionally, CSCs from the FSCS campuses will 

meet monthly to problem-solve and align processes. 

● Complete the Community School Development Rubric, adapted for AISD and based on 

the Institute for Educational Leadership: The Community School Development rubric 

will help FSCS campuses determine their stage of community school development (i.e. 

“Exploring”, “Emerging”, “Maturing” or “Excelling”). This will be repeated annually to 

assess progression along the community schools continuum. 

● Review existing school data: The coordination team will review the Campus 

Improvement Plan, Parent Survey, School Climate Survey and other relevant 
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assessments. The coordination team will familiarize themselves with reports available in 

eCST, AISD’s electronic case management system, including: 

○ Reliable Integrated Trend Score (RITS) - an early warning drop out indicator that 

accounts for student academic, behavioral, and attendance progress; 

○ Roster-Based Programs (RBPs) - student-level data for a group of students in a 

monitoring group, which could be based on an academic or partner-based 

program, such as all students in CIS or all students whose families are being 

served by an FRC; 

○ Attendance and chronic absenteeism. 

CSCs will work to ensure that data guides decisions about student needs and the equitable 

allocation of resources. 

● Gathering qualitative data: CSCs will assist campuses to supplement school data with 

data from the campus community. CSCs will support campus feedback sessions, such as 

a “Community School Planning Dinner” to identify key strengths, challenges and 

potential strategies for the school. Campuses can also organize neighborhood walks or 

other events to collect qualitative data. 

● Identify strategies and performance measures: CSCs will work with the coordination 

team to condense the relevant qualitative and quantitative data into strategies that are 

linked to academic priorities at your campus. Campuses will determine performance 

measures with input and buy-in from students, families and community members to 

ensure fidelity of implementation. Performance measures will be incorporated into the 

Campus Improvement Plans (CIP), which are updated annually and monitored by 

principal supervisors and AISD Accountability. CIPs will be shared publicly and 

reviewed with campus community. 
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● Ongoing professional development. In addition to community school training 

opportunities, staff of FSCS sites will be encouraged to use AISD’s Human Capital 

Platform (HCP) to grow competency in areas that support the FSCS pipeline services, 

such as sessions about “Family and Community Engagement,” “Customer Service,” 

“Cultural Proficiency and Inclusiveness,” and “SEL.” 

● Participation in monthly Community School Alliance Meetings. CSCs will collaborate 

together to lead Eastside Vertical Team Alliance meetings along with community school 

staff from other feeder pattern schools. These will include 20-30 partners and community 

volunteers gathering with campus leaders and support staff. These meetings will include 

calendar and event planning, reporting on campus progress, and networking among 

partners. The alliance meeting is a vertical team approach and will include representation 

from the entire feeder pattern. 

C. Strategy 2: Programmatic Capacity – Vertical Integration and Alignment 

Since the first efforts at Webb Middle School in 2007, AISD and consortium partners 

have used an inclusive, problem-solving approach to developing school improvement strategies. 

Not only do stakeholders give input, but they are part of a continuous planning and systems 

improvement process. From community dinners to monthly partner meetings to community 

school planning and implementation teams, parents, teachers, administrators, students and 

community partners all work together to create a stronger and more responsive school. 

While this planning approach has yielded strong results in engagement and school 

improvement, and has been adopted in other cities in Texas and beyond, it has not been 

consistent from campus to campus. A key strategy in this project is to continue to strengthen 

planning and implementation processes so that they are simple and sustainable. At the heart of 
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community school planning is the idea that, while the campus may be using effective data-

informed strategies to address academic performance within the classroom, there are many other 

factors and barriers affecting student growth and performance, both internal (campus) and 

external (family and community), that need to be addressed in a community school plan. 

As we build consistency in adopting the community school planning approach at 

project schools, we also will work to improve campus and feeder pattern systems, so that: 

1. Campus community school strategies are aligned across the Eastside Vertical Team, and 

2. Student and family support systems that address barriers to learning are coordinated and 

efficient on the campus and throughout the feeder pattern. 

To that end, two feeder pattern-level groups are already established that will continue to 

meet on a regular basis throughout the five-year FSCS grant period: Eastside Vertical Team 

Principal meetings and Eastside Vertical Team Alliance meetings. Additionally, a new group 

will convene to provide strategic support to the overall vision and operations of the FSCS grant 

project. This group will be called the “Strategic Planning Team” and will meet monthly. Finally, 

the CSCs will meet monthly as a team to problem-solve campus-level challenges and share 

information about potential partners and resources. These ongoing meetings will provide an 

opportunity for thought partnership and sharing of best practices and lessons learned across 

campuses in the vertical team. 

Vertical Alignment Management Structure 
Committee Members Purpose 

Eastside 

Vertical 

Team 

(EVT) 

● CSCs and other Community 

School Staff from vertical 

team 

● PSSs and other campus 

This group of 30-40 meets monthly for 

calendar and event planning, reporting on CS 

progress, networking between partners, and 

sharing requests for support from FSCS sites. 
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Alliance support staff These meetings help leverage grassroots 

Meeting  ● 

 ● 

Consortium partners, 

especially CIS Project 

Manager and AVEY FRC 

staff 

Additional community 

partners and volunteers 

organizations and local volunteers into regular 

campus events and decision-making. This 

group may also define and refine the project’s 

overall mission, vision, goals, and performance 

metrics and to develop shared commitments. 

These meetings are facilitated by CSCs and 

Community School Staff from other vertical 

team campuses. 

FSCS 

Strategic 

Planning 

 Team 

 ● 

 ● 

 ● 

 ● 

 ● 

 ● 

 ● 

AISD Innovation Academy 

Coordinator (Project Director) 

AVEY FSCS Project Lead 

CIS Chief Operations Officer 

Consortium Partner 

Designees 

CSCs from 3 FSCS site 

schools 

Vertical Team Lead Principal 

Other district support staff, as 

identified 

This team of 10-12 meets monthly to check in 

about project goals and coordinate strategic 

planning, logistics, communications and 

meeting facilitation. These meetings are 

facilitated by the Project Director with support 

from CSCs and Consortium partners. 
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This team meets monthly to align initiatives 

Principal 

Alignment 

Meeting 

● All Eastside Vertical Team 

Campus Principals 

● AISD Innovation Academy 

Coordinator (Project Director) 

● Consortium partners and 

CSCs, as needed 

and priorities as the principal level across the 

feeder pattern. During these meetings, the 

campus principals may reflect on FSCS project 

deliverables, needs, decision-making, and 

upcoming meeting objectives. These meetings 

are facilitated by the Vertical Team Lead 

Principal. 

D. Partners to Maximize Effectiveness  

AISD’s project involves the collaboration of internal and external partners to maximize 

the effectiveness of the project services. The Eastside Vertical Team Alliance meetings engage 

approximately 30 partners that are committed to providing services and academic programming 

to students and families that attend Eastside Vertical Team schools. The number of engaged 

partners is expected to grow over the course of the grant period, as is the level of support that the 

new FSCS sites will receive from these partners. Some of these partners now provide services on 

Eastside Vertical Team campuses, while others provide services in the community and act as 

referral partners. Experience demonstrates that a successful project involves a variety of formal 

and informal partners (or assets), and a variety of entry points for supporting the target 

campuses. Below are listed many key partners with whom we will collaborate to maximize the 

effectiveness of project services. 

Partners Currently/Previously Engaged in Eastside Vertical Team Alliance Meetings 
Leadership Partners 

Community Partner Program/Service Description 
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Austin Voices for Education 

and Youth 

Family Resource Centers; technical expertise in community 

engagement and community schools model 

Communities In Schools 
Case management and mentoring for at-risk students; 

wraparound services for families 

Additional Partners 
Community Partner Program/Service Description 

Austin Community College Adult education classes, GED/Paraeducator certificate programs 

Austin Travis County Health 

and Human Services 

Employment counseling, immunizations, WIC, food pantry, rent 

and utility assistance 

Austin Partners in Education 
(APIE) Classroom coaching, tutoring, and mentoring 

Austin Public Library Public library, community programs 
AVANCE Early childhood, 2-gen 
Blue Cross Blue Shield of 
Texas Health insurance, STAR/CHIP support 

Boys and Girls Club After school program coordination 
CapMetro Transportation 

Authority 

Local public transportation authority, provides community 

programming and bus passes 

Central Health 
Serves under and uninsured with Medical Assistance Program 

(MAP), Medicaid, and CHIP 

Central Texas Food Bank Hunger relief, food pantries 
CommUnity Care FQHC network of health and dental clinics 
Con Mi MADRE Mentoring services for Latina youth 
Council on At-Risk Youth 

(CARY) 

Case management support and mentoring for at-risk youth; 

anger management 

Foundation Communities Affordable housing, tax preparation assistance, financial literacy 
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Goodwill Industries 

Employment assistance for those with disabilities and barriers to 

employment; HS completion program for adults; job skills 

training 

Learn All the Time Network After school program coaching and consultation 
Literacy First Academic support services 

LifeWorks 
Support for at-risk, homeless, pregnant youth with counseling, 

housing, and other services 

Michael and Susan Dell 

Foundation 

Several grants in AISD, including linking service providers to 

eCST 

PelotonU Supports working adults to earn college degrees 
Phoenix House Drug addiction, alcohol abuse, community prevention programs 

SAFE Alliance 
Housing, counseling, and legal services for victims of violence 

and abuse 

Seedling Foundation Mentoring for children with an incarcerated parent 

Seton Healthcare Family 

Dell Children’s Health Express, neighborhood clinics, mobile 

mammography van, services for pregnant and parenting teens, 

school nurses, immunizations 

Superior HealthPlan Low-cost health insurance, Texas Medicaid/CHIP 

St. David’s Foundation 
Mobile dental van; grant funding to support SEL and CP&I 

initiatives 

Texas Health & Human 

Services, Texas Health Steps 

Offers continuing education credits for health and social service 

professionals 

Travis County Juvenile 

Probation Department 
Youth delinquency prevention programs 
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United Healthcare Texas 

Dental 
Low-cost dental care 

United Way for Greater 

Austin 

Community convener; early childhood to Kindergarten 

transition; 2-gen 

Workforce Solutions Job search, training, childcare services 
YMCA Out-of-school time programs 

Austin‘s innovative Youth Services Mapping (YSM) system, a web-based information 

database of more than 100 service providers, was envisioned and developed collaboratively by 

youth service providers, educators, and community planners to allow the sharing of information 

on and connection to resources and support services for children and youth. It is searchable by 

current district-approved partners, interested service providers, campus personnel, and the public 

to determine services and service providers at each campus. In Fall 2019, AISD began partnering 

with Get Help, a Public Benefits Corporation that connects people in need to free and reduced 

cost social services, to enhance the YSM platform. It retains the same search capacity and 

database features of YSM and also has electronic referral capacity. CSCs and other campus staff 

will receive training on how to use this tool to maximize the effective service delivery. 

Electronic referral capacity allows AISD-approved service providers who identify a 

student needing particular services to refer that family to another AISD-approved service 

provider. There are two primary reasons a service provider may wish to provide a referral—they 

do not provide the service that they identify a student needs or they do offer the service, but do 

not have capacity to provide it at that time. When another provider receives the referral, they will 

have three options: accept the referral and contact the family; indicate they provide that service, 

but do not have capacity to serve the student; or indicate they do not offer that service. The 

initiating provider is informed of the option chosen by the recipient provider, enabling them to 
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refer to another service provider or take other appropriate action as needed. The referral loop 

runs full circle, and a family does not get lost in the shuffle. 

The YSM enhancement project is still ongoing and improvements are continually being 

made as opportunities are identified. The goal is for data from this enhanced capacity of YSM to 

feed into eCST so campus staff and the Community School Coordinator will be aware of 

referrals among service providers. This will provide for much greater collaboration and 

communication among partners and maximize the effectiveness of services offered by both 

campus and community partners. AVEY, CIS, and United Way for Greater Austin have been 

engaged in the development process of this electronic referral feature and will continue to engage 

as key stakeholders in the development of reporting features and user interface refinement over 

the course of the next two years. The Community School Coordinators and Project Director will 

also provide input on the development of reporting tools and user interface from a Community 

School lens and campus staff lens. 

As agents of the district, social work staff of both CIS and AVEY have access to student-

level eCST data, which allows a student and family to benefit from integrated social work 

supports. Other service providers enter roster data into eCST to enable the school to know the 

programs in which the student participates, but the service provider can view only aggregate data 

in order to protect student privacy. 

SELECTION CRITERIA 4. ADEQUACY OF RESOURCES 

A. Demonstrated Commitment of Each Partner 

District Commitment: The FSCS project is built on a foundation of nearly 14 years of 

experience by AISD and community partners in establishing community school supports and 

processes at academically low-performing campuses. These efforts have focused on building 
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capacity in the district’s supports and services to meet student and family needs, including 

increasing coordination to effectively leverage partner efforts, creating processes that include all 

stakeholders in planning and deploying creative sustainability efforts. 

AISD will leverage and incorporate a number of additional supports from local, state, and 

federal sources, including but not limited to: 

● AISD programming and staff, including academic, social, health, behavioral, out-of-

school time, enrichment and community engagement. This includes, but is not limited to 

the Student Support Services Department leadership, the Director of Health Services, 

Parent Support Specialists, Project HELP (Homeless Support), Refugee Services, SEL, 

MTSS, Advanced Academics, Early College Programs, and Early Childhood Education. 

● The SEL initiative in AISD is an exemplar of the power of public-private partnerships. 

Since 2010-11, the school district has secured more than $15 million for the SEL 

initiative, including funds from individuals, foundations, and other external partners, 

including: NoVo Foundation, St. David's Foundation, Buena Vista Foundation, Klein 

Family Foundation, Tapestry Foundation, W.K. Kellogg Foundation, RGK Foundation, 

Powell Foundation, and the Lowe Foundation. In addition, AISD has recognized the 

expansion of SEL as a priority and continues pursuing external support in partnership 

with the Austin Ed Fund, an independent 501(c)(3) non-profit, which has adopted the 

SEL initiative as its signature program. 

● 21st Century Community Learning Centers grant funding for afterschool programs 

● Adult education funding for English as a Second Language and GED/Paraeducator 

Certificate Program classes from the City of Austin and Austin Community College 

through the district’s Department of Student Support Services 

● Department of Justice STOP School Violence Prevention and Mental Health Training 
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Program grant funds to deepen the implementation of Trust-Based Relational 

Intervention (TBRI) on all AISD campuses 

● Title I funding for student academic supports on all three target campuses 

● Over $200,000 in utility assistance vouchers from Austin Energy for Family Resource 

Centers via AVEY 

● COVID-19 and February 2021 Winter Storm disaster relief support, including financial 

assistance, food, and water, from City of Austin, Travis County, and Central Texas Food 

Bank, coordinated by AVEY 

● Support from the Seton Healthcare Family for the Children’s Health Express mobile 

health unit, which is a referral partner for children in the Eastside feeder pattern, 

including pregnant and parenting teens, as well as immunizations, sports physicals and 

on-campus nurses (part-time) 

● Employment counseling through Austin/Travis County Health and Human Services, 

Workforce Solutions (state-funded) and Goodwill Industries of Central Texas 

Campus Commitment: Each school’s principal is committed to fully support the 

implementation of the FSCS model, as evidenced in their letters of support. The principals of 

these campuses recognize the benefit the community school model will bring to their 

communities and steered the design of this application. All three FSCS sites have identified 

office space for each CSC and will open the facilities, including cafeteria, auditorium, and 

classrooms, for additional partners and programming. School leaders are committed to 

facilitating weekly Child Study Team meetings, as well as monthly Principal Steering 

Committee meetings. School leadership is also committed to providing training and professional 

development on the FSCS Model to teachers, staff, and community members. Further, each 

Principal has indicated the importance of having strong family voice at the table and fully 
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supports integrating the community school planning model into the Campus Advisory Council’s 

Campus Improvement Plan process. 

Partners’ Commitment: As demonstrated in the MOU, consortium partners are committed to 

this project. Senior leadership from Consortium partners commit to participate in monthly 

Collaborative Leadership Strategic Planning Team meetings and quarterly coalition Planning 

Team meetings. Consortium partners will also participate in Eastside Vertical Team Alliance 

meetings and Principal Alignment meetings, as needed. (See Management Plan for additional 

information about these meetings.) In addition, AVEY, as previous FSCS grantee, will provide 

technical assistance as an expert in the community school model. They will also coordinate 

reporting of FRC outcome data with AISD. 

Additional partners have committed to providing support via ongoing and active 

partnership with AISD and Consortium partners, as well as participation in the Campaign for the 

Future. Demonstration of partners’ commitment to the FSCS model also include: 

● Austin Public Health, a joint department of city and county, is a key partner in providing 

public health services at campus and community events. 

● City of Austin and Travis County provide financial support (~53%) for the operations of 

the FRC, which is managed by AVEY and located on the Martin Middle School campus. 

● Seton Family of Hospitals coordinates with the AISD Director of Health Services to 

provide mobile health services to students at project campuses, including immunizations. 

● St. David’s Foundation coordinates with campuses and the Department of Health 

Services to provide mobile dental services to students at project campuses. 

● Central Health and CommUnity Care provide assistance in the project area with access to 

healthcare, including health insurance, healthcare, and COVID-19 and flu vaccinations. 

● Central Texas Food Bank coordinates three semi-monthly food pantries in the project 
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area with AVEY and provides staff for benefits enrollment (SNAP, Medicaid, CHIP, 

TANF) at the FRC. 

Project Matching Funds 

AISD and Consortium partners commit facilities, personnel, resources and active 

participation to ensure the success of the FSCS model. Specifically, we commit to providing at 

least 100% of the total project budget in matching funds over the five-year grant period. 

Family Resource Center: The three FSCS sites will access responsive services primarily 

through the Martin Middle School FRC. Services provided by AVEY to run this FRC are jointly 

funded by four non-federal sources: AISD for $37,500, City of Austin for $22,230, and Travis 

County for $20,000, and AVEY for $65,614 totaling $145,344. The district also provides a 

portable building for the FRC as well as utilities, wireless Internet access and computers for staff 

and community use. Additionally, the City of Austin is providing funding to AVEY to staff the 

Martin FRC for the next two years with an Eastside Vertical Team Community School 

Coordinator, who will collaborate with partners in central East Austin to create a “resilience 

hub” in the Eastside Vertical Team (contiguous with the FSCS project area). This work will not 

duplicate the work of the Community School Coordinator at Martin Middle School; rather, it will 

be complementary, as it focuses on the larger geographic area of central East Austin. 

Communities In Schools Staff: The matching resources CIS of Central Texas will bring to 

this endeavor include professional staff at the three campuses: three Program Managers who 

deliver Integrated Student Services model at each campus; two Care Coordinators who deliver 

wraparound services to high need families at 2 campuses; and one SmartKid Coordinator who 

delivers case management and after school programming to students who reside in public 

housing, serving one of the campuses. The value of these staff is $287,892 annually. This does 

not include the value of interns, volunteers and AmeriCorps members who serve these campuses 
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as part of the CIS model or the value of community partnerships CIS leverages onto campus, or 

basic needs and emergency funds our staff may access on behalf of families in need. 

AISD Staff: Fifty percent of the Innovation Academy Coordinator salary and fringe will 

be locally funded and provided as match in the budget. Fifty percent of the salaries and fringe of 

the Parent Support Specialists at Allison, Govalle, and Martin will also serve as match, as their 

time is dedicated to supporting the needs of families, and they will play a key role in 

collaboration in the community school model on each campus. 

B. Reasonableness of Costs 

With an annual budget of $500,000 and the total number of participants served estimated 

at 1,003 students (current enrollment at the three target schools) and 500 families/1,500 people 

(estimated number of unduplicated families/individuals from the three target schools who will 

receive individualized wraparound support services through case-managed responsive services or 

services at events annually), the cost per participant is $200 per year. This cost is very reasonable 

considering the number of needed services that will be offered, the convenience of these services 

being available on neighborhood school campuses, and the very high quality and coordination of 

the services scheduled for delivery. In addition to unduplicated students and families, the project 

will also serve a large number of community members not represented in the counts above 

through community events, such as STEAM Fest. If awarded, we will negotiate the performance 

target with the Department following additional planning. 

This cost effectiveness is possible due to the strengths of the Consortium’s FSCS strategy 

to leverage existing resources and improve coordination of efforts to more effectively serve our 

target population. The plan presented in this proposal combines a strategic use of new resources 

aimed at building service capacity at project campuses with improved coordination and capacity 
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building at all campuses in the Eastside Vertical Team with numerous contributions by existing 

providers. This strategy will also lead to long-term sustainability. 

Sustainability 

AISD, AVEY, and CIS are well-established and have the resources and partnerships 

necessary to sustain the goals and objectives of the project. As demonstrated throughout this 

application, we have established regional, statewide, and national partnerships that nurture a 

vision for Community Schools and through which we can disseminate lessons learned. AISD has 

an infrastructure and processes in place to ensure that the work of FSCS continues beyond the 

project period as evidenced by the key elements of our sustainability plan: 

1. Continually seeking funding to support the work of the FSCS. Financial support from 

generous individuals, businesses, and philanthropic partners is garnered through the 

district’s unique Resource Development division of the Office of Innovation and 

Development (OID). In FY20 (July 1, 2019 – June 30, 2020), OID was responsible for 

leading and supporting the generation of approximately $16 million in philanthropic and 

competitive state, federal, and local grant support. OID raised more than $10 million in 

2020-21 to provide responsive services to families in need due to the COVID-19 

pandemic, including basic needs and family support and remote learning assistance for 

students and families. 

2. Cultivating community partnerships that lead to sustainable, effective practices and 

programs that continue beyond FSCS. Many of these partnerships have decades-long 

history with AISD and Consortium partners, which the grant project will strengthen. 

3. Utilizing strong evaluation to determine the practices having the most significant impact 

on children and families. We will share evaluation results annually via public 

communication mediums (e.g., website) and at local and national gatherings. AISD will 
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present a “State of the Project” each year to the community and will also seek 

opportunities to host site visits, roundtables, and peer-sharing for colleagues locally, 

regionally, and nationally. 

It is our goal that by the end of the grant, the services being funded will be self-sustaining 

to a large degree, and the staffing will be a manageable lift for campuses, the district, and 

consortium partners to collectively fund. It is anticipated that the three FSCS campuses will see 

an increase in enrollment due to their increasing community pride, connections, and 

cohesiveness through the reimagined Innovation Academy, and the positions will pay for 

themselves through increased student enrollment and opportunities. 

Additionally, by focusing on capacity building, particularly at the organizational level, 

the project can improve upon how AISD, partners, and city stakeholders orient toward serving 

the Whole Child and whole community. FSCS work becomes an embedded part of the job 

functions of all district employees, from the staff leading this project, to the school and central 

office content experts who execute and support student and family services. 

SELECTION CRITERIA 5. QUALITY OF THE MANAGEMENT PLAN 

A.  Broadly representative consortium 

While Austin ISD is the lead applicant and fiscal agent for this application, the project 

will be led by a consortium of partners (the Consortium) including Austin ISD, Austin Voices for 

Education and Youth (AVEY), and Communities In Schools of Central Texas (CIS) 

Austin Independent School District (AISD) educates approximately 75,000 students 

and embraces 125 diverse school communities in one of the fastest-growing metroplexes in the 

country. In partnership with parents and our community, AISD's mission is to provide a 

comprehensive educational experience that is high quality, challenging, and inspires all students 

to make a positive contribution to society. 
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The Eastside Vertical Team consists of one high school (Eastside Early College High 

School), one middle school (Martin), and five elementary schools that feed into the middle and 

high school. In Fall 2022, 2,779 students attend schools in the Eastside Vertical Team, the 

majority of whom are economically disadvantaged (88%) and at-risk for dropping out (75%), 

and many of whom are English Learners (42%). 

Austin Voices for Education and Youth (AVEY) is a nonprofit organization that 

mobilizes the community to improve public education and expand opportunities for students and 

families. AVEY works in partnership with community leaders, young people, parents, and 

educators to build successful schools and strong neighborhoods. AVEY’s vision is that all 

schools and neighborhoods in Austin will be great places for young people to learn, lead, 

connect, work, and thrive. AVEY operates six Family Resource Centers in AISD, which provide 

campus-based wraparound social service support, adult education, and family and community 

engagement events for families. AVEY was awarded a 2015 FSCS grant to implement full 

service community schools at Lanier High School (renamed Navarro High School in 2019), 

Burnet Middle School, Cook Elementary, and Wooldridge Elementary School. 

AVEY is also called upon by various groups, including the E3 Alliance, Gates 

Foundation and AISD to lead community engagement efforts. AVEY has played an integral role 

in the development of AISD Family Resource Centers and the establishment of the community 

school model in AISD. AVEY also supports community schools in Dallas, El Paso and Houston, 

including providing technical support for staff of the Houston FSCS grant. 

Communities In Schools (CIS) of Central Texas, an affiliate of the national 

organization, has operated within AISD for almost four decades. During the 2021-22 school 

year, CIS case managed 4,572 students in AISD, and an additional 23,244 students were served 

through whole school, short term, basic needs, and/or crisis services. For every dollar invested by 
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AISD in CIS services, CIS leverages an additional $4-$5 into the district each year. CIS also 

provides significant additional human resources to benefit AISD students. Last year, CIS 

provided 74 professional staff, 29 AmeriCorps members, 44 university interns, 151 community 

volunteers, and 29 community partner organizations whose services or resources CIS leveraged 

for students and schools. 

CIS’s long-standing school, student, family, and partner relationships and perspectives 

will be key to the success of this FSCS work. The national evidence-based model of Integrated 

Student Supports (ISS) that CIS provides is grounded in the philosophy that caring, supportive 

adult relationships significantly impact a child's ability to arrive at school every day, ready to 

learn. ISS provides tiers of services to students, schools, and families to support students’ social-

emotional health, mental health, and basic needs. In doing so, CIS helps students overcome 

barriers to their success and realize improvement in their behavior, attendance, and academic 

performance. The model has been rigorously tested and proven to both reduce dropout and 

increase graduation rates. 

CIS uses student data provided by AISD coupled with CIS health and wellness 

assessment results to monitor and report on case-managed students. Results for the 2021-22 

school year reflect the challenges facing AISD students, in part, due to the stresses of the 

COVID-19 pandemic. Data indicate that 62% of case-managed students who were chronically 

absent (<90%) improved their attendance; 75% of students failing two or more core classes, not 

meeting a readiness test standard, or failure on a standardized test improved their academic 

outcomes; and 73% of students with behavior needs as identified by CIS’s proprietary 

assessment and/or reported disciplinary incidents improved their behavior. 

Additionally, the Campaign for the Future (CFTF) is a cross-functional coalition of 

public, community-based, and non-profit stakeholders that supports this work. Originally called 
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the Greater Austin Community School Coalition, members include AISD, AVEY, CIS, and 

UWATX as well as the City of Austin, Travis County, Austin Area Urban League, Workforce 

Solutions and many other organizations. CFTF provides community-wide support for the 

community schools work in Austin and is enthusiastic about this application (see attached Letter 

of Support). Through this collaboration, the project will integrate a range of critical perspectives, 

including school district, city and county government, families, students, teachers, principals and 

school staff, national and local non-profits, partners, and national experts. Since 2016, it has 

brought together school districts with city, county, and nonprofit partners to plan supports in six 

areas: Early Childhood, Student-Centered Learning, Expanding Learning, Workforce 

Development, Family Stability and Health. See a full list of CFTF Planning Partners below.  
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B.  History of Effectiveness 

History of Effectiveness of Community School Model in AISD: While programs and 

services, including adult education and wraparound supports, have existed in AISD for several 

decades, the first community school was created in Austin in 2007 at Webb Middle School as a 

response to persistent academic struggles that put the school at risk of closure. AVEY, leading a 

broad community coalition of partners and grassroots volunteers, worked with Webb and AISD 

to implement community school planning and wraparound supports at Webb. The result was 

student mobility reduced by a third, improved academic results, and doubled enrollment over the 

next three years. At nearby Northeast High School, which followed a similar implementation 

model as Webb, graduation rates increased from 48% to over 98% over a five-year period. 

AISD, AVEY, the City of Austin, Travis County, and other partners have since spread the model 

to 16 schools. Four of these began under a FSCS grant awarded to AVEY from 2015-2020 in the 

Navarro (formerly Lanier) Early College High School feeder pattern, with over 4,000 

unduplicated individuals served annually. 

Community schools in Austin have shown evidence of stabilizing families and supporting 

academic growth. The success of community schools in Austin has been recognized by the 

American Federation of Teachers, the National Education Association and used as a case study 

in the Center for Popular Democracy's report Community Schools: Transforming Struggling 

Schools into Thriving Schools (2016). In particular, researchers and practitioners have 

recognized the school improvement focus and the community-based problem-solving methods as 

best practices for community schools nationally. 

History of Aligning the Community Schools Model in a Feeder Pattern: Northeast 

Austin Communities for Educational Readiness (NACER) was established in 2018 with the goal 

of aligning the community schools model across the Northeast Early College High School feeder 
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pattern, which includes two middle schools and seven elementary schools. Supported by a 

generous grant from the Texas Education Agency, the project sought to improve student 

academic outcomes and address basic needs of students and families through a positive school 

culture and the strategic alignment of resources and services across the ten schools. The schools 

are supported by a core team of partners that have been active in the NACER community for 

years including AVEY, CIS, EcoRise, United Way, and Austin Council of PTAs. As a result of 

this partnership, principals and staff across campuses collaborate as a united team, families are 

supported with a broad array of services, more students have access to high-quality Pre-K, and 

there is a comprehensive continuum of services provided from PreK through 12th grade. As a 

result, students demonstrated increased academic achievement at most NACER schools in 2019. 

The implementation of the community school model across the feeder pattern served as a source 

of great support for campus administration during the challenging early years of the pandemic. 

History of the Family Resource Centers: The first AISD Family Resource Center 

(FRC) opened at Webb Middle School (Webb MS) in 2007 as a result of district leaders, 

community members, AVEY, and over 30 partner organizations that partnered to support Webb 

in changing its academic trajectory. Interviews with teachers and parents revealed a high student 

mobility rate (35%) caused by high homelessness and family instability. In addition, over half of 

the students were newcomers to the U.S., and families were disconnected from local supports. 

In the first year, student mobility at Webb MS dropped from 35% to 28%. The Webb 

FRC raised over $600,000 of in-kind and cash donations to support various programs, including 

adult education. With financial support from the City of Austin, Travis County, and the district, 

beginning in 2010, additional FRCs opened at six additional campuses. In 2015, the district’s 

newest FRC opened at Navarro (formerly Lanier) Early College High School as the result of a 

FSCS grant awarded to AVEY. AVEY continues to create partnerships, including leveraged 
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funding, with city, county, and other local agencies and nonprofit partners, to support family 

stability at community schools in AISD. 

Campaign for the Future (CFTF): In 2015, Austin Mayor Steve Adler sponsored the 

formation of a city-wide coalition to support the growth of community schools. Since that time, 

the group, originally called the Greater Austin Community School Coalition, has become the 

Campaign for the Future (CFTF), with a 10-year strategic plan to create sustainable community 

schools in Austin across all Title 1 schools. The CFTF is a joint collaboration across sectors (see 

table above) and includes six working groups that are highly-aligned to the pipeline services 

proposed by this grant. These teams worked together to create a logic model that includes short 

and long-term outcomes, based on a needs assessment and research-based assumptions. 

Example of Partnership with Government Partners: The district partners with the City 

of Austin and Travis County on a variety of programs, including but not limited to, shared 

funding for Parent Support Specialists (PSSs), Family Resource Centers (FRCs), out-of-school 

time programs, and volunteer tutoring programs. Additionally, the City and the County 

collaborate with AISD and the Consortium of Partners to support basic needs assistance for 

families, such as utilities assistance. Since March 2020, the City of Austin has partnered with 

AISD’s nonprofit education foundation, the Austin Ed Fund, to provide more than $8.2 million 

in funding to support providing meals to caregivers during the pandemic, in order to supplement 

the free meals provided to children through the National School Lunch Program. 

Example of Partnership with Service Providers: In 2015 and again in 2020, the Michael 

and Susan Dell Foundation (MSDF) has provided grant funding to AISD to build and then 

expand an interface for external service providers to access the district’s advanced case 

management system, called eCST, so that district staff and service partners can better understand 

all of the services students are accessing, which programs or combinations of services are most 
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the TEA, the highest possible rating under the Schools FIRST financial accountability system. 

C.  Management Plan 

Utilizing existing organizational and operational structures, the goals and objectives 

established can be achieved in the five-year grant timeline with efficacy, efficiency, and 

sustainability. Consortium partners will utilize a collaborative leadership model for grant 

implementation. The IA Coordinator will serve as Project Director. This position will be new at 

AISD. See attached job description. AVEY Executive Director Allen Weeks, Ph.D. and CIS 

Chief Operations Officer Sharon Vigil will share leadership responsibilities. and  

 are leaders in providing integrated student support services to schools through a 

community school model. 

has worked in education for 44 years, with 20 years in the classroom as a high 

school teacher. He has a Doctorate in School Improvement from Texas State University, as well 

as education degrees from UT-Austin and Duke University. He has led nationally recognized 

school turnarounds at Webb Middle School and Reagan High School, and has consulted on 

community school development for districts throughout Texas, as well as in Florida, Tennessee, 

New Mexico, and Pennsylvania. He also works closely with the National Education Association 

and the American Federation of Teachers as a community school trainer. His problem-solving 

approach to community school planning has been adopted by the NEA to use nationwide in its 

community school training. has been recognized by the Governor of Texas as a "Hero 

of Education" and by the Texas Federation of Teachers as the Texas Education Organizer of the 

Year. He works together with his wife , who directs AVEY's Family Resource Centers. 

As CIS Chief Operations and Equity Officer, trusts that communities have the 

answers and is an unapologetic believer in young people, the brilliance they carry, and the adults 

that uplift them. joined CIS of Central Texas as its first Chief Operations Officer, and 
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the TEA, the highest possible rating under the Schools FIRST financial accountability system. 

C.  Management Plan 

Utilizing existing organizational and operational structures, the goals and objectives 

established can be achieved in the five-year grant timeline with efficacy, efficiency, and 

sustainability. Consortium partners will utilize a collaborative leadership model for grant 

implementation. The IA Coordinator will serve as Project Director. This position will be new at 

AISD. See attached job description. AVEY Executive Director Allen Weeks, Ph.D. and CIS 

Chief Operations Officer Sharon Vigil will share leadership responsibilities. Dr. Weeks and Ms. 

Vigil are leaders in providing integrated student support services to schools through a 

community school model. 

Dr. Weeks has worked in education for 44 years, with 20 years in the classroom as a high 

school teacher. He has a Doctorate in School Improvement from Texas State University, as well 

as education degrees from UT-Austin and Duke University. He has led nationally recognized 

school turnarounds at Webb Middle School and Reagan High School, and has consulted on 

community school development for districts throughout Texas, as well as in Florida, Tennessee, 

New Mexico, and Pennsylvania. He also works closely with the National Education Association 

and the American Federation of Teachers as a community school trainer. His problem-solving 

approach to community school planning has been adopted by the NEA to use nationwide in its 

community school training. Dr. Weeks has been recognized by the Governor of Texas as a "Hero 

of Education" and by the Texas Federation of Teachers as the Texas Education Organizer of the 

Year. He works together with his wife Julie, who directs AVEY's Family Resource Centers. 

As CIS Chief Operations and Equity Officer, Ms. Vigil trusts that communities have the 

answers and is an unapologetic believer in young people, the brilliance they carry, and the adults 

that uplift them. Ms. Vigil joined CIS of Central Texas as its first Chief Operations Officer, and 
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within three years was promoted to the Chief Operations and Equity Officer for her Diversity, 

Equity and Inclusion work within the agency. In this role she has led all aspects of programmatic 

strategy, the agency’s systems and infrastructure, and embedded DEI into the fabric of the 

agency. Prior to joining CIS, she spent 10 years working for community and youth serving 

agencies focused on reducing health disparities and access to services based on race, ethnicity, 

geography and economic status by addressing the social and physical determinants of health and 

internal systems for access. Together, these individuals will have the combined expertise, 

experience, and access to implement the FSCS model and this grant project with fidelity. 

To ensure high-quality implementation of the FSCS Model, we will build upon and 

strengthen an infrastructure that has been established at the city, Consortium, vertical team, and 

school levels to promote cross-institution collaboration, trust building through shared goals and 

increased transparency, and data-driven decision making. Several smaller working groups will 

ensure continuous improvement of project activities, with the frequency of meetings varying by 

committee type. (See table of “Vertical Alignment Management Structure” on pp.88-90.) At the 

FSCS site level, the CSC and Principal work jointly through key school level teams, including a 

“campus coordination team,” and with families and communities to keep students at the heart of 

the work, maintain coordination, and to create an explicit feedback loop between the city, 

consortium, vertical team, and school community level. This infrastructure has been proven to be 

effective. Costs for necessary staffing have been included in the budget, and the budget is based 

on actual costs for anticipated service levels and coordination. 

Below is the management plan to achieve the objectives of the project on time and within 

budget, including clearly-defined responsibilities, timelines and milestones. Each year, the FSCS 

team will review and update tasks, timelines and milestones for the next year. AISD and 

Consortium partners assume a start date of January 1, 2023. 
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Management Plan 

Year 1 Year 2 Year 3 Year 4 Year 5 
Project Management 

Project Director and staff of Office of Innovation and Development hold grant kickoff meeting with 
AISD staff to setup AISD systems for financial and programmatic compliance and review roles and 
responsibilities. 

January 

AISD procures services of independent evaluator Q1 
Project Director finalizes partnership legal documentation (MOUs, Data Sharing Agreements, etc.) and 
gets Board of Trustees approval, where necessary. 

Q1 

Campus principals, in partnership with Project Director and Consortium of Partners, hire campus 
Community School Coordinators (CSC). 

Q1 

CIS, Project Director and Campus principals will review CIS services on campus and implement 
operational enhancements as necessary. 

Q1, Q3 

AVEY, Project Director and Campus principals review AVEY services, including Martin FRC and 
Family Need Surveys and implement operational enhancements as necessary. 

Q1, Q3 

Evaluator and Project Director, in partnership with Consortium of Partners, develop benchmarks and 
detailed indicators of success to ensure that all components of the project are moving forward. 

Q1, Q3 

Monthly project planning and work meetings with Project Director, Consortium of Partners, lead 
principal, and district program staff. These are referred to as "Strategic Planning Team" meetings. 

Monthly Monthly Monthly Monthly Monthly 

Monthly project vertical team principal meetings to ensure alignment across all campus sites in vertical 
team. These meetings include all principals in the vertical team and Project Director, plus Consortium 
of Partners and CSCs as needed. These are referred to as "Principal Alignment" meetings. 

Monthly Monthly Monthly Monthly Monthly 

Monthly Campaign for the Future (CFTF) meetings to align project with larger community school 
planning efforts across the City of Austin. These meetings include the Project Director and lead 
representatives from the Consortium of Partners, as well as other public and nonprofit organizations. 

Monthly Monthly Monthly Monthly Monthly 

Project Director submits year-end evaluation report. Subsequent year modifications planned and 
timeline, benchmarks and indicators revised, in partnership with Evaluator and Consortium of Partners. N/A January January January January 

Project Director submits quarterly performance reports as indicated by ED in cooperation with CSCs, 
Evaluator, Consortium Partners. 

Quarterly Quarterly Quarterly Quarterly Quarterly 

AISD Finance Dept submits quarterly financial reports, as indicated by ED. Quarterly Quarterly Quarterly Quarterly Quarterly 
Project Director, in collaboration with CSCs, campus principals, and Consortium of Partners, will 
provide a "State of the Project" report to the community, which will include updated timeline, 
benchmarks, indicators, etc. 

Press release/media 
event June June June June 

Campus Community School Planning Activities 

In conjunction with orientation and onboarding from Project Director (see "Infrastructure Development
and Capacity Building section") and AVEY, CSCs familiarize themselves with the AISD Community 
School Implementation Guide and other community school resources and begin to initiate community 
school planning and service coordination at each school. 

Q1 
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Management Plan 

Year 1 Year 2 Year 3 Year 4 Year 5 

In alignment with Implementation Guide, CSCs conduct a CS Orientation with campus faculty/staff 
and campus-based partners (e.g. CIS, School Mental Health Center) to explain aspects of the CS model 
and purpose/objectives/metrics of FSCS grant and model. Updates will be given at least once per year 
in the following years to provide project updates and a renewed framing for the purpose and meaning 
behind being a CS. Project director will support this orientation initially, with gradual release to CSC 
over time. 

Q1 Annually Annually Annually Annually 

CSCs will solicit feedback from campus community about consistent barriers to learning that exist at 
the campus. They will consider organizational frameworks that allow for shared leadership and 
collective decision-making. Campuses will revise their mission and vision statements as appropriate. 
This process will be repeated annually. 

Q1, Q3 Annually Annually Annually Annually 

CSCs will collaborate with the campus leadership team and Campus Advisory Council or other group 
to develop a Coordination Map that shows the network partnerships, resources, and supports that are 
already in place at their campus that align with the community school pillars. They will consider 
resources and supports provided by the school, district and community partners, as well as the multiple 
individuals who coordinate student supports, family supports, academic services, social services, 
district resources, family and community engagement, etc. This activity will help CSCs and campuses 
gain a better understanding of the web of supports that exist at each campus. This process will be 
repeated annually. 

Q1, Q2 Annually Annually Annually Annually 

CSCs will use the Campus Coordination Map to determine which campus-based staff and partners 
need to be meeting regularly to ensure that systems, resources and partnerships are coordinated and 
aligned in a way that continuously supports ever-changing student needs. The cumulative knowledge 
from the Child Study Team (CST) process will inform this work. This type of group may already exist 
in the form of a “Student and Family Supports Team” or through the Campus Advisory Council. 
Alternatively, they may create a new regular meeting to enhance this alignment process. 

Q1, Q2, and ongoing Ongoing Ongoing Ongoing Ongoing 

CSCs will work with campus coordination team to complete Community School Development rubric 
to determine their stage of community school development (i.e. “Exploring”, “Emerging”, “Maturing” 
or “Excelling”). This will be repeated annually to assess progression along the community schools 
continuum. 

Q2 Annually Annually Annually Annually 

CSCs participate in existing Campus Advisory Councils to inform about all aspects of the FSCS grant 
and pipeline development and to participate in campus planning and decision-making. Campus 
principal is a part of this Council, along with participation of parents, teachers, and community 
partners. 

Monthly Monthly Monthly Monthly Monthly 

CSCs will assist campuses to supplement school data with data from the campus community with 
guidance from the Evaluator. CSCs will support campus feedback sessions, such as a “Community 
School Planning Dinner” to identify key strengths, challenges and potential strategies for the school. 
Campuses can also organize neighborhood walks or other events to collect qualitative data. 

1-3 events per 
semester 

1-3 events per 
semester 

1-3 events per 
semester 

1-3 events per 
semester 

1-3 events per 
semester 

The Evaluator will assist the coordination team in reviewing the Campus Improvement Plan, Parent 
Survey, TELL Survey and other relevant assessments. The coordination team will familiarize 
themselves with reports available in eCST, Austin ISD’s electronic case management system, including 
RITS, RBPs and attendance. CSCs will work to ensure that data guides decisions about student needs 
and the equitable allocation of resources. 

Ongoing Ongoing Ongoing Ongoing Ongoing 
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Management Plan 

Year 1 Year 2 Year 3 Year 4 Year 5 

CSCs will work with the coordination team and Evaluator as needed to condense the relevant 
qualitative and quantitative data into strategies that are linked to academic priorities at your campus. 
Campuses will determine performance measures with input from students, families and community 
members to ensure fidelity of implementation. Performance measures will be incorporated into the 
Campus Improvement Plans (CIP), which are updated annually and monitored by principal supervisors 
and AISD Accountability. CIPs will be shared publicly and reviewed with campus community. 

Q2, Q3 Q2, Q3 Q2, Q3 Q2, Q3 Q2, Q3 

CSCs co-plan and co-facilitate monthly Eastside Vertical Team Alliance meetings with AVEY to 
engage community partners, families, and campus staff in regular planning and coordination. These 
meetings help leverage grassroots organizations and local volunteers into regular campus events and 
decision-making. 

Monthly Monthly Monthly Monthly Monthly 

IA Coordinator plans and facilitates Innovation Academy offerings on campuses Q2-4 Ongoing Ongoing Ongoing Ongoing 
Led by Consortium of Partners, Eastside Vertical Team Alliance completes Eastside Vertical Team 
Strategic Plan. Goal: Completion by Fall 2025. 

Q1-4 Q1-Q3 

Consortium of Partners facilitates design process for FSCS implementation at expansion campuses Q1-4 
Goal: Complete Expansion of FSCS to four additional Eastside Vertical Team campuses Q1-4 
Infrastructure Development & Capacity Building 

Project Director and AVEY staff provide initial orientation for CSC on 3 campuses, including a deep 
dive review of the AISD Community Schools Implementation Guide and other CS resources. 

Q1 

Project Director leads monthly FSCS Workshops for CSCs to participate in professional development, 
teambuilding, and technical support. This will include continued reinforcement of CS Implementation 
Guide, support on data-entry, sharing new research from the Coalition for Community Schools, 
sharing district and community information/resources, and other development areas as needed. 

Monthly Monthly Monthly Monthly Monthly 

CSCs participate in Child Study Team meetings to reinforce data monitoring practices and resource 
alignment, in alignment with CS Implementation Guide and FSCS grant objectives. 

Weekly Weekly Weekly Weekly Weekly 

CSCs work to incorporate new pipeline services and strengthen existing pipeline services, in 
collaboration with coordination team. This work is approved by campus principal and reinforced 
through monthly CSC meetings. Progress updates will be reported at monthly Strategic Planning Team 
meetings with Consortium of Partners, Principal Alignment meetings, and Collective Action Network 
meetings. 

Ongoing Ongoing Ongoing Ongoing Ongoing 

AISD Office of Innovation and Development onboards new partners vetted by CSCs and Campus 
Principals to support campuses with identified supports, including service agreements, data sharing 
agreements, and support for data system usage. 

Ongoing Ongoing Ongoing Ongoing Ongoing 

Integrated System Facilitator, Project Director, and Consortium of Partners support capacity-building 
for Child Study Team on how to use data in eCST and other systems to align support services with 
student needs to support academic outcomes. 

Ongoing Ongoing Ongoing Ongoing Ongoing 

Project Director, in collaboration with Consortium of Partners and MTSS/CSS, will provide support to 
CSCs for improving coordination between campus staff (e.g. CSC, PSS, Counselor) and provider staff 
(e.g. FRC, CIS, OST) through successful implementation of CS Implementation Guide. 

Ongoing Ongoing Ongoing Ongoing Ongoing 

IA Coordinator facilitates co-design of alignment of transition services, AVID supports, and 
Innovation Academy with teachers, students, caregivers, and campus administration 

Q2-4 Ongoing Ongoing Ongoing Ongoing 
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Management Plan 

Year 1 Year 2 Year 3 Year 4 Year 5 

CSCs and Campus Principals coordinate school-to-parent transition support (learning walks, tours, 
parent coffee chats) for parents and students entering target elementary campuses and for parents and 
students leaving elementary campuses to enter middle school and for parents and students leaving 
middle school to enter high school 

Ongoing Ongoing Ongoing Ongoing Ongoing 

CSCs, Families as Partners Program Specialist, PSS Vertical Team Lead, and campus PSSs help 
coordinate parent-to-parent transition support from PreK to Kindergarten, from elementary to middle 
school, and middle school to high school 

Ongoing Ongoing Ongoing Ongoing Ongoing 

Campus teams, including CSCs, principals, and other campus staff/faculty, participate in an annual 2-
day "Community Schools Summit" facilitated by AVEY. This is a professional development summit 
that allows time for intensive campus planning and application of learning objectives. 

June June June June June 

Other Community Engagement Activities 

CSCs and IA Coordinator coordinate efforts to promote participation in community events led by 
Austin ISD and community partners (e.g. Innovation Academy events, engineering design challenges, 
Harvest Fest, STEAM Fest, health fairs, vaccination clinics, etc.). 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

CSCs assist in planning and facilitating existing campus community events and resource 
fairs/distributions, in collaboration with community partners. 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Each Semester (or as 
they occur) 

Other Professional Development 

Project Director, Partners, and Evaluator travel to annual Project Directors Meeting Annually Annually Annually Annually Annually 
AISD Office of Innovation and Development convenes biannual partner meetings to collect feedback 
from partners and foster collaboration. 

October, April October, April October, April October, April October, April 

Project Director, CSCs, campus principals and other campus and district faculty/staff travel to 
Community Schools National Forum and IEL Family Engagement Conference. 

Annually Annually Annually Annually Annually 

In addition to community school training opportunities, staff of FSCS sites will be encouraged to use 
AISD’s Human Capital Platform (HCP) to grow competency in areas that support the FSCS pipeline 
services, such as sessions about “Family and Community Engagement,” “Customer Service,” “Cultural 
Proficiency and Inclusiveness,” and “SEL." 

As appropriate As appropriate As appropriate As appropriate As appropriate 

Evaluation 

Evaluator collaborates with program staff and Consortium partners to confirm evaluation plan, 
including design, methods, data elements, timeline for data collection, and summary reporting outputs. 
Annually review and update evaluation plan as needed to meet program and grant requirements. 

Q1 July July July July 

Evaluator collects and summarizes baseline and/or beginning of school year data. Q1-Q3 September-October September-October September-October September-October 
Evaluator monitors, collects, and summarizes interim school year data. Ongoing Ongoing Ongoing Ongoing Ongoing 

Evaluator collects and summarizes end of year school year data; Evaluator analyzes longitudinal impact 
for program participants. Evaluator prepares and summarizes information required for grant reporting. Q3, Q4 Q1, Q3 Q1, Q3 Q1, Q3 Q1, Q3 
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SELECTION CRITERIA 6. QUALITY OF THE PROJECT EVALUATION.  

AISD Planning and Evaluation (P&E) staff located in the Office of Innovation and 

Development will oversee data operationalization, data quality, and communication with all 

parties for purposes of project evaluation. The P&E team will work with AISD staff and 

Consortium partners to identify and collaborate with an independent evaluator to develop and 

document all Community School grant evaluation, research, and reporting activities utilizing a 

logic model, evaluation plan, and timeline of activities. AISD will follow the procedures for 

procurement under 2 CFR 200.317 - 200.326 as well as those required by the state of Texas and 

AISD Board of Trustees in order to procure the services of an independent evaluator. 

Requirements will include: 1) a track record of high quality research, 2) specialization in grant 

implementation and local education agency data, 3) staffing with experience and time set aside to 

conduct rigorous quantitative and qualitative analytic procedures, and 4) capacity for rapid 

reporting. The plan outlined in this section represents what AISD and Consortium partners 

anticipate and propose for an independent evaluator to utilize in planning and implementing 

project evaluation. In the section below, evaluation team refers to the independent evaluator, 

with data support and evaluation management (e.g., connecting communication pathways, 

expertise on systems, data pulls, etc.) assigned to the AISD P&E team.   

Project evaluation will take formative and summative approaches to the Community 

Schools evaluation, using a quasi-experimental design, incorporating both quantitative and 

qualitative data. Evaluation activities will enable staff to track whether grant goals are being met 

annually as well as whether progress is being made over time. Guided by the AISD Community 

School Logic Model (pp. 28-32) and the Department of Education’s grant reporting 

requirements, evaluation staff will work with district and program staff to ensure that evaluation 

and research activities are aligned with Community School goals. 
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A timeline of data collection, analysis, and reporting will guide the work of the evaluator 

and program team leaders. Reviews of the evaluation plan will occur annually, adjusting and 

reaffirming that program evaluation and reporting requirements are being met. Evaluation staff 

will communicate regularly with grant and program staff to ensure information is shared and that 

there is timely collection and reporting of data. Data sharing agreements, including assurances 

for FERPA/PPRA, will be coordinated and documented among the partner organizations. 

Project outcomes, performance metrics, data sources, and baseline data for each project 

goal, based on the AISD Community School logic model (pp. 28-32) are detailed in the Data 

Analysis section below. The independent evaluator will collaborate with Consortium partners to 

determine the methodology for collecting data regarding additional indicators established by the 

Notice of Funding Priorities that are not indicated below, such as process outcomes. 

A. Key Evaluation Questions 

Based on the FSCS grant-defined program goals and the Consortium’s planned activities, 

the following are evaluation questions guiding the work: 

1. To what degree are students at FSCS campuses prepared for entry in kindergarten? 

2. Are students at FSCS campuses achieving academically at all levels and transitions? 

3. Do students at FSCS campuses feel safe, healthy, and supported by engaged parents? 

4. To what degree are FSCS schools’ infrastructure and systems of support for students and 

their families integrated? (Are student needs appropriately identified? Are services 

addressing needs? Are they having a positive impact?) 

B. Methodology 

Evaluation staff will conduct both formative and summative evaluation, collecting 

quantitative and qualitative data throughout the grant period (Figure A). Where measurement or 
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activities are new, data on students, school staff, families, or program services will be gathered 

for baseline indicators during Year 1; where measurement and services are already in place, the 

most recent data available will be used as the baseline indicator. Students’ extant attendance and 

academic performance data will be gathered from school district data systems. Student, staff, and 

parent survey data will be garnered from districtwide surveys (e.g., Student, Staff, and Family 

climate surveys) and program surveys (e.g., AVID surveys and FRC Matrix survey). 

Participation in grant-sponsored activities (e.g., training, workshops, events, services) will be 

tracked in existing systems (e.g., eCST and ETO) when possible, or new tracking systems will be 

developed as needed (e.g., parent engagement activities will be tracked across multiple partners 

and process tracking will be developed by the CSC and Innovation Academy Coordinator). 

Figure A: Data Collection Schedule 

Data Source Primary purpose 
Frequency of 

data collection 

Availability / 

analysis 

ACE program participation 

records* 
tracking implementation Ongoing June 

CSC and Get Help records of 

service provider partnership 
tracking implementation Ongoing Ongoing 

CSC transition checklist (To be 

developed Y1) 
tracking implementation Ongoing TBD 

CST meeting counts and eCST 

system usage records* 
tracking implementation Ongoing 

January and 

July 

ETO Records of participation* tracking implementation Ongoing 
January and 

July 
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Parent engagement activities 

attendance records 
tracking implementation Ongoing Ongoing 

Staff surveys on eCST/CST 

processes and functionality 
tracking implementation Annual May 

AISD Family survey by Panorama 

Education* 
outcome analysis Annual June 

AISD Staff Climate survey by 

Panorama Education* 
outcome analysis Annual June 

AISD staff records* outcome analysis Ongoing 
September for 

prior SY 

AISD Student Climate survey by 

Panorama Education* 
outcome analysis Annual June 

AISD student enrollment and 

absence records* 
outcome analysis Ongoing June 

AISD student enrollment records 

(matriculation)* 
outcome analysis Ongoing 

November for 

prior SY 

Coordinated School Health Report 

records* 
outcome analysis Annual July 

FRC pre- and post-surveys* outcome analysis Ongoing July 

Campus staff survey outcome analysis Annual TBD 

Program staff survey outcome analysis Annual TBD 

Staff interviews tracking implementation Annual TBD 

STAAR and EOC test records* outcome analysis Annual July 

PR/Award # S215J220242 

Page e131 

118 



  

 

 

 
                

           

          

 

 

TX KEA student assessment 
outcome analysis Annual June 

records* 

*Indicates data that is already collected by AISD or Consortium partner 

Formative evaluation will provide program and school staff with key information along 

the way about program implementation, allowing for modifications and improvements to 

program services. For example, the evaluation team will build a dashboard to display tracked 

family engagement activities that can be viewed at any time. The evaluation team will also 

gather and summarize records bi-annually from both the FRC’s ETO system and from eCST to 

help the CSC monitor service delivery and targets. Annually, the evaluation team will provide 

STAAR and end of year TX KEA assessment data by campus and disaggregated groups (e.g., 

race/ethnicity, special education, etc.) to FSCS leaders. These data, in addition to interim 

summative analyses, will inform annual modifications to the plan for professional development, 

curriculum and supplies, and intentional parent and family engagement and supports. 

Summative Evaluation will allow program staff and stakeholders to examine annual data 

on targeted objectives and outcomes. The impact evaluation will assess the longitudinal effects 

of attending a Community School on a cohort of students, and will also assess success in 

improving Kindergarten readiness and school transition supports over time through a cross-

sectional approach (Figure B). The evaluation will use propensity score matching (PSM) to 

match students within grant-supported Community School campuses to students in similar, non-

grant (non-Community School) campuses2. 

2 Although scientifically preferable, random assignment is not always practical or feasible, as in this case. For 

example, a preexisting feeder pattern for students determines which schools students can attend, and not all schools 

have the physical space or capacity for a program such as Community Schools, which renders random assignment of 

students or random selection of schools highly challenging. Propensity score matching attenuates some of the bias 
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The use of a PSM design will allow evaluation team staff to create a quasi-experimental 

design in which outcomes of students from grant and non-grant (non-Community School) 

campuses, who are otherwise similar, can be compared. PSM is a nonparametric approach that 

helps reduce potential selection bias by matching treated and control participants across a 

spectrum of pretreatment and exogenous characteristics that could theoretically confound the 

impacts of the treatment. PSM provides relatively unbiased comparisons of differences in 

outcomes across the two groups. This methodology will enable evaluation staff to establish 

equivalence of the analytic sample on baseline measures for academic and non-social-behavioral 

outcomes for students and meet What Works Clearinghouse (WWC) standards with reservations. 

Students in the longitudinal cohort will be matched in Year 1 (2023-2024) on academic, 

behavioral, and demographic indicators, such as performance on STAAR reading and 

mathematics assessments, attendance, disciplinary referrals, race, gender, and special education 

status. Evaluation staff will follow this student cohort over time to determine if the intervention 

has longitudinal impacts on students’ academic and social-behavioral outcomes. Students will be 

tracked, along with their matched comparison group, on targeted academic outcomes. Each year, 

students in critical transitions (e.g., PK to Kindergarten, elementary to middle, middle to high 

school) at grant schools will be matched on the same academic, behavioral, and demographic 

indicators as the longitudinal cohort, to form the cross-sectional cohorts. In Year 1, the subset of 

students from Cohort 1 will also serve as the cross-sectional cohorts for that school year. These 

cohorts will be used to track progress in Kindergarten readiness and transition success over time. 

associated with nonrandom assignment, allowing researchers to more closely estimate the causal effect of interest 

(i.e., the difference between students attending community schools versus those students not attending community 

schools). 
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Figure B: Student Cohorts 

Cohort 2022-23 2023-24 2024-25 2025-26 2026-27 

Longitudinal 
cohort 

All students 
enrolled in 

grant schools 
(and matched 
comparison 

group) 

Follow Follow Follow Follow 

1 PK to KG transition* 
1 Middle school transition(*)* 
1 8th to 9th transition* 
2 PK to KG transition** 
2 Middle school transition(*) ** 
2 8th to 9th transition** 
3 PK to KG transition** 
3 Middle school transition(*)** 
3 8th to 9th transition** 
4 PK to KG transition** 
4 Middle school transition(*)** 
4 8th to 9th transition** 

* Grant school students and matched comparison students; both a subset of Cohort 1 

** Grant school students and matched comparison students 

(*) Middle school transition will be coded as 6th to 7th rather than typical 5th to 6th to account 

for the unique nature of the school grade zones of FSCS campuses. Additional descriptive details 

and coding structures will be provided to help ensure comparison groups are meaningful.  

C. Data Analysis 

Care has been taken to align objectives/outcomes, performance metrics, and data sources 

in the AISD Community School Logic Model (pp. 28-31). Here, we look at those components 

for each of the four goals. Across all goals, using statistical software, evaluation staff will ensure 

data accuracy and validity, provide descriptive statistics, and conduct comparative analyses 

between grant and comparison groups. Significance tests will be conducted on the data when 
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appropriate, to determine whether there are differences between groups, and to determine 

whether there is change over time. Below are tables that represent the alignment of outcomes/ 

objectives, performance metrics, data sources, and analyses for each goal of the FSCS model. 

Goal 1: Students are prepared for entry in kindergarten. 

Outcomes / 

Objectives 

Performance Metrics Data Sources Baseline 

The number of 15% increase in kindergarten TX KEA student SY 2021-2022 

students prepared readiness for KG students who assessment Allison ES 47% 

for kindergarten attended AISD PK4 non-tuition- records (n=51)% 

will increase. based programming (including 

CDC students). Readiness to be 

measured by applicable 

students' best scores on 

beginning of year TX KEA 

Literacy Screener in English or 

Spanish 

Govalle 49% (n=41)% 

Martin MS - NA 

Parents of early 

childhood students 

will be better 

prepared to 

support their 

school-aged 

children 

# of parent engagement 

activities will increase by 10% 

annually and the average 

attendance of parent participants 

will increase at those activities. 

Baseline to be established 

during Y1 

Parent 

engagement 

activities 

attendance records 

(tracking form and 

dashboard to be 

created by 

Baseline to be 

established in YR1 
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throughout early 

childhood and into 

kindergarten. 

Evaluator with 

input from CSC) 

The percentage of respondents Family Survey by SY 2021-2022 

who respond favorably to a Panorama Allison ES 91% 

scale set of topics around Education Govalle 82% 

barriers to engagement. The 

scale contains 13 questions with 

a stem of "How big of a 

problem is the following issue 

for becoming involved with 

your child's current school." 

Favorability is reversed coded 

as "not a problem at all" or "a 

small problem." Scale scores 

will increase to at least 95% by 

2026-2027. Data will be 

monitored annually to be sure 

campuses are on-track to meet 

this goal. 

Martin MS 79% 

To assess the impact of Community School programming on students’ kindergarten 

readiness, the evaluation team will analyze annual kindergarten student readiness data using the 
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Literacy Screener portion of the state-required kindergarten readiness assessments (TX-KEA). 

The TX-KEA Literacy Screener is a brief assessment used to determine kindergarten readiness at 

the beginning of the school year. Specifically, the TX-KEA Literacy Screener measures 

emergent literacy (letter names), emergent writing (spelling), and language (vocabulary). The 

percentage of students in each cohort who are assessed to be “on-grade level” will be monitored 

for improvement over the grant period. Specifically, two sample t-tests will be used to assess the 

difference between the grant and comparison students each year, and we will be looking to see if 

there are greater improvements in the percentage of grant students who meet the goal over time 

(i.e., across cohorts), than in the percentage of their matched peers who meet the goal over time. 

In order to assess whether parents of early childhood students are better prepared to 

support their school-aged children throughout early childhood and into Kindergarten, we will 

first examine the Community Schools’ service delivery of parent engagement activities. 

Specifically, participation in parent engagement services will be tracked through parent 

engagement activities attendance records and monitored over time in an interactive dashboard to 

be created as part of the grant. Over time, as capacity is built through the grant, we expect to 

observe increases in the number of activities and the number of parents served through these 

activities. Data will be monitored through this dashboard for a minimum of 10% improvements 

each year in both of these service delivery metrics. 

Finally, the family survey will be used as a measure of parent engagement in early 

learning and all levels. We expect to increase parent perceptions of engagement to 95% or better 

at participating campuses. The metric includes the AISD family survey conducted annually by 

Panorama Education. More specifically the evaluation team will look at the percentage of parents 

who respond favorably to a scale set of 13 questions of issues of engagement (communication 

overall and with diverse cultures, staffing support, feeling welcome, etc.) will be tracked over 
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time. The question stem is coded as, “How big of a problem is the following issue for becoming 

involved with your child’s school” with favorability scores reverse coded for those answering 

“not a problem” or “a small problem.” Two sample t-tests will be used annually to assess the 

year-to-year changes in grant campuses’ cohorts of parents’ perceptions about the information 

they have been provided. 

Goal 2: Students are achieving academically at all levels and transitions 

Outcomes / 

Objectives 

Performance Metrics Data Sources Baseline 

The number of 15% increase in the number of Student STAAR SY 2021-2022 Reading 

students meeting 3rd, 5th, and 8th grade students (State of Texas Allison ES 3rd - 26% 

postsecondary scoring "meets grade level" Assessment of & 5th - 43% 

readiness levels in standard on STAAR reading by Academic Govalle 3rd - 25% & 

reading will the end of SY 2026-2027. The Readiness) test 5th - 38% 

increase. meets grade level performance 

category is defined as students 

who have a high likelihood of 

success in the next grade and 

who have shown knowledge, 

skills, and critical thinking 

appropriate for the grade level. 

Students reaching this level may 

require short-term, targeted 

interventions based on course 

records Martin MS 8th - 38% 
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content but will not need 

significant intervention 

throughout the next year. 

The number of 15% increase in the number of Student STAAR SY 2021-2022 

students meeting 3rd, 5th, and 8th grade students (State of Texas Mathematics 

postsecondary scoring "meets grade level" Assessment of Allison ES 3rd - 23% 

readiness levels in standard on STAAR math by Academic & 5th - 11% 

math will the end of SY 2026-2027. Readiness) test Govalle 3rd - 18% & 

increase. records 5th - 13% 

Martin MS 8th - 12% 

The number of 

students gaining 

early access to 

college ready 

courses will 

increase. 

Increase enrollment by 50% by 

the end of 2026-2027 with a 

goal of increasing to additional 

class(es) of algebra I students. 

Student 

enrollment and 

test records 

SY 2021-2022 

Martin MS (n=28 

tested) 

The number of Increase to 95% in the number Student Texas SY 2021-2022 Algebra 

students meeting of middle school students EOC (End of I 

postsecondary meeting the passing standard on Course) test Martin MS 93% 

readiness levels in algebra I EOC by the end of SY records passing/ 61% meets 

early access 2026-2027. Of those passing, grade level 
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college ready 

courses will 

increase. 

the number scoring "meets 

grade level," an early indicator 

of college readiness, should be 

at or above 60% with the 

growth in enrollment and rigor. 

The number and 

percentage of 

students accessing 

Out of School 

Time activities 

will increase 

Percentage of students 

accessing OST services will 

increase or maintain recruitment 

to meet a minimum enrollment 

of 22% by 2026-2027. 

ACE program 

participation 

records 

SY 2021-2022 Fall 

Enrollment 

Allison ES 19% 

Govalle ES 21% 

Martin MS 20% 

The longitudinal cohort of grant and comparison students will be used to assess 

postsecondary readiness in reading and mathematics over time using the State of Texas 

Assessments of Academic Readiness (STAAR) for 3rd, 5th, and 8th grade students. In addition, 

the evaluation team will track enrollment and testing of students in advanced coursework 

including algebra I and the State of Texas End of Course (EOC) exam. Specifically, two sample 

t-tests will be used to assess the differences in the percentage of grant and comparison students 

who meet the grade level standard each year. 

The percentage of students accessing OST services will be monitored annually to be sure 

campuses are meeting enrollment goals. A goal of 22% is set for the grant period with expected 

yearly increases to meet the goal and/or maintain enrollment. Participation rates will be tracked 

through ACE Afterschool program participation records.  

Goal 3: Students feel safe, healthy and are supported by engaged parents. 
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Outcomes / 

Objectives 

Performance Metrics Data Sources Baseline 

Increased increase # students Student Baseline to be 

matriculation rate matriculating to AISD school in enrollment records established in YR1 

to the expected feeder pattern: 

school in the 

feeder pattern # from each grant ES to Martin 

MS and from Martin MS to 

Eastside ECHS 

Increased number Increase the number of CSC transition Baseline to be 

of transition transition support activities checklist To be established in YR1 

support activities (e.g., Fall tours, Dual Language 

visits, Fine Arts performances, 

Parent Coffees, etc.) offered by 

ES and MS (Goal TBD once 

baseline is established) 

developed YR1 

Students and Decrease number of chronically Student SY 2021-2022 

families will absent students by 10% each enrollment and Allison ES 46% 

access the year. absence records Govalle ES 41% 

resources needed 

to reduce barriers 

to daily school 

attendance. 

Martin MS 49% 
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High-functioning 

child study teams 

identify and 

address academic 

and behavioral 

needs. 

Increased staff use of CST and 

eCST 

 

CST meeting 

counts and eCST 

system usage 

records; staff 

surveys on 

eCST/CST 

processes and 

functionality; staff 

interviews for 

survey follow-up 

 

CST/eCST: Baseline 

established in YR1 

 

School The percentage of respondents Student Climate SY 2021-2022 

environment will who respond favorably to a Survey by Allison ES 76% 

be supportive scale set of topics around school Panorama Govalle ES 71% 

teacher-student relationships. 

The scale contains five 

questions on how strong the 

social connection is between 

teachers and students with the 

school and beyond. Favorability 

is coded as "most of my 

teachers" or "all of my teachers" 

Scores will maintain or increase 

Education Martin MS 41% 
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by 1 percentage point annually. 

School The percentage of respondents Student Climate SY 2021-2022 

environment will who respond favorably to a Survey by Allison ES 43% 

be safe scale set of topics around school Panorama Govalle ES 48% 

safety. The scale contains five 

questions on physical and 

psychological safety at school 

(e.g., disrespect, bullying, 

violence). Favorability coding 

varies by question. Scores will 

maintain or increase by 1 

percentage point annually. 

Education Martin MS 35% 

Families will be # and % of participants in Program parent Baseline to be 

empowered to parent engagement activities engagement established in YR1 

support their will grow by 10% annually, activities 

children’s based on baseline amounts attendance records 

academic success. during year 1. (eCST, PSS 

records, FRC 

records, 

Innovation 
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Academy 

Coordinator 

Records, and CSC 

records) 

Increased participation in the Family Survey by SY 2021-2022 

AISD Family Survey. Panorama Allison ES (n=37) 

Education Govalle ES (n=28) 

Martin MS (n=19) 

The percentage of respondents Family Survey by SY 2021-2022 

who respond favorably to a Panorama Allison ES 92% 

custom content question created Education Govalle ES 96% 

in the survey for AISD. The 

question is, " My child's school 

treats me like a valued member 

of the school community." 

Favorability is coded as "a lot of 

the time" or "sometimes." 

Scores will maintain or increase 

by 1 percentage point annually. 

Data will be monitored annually 

Martin MS 76% 
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to be sure campuses are on-

track to meet this goal. 

Schools will 

provide 

opportunities for 

wellness and 

physical 

education. 

Each year schools will maintain 

or improve their rating on the 

Coordinated School Health 

Report 

Coordinated 

School Health 

Report records 

YR1 will serve as 

baseline. 

Families will grow The number of families who FRC pre- and Baseline to be 

their knowledge of indicate that their knowledge of post-surveys established in YR1 

and access to and access to community 

community resources has increased after 

resources. visiting FRC increases by 10% 

per year. 

Families will The number of families utilizing FRC (ETO) Baseline to be 

access social, FRC services will increase by Records: "Number established in YR1 

health, mental 10% each year of the project of participants 

health and with Client 

nutrition services Contact MPTP 

at FRCs. question "Purpose 
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of Encounter" 

answer choice 

"Responsive 

Services" recorded 

in report date 

range" 

The number of families FRC (ETO) Baseline to be 

receiving case management Records: Number established in YR1 

through FRCs will increase by of participants 

10% each year of the project with Client 

Contact MPTP 

question "Purpose 

of Encounter" 

answer choice 

"FRC Case 

Management" 

recorded in report 

date range 

The implementation of grant activities will be monitored annually for improvements over 

the grant period by tracking key processes and supports. Monitored activities include: increased 

matriculation rates in feeder patterns; transition support activities; staff use of CST and eCST 

systems; parent engagement activities; and use of FRC services and case management. 

Five areas will collect standardized data for significance testing. (1) We will focus on the 
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matriculation from Allison and Govalle Elementary Schools to Martin Middle school and from 

Martin to its feeder high school Eastside Early College High School. (2) To better understand 

student and family access to resources for success in daily student attendance, the evaluation 

team will monitor chronic absenteeism. (3-4) To understand supportive school environments, 

several scale sets on the annual Student Climate Survey by Panorama Education will be utilized. 

Specifically the student-teacher relationships and school safety will be utilized for each, looking 

at the favorability rating for each. (5) Last, a custom content question on the AISD Family 

Survey by Panorama Education will be used to identify how well families are empowered to 

support their children’s academic success. The question asks, “My child's school treats me like a 

valued member of the school community.” Two sample t-tests will be used to assess the 

differences between grant and comparison students for each of the five variables. In addition, we 

will be looking to see if there are greater improvements in the percentage of grant students who 

meet each goal over time (i.e., across cohorts), than in the percentage of their matched peers who 

meet each goal over time. 

There is one area which will utilize both repeated measures and two sample t-tests as 

needed to monitor goals. FRC pre- and post-surveys will be utilized to better understand parent 

knowledge of community resources. The grant goal is an increase of 10% per year. 

There are six areas where the evaluation team will monitor for change and/or goals. (1) 

To track and understand the increased number of transition support activities, a CSC checklist 

will be developed and monitored according to baseline data. (2) In addition, the team will track 

the ways in which staff identify and address academic and behavioral needs through AISD data 

systems. The evaluation team will monitor increased training, use (in number and diversity) of 

CST teams and eCST data systems. To gain implementation follow-up, surveys and interviews 

will be implemented as needed on an annual basis. (3) To add activity information to survey data 
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Outcomes /  Performance Metrics  Data Sources  Baseline 

 Objectives 

Grant campuses Increased coordination in Campus staff Baseline to be 

will have greater meetings with FSCS site survey; staff established in YR1 

alignment of principals, assigned CSCs, and interviews for 

academic and school-based administrative and survey follow-up 

support services. support teams 

Improved Increased communication and Campus staff Baseline to be 

coordination coordination with school-based survey and established in YR1 

between existing teams and service providers. program staff 

internal staff (e.g. survey; staff 

PSS, Counselor) interviews for 

 

from parents, the evaluation team will collect participation information from parent engagement 

activities including: attendance records at events, data systems, grant developed tracking, etc.). 

(4) To understand campus opportunities for wellness and physical education, the evaluation team 

will utilize the Coordinated School Health monitoring and track improved ratings over time. 

Baseline schools will set goals for improvement. (5-6) To understand how our families are 

receiving supplementary services, two areas will be tracked around FRC participation. The 

number of families utilizing FRC services will be counted each year with a goal of 10% yearly 

increase. In addition, a 10% increase will also be the goal for the number of families receiving 

specialized case management. For both, year one will provide the baseline for goal setting. 

Goal 4: The infrastructure and systems of services and support for students and their families 

are seamless, integrated, and targeted to foster student academic success and wellbeing. 
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and provider staff 

(e.g. AVEY, CIS). 

survey follow-up 

Grant campuses Grant campuses will increase CSC records of Baseline to be 

are well integrated the number of partnerships and partnership and in- established in YR1 

with community resources to serve students and kind contributions 

partners and families (Goal TBD once (MOUs, 

service providers. baseline is established). Contracts, other 

written 

agreements); 

and/or 

partnerships 

associated with a 

school through 

Get Help 

Improved teacher The percentage of respondents Staff Climate SY 2021-2022 

job satisfaction who respond favorably to a Survey by Allison ES 79% 

scale set of topics around social Panorama Govalle ES 37% 

and learning climate of the 

school. The scale contains nine 

questions on staff-student 

interactions, efficacy, attitudes, 

respect, support, and overall 

culture. Scores will improve to 

Education Martin MS 44% 
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90% by 2026-2027; if already 

above 90%, the campus goal 

will be to maintain the status. 

Campuses will be monitored 

annually to be sure they are on 

track to meet this goal. 

Improved teacher 

retention 

Teacher retention will improve 

to at least the district 2020 

average of 87.3% by 2026-

2027. Data will be monitored 

annually to be sure campuses 

are on-track to meet the goal. 

AISD staff records SY 2021-2022 

Allison ES 90% 

Govalle ES 81% 

Martin MS 78% 

Two sample t-tests will be used annually to assess the year-to-year changes for three 

measures of change in the infrastructure and systems of service related to communication, 

structures, and resources (e.g., people, curriculums, services, etc.). To understand change, 

campus and grant/project staff will be surveyed to assess current practices and opinions about 

coordination of meetings with the FSCS site principals, CSCs, and school-based administrative 

and support teams. Program surveys will be used to assess levels of communication and 

coordination with school-based teams and service providers. Follow-up interviews will be used 

to provide data triangulation, further content, and implementation guidance. 

In addition to understanding structural change, two additional variables will utilize 

centralized data from AISD to look at teacher satisfaction and retention. The Staff Climate 

Survey provided by Panorama Education will be utilized, specifically the scale set on the social 
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and learning climate of the school. Yearly retention data also will be calculated for each campus. 

D. Reporting and Dissemination of Information 

Information gained from all data analyses will be summarized and shared with program 

managers and key district leaders for continuous information updates and program improvement. 

Specifically, the evaluation team will provide formative feedback on implementation to program 

staff regularly. The evaluation team and program staff will collaborate in preparing interim, 

annual, and final report summaries for the grant, including all grant reporting requirements. Key 

findings, including summaries about project achievements, program modifications, and lessons 

learned, will be part of the analysis and reporting. Reports written by the evaluation team will be 

published and made available on the AISD web page for wider dissemination. The evaluation 

team will collaborate with program staff in sharing findings with key stakeholder groups in the 

community, central AISD leadership, and academic audiences through conferences, publications, 

or meetings. The evaluation team will include as part of final reporting recommendations for 

next steps including conceptualizations for further scale, efficacy, and sustainability.  

COMPETITIVE PREFERENCE PRIORITY 1: MEETING STUDENT SOCIAL, 

EMOTIONAL, AND ACADEMIC NEEDS 

(1) Creating education or work-based settings that are supportive, positive, identity-safe, 

and inclusive: In AISD, social and emotional learning together with cultural proficiency and 

inclusiveness provides the foundation for: understanding the connection between identity, 

belonging and relationship-building, which are essential to academic tenacity and meaningful 

learning experiences, disrupting barriers to student learning and effective teaching and leadership 

(from the classroom to the boardroom), and transforming how our district operates toward 

equitable systems through collaboration with stakeholders, including district leaders, cross-
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departmental teams, students, caregivers and community partners. AISD defines the social and 

emotional competencies students should acquire to include a sense of belonging and cultural 

consciousness, academic tenacity and curiosity, and self-identity/awareness and agency. The 

framework of AISD’s SEL initiative is built upon a base of “safe, inclusive, culturally 

responsive, academically engaging, and equitable learning environments.” AISD and its partners 

hold diversity, equity, and inclusion practices as values that inform the work. 

Using these foundational concepts for AISD, the Social and Emotional Learning (SEL) 

and Cultural Proficiency & Inclusiveness (CP&I) department guides professional learning that 

invites opportunities for self-reflection and consideration of the unique and diverse needs of our 

students, colleagues, families, and community, provides campus support in identifying concerns 

and inequities, developing goals and action plans to amplify student agency, and improving 

campus climate and culture, and listens to, supports and empowers students, staff and families 

engage in brave, collaborative and identity-safe ways for and with students, staff and families. 

To develop trusting relationships among students and educators, teachers utilize community 

building circles in their classrooms as a foundational component to build relationships, with the 

goal of classrooms and campuses being identity-safe spaces. 

All three campuses will bolster their SEL approach by incorporating school-wide SEL 

implementation at their schools to meet the needs of their unique school climates. During this 

project, a district-level SEL Specialist will guide each school to learn from students, families, 

and faculty about the needs of their school community, identify a problem of practice on which 

to focus each school year, and then assist each school’s SEL Steering Committee in creating a 

plan to address those needs. The specific needs that will be addressed will be different for each 

school and will be identified and prioritized by each school’s SEL Steering Committee and 

incorporate student voice. Each school will set goals, create an action plan, and identify 
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resources needed to implement their plan. 

Additionally, AISD is the largest No Place for Hate school district in the nation. No Place 

for Hate is an initiative of the Anti-Defamation League that was developed to help schools work 

together and develop projects that enhance the appreciation of diversity and foster harmony 

among diverse groups. The campaign empowers schools to promote respect for both individual 

and group differences while challenging prejudice and bigotry. In AISD, each campus annually 

crafts their own No Place for Hate campaign, centering student voice and leadership. This results 

in students and educators feeling safer, as allyship is built, school climate is improved, and the 

goal of an inclusive learning environment is closer to being achieved. No Place for Hate efforts 

are supported by each campus’s SEL Steering Committee and reported back to the Anti-

Defamation League. 

(2) Providing multi-tiered systems of supports that address learning barriers both in and 

out of the classroom, that enable healthy development and respond to students' needs:  

Allison, Govalle, and Martin will be served by coordinated, multi-tiered systems of 

support that respond to students’ and families’ needs in a culturally responsive, trauma-informed 

manner. The heart of this approach is asset-based: Campus staff ask: “What is going on with the 

child? What is happening at home and/or at school that impacts–positively or negatively– the 

child’s ability to learn?” This approach is driven by the neurosequential model and reflects a 

brain-based approach to serving our children, families, and staff. This project utilizes a multi-

tiered system of support to serve both students and families. 

AISD implements Multi-Tiered Systems of Support (MTSS) to address the whole child 

through an integrated response. Campus Child Study Teams (CST), composed of counselors, 

teachers, academic support services, licensed mental health professionals, and others as needed, 

meet to problem-solve and provide attendance, behavior, mental health, health, and academic 
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interventions, services, and support for students. Tier I (preventative) support services include a 

culturally responsive classroom and positive school climate that integrates inclusive practices, 

SEL, Culturally Responsive Positive Behavior Intervention and Supports (CRPBIS), and trauma-

informed care (Trust-Based Relational Intervention), as well as incorporation of mindfulness 

strategies; positive behaviors support and scaffolding classroom management; restorative 

practices, including community circles; classroom and student observations; and support for 

classroom systems. Students are identified for Tier II or Tier III services through a cyclical 

analysis of data, such as screening/diagnostic assessment results, intervention history, parent 

reports, grades, test scores, and attendance, to inform instructional support and/or need for 

intervention. 

 Tier II (targeted) support services include goal setting and progress monitoring for 

behavior and academics; positive behavior intervention support; student observations; counseling 

support by school counselors; and wraparound services. Tier III (intensive) support services 

include one-to-one support including an individual learning plan; push-in classroom; pull-out 

classroom; behavior/academic support; co-teaching or small group instruction; and/or support 

from an AISD Licensed Mental Health Professional. If Tier II and Tier III services are utilized, 

Child Study Team will progress monitor at predetermined intervals to determine the efficacy of 

an intervention. 

CIS similarly offers tiered levels of integrated supports for each project campus. 

Considering each campus’s unique goals and with input from campus personnel, CIS Program 

Managers complete a comprehensive Campus Needs Assessment prior to each school year and 

use this information to develop a CIS Campus Service Plan for their school. Tier I Services 

offered by CIS in AISD include cultivating a positive school climate, school-wide crisis 

response, campus-wide anti-bullying campaigns, classroom presentations, and teacher 
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support/appreciation strategies. CIS services are aligned with AISD’s social-emotional learning 

(SEL) and multi-tiered system of supports (MTSS) initiatives. CIS staff frequently serve on SEL 

committees, and they participate in restorative practice initiatives. CIS staff are often involved in 

crisis response, discipline issues, and campus-wide behavioral initiatives. 

Based on intake information, the CIS Program Manager meets with the student, and often 

the parents, to co-create goals for the student to work toward during their time with CIS. The 

individualized service plan may include crisis intervention, basic needs assistance, individual 

counseling, skills development activities, support groups, tutoring, mentoring, classroom 

support, academic and attendance interventions, enrichment opportunities, and referral to 

community resources. The duration and frequency of contact for each student depends on their 

service plan and assessed needs, but students typically engage in four contacts per month. As 

needs are met and goals achieved, CIS staff may reduce or end services; however, many students 

voluntarily stay connected with CIS and continue participation in enrichment programs, 

mentoring, and tutoring. 

AVEY also delivers multi-tiered services for families, consisting of school-wide 

supports, such as resource fairs; targeted supports, such as assistance with utilities or finding a 

healthcare provider, to a subset of families; and finally, case management by a social worker for 

families with intensive needs. 

(3)  Comprehensive schoolwide frameworks that support strong and consistent student and 

educator relationships: 

The three campuses to be served by this grant belong to the same feeder pattern that 

consists of 5 elementary schools, Martin Middle School, and Eastside Early College High 

School. Both Allison Elementary and Govalle Elementary have roughly 50 students per grade 

level, allowing for 2-3 classes per grade. Both campuses’ sixth grades have 38 students who are 
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served by two classes. This is the first year that sixth graders are being served at their elementary 

campuses instead of at Martin. Principals have reported that this has provided the students with 

unique opportunities to be leaders on the campuses. One counselor serves the entire elementary 

campus at Govalle and Allison, maintaining continuity with the students from year to year. 

Additionally, students are served by the same dedicated art, music, and physical education 

teachers and librarian each year, offering educators the opportunity to build long-term 

relationships with students on each campus. 

Martin Middle School has an enrollment of 299 students in 7th and 8th grade, which is 

small compared to other AISD middle schools. Students attend Advisory for 30 minutes every 

day, during which they focus on building community with each other and their Advisory teacher, 

monitor their academic progress, and engage in Social and Emotional Learning lessons. The 

student’s Advisor serves as the touchpoint for communicating campus information, such as 

social events, choice sheet selections, and extracurricular and athletics opportunities. During the 

grant period, Martin Middle School would like to begin implementing a house system, and 

several staff attended training by Ron Clark Academy to learn how to implement the RCA House 

System through which “Students are celebrated for their efforts through a process that builds 

character, empowers academic excellence, fosters school spirit, enhances relationships, and 

promotes a culture of belonging for all.” Additionally, to foster deep, trusting relationships 

between educators and students, Martin will be served by a Restorative Practices Coordinator, 

who will provide the educators on campus with learning opportunities and coaching to create a 

welcoming, culturally responsive, restorative environment at Martin, primarily through the use of 

community building and academic circles in classrooms, which serve to build strong, trusting 

relationships between educators and students and among students themselves. Additionally, the 

restorative environment also serves to build community among the educators on campus. 
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AISD has also organized its centralized support for campuses into Learning Communities 

based on geography. This means that students and educators on all three FSCS campuses will be 

served by the same Licensed Mental Health Professional, academic content specialists, AVID 

Specialist, Integrated Systems Facilitator, Special Education Campus Support Coordinator, and 

Social and Emotional Learning and Cultural Proficiency & Inclusiveness Specialist. These 

consistent Central office supports, coupled with the use of eCST, mean that knowledge of a 

student and family are more likely to be retained by campus support teams as a student 

transitions from one campus to another. This consistent support system is especially meaningful 

for students and families whose students have been referred to Child Study Team for intervention 

and monitoring. 

COMPETITIVE PREFERENCE PRIORITY 2: STRENGTHENING CROSS-AGENCY 

COORDINATION & COMMUNITY ENGAGEMENT TO ADVANCE SYSTEMS 

CHANGE 

This project builds on multi-faceted efforts of the past decade to take a systemic approach 

to violence prevention and intervention in collaboration with local, state, and federal agencies. 

The framework for this approach incorporates prevention and intervention. Prevention and 

intervention efforts are tiered, beginning with providing a safe and supportive environment at 

school that offers students and families a sense of belonging and connection which leads to 

increased attendance, providing wraparound supports that decrease the stressors families 

experience, and also providing sensitive, responsive interventions to students and families 

impacted by violence or at risk of violence. 

Over the last decade, AISD staff have observed that student mental health and behavioral 

needs have evolved to a tiered population that requires a shift in understanding how to best create 

learning environments that are responsive to all children. This research, in conjunction with the 
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fact that parents, desperate for support, increasingly look to schools for help with their children, 

point to the need for an integrated approach to effectively supporting students for positive long-

term academic outcomes and decreased interaction with the juvenile justice system. Long-lasting 

results for youth are more likely when we acknowledge the full context of multiple systems, such 

as the school and home, that help shape a young person’s life. Full service community schools 

are uniquely situated to provide support because of a school’s access to provide services for both 

the child and the adult support system (caregivers, educators) in that child’s life. 

There have been efforts in the community to keep youth out of the criminal justice system, 

such as revoking the juvenile curfew ordinance and providing community-based interventions 

for juvenile offenders within the traditional JJ system. These efforts have been beneficial, and 

AISD and consortium partners work with local agencies and community organizations to inform 

these efforts, but these do not address the root causes of violence. The framework for this 

approach incorporates prevention and intervention. Prevention efforts focus on providing a safe 

and supportive environment at school that offers students and families a sense of belonging and 

connection and encourages attendance in addition to providing responsive wraparound supports. 

We aim to implement a culturally-responsive restorative approach to positive youth identity 

development, school climate, intervention, and accountability. 

Absenteeism leads to involvement in the juvenile justice system: “The costs of truancy 

are high. Truancy has been clearly identified as one of the early warning signs that youths 

potentially are headed for delinquent activity, social isolation, or educational failure. Research 

has shown that truancy is related to delinquency, substance use and abuse, [and] high school 

dropout.... Decades of research have also identified a link between truancy and later 

problems...with violence, adult criminality, and incarceration” (OJJDP Literature Review: 

Truancy Prevention, Dec 2010). The U.S. Department of Education reports that chronic 

PR/Award # S215J220242 

Page e158 

145 



  
 

absenteeism is a better predictor of dropping out of high school than test scores, citing a study of 

public school students in Utah, which found that “an incidence of chronic absenteeism in even a 

single year between 8th and 12th grade was associated with a seven-fold increase in the 

likelihood of dropping out” (“Chronic Absenteeism in the Nation’s Schools,” 2019). The same 

report cites the grave consequences more likely for those who drop out of high school: poverty, 

diminished health, and greater likelihood of involvement in the criminal justice system.  

Feeling connected to one’s school and attending school leads to greater continued 

attendance and reductions in violent behavior: “Students who reported that they were more 

closely connected to their schools, particularly students who reported having a teacher or adult 

who cared about them, were more likely to attend.” (UC Davis, 2015). Longitudinal analyses 

revealed that “school connectedness influenced reductions in violent behavior, depression, and 

anxiety” (Libbey, 2007). 

This project encourages attendance through implementation of a system that encourages 

students and families to be connected to school and to community resources. AISD has 

addressed these issues of student safety and behavior district-wide through robust 

implementation of Social and Emotional Learning (SEL) curricula and a restorative and trauma-

informed approach to school climate and inclusiveness. One of the main factors contributing to 

the school-to-prison pipeline is the failure to build the social and emotional capacity of students 

(Osher, Coggshall, Colombi, 2012). AISD has been a national leader in implementing SEL 

coupled with cultural proficiency and inclusiveness (CP&I) and Positive Behavioral 

Interventions and Supports (PBIS) district-wide over the last 12 years. 

In 2019 AISD was awarded a U.S. Department of Justice Bureau of Justice Assistance 

STOP School Violence Mental Health Training grant, through which AISD has trained 100 

AISD staff and service providers that directly work with students, including CIS staff, to become 
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Trust Based Relational Intervention (TBRI) Practitioners. As Practitioners, they train other 

educators in the use of TBRI principles. AISD is a national leader in the implementation of 

trauma-informed practices within the school setting. AISD’s Brain Development Coordinator, 

, leads the implementation of Trust-Based Relational Intervention (TBRI) and the 

Neurosequential Model in Education for AISD.  serves on the Trauma-Informed Care 

Consortium of Central Texas and the Travis County Collaborative for Children and on multiple 

occasions has served as a resource for state legislators crafting proposals for trauma-informed 

training and coaching for Child Protective Services caseworkers. In 2022, , 

who oversees Licensed Mental Health Professionals for AISD, developed a curriculum for 

Parent Support Specialists to utilize that engages parents in increasing student attendance and 

building the home-school connection in the context of the trauma that our families have faced. 

This was completed through grant funding from the Office of the Governor’s Truancy 

Prevention and Intervention program, which served Allison Elementary and Martin Middle 

School. Through that funding, campus case managers who were licensed social workers, 

provided services to a caseload of students who were missing at least 30% of school days and 

also developed systems in coordination with campus staff for building and maintaining 

connections that helped identify root causes of absenteeism. 

AISD was awarded a STOP School Violence Threat Assessment grant from the U.S. 

Department of Justice in 2019 that has been extended through September 2023. This grant has 

helped AISD develop threat assessment systems aligned with the Texas Education Agency Safe 

and Supportive Schools requirements, designed to identify students who may be at risk of harm 

to oneself or others, check in with those students, and get them the support they need. This 

involves an anonymous threat reporting system that students, staff, and anyone in the public can 

access. The ability to respond to concerns about the welfare of our students is also bolstered by 
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AISD having its own police department. AISD PD consists of 79 sworn officers, with school 

resource officers staffing each middle school and high school, including Martin Middle School. 

All AISD Police Officers have received TBRI training and are also required to take Mental 

Health Crisis Intervention Training, a 40-hour course that includes training on de-escalating a 

mental health crisis; mental health diagnoses, symptoms, and experiences; techniques to de-

escalate a situation through communication; and an officer’s role in a mental health call. AISD 

PD also has on staff two mental health officers and will be adding four more mental health 

officers. AISD PD is called to respond when there is a crisis on campus, and oftentimes, mental 

health support is what is needed in place of punitive measures that lead to contact with the 

juvenile justice system. AISD also has a COPS grant from the U.S. Department of Justice that 

funds a licensed mental health professional who accompanies AISD PD on calls 24 hours a day, 

7 days per week, to provide mental health support to students and families in crisis. 

AISD is in its fourth year of a Comprehensive School-Based Approach to Youth Violence 

and Victimization grant from the Office of Juvenile Justice and Delinquency Prevention. This 

grant engages a campus-community stakeholder team that collaborates to “examine existing 

policies and practices that impact youth exposure to and/or involvement with exclusionary 

disciplinary practices and/or the criminal justice system with the goal of developing 

recommendations that lead to addressing the root causes of youth violence and victimization, 

especially for students of color.” This stakeholder team consists of representatives from the City 

of Austin, Travis County, The University of Texas Division of Diversity and Community 

Engagement, the Excellence and Advancement Foundation, CIS, Phoenix House, and other 

community organizations. They have worked together to examine and acknowledge the 

complexity of the education system, and the racial and systemic barriers that exist, including the 

historic, cultural, economic, and social conditions that impact student learning. This OJJDP grant 
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focuses on serving students at three campuses, one of which is the Alternative Learning Center, 

which receives students who are referred for disciplinary removals from Martin Middle School 

as well as the other secondary campuses in AISD. The community collaboration model 

developed through this grant will serve as a community-campus blueprint for addressing these 

issues at our Community Schools campuses. 

In fall 2019, the AISD Office of Equity began convening community members and staff in 

virtual Community Retreat sessions to learn from one another about potential solutions and 

strategies to eliminate both the racial disparities in discipline and punishment and the over 

identification of students accessing special education services. More than 130 caregivers, 

community members, parents and staff from the School Leadership, MTSS, SEL, AISD Police, 

Student Support Services, and Human Capital departments have participated in monthly 

subcommittee meetings and six larger retreat sessions. The workgroups have examined policies, 

procedures, and practices that impact disproportionality in discipline practices, and workgroups 

have been developing shifts they can make at every level of our school system to address this. 

Community-informed strategies have included the revision of the Student Code of Conduct 

Handbook (now the Student Success Handbook); the refinement of a protocol to respond to racist 

incidents on campuses and the expansion of restorative practices, and the drafting of KPIs (Key 

Performance Indicators) for the AISD Police Department. At the seventh community retreat in 

October, the subcommittees will establish goals and metrics as they relate to eliminating the 

disparities in discipline and punishment. One outcome is to continue the promising work of 

AISD’s U.S. Department of Education Education Innovation and Research (EIR) Early Phase 

grant for culturally responsive restorative practices. AISD is doing this by locally funding two 

full-time restorative practices coordinators, and each will train and support staff of 5 campuses 

(one of which is Martin Middle School) in creating a proactive restorative environment, where 
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all students and staff feel a sense of belonging and connection to one another. 

Community partners are also a critical component of the ecosystem of supports for violence 

prevention and intervention efforts. These include SAFE Alliance, a nonprofit organization 

whose mission is to stop violence and abuse for everyone and provides education programs to 

youth and adults as well as support for families. AISD works closely with Travis County 

Precincts 1-4 in truancy prevention and intervention efforts, such as Precinct One’s four-week 

“Effective Parenting and Child Engagement Program” facilitated by the Texas Juvenile Crime 

Prevention Center at Prairie View A&M University. Dell Medical School at The University of 

Texas at Austin provides free telemedicine services for students to assist with identifying or 

assessing mental health needs and providing access to mental health services through TCHATT, 

Texas Child Health Access Through Telemedicine, funded by the State of Texas. Integral Care, 

Travis County’s Local Mental Health and Intellectual and Developmental Disability Authority, 

partners with AISD and many other partners who support our schools, to provide crisis support 

and ongoing mental health and substance use services, among others to children and adults. 
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