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I. Introduction
Communities In Schools, Pittsburgh -Allegheny County (CISPAC) is a local affiliate of the 

national organization, Communities In Schools (CIS) whose evidence-based, hallmark program 

Integrated Student Support (ISS) has made it a leader in activating student success -especially 

for students that reside in schools, neighborhoods, and communities in the lowest position on the 

social and economic landscape. Over the last seven years, our focus has been on delivering 

CS/ISS throughout the greater Southwestern Pennsylvania region as a stepping-stone to building 

a regional network for Full-Service Community Schools. 

This is in perfect alignment with our mission "to surround the students of the Pittsburgh 

region with a community of support empowering them to achieve in school and succeed in life." 

We work in schools supporting Pittsburgh's most vulnerable students in overcoming barriers that 

are impeding their success. From kindergarten readiness to truancy mitigation, trauma-informed 

behavior interventions, and reengagement support following the COVID-19 pandemic -

CISPAC's administrative and program teams work daily to make education the key to the 

equitable transformation of our most disenfranchised communities. 

Regardless of the barrier, our team of implementation specialists work to remove and 

eradicate them so that students can thrive. We focus on improving attendance and academics and 

reducing behavior incidents so that students can stay in school and go on to become contributing 

members of our region. Our work provides strategic solutions that address K-12 intellectual, 

social, and emotional learning for the students, their families, and the faculties and staff that run 

our schools. We do it using trauma-informed practices, building relationships, and connecting 

community and business resources and engagements with schools to directly impact student 

success. Our cradle-to-career program models support the economic and c01mnunity growth of 

Pittsburgh's neighborhoods, local school communities, and our greater Southwestern PA region . 
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With this FSCS grant, we will bring the full-service community school model to 4 school 

districts with significant needs in Allegheny County. 

Duquesne City, East Allegheny, South Allegheny, and Sto-Rox school districts will launch 

our Full-Service Community School Network. These districts encompass over 3,000 K-12 

students in 10 school buildings. Each is below PA State Standards for average attendance, 

English and Math proficiency, and Science proficiency in all but 2-elementary schools. On 

average, nearly 79% of the total student population that will be supported by this network is 

considered economically disadvantaged. 

Through our work to date in these districts, we have also focused on family, community, and 

school engagement. We have fonned partnerships with over 100 providers, community 

organizations, agencies, and businesses to remove barriers and increase opportunities for 

students and their families. All our work is data-driven and focuses on improving student 

outcomes using proven strategies. 

CISPAC's Full-Service Community School Network will incorporate multiple evidence

based practices to build transformational change in these districts that will lead to improved 

student outcomes, shared leadership between school leaders, students, school families, and 

community stakeholders, expand learning opportunities through all grade levels, and support 

collective impact initiatives that propel their neighborhoods and communities forward. We will 

implement Communities Schools, Integrated Student Support, Collective Impact Planning, 

Relationships 360, Positive Behavioral Interventions and Supports (PBIS), and Social Emotional 

Academic Development (SEAD) model. We are committed to working with school leaders by 

building a network cohort to achieve buy-in that will lead to changes that more fully invest in the 

success of each student and thereby our Southwestern PA region. We further intend for this 
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initiative to serve as a model to other districts in our region so that every sh1dent, from every 

neighborhood, will be given the support they need to successfully graduate high school and excel 

as an adult in life. 

CISPAC is responding to Absolute Priorities 1 and 4 and competitive priorities 1 and 2. We 

have established MOUS with four LEAs 

1. Duquesne City School District - Elementary and Middle School (the district does not

have a high school)

2. East Allegheny School District -Logan Elementary, EA Junior/Senior High School

3. South Allegheny School Districts- Elementary, Middle, and High School

CISPAC has also established an MOU with an independent evaluator, Child Trends. 

II. Selection Criteria

A. Need for project
Communities in Schools, Pittsburgh-Allegheny County has identified four of its current

community-school clients that also represent some of the highest need districts in the region. 

The districts are Duquesne City School District, East Allegheny School District, South 

Allegheny School District, and Sto-Rox School District. Among all 10 school buildings, there 

are five with elementary, four with middle or junior high, and three with high schools. 

The outcomes of this project are to 1.) improve student outcomes around attendance, behavior, 

and course performance. 2.) enhance the number and quality of enrichment opportunities for 

students, 3.) coordinate a rich provider landscape and complement of services, to ensure efficient 

and effective use of program capacity, 4.) improve school climate and perception in all four 

districts, 5.) support collaborative leadership in schools, and for older youth, we will 6.) improve 

the quality and availability of workforce development and summer employment opportunities. 
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Each of these goals ties directly to the identification of the "Statement of Need" narrative that 

follows. The Statement of Need Section provides the why behind the services and pai1ners that 

were selected. 

Statement of Need: 

Pittsburgh's waterways, innovation, and abundance of natural resources made it the 

center of industry for a growing nation at the turn of the 20th century. Andrew Carnegie put

Pittsburgh on the map as the steel production capital of the world, and towns in the Monongahela 

River Valley, Mon Valley for sh011, brimmed with job opportunities and bustling business 

districts. Young men went from high school to the steel mill, supp011ing their young families 

with a future built on a sense of financial security. With its fortunes tied to one industry, 

however, a drop in the price of steel in the 1950s meant a steady economic decline for the region. 

By the 1980s, there was a complete collapse, and by the end of a decade of decline, 75% of the 

steel production in Pittsburgh was closed. The Pittsburgh Quarterly described the situation by 

stating, "Sprawling facilities rum1ing along the Monongahela and Ohio rivers toppled like ten 

pins . . .  The demise of the steel industry in Pittsburgh played out with the inevitability of a Greek 

tragedy" 

The decline of steel was like the fust domino to fall in a chain of other failing 

industry in the region. Railroads, for example, that relied so heavily on the steel industry 

began to downsize and lay off workers, continuing the devastating domino effect. Sto-Rox 

was hit pai1icularly hard by the loss of the locomotive industry. Sto-Rox School District 

(SRSD) encompasses a three-square mile grouping of neighborhoods, including Stowe 

Township and McKees Rocks Borough, seven miles from Downtown Pittsburgh. Sto-Rox's 

story plays out much like the Mon Valley region. Prior to the 1970s, Sto-Rox was also a 

PR/Award # S215J220101

Page e19 

4 



booming industrial town. With the GI Bill and increased financial security, Sto-Rox baby 

boomers sent their children to college for the first time. These children seized opportunities 

all over the country. However, as with much of Southwest PA and the greater Rust Belt 

region, 1970 -1990 brought de- industrialization. Sto-Rox was severely affected and suffered 

the loss of key local industries that manufactured locomotives, construction materials, and 

metallic parts. As a result, Sto-Rox exited the 1980's without jobs and with four sections of 

county-subsidized public housing and an under-educated workforce. 

Known as a comeback story staiting in the late 1990s, Pittsburgh has experienced another 

renaissance. Now a vibrant technology and healthcare hub, Pittsburgh has emerged from the 

smog of the industrial era to reclaim its former glory. Pittsburgh has been ranked a "Most 

Livable City" and has landed on the "Best Places to Live" list. Why then do communities like 

the Mon Valley and Sto-Rox continue to suffer? Many describe Pittsburgh as a "tale of two 

cities". On one hand Pittsburgh is known as the "next Silicon Valley" and on the other, the 

impact of the steel industry collapse has reverberated for generations. Instih1tional racism, lack 

of social supports, transportation baniers, and a deatth of oppo1tunity have kept Pittsburgh's 

rebirth out of reach for the people we serve tlu·ough our mission. The Mon Valley and former 

boom towns like Stowe Townships and McKees Rocks continue to struggle with declining 

population, tax revenue, jobs, and opp01tunity. The data and charts in this section show the stark 

comparison between Allegheny County (where Pittsburgh is located) and Pennsylvania and the 

communities we will serve tlu·ough this initiative. The four districts in CISPAC's FSCS 

Network are excited for the prospect of building upon our cunent community-school strategy 

success by adding depth that will be transformational and sustainable. If awarded, our 
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implementation of a true community-school model will be expedited, placing the final pieces of 

the puzzle in place. 

The average household median income for the communities we will serve through this 

project is $38,322, where the Pennsylvania and Allegheny County averages are $63,627 and 

$62,320, respectively. 

Table I: Full Service Community-School Community Economic and Poverty Data 
CISPAC FSCS Goals: 1, 2, 3, 5, and 6 

Worse than Allegheny 
Worse than PA Coun 

PA Allegheny Duquesne 
Count 

Persons 10.9% 
living in 

62.7% 64.9% 

labor force 

Need Beyond Poverty: A suburban poverty analysis, The Community Need Index, 

published by the Allegheny County Department of Human services in 2014 helps to paint a 

picture of the level of need in each of the communities we serve. The publication exan1ines 

conditions in suburban areas outside the City of Pittsburgh, providing a robust measure of 

potential need for social services that goes beyond poverty levels alone 1. Ranking communities 

by level of need from one to ten, with ten representing highest need or "distressed". The report 

uses percentage of population below 100% of the population below the federal poverty line, 

population below 200% of the federal poverty line, families headed by single females, youth 

ages 16-19 without a high school diploma or equivalent and not enrolled in school, males 16-24 

6 
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Table II: Full-Service Community School Demographics 
CISPAC FSCS Goals: 1, 2, 3, 4, 5, and 6 

NW -Non-white ED -Economically Disadvantaged SE-Special Education ELL -English 
Leamer 

Duquesne City School District 
Emolled NW ED SE ELL 

Elementary and Middle Schools 455 66.7% 88.5% 8.4% 12.3% 
East Allegheny School District 

Logan Elementary 
Jr./Sr. High School 

749 
706 

47.7% 
42.3% 

67.3 
60% 

22.3% 
22.4% 

. 1% 

.9% 
South Alleghen I School District 

SA Elementary School 617 29.7% 54.9% 20.9%
SA Middle School 326 18% 53.7% 24.2% 

 .5% 
.6% 

SA High School 491 16% 48.5% 22.6% 0% 
Sto-Rox School District 

Sto-Rox Primary Center 359 78.3% 99.7% 20.3% 1.4% 
Sto-Rox Upper Elementary 295 70.5% 9 1.9% 29.5% 1.4% 
Sto-Rox Jr./Sr. High School 494 71.5% 97.9% 26.5% .4% 

who are unemployed, vacant houses, and no available vehicle. Of the communities we are 

serving through CS/ISS, four are level 10/Distressed, one is 9/Very High Need, two are 8/High 

Need, two are 7/Moderate Need, and two are 6/Moderate Need. All the communities represent 

an increased need for social services supp011 compared to other Allegheny County communities. 

School Performance and Educational Attainment: While average rate for high school 

graduation or higher of people 25 years and older is 89% just shy of the Pe1msy lvania and 

Allegheny County percentages of9 1% and 94%, respectively, there becomes a chasm in 

bachelor's degree or above attainment in the school districts we serve compared to Pennsylvania 

(32.3%) and Allegheny County (42.5%): Duquesne (10.7%), East Allegheny (22.7%), Sto-Rox 

( 12.9%), and South Allegheny (13.9%). 
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Duquesne City 
Elementary 
and Middle 

East Allegheny 
Logan 
Elementary 
Junior/Senior 
High School 

South Allegheny 
Elementary 63.70% 37.60%, 76.50% 
Middle n/a n/a n/a 
High School n/a n/a n/a 

PA Average 85.80% 62.10% 
94.10% 8 1.s10% "---------- PA Goal 

45.20% 66% 
71.80% 83%__.....;;.;;;..;............. 

Table III: School Performance Indicators2 

CISPAC FSCS Goals: 1, 2, 3, 4, and 5 

Below PA Average Below PA Goal 

Name 
Attendance 

Avg 
English 

Proficient 
Math 

Proficient 
Science 

Proficient 
Sto-Rox School 
District 

Primary 
Center 
Upper 
Elementary 
Junior/Senior 
High School 

The educational attainment gap in every community we serve, across all indicators, 

reveal communities in crisis. Unjust discipline practices in schools play a corollary role in 

learning deficiency, chronic absenteeism, and low graduation rates. In a 2022 report published by 
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the ACLU-PA, school-related anests and referrals to law enforcement are outpacing 

Pennsylvania and Philadelphia County. Sto-Rox School District was ranked #1 on the list in 

2019. According to the U.S. Depai1ment of Justice "Arrest and referrals to the justice system 

disrupt the educational process and can lead to suspension, expulsion, or other forms of 

alienation from school. These negative effects can set youth on a path to drop out of school and 

put them at greater risk of becoming involved in the justice system later." 

Graph 1: Arrests per 1000 Students (Grades 5-12) in 
Pennsylvania, Philadelphia County and Allegheny County (2018-

19) 

FSCS Goals: 2, 3, 4, 5, and 6 

Allegheny County 

Philadelphia County 

Pennsylvania 

0 1 2 3 4 5 6 7 8 9 10 

■ Arrests per 1,000 students

Sto-Rox, East Allegheny, and South Allegheny have each landed in the top ten school 

districts for number of student arrests in either 2018 or 2019 (the last year this data was 

available). Duquesne City School District did not have sixth grade above at the time this data 

was collected. 

9
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B. Quality of the Project Design

CISPAC FSCS Network Goals 
CS Pillar #1 Integrated Student Support 

Need 
District-level Better student level 

information 

Strate2:v 
Data sharing 

Goals/Measures 
Design and 
implement an MOU 
to establish data 
sharing between 
providers and school 
districts to track 
student level progress 
to goals. 

Basic needs Resource closets/free 
stores and emergency 
food, access to health 
screenings, 
vaccinations, and 
dental and vision care 

Increased donations 
and seamless access 
for students 

Resource to access 
vaccinations, health 
screenings, dental and 
vision care 

Increased 
participation by 
families; decreased 
days missed due to 
lack of required 
vaccinations and 
health concerns. 

School level Attendance ISS as a school 
attendance protocol 

increased attendance 
year over year for 
students served; 
increased school-
wide attendance 
overall 

Behavior Restorative Practices, 
trauma informed care, 
mentoring and 
Conflict mediation 

Decreased behavior 
incidents year over 
year for students 
served; decrease in 
overall incidents 

Course Performance Tutoring, mentoring, 
referrals to after school 
programming 

Increased 
participation levels in 
tutoring & mentoring 
initiatives, Increased 
GP A and individual 
grades for students 
served. Overall 
increase in school's 
Academic outcomes 
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and status within 
state 

Advocacy Parent & student 
leadership 
development 

CISPAC's staff will 
deploy 2 
opportunities each 
year for students and 
their families to grow 
their leadership and 
personal advocacy 
skills 

**Students Leave 
school with a plan 
for for their career 
and education 

Workforce/ career/post-
secondary education 
planning and coaching 

increase in students 
entering post 
secondary 
training/education 
oppo1iunities 

CS Pillar #2 Expanded Learning and Opportunities *=Middle School specifics** = High
School specific 

District Level 
Need 
Create Asset map that 
is updated regularly 

Strate2:v 
Annual Assessment 
and implementation 
of a Providers 
Council 

Goals/Measures 
Creation of an online, 
easily updatable and 
accessible asset map 

Ensure all providers 
are helping to 
advance relevant skill 
development based 
on student need and 
curriculum at the 
school 

Creation of a 
Providers Council 

Establish a process to 
train provider staff in 
curriculum being 
taught by the school 
and to reinforce 
change management 
efforts. 

School level Enrichment 
oppmiunities for 
students 

Provider Council and 
work groups 

Increased enrichment 
opportunities offered 
at school - every 
student will have at 
least one after school 
activity 

Better coordination 
and use of existing 
providers 

Provider Council and 
work groups 

Establish a data 
sharing protocol with 
all providers and 
school to share 
student level data 

Raise expectation of 
students throughout 
school and 
communitv 

Service learning 
opportunities and 
regular 

Students are more 
confident, academics, 
behavior, and 
attendance improve, 

,.tCommunities 
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communication to 
community 

perception of school 
improves as 
measured by annual 
assessment 

* Student supp01i 
transitioning from 
middle to high school 

Social Emotional 
Leaming Curriculum 

Students are better 
prepared for success 
in middle and high 
schools as evidenced 
by attendance, 
behavior, and course 
performance goals. 

CS Pillar #3 Parent and Community Engagement 

District level 

School level 

Need 
Increased 
opportunities for 
parent support 

Parent volunteer 
opportunities 

Infuse the school 
with community 
members 

Strategy 
Parent Support 
groups "Parent 
Coffee" 

Parent engagement 

Mentoring 

Goals/Measures 
Continue to develop 
parent run groups to 
identify and meet 
parent and 
community needs 
Identify meaningful 
volunteer 
opportunities for 
parents at the school 
Identify and train 
mentors from the 
community that 
reflect the 
communities we 
serve 

CS Pillar #4 Collaborative Leadership and Practices 
Need Strategy 

District level Parent, Community, 
Student, and Teacher 
v01ce 

Steering committee 

Annual Assessment 
measures progress to 
goals 

Annual Assessment 

Student and parent 
leadership 

Parent and student 
involvement in 
district-wide 

Goals/Measures 
Form a district 
Steering Community 
co-led by parents to 
help guide the 
development of the 
community school 
Measures progress 
across the 
implementation 
Collaboration 
between schools, 
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initiatives, parent 
education, district 
education on 
important of parent 
and student voice 

parents, and shtdents 
accepted as culhire 

School level Teacher/Staff training Professional 
development/learning 
communities 

Create two 
opp01iunities for 
professional 
development each 
year 

CISPAC deploys the community school strategy to work actively with the school district, 

parents, students, and the community to meet the needs of the school and community. We work 

across all stakeholders to embed the four pillars of the community school strategy into the fiber 

of the district. Our long-term goal is to create positive change within the school while building a 

culture of parent and community supp01i around the public school system. While we tackle 

systemic and community-level challenges, we work within the school building connecting 

students with the resources they need that range from the provision of necessities like bags of 

food, academic remediation, and mentoring to name just three. This approach ensures we do not 

lose any more students. 

Important to the context of CISPAC's program design is that we have been deploying the 

community school strategy, delivering Integrated Sh1dent Suppo1i, Collective Impact Planning, 

and parent and community engagement services for many years. Except for South Allegheny 

School District, which is a new community-school partner in 2023, CISPAC's staff are 

embedded in each of the school districts listed in our proposal. CISP AC has completed needs 

assessments and community asset mapping in each community. We also have existing providers 

councils and partnerships in place doing the community-school work. The foundation for success 

has been laid so CISPAC's team will hit the ground running ifwe are awarded this opp01iunity. 
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An award from the Depai1ment of Education through this notice will give CISPAC the 

opportunity to scale our services, add staff, engage an independent evaluator, and create a Full

Service Community School network in Allegheny County suburbs where it does not currently 

exist. 

CISPAC works with schools to implement customized strategic solutions that address 

student, school, faculty, staff, ai1d family needs to build systemic change and position schools to 

meet myriad demands that accompany a commitment for every child to succeed. The services 

and pai1ners that are already in place create the strong foundation needed to suppo11 a full-scale 

community-school strategy. 

Full-Service Community School Structure 

CISPAC has created a tiered model to provide shared learning across the four districts, 

giving the opportunity for collaboration between districts. Implementing a community-school 

strategy as a collaborative expands learning, resource sharing, and creates the scaffolding needed 

for sustainability. Our role, as convenor and facilitator, is to provide support to students, 

families, schools, and communities so that resources that mutually reinforce shared goals are 

always in place. 

CISPAC's model will include a Cohort Team, District Steering Committees, School Site 

Teams, and a Provider's Council. Each level of this tiered, but intercom1ected structure 

operationalizes the four pillai-s of a FSCS. A CISPAC staff person will be embedded into each 

layer of the structure. PMent and student engagement is paramount and critical, so pai·ents and 

students will be part of each level. 

14 

PR/Award # S215J220101

Page e29 



Full-Service Community School 

Cohort Team 

/ / \ \ 
Duquesne 

EA Steering SA Steering Sto-Rox Steering 
Steering 

Committee Committee Committee 
Committee 

I 
School site 

School site School site School site 
Team (s) 

Team {s) Team (s) Team (s) 

CISPAC FSCS Network Cohort Team - Pillars 3 and 4 

The Cohort Team (CT) will consist of (1) School board member from each district, (1) 

parent representative from each district, (1) student representative from each district, (1) teacher 

representative from each district, (1) support staff representative from each district, (1) 

community partner for each district, parents, age-appropriate students, and CISPAC's Executive 

Director and Director for Community School & ISS Implementation. The CT can be thought of 

as a FSCS learning community. The CT will learn broadly about the community-school strategy, 

receive leadership and professional development in areas defined by assessed needs. The CT will 

also be charged with helping to develop and oversee the assessment process each of the four 
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schools will deploy on an annual basis, first to collect baseline infonnation and then to measure 

progress to the stated goals. Pait of the assessment process will include cross-collaborative 

learning between districts. 

With sustainability always top of mind, this learning community will become a cohesive 

team built on trust and shared goals. The CT will remain a consistent source of mutual support to 

help districts weather challenging times so that the FSCS work can continue. Our experience 

tells us that schools rarely have the space and time to leai·n from one ai1other as peers. The CT 

will increase the efficiency of problem solving in each district through this cohort model. 

Integral to this will be intentionality to recruit for diversity, equity, and inclusion and to ensure 

that parents' and students' voices ai·e amplified. 

CISPAC FSCS Network Steering Committees - Pillars 3 and 4 

Each district will have a Steering Committee that provides the high-level oversight of the 

full-service community school model, ensuring that all four pillars of the strategy are being 

delivered with measurable outcomes. It will provide district-level problem solving with 

responsibility for the governance, policy, and procedures for the FSCS strategy. This group will 

consist of parent representation from each school in the district, student representation from high 

school students, teachers and administrators. This group will guide the work of the School Site 

Teams and manage the progress of embedding the FSCS strategy into the DNA of the school. 

CISPAC FSCS Network School Site Teams Pillars 1-4 

The School Site Teams will consist of parents, students, teachers, and supp01t staff. It 

will be facilitated by CISPAC's School Site Managers. This group is the building level problem

solving committee. This body takes the goals and objectives and then delivers on the tactics and 

activities to make it possible. From our experience, this kind of teain-based implementation with 
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a diffuse leadership struchll'e is essential to securely embed improvements and realize true 

climate change. The School Site Team will have ownership of the implementation of each 

element of the FSCS strategy plan at each school. Each School Site Team will have 

representation on the Steering Committee to provide a layer of accountability, and advocate for 

the real-world challenges and victories of the FSCS implementation. They will create the criteria 

to evaluate the program and services operating at the school building. The School Site Team 

will provide frequent feedback to onsite providers to increase impact for students and families. 

They will be able to answer the question: What is working in our school and what needs 

improvement? They will develop an audit process so that the strategy is being implemented with 

fidelity to its agreed upon goals. Through their work, additional professional development will 

be recommended in a spirit of continuous quality improvement. 

CISPAC FSCS Network Provider Council - Pillar 2-4 

CISPAC's approach to Providers Council will be replicated for the FSCS strategy. The 

Providers Council strategy assembles providers and support programs to work through program 

delivery barriers, program effectiveness, program capacity and data sharing with the 

districts. Using the District needs assessment results and asset mapping, the council will create 

work groups around specific issues such as attendance, behavior, workforce development, basic 

needs, early childhood, and academics. The work will primarily happen on this level, meeting 

monthly to collaborate on solutions, and conferencing and teaming about specific students. The 

Providers Council and its work groups will bring in existing community sources not already 

connected to the FSCS strategy and explore ways to increase capacity of existing providers doing 

good work. 

CISPAC FSCS Network Program Elements 
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Pillar 1 - Integrated Student Support 

Communities In Schools delivers an evidence-based model of ISS as the practical 

application of the community school philosophy. Our work has gained increased support from 

community groups and school districts over the last several years because it provides a holistic 

approach to academics, health and human services, community development and engagement. 

Our approach coordinates resources to improve student learning, build stronger families and 

healthier communities, ultimately, providing well-coordinated supportive services delivered in 

the schools for students and their families. We view ISS as a strategy to empower students and 

their families to take advantage of the supportive services that exist in our community by making 

them accessible. The model works to integrate multiple stakeholders and systems so that care is 

well-coordinated and effective. 

To that end, CISPAC's approach to ISS begins with the assessment process. CISPAC 

uses a well-tested strategy for deploying school assessments. First, we do a data review to 

collect any previously collected surveys given to families, sh1dents, and staff. We collect any 

publicly available data and examine the district's perfo1mance history. Next, CISPAC conducts 

school tours and interviews with teaching staff, administration, and supp01t staff to help us 

understand strengths and weaknesses. We then create a survey for teachers, sh1dents, families, 

and the community that require approval from the district before they are distributed. Once the 

data from the surveys is compiled, focus groups for students, parents, and teachers are conducted 

to drill into some of the topics noted in the survey results. Part of the focus group process 

includes identifying parents, teachers, and sh1dents that will be a part of the steering and school 

site teams. Lastly, a final repo11 is created by CISPAC that distills the information from the 
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assessment and presents a report at the district-level. The presentations are public, and the 

written report is shared with stakeholders and participants throughout the district. 

Our ISS approach for the FSCS Network is anchored by Site Managers that deliver on

Tier I activities and triage students who need greater levels of support so they can be referred to a 

Student and Family Resource Specialists. The Student and Family Resource Specialists provide

Tier II services for small groups of students and tier III which is our intensive case management. 

By having two levels of staff, we can provide more personalized and intensive support when it is 

needed. Each school will have a Site Manager that is responsible for resource tracking and 

coordination, ensuring that providers are getting the information and access that they need to 

deliver high quality services. They will also liaise with the school to ensure that they are getting 

the supp01t that they need to achieve the goals of the Steering Committee and School Site Team. 

Since CISPAC has been delivering CS/ISS for many years, we have seasoned staff 

already in place that can transition to Site Manager roles. They reflect the communities we serve, 

have a depth of knowledge about the communities, and have established relationships built upon 

trust. They have an established history of leveraging community resources that meet the 

comprehensive needs of the school community . They will play a leadership role on the school

site teams and will meet with Provider Council Work Groups. It is critical that there is open and 

frequent communication between the Site Manager and the community providers so that 

obstacles can be overcome quickly and collaboratively. Site Managers will be skilled, playing a 

dual-role that ensures that services are needs-based, non-duplicative, and comprehensive while 

also facilitating seamless service integration in the school and throughout the district. Site 

Managers bring to bear everything that is needed to build and maintain the bridge from 
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commtmity to school while Student and Family Resource Specialists guide students and families 

safely across the bridge and back. 

Student and Family Resource Specialists, two at each district, will provide tier II and tier 

III services. From experience providing ISS, we know that it can be difficult for staff to provide 

the school-level supp011 while also provide case management services to students. To increase 

efficiency and depth of service provision, we will embed two Specialists per district that will 

manage a caseload of 25-30 students. For students and families, they will be their point of 

contact to connect with resources. CISP AC customizes programs that fit, specific to the needs of 

the school district. 

C. Quality of the Project Services 

Diversity of Perspectives 

CISPAC works with students of all backgrounds across Allegheny County. We are currently in 

nine schools including Mon Valley communities, the West End, and Pittsburgh Public Schools. 

Diversity equity, and inclusion at CISPAC means increasing educational oppo11unities, 

enhancing student outcomes, reducing exclusionary discipline practices, and fostering feelings of 

safety and connectedness. In communities, we elevate DEI by pai1nering with stakeholders, 

including students, parents, community leaders, educators, policymakers, business leaders, 

higher education, and faith-based organizations. It meai1s bringing people together to find 

innovative solutions that collectively address issues like systematic poverty and other barriers to 

equity. We are always seeking to build a more just society, one that truly surrow1ds all students 

with a community of suppo11 and tears down barriers to success. 

CISPAC has designed its deployment of the community school strategy to bring families, 

students, and community to the table to help solve some of the most difficult issues happening 
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inside our schools and with our families. It is important that families feel comfortable with the 

services being offered to their students, that they know how to access those programs and 

services when they need them, and that they have a voice in the quality of those services. 

Families know what is best for their students and facilitating an environment of collaboration is 

key to the success of the community school strategy. It's important that students also have a 

voice in te1ms of the program offerings and the quality offered to them. Students are important 

voices to have at the table both in planning interventions and in evaluating their delivery. 

Parent Engagement - FSCS Pillar #3 

As outlined in the Program Design section of our proposal, CISPAC's approach to the 

community-school strategy involves engaging parents at eve1y stage and in eve1y component. 

They will have membership on the Cohort Teams, Steering Committee, and the School Site 

Teams. Additionally, we will replicate our successful Parent Coffee model that was created with 

Duquesne parents in the other schools. Parent Coffee, which has successfully engaged 50 

regular attendees each month, is a parent-led and governed support and learning group. It was 

created in 2020 to help parents as they navigated virtual learning and the impact of the pandemic. 

Since then, it has welcomed guest speakers to provide training and education on topics that the 

parents select. In fact, after a homebuyer education workshop, one parent has purchased her first 

home. Soliciting feedback and input from parents is essential, but it's also important that we 

invest in parents and support their growth. 

Parent Engagement Strategy 

Inviting parents is essential but gaining their trust and participation requires more. An 

advantage that CISP AC has is that we already have relationships built with families. Through 

groups like Parent Coffee, home visits, phone calls, advocacy, and services coordination, we 
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know how to meet parents where they are. In om model, parents will have a seat at the table with 

the Cohort Team, Steering Committee, School Site team, and the Providers Council. We 

subscribe to the idea that we cannot stop at being welcoming. We need to be inclusive of parent 

voice which means not just asking for feedback but being a key prui of decision-making and 

action planning. We believe that parents are the experts on their children, and we have yet to 

meet a parent that does not want what is best for their child. 

We operationalize that philosophy by listening with a trauma-informed lens and open

communication. Parents begin to see us as allies that connect them with what they need to 

thrive. When we call upon them to participate in focus groups, committees, or school volunteer 

opportunities, they know us, and feel less intimidated and more comf01iable knowing that we are 

there with supp01i. Often, when parents are called to the school, our staff are there waiting at the 

door as the first face they see. Parents feel like they have an advocate that is in the school but 

prioritizes their interest. Over time, their dependence on us becomes less as they build 

relationships with the school and, equally important, with other parents. Parents are also one of 

our greatest marketing assets. Parents have positive experiences with us and our staff and vouch 

for our credibility. We have included several letters of support from families with this proposal 

package. 

Student Engagement - FSCS Pillar 1 and Competitive Priority 1 

One of the first things we do to implement a community-school strategy, as mentioned 

previously, is to complete assessments and climate studies that include surveys for the students 

and their families, led by senior program staff and our Director of Program Success, Sara Berg. 

Part of the surveys with students is to find out how welcome and safe they do or do not feel in 

school. The assessments and surveys provide a starting point to coordinate the right resources. 

CISPAC connects with youth using the tools of the Sanctuary-model of trauma-informed care. 
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Staff receive trauma-sensitive one-on-one supervision which creates parallel processes for 

interacting with young people. Our staff attend to seemingly small details to make our help as 

accessible as possible for students. We advocate for private spaces and find creative ways to 

make the most of what our school partners can accommodate. 

Youth engagement starts with our Student and Family Resource Specialists, two in each 

district. Our staff take a "whole-child" and "whatever it takes" approach to supporting students' 

educational and life success. This means that they pay explicit attention to students' social and 

emotional development as well as their academic learning, recognizing that they are intertwined 

and mutually reinforcing. They provide and coordinate a range of on-site services and supports 

to overcome both academic and nonacademic barriers to students' success. 

Our staff look at the totality of the lives of our students, including their strengths and 

challenges. We implement Communities in Schools' Student Needs Assessment, the 

Developmental Relationships 360, and the Social Emotional and Academic Development 

assessment. We examine with students the things in their lives that are creating barriers and then 

we address those barriers one-by-one. We start by looking at performance data provided by the 

school, especially attendance, behavior, and academic performance. Our work builds a culture of 

positive discipline through training and capacity building with school staff. We develop a 

blueprint or service map of the existing programs and services and work with those entities to 

suppo1t the students we mutually serve. 

Based on findings from initial assessments, we create a support plan to address those 

issues. The support plan staits with a goal such as "the student's attendance will improve by 10% 

in the first quaiter of the academic year." We then identify resources/providers in the conununity 

that can help to address those needs. 

23 

PR/Award # S215J220101

Page e38 



Our staff build relationships with young people around what interests they have and what 

is important to them. CISPAC is onsite at schools, so we see firsthand students' day-to-day 

experiences. Young people can talk to us without an appointment and without a specific agenda 

in mind. If you visit one of our schools, you will see our staff in the hallways as classes are 

changing or in the lunchroom interacting with young people. Between high-fives, our staff find 

out how the students are doing. They ask what they did over the weekend, how the math test 

went, and how their family is doing. These informal interactions open the door for students to 

reveal what is happening in their lives. Students have revealed in these interactions that they 

need new shoes, or hygiene products, or that they are having a conflict with another student. 

· From there, Student and Family Specialists follow-up and work each day to deepen the

connection with students, all while addressing needs and building trust.

Using the Community School strategy and the Integrated Student Supports model, 

CISPAC pivoted our typical menu of services to respond to the school attendance crisis created 

by the pandemic. As part of a competitive process, CISP AC demonstrated through data to 

Communities in Schools' national office a need for targeted programming to get students back 

into learning. As the Department of Education knows well, since the start of the pandemic, there 

are students that have totally disconnected from school and learning. To reengage those 

students, our staff go into communities to engage families. We help them to address the barriers 

that are keeping them out of school. One cornn1on thing we hear is that older siblings are at 

home to care for younger siblings so that the parents can work. CISPAC can provide warm hand

offs to affordable childcare, after-school prograrnn1ing, and help them apply for subsidies, for 

example. Again, it is about building a bridge between families and schools to help young people 

thrive. The reengagement work is an expansion of our CS/ISS model, further illustrating how 
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CS/ISS effectively addresses issues that require student, school, community, and family 

engagement. 

Community Engagement - FSCS Pillars 3 and 4 - Competitive Priority 2 

CISPAC has already begun the work of engaging the community to deliver on a 

community-school strategy. In Sto-Rox, where our work is most deeply embedded, the 

backbone of our community engagement model is firmly in position for expansion and 

scalability. To amplify the voices of the community, CISPAC partners with a diverse cadre of 

organizations and community leaders and facilitates convenings. We work across systems such 

as the Department of Human Services, juvenile court, and the local workforce investment board. 

We coordinate existing services to build consensus and deepen collective impact. One way this is 

accomplished is through the community-based providers councils we convene. Our staff 

advocate for what works in education and engaging all community stakeholders is what works. 

When we launched programming in Sto-Rox, we started with an assessment of the 

environment in the school and the community at-large. We convene a Youth Pm1nership, that 

uses a Collective Impact Model to identify the greatest needs and community priorities. Through 

that process, that included youth and parents, four domains were identified: Kindergarten 

Readiness, K-12 Career Prepm·ation, Out of School Time, and Healthy Schools. CISPAC 

coordinated content experts to speak at Youth Partnership meetings. From there, existing 

services were coordinated around agreed upon goals in each domain. The goals are monitored 

through regular data collection and analysis and strategies are adjusted accordingly. This single 

community example demonstrates what our approach will be to launch the CISPAC FSCS 

Network. 

25 

PR/Award # S215J220101 

Page e40 



Our strategy is to pull together the partners mentioned in this application, including the 

over 200 current community partner organizations we already have, to help us identify additional 

leaders and organizations that need to be invited to the table. In addition to service providers, we 

will include parents, students, faith leaders, law enforcement, juvenile justice, and child welfare 

representatives. We will share a vision of change and a commitment to coordinate our work 

around shared goals. It is also essential that we agree on what to measure, how to measure it, and 

how learning will be shared. CISP AC will serve as the lead agency over the initiative, ensuring 

that the collaborative remains on track. We will serve as the chief convener, main coordinator of 

data collection, and facilitator to ensure that communication remains open and candid. 

Leadership Opportunities FSCS Pillar 4 and Competitive Priority 2 

Through our cohort and committee learning approach, community organizations, parents, 

and students will receive leadership training, education on the FSCS model, trauma-informed 

care, restorative practices, and social emotional learning strategies. We will employ a democratic 

approach, giving decision-making power to all parties with no information gate keeping. The 

Coho1t Team, Steering Committee, and School Site Teams will develop a shared vision with 

shared goals and metrics. The decisions at each level will be meaningful, such as developing a 

strategic vision and determining how resources will be used. The Parent Coffee, parent-led 

council, will provide an independent space for parents to organize around issues they care about. 

Students will gain the practical experience of being a part of leadership training and collaborative 

decision-making while lending their most critical voice to this work. 

Strengthening School-Community Relationships FSCS Pillar 3 and Competitive Priority 2 
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CISPAC works every day to align a wide array of resources and support services to 

create family and community engagement in schools. CISPAC's Student and Family Resource 

Specialist will work closely with the Site Manager and Assistant Director of the FSCS to provide 

families with resources and warm connections with partners we already work with now. We will 

provide another layer of communication to parents on school- or district wide events and 

resources to improve engagement and ensure that parents are taking advantage of everything 

available to them. When we host any out-of-school-time activities for families, we always 

provide food, assist with transportation and child care. Our goal is to remove as many barriers as 

possible so that families can access what they need to tlu·ive. Parents will have the same 

oppo1iunities to engage in training around the FSCS strategy, trauma-informed care, restorative 

practices, Positive Behavior and Intervention Supports, and Social Emotional Learning 

School and Community Violence Interventions Competitive Priority 2 

An article published in the Pittsburgh Post-Gazette published in December 2021 titled 

"In a year of Rising Violence, Sto-Rox among most affected" says it all. Among the 

communities in Allegheny County most impacted by community violence, Sto-Rox tops this list. 

It recorded ten murders from January to mid-December 2021, a staggering number when you 

consider its population size of only 1 2,000. Despite making up just 1 % of the population in 

Allegheny County, Sto-Rox accounted for ten percent of the homicides in 20213 
. This collective 

trauma, fueled by feelings of despair, hopelessness, and fear keep the community gripped in a 

cycle of violence. 

3 Stinelli, M .  (2021, December 12). In year of rising violence, Sto-Rox among most affected. Pittsburgh 

Post-Gazette. 
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In 2021, CISP AC once again pivoted its programming priorities to respond to this 

tragic increase in community and school violence. CISPAC, the Allegheny Inte1mediate 

Unit, and Cure Violence™ Pittsburgh have a violence prevention effort underway with 

support from the Pennsylvania Commission on Crime and Delinquency (PCCD). Zellous 

Hope, a community partner and supporter of this application, has 300 volunteers signed up 

to be "Original Guardians" modeled after the anti-violence organization, Guardian Angels, 

founded in New York City. The volunteers provide street patrol as well as education and 

community enrichment programming. The volunteers are going to help with the creation and 

implementation of the Safe Passage route for Sto-Rox students. Clearly, the community, on 

many levels, is invested and committed to an anti-violence campaign. 

Grow Sto-Rox, the Collective Impact body of which CISPAC is a co-facilitator, as 

coordinating entity, has facilitated a Collective Impact process which has established 

common goals and metrics. While school and community violence in the Sto-Rox School 

District is of pai1icular concern, the entire CISPAC FSCS Network will benefit from the 

programming and pai1nership we have developed. Led by Sto-Rox pai1ners, we will 

convene a community violence work group as a component of the Providers Council. 

Gwen's Girls, another supp011er of this application, is the lead agency in a pai1nership with 

Allegheny County DHS, to execute on a county-wide juvenile justice diversion program. 

They will be a part of expanded efforts to prevent and respond to school and community 

violence in our FSCS districts. 

D. Adequacy of Resources

CISPAC has worked over the last 7 years to deploy the conmrnnity school strategy, often 

with little resources beyond what the school can pay and we can fundraise. We have 
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accomplished a great deal working without the needed resources or capacity that together will 

move the CS strategy forward faster. Over the 7 years, we have seen our community-school 

districts go from paying as little as 30 percent of the fees associated with our work to fully 

suppmiing the costs. This desire to sustain the service is developed throughout the 

implementation. 

CISPAC's model is built upon the notion that, when done with excellence, we are a 

powerful yet temporary conduit for positive change in school systems. CISPAC works with 

schools by coordinating resources, collaborating with all stakeholders, providing case 

management when needed, and using data to drive every decision. Our work is like push starting 

a car. Once the engine comes to life and the car picks up speed, the pushing is no longer 

necessary, and the car continues down the road. This philosophy includes funding from the 

schools to sustain the work. 100 percent of our schools contribute to CISP AC' s coordination of 

the FSCS strategy. We increase their contribution and subsidize their contribution through our 

funding partners. 

0ur current fun mg partners me d" Iude: 
Funder 
Richard King Mellon 
Foundation 

Type 
Foundation 

Purpose 
Attendance 
Support and 
Absenteeism 
Prevention 

Amount 
$775,000 

Grable Foundation 
PNC Charitable Trust 

Foundation 
Corporate Foundation 

CS/ISS 
CS/ISS and 
workforce 

$60,000 
$7,500 

Howmet Aerospace Corporate Mentoring and 
CS/ISS 

$20,000 

PPG Corporate Workforce and 
CS/ISS 

$50,000 

Comcast Corporate Workforce and 
CS/ISS 

$20,000 

Babst Calland Corporate CS/ISS $10,000 

.-,iCommunities 

29 

-• In Schools. 
PR/Award # S215J220101

P,1uwa11"""9t-.,y CGu>tv 

Page e44 



KeyBank Corporate Workforce and 
CS/ISS 

$5,000 

UBS Corporate CS/ISS $2,0000 
Whiteford, Taylor, & 
Preston 

Corporate CS/ISS $8,287 

Dollar Bank 
ServiceLink 
Centi mark 
Duquesne City School 
District 

Corporate 
Corporate 
Corporate 
LEA 

CS/ISS 
CS/ISS 
CS/ISS 
CS/ISS 

$15,000 
$5,000 
$5,000 
$60,000 

Sto-Rox School 
District 

LEA CS/ISS $50,000 

East Allegheny School 
District 

LEA CS/ISS $280,000 

South Allegheny 
School District 

LEA CS/ISS $40,000 

Partnerships and MOUs 
CISPAC has formal contract agreements in place at each of the school districts in our 

proposal. Those contracts were already in place before this funding announcement was issued. 

Those agreements include a list of shared commitments including the allocation of resources. 

Each of the proposed districts has already committed at least $40,000 towards the community

school implementation. As pai1 of our application package, we have included preliminary 

memorandums of understanding. In addition to the school MOUs, we have also secured an MOU 

with Child Trends that will provide the evaluation component of this initiative. 

Grow Sto-Rox- The Grow Sto-Rox collaborative exists to improve the quality of life of 

Sto-Rox residents th.rough programs which are trauma informed, strengths based, and 

create equitable economic impact. Together with our pai1ners, Focus on Renewal, McKeespm1 

Rocks CDC, New Sun Rising, Sto-Rox School District, and Zellous Hope we focus on 

addressing key community issues identified th.rough a thorough needs assessment and Collective 

Impact planning. This group is well-established with fully operational work groups that pull 
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together existing community resources. This collaborative will provide the blueprint for the 

CISPAC FSCS Network-wide Collective Impact planning. 

CISPAC existing resources that will support the FSCS Network: 

Initial School Assessment -A comprehensive analysis of a new school district and its families. 

CISPAC conducts group and one-on-one meetings with school leaders and stakeholders, surveys 

students, parents, and community leaders about needs and barriers. This highlights baseline data 

points to determine readiness for a full community school implementation. 

District Resource Mappings- Assesses and identifies resources, capacity, implementation, 

execution, transition, or succession issues that inhibit the innovation and adaptions needed to 

consistently achieve high-performance by improving student outcomes. 

Community School Full-Implementation and Integrated Student Supports- A data-driven, 

impact-focused education resource with deployed program staff, who work in the schools to 

deliver one-on-one student support for students with the greatest need. Regular monitoring, 

advocacy, and aid for emotional, academic, and behavioral needs. It provides a holistic approach 

to academics, health and hun1an services, community development and engagement that 

coordinates resources to improve student learning, build stronger families and healthier 

communities. 

Trauma Informed Schools - As a Sanctuary-ce1tified organization, we work with school 

personnel to help them understand trauma and its impact to encourage and support a healthy 

school climate and response to student needs. 

Positive Discipline Strategies - Trauma-informed discipline can help schools identify 

alternatives to overly harsh punitive measures that teach little and create more damage to student 

engagement. The key is to provide educators with alternative ways to address student behavior 
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that can deliver a positive social emotional lesson and build a positive school climate. 

Social Emotional Leaming -Helping students acquire knowledge to manage emotions, set and 

achieve positive goals, feel and show empathy for others, establish and maintain positive 

relationships, and make responsible decisions. 

Workforce Development - Academic remediation to support grade-level competency utilizing 

career exposure and exploration of opportunities available in the Pittsburgh region. Students 

learn soft skills job training (work habits, behavior, attitude, etc.), experience job shadowing, 

tour work settings and facilities, and develop financial acumen and literacy. 

Resource Development Supp01i - Development support to raise resources by identifying, 

soliciting, and empowering new funding opportunities to benefit the school. 

Mentorings-For more than 10 years, CISPAC has been investing in mentoring for older students 

through programs like United Way's Be a Middle School Mentor program. While United Way is 

phasing out its program, we are expanding and updating it. Working with local business and 

community leaders we are reaching new school districts and corporate paiiners to refine the 

workforce development foci, strengthen resources for social-emotional leai·ning, and trauma 

resilience. 

Reengagement Suppo11 - As we move through the pandemic, CISPAC is working to leverage 

positive changes made in schools into opportunities for empowering future student success. We 

are working side-by-side with school leaders to locate missing students, get digital resources into 

every student's hands, improve family engagement, and suppo11 academic remediation so 

students can gain what's been lost and get back on track to graduate with the acumen they need 

to succeed. 
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Integral to our success and to the implementation of Community-School Integrated 

Student Support is resource coordination with community resources. Below is a list of the 

services are and partners that we current collaborate with that will provide needed resources for 

the CISPAC FSCS Network 

Services Partner(s) 
Tutoring Math Motivators, Suppo1iing our Youty 
Mentoring Orange Alrnw, Big Brothers Big Sisters, 

Gwen's Girls 
Community Support Lawrenceville United, McKees Rocks CDC, 

Nmih Hills Community Outreach, Goodwill 
Childcare Family Foundations Early Head Start, 

Brightside Academy, Family Foundations 
Head Start, Kim and Ron's Early Learning 
Child Care Center, Community Pre-School 
and Nursey LLC, Train Up a Child Day Care 
and Leaming Center, Heart 2 Heart Childcare, 
Juanita Collins Childcare, Positive Parenting 
Preschool 

Cultural Promise of Sisterhood, Sankofa Village 
STEAM education Sara Heinz House, Bots IQ 
Alis Project A1i, African Dance, Creative Learning 

Network, ARYSE 
Fitness/Sports Team 4 12 Boxing, ATU, Open Field, Venture 

Outdoors, Bike Pgh, Pittsburgh Premier 
Indoor Spo1is Facility, Sto-Rox Baseball, The 
First Tee Pittsburgh 
A Child's Place, Parenting 

Social Emotional Learning and well-being Open Up Yoga, Brilliantly Blessed Health 
and Wellness, Father Ryan Alts Center, Focus 
on Renewal, Pittsburgh Action Against Rape 

Basic Needs (not food) Dee's Beauty Bar, Underworld, National 
Jewish Women Council Association, No1ih 
Hills Community Outreach, Community 
Clothes Exchange, Zellous Hope Project 

Food Common Threads, Casa San Jose, 412 Food 
Rescue 

Dental Care Miracle Dental 
Healthcare UPMC St. Margaret Health Partnership, 

UPMC Western Psychiatric Hospital, UPMC 
Western Behavioral Health, Allegheny 
County Chronic Health Prevention, Ohio 
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Emichment 

Valley Hospital/Heritage Valley, Sto-Rox 
Family Health Center 
Queen's Gambit, SA Elite Youth 
Empowe1ment, Hope for Tomorrow, Little 
Village, Strong Ambitious Women, Youth 
Places, Black Tea Brown Suga 

Out-of-school-time learning Boys and Girls Club, Union Baptist Church, 
Bloomfield Garfield Corporation, 
Neighborhood Leaming Alliance, Strong 
Women Strong Girls, Earthen Vessels 

Mental/Behavioral Health Mercy Behavioral, Tmtle Creek Valley 

Drug and Alcohol 
MH/MR, Family Resources, Pressley Ridge 
Mercy Behavioral Health, Focus On Renewal, 
Sto-Rox Family Supp01t Center 

Housing and homeless services Allegheny Intermediate Unit, Community 
Human Services 

Basic Needs Focus on Renewal, Zellous Hope, Sto-Rox 
Family Support Center 

Prevention 
Advocacy 

Family Links, Pressley Ridge 
A Child's Place, A Child's Place Health 
Parenting, Just Harvest, Allegheny County 
CYF 

Alternative Education 
Faith services 

Allegheny Inte1mediate Unit School West 
Second Baptist Church McKees Rocks, 
Pneuma Center for Biblical Guidance 

Higher Education Community College of Allegheny County, 
NEED, University of Pittsburgh 

Workforce Development Manchester Bidwell, APRI Pittsburgh, 
Christian Women's Job Corps, M-
Powerhouse, Neighborhood Works America, 
New Century Careers, Parkway West CTC, 
Pittsburgh Job Corps, Trade Institute of 
Pittsburgh 

E. Quality of the Management Plan 

Local Education Agency MOUs/Partners 

Duquesne City School District, East Allegheny School District, South Allegheny School District, and 

Sto-Rox School District have each agreed to: 

1 .  Remain a participating district in the FSCS initiative for the life of the five-year grant 
period 
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2. Provide representation, attendance, and full participation in a FSCS Steering Committee, 
Provider's Council, and School Site Teams. 

3. Provide access to relevant student data including attendance, academics, and behavioral 
incidents. 

4. Provide office and meeting space for CISPAC FSCS staff members 
5. Engage in ongoing professional development opportunities provided by CISPAC and its 

partners 
6. Participate as a member of a learning community through CISPAC's broader FSCS 

initiative in the region 

Independent Evaluator - Child Trends MOU agreement: 

As the evaluation consultant for the FSCS initiative led by CISPAC, Child Trends agrees to: 
1 .  Remain a participating entity in the FSCS initiative for the life of the give year grant 

period; 
2. Develop Methods of Evaluation to appropriately measure success on the project's goals 

and outcomes; and 
3. Analyze data to provide performance feedback and assessment of progress. 

CISPAC ensures that its strategy has broad representation that reflects the needs of the 

community and its stakeholders by having an inclusive structure. The School Site Teams made 

up of students, CISP AC staff, teachers, school staff, conununity members, and parents is at the 

core. The School Site Team is the ground level committee for the school. They ensure the 

CS/ISS implementation, quality, and evaluation of programming deployed at the school. The 

Providers Council includes any organizations or community members that advance the goals and 

needs of the school districts and the families it serves. 

The district-level Steering Committees are led by Superintendents, key administrators, 

teachers, students, parents, and community members. They support the work happening at 

schools by setting minimum expectations for practices and then working in collaboration with 

the School Site Teams to build the capacity to adopt them. If a school is to adopt a new model 

such as Positive Behavioral Intervention and suppo11s, then the Steering Committee ensures that 

the schools are provided with the training and resources needed to roll it out and sustain it. 

CISPAC staff are the link between the Steering Conunittee and the School Site Team so there is 
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seamless conununication and accountability. The Steering Conunittee will lead with the 

distributive leadership model and professional development training will be provided to every 

Steering Committee and School Site team member. 

The Cohort approach is used as the outer framework of the conununity-school structure 

for the purposes of shared learning and collaboration. It takes the conununity-school 

implementation from a school- or district-wide initiative and turns it into a regional movement. 

It provides a low-barrier entry point for any provider, community member, or parent to 

participate in the strategy. The Coho1t Team will be supp01ted by the CISP AC FSCS Director 

and Assistant Director. 

Lastly, the Providers Council will be the outermost layer of the community-school 

strategy. The Providers Council will consist of any organization that exists in the provider 

landscape in any of the four district neighborhoods. They will organize around affinity or work 

groups to take a deeper dive into the issues concerning the students and families. 

Each school district will have a full-time CISP AC Site Manager. The site manager is 

responsible for coordinating the community school model and Tier I interventions of the ISS 

model at each school. Since we are successfully delivering on a community-school model 

currently, we have staff in place today that will transition to the Site Manager role if we are 

awarded. In addition to providing the Tier I supp01t in the school, they will also sit on the 

Steering Committee and School Site teams. They will provide day-to-day guidance for the 

Student and Family Resource Specialists and mentoring for less seasoned staff. 

INSERT ORG CHART HERE 

The School Site Team Structure 
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CISPAC will facilitate all 

Provider Council activities. 

This group will help CISPAC 

keep current on the 

provider landscape, share 

important information and 

updates with providers, 

work through data sharing 

agreements.

YEAR ONE GOAL: 

Establish FSFC Provider 

Council structure, 

meeting calendar and 

meeting content. Hold 

2 quarterly meetings 

throughout the school 

year for the larger 

group and monthly 

affinity meetings. 

Establish data sharing. 

In this iteration of CISPAC's 

Provider Council will be a universal 

council for all providers serving any 

community school. 

We will hold at least 2 annual large 

Provider Council meetings to 

convene the entire group for 

specific purposes. 

The content areas will be affinity 

groups for providers working in the 

same areas. Monthly meetings will 

be held for these smaller groups to 

discuss best practice, evaluate 

effectiveness of the CS strategy 

and form collaborations to meet 

the needs of the students. 

CIS FSCS Provider Counci l  

Attendance 

Basic 
Behavior

needs 

Academics 

Provider 

Workforce 
Dev. 

CISPAC has extensive experience working with diverse populations. It is our mission to 

coordinate resources for students so that they are not left behind. CISP AC celebrates diversity 

and believes that we discover our best selves by learning, embracing, and building partnerships 

across our differences. We operationalize this value by hiring staff that reflect the populations 

we serve. We have also built DEi practices and policies that ensure equitable access, treatment, 

and representation in everything we do. 

CISPAC works with students of all backgrounds across Allegheny County. We are 

cun-ently providing community-school strategies nine districts in urban, suburban, and rural 

communities. Diversity equity, and inclusion at CISP AC means increasing educational 

opp011unities, enhancing student outcomes, reducing exclusionary discipline practices, and 

fostering feelings of safety and connectedness. In communities, we elevate DEi by pai1nering 

with stakeholders, including students, parents, community leaders, educators, policymakers, 

business leaders, higher education, and faith-based organizations. It means bringing people 
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together to find innovative solutions that collectively address issues like systematic poverty and 

other barriers to equity. We are always seeking to build a more just society, one that truly 

sunounds all students with a community of support and tears down barriers to success. 

Our community-based work providing workforce programming serves young people up 

until their 24th bi1thday. We also provide a mentoring program for 100 students in five schools 

in low-income Pittsburgh communities for grades six through eight. Along with mentoring 

comes working closely with mentors as well. Our mentors represent all socio-economic, 

cultmal, religious, and professional backgrounds. In that work we provide training in cultural 

awareness, implicit bias, and trauma sensitivity. Our Executive Director has provided training in 

working with LGBTQA+ youth as well. 

CISPAC has a track-record of managing and reporting with a variety of agencies, including the 

Communities in Schools national office. We invest in a Director for Program Success position 

because timely and accurate reporting of data is the lifeblood of our mission. We use multiple 

data reporting systems and understand the imp01tance of documenting our impact so that the 

work can continue. 

Planning and Implementation Period 
This period is used for planning, formalizing MOUs, engaging additional pattners, developing 
baseline measures, and building the Cohort Teams, Steering Committee, and School Site Teams 
Proiect Activities Time Milestones Key Personnel 
Contact all December 2022 • Hold kick-off • Executive Director
Community-School meeting with • Director of
Paitners superintendents Program Success

• Execute MOUs
• Disseminate key

dates
• Create print

materials needed
for HR and partner
recruitment
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Hire grant supported 
personnel 

December 2022-
February 2023 

• Hire FSCS
Director

• Hire FSCS
Assistant Director

• Hire Site Manager
• Hire Student and

Family Resource
Specialist

• FSCS Director
once hired

• Executive Director
• Director of

Program Success
• CISPAC H R

consultant

Onboard and train new 
staff 

February-March 2023 • Conduct CISPAC
on boarding

• Provide training
on the FSCS
model, trauma-
sensitivity,
implicit bias,
restorative

• Executive Director
• Director for

Program Success
• Special Projects

Team Manager
• CJSPAC HR

Consultant

Create internal 
financial management 
protocols for FSCS 
contract 

January 2023 
practices, PBIS

• Create written
procedures to
ensure accurate
and timely
financial repo11ing
to Deot of Ed

• F inance Manager
• Executive Director

Create all surveys and 
focus group materials 
for the needs 
assessment 

January 2023-
February 2023 

• Surveys written
for students,
parents, and
school personnel

• Write focus group
questions

• FSCS Director
• FSCS Assistant

Director
• Director for

Student Success

Hold coh011 meeting First one March 2023 
and then three times 
yearly 

• Secure neutral
space

• Secure training
materials and
guests speakers

• Create team
building activities

• Assign each
school district a
learning topic to
present

• FSCS Director
• FSCS Assistant

Director
• Site Managers

Hold Steering 
Committee Meetings 

April 2023 and then 
ongoing monthly 

• Recruit for diverse 
members

• Send
communication
home to parents

• FSCS Assistant
Director

• Site Managers
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• Contact students
and parents
directly to invite
them to the
committee

• Create agenda for
the first meeting

• Co-facilitate
meetings around
topics from needs
assessment

• Create group
guiding principles

• Review data
findings

Hold School Site 
Meetings 

April 2023 and then 
ongoing monthly 

• Recruit for diverse
members

• Send
communication
home to parents

• Contact students
and parents
directly to invite
them to the team

• Create agenda for
the first meeting

• Co-facilitate
meetings around
topics from needs
assessment

• Create group
guiding principles

• Review data
findings

• FSCS Site
Managers

• FSCS Student and
Family Resource
Specialists

Hold Providers 
Council Meeting 

First in April 2023 and 
then ongoing quatterly 

• Reach out to all
partners listed in
the CISPAC
network table

• Secure neutral
location for
meetings

• Set initial agenda
and then
collaborative
agenda moving
forward

• Executive Director
• FSCS D irector
• Site Managers
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• Review needs 
assessment data 

Begin CS/ISS May 2023-December 
2027 

• Collect existing 
data from school 
districts 

• Send 
communication 
home to parents 

• Ongoing Tier I, 
Tier II, and Tier 
I I I  suooorts 

• FSCS Student and 
Family Resource 
Specialists 

• FSCS Site 
managers 

Continue to build 
professional ski l ls  of 
FSCS staff 

June 2023 an ongoing • Host culturally 
responsive 
professional 
development

• Staff will meet bi-
weekly for 
continued 
professional 
development, 
communication, 
and coordination 
across the sites 

• FSCS D irector 
• FSCS Assistant 

Director 

M id-year evaluation June 2023 and then 
each school year 
thereafter in December 

(ongoin2:)
• Measure progress 

of goals against 
baseline 

• Child Trends 

End of Year 
Evaluation 

December 2023 and 
then each end of 
school year June-July 
2024, 2026, 2027, 
2028 

established 
• Finalize end of 

year report 
providing updates 
on profess 
measures, 
suggestions for 
scalability and 
continuous 

• Child Trends 
• Executive Director 
• Director of 

Program Success 
• FSCS Director 

imorovement 
Sustainabil ity Period 

This period is for im
financial sustainabili

Project Activities 
Multi-year 

evaluation data is 
analyzed 

plementing scaling best 
ty, gaining continuing p

capacity buil
Time 

January 2024-
December 2027 

practices, working wit
rogramming commitme
ding strategies 

Milestone 
Analyze data to 
develop 
recommendations 
for sustainability 

h all pa1tners to secure 
nts, and implementing 

Key Personnel 
• Executive Director 
• FSCS Director 
• Director for 

Program Success 
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• Director of
Strategic
Advancement

Implement 
Sustainability plan 

in districts 

January 2026 Continue to build 
capacity of school 
staff through 
professional 
development 
through cohort 
model 

• Executive Director
• FSCS Director

Continue to 
diversity and 
blend funding 

streams 

January 2026-
December 2027 

• Use evidence of 
success to secure 
local, state, and 
national sources of 
funding

• Present success to 
CIS national office 

• Executive Director
• Director of

Strategic
Advancement

F. Quality of the Project Evaluation
CISPAC will partner with Child Trends to deliver its project evaluation strategy.

Founded in 1979, Child Trends brings a uniquely deep bench of expe1tise on program evaluation, 

integrated student services, and FSCSs. They conducted a comprehensive and widely referenced 

examination of the research and evidence base for integrated student services in 2017 and 

recently completed a funding and implementation analysis of FSCSs in Boston, Massachusetts. 

Child Trends also serves as the primary evaluator for several interventions including the 

expansion of school behavioral health services across public and public charter schools tlu·ough a 

contract with the Depaitment of Behavioral Health in Washington, DC. They will bring this 

expertise to the CISPAC evaluation to provide valid and reliable performance data on project 

goals and objectives. 

Child Trends will use a theory-driven approach to evaluation (Chen, 2014), placing 

priority on the identification of actionable strategies for strengthening the implementation of the 

FSCS strategy in the focal schools. Theory-driven evaluations aim to provide stakeholders with 
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information on both the merit of intervention activities as well as how implementation of the 

activities can be enhanced to maximize their benefits. Thus, beyond providing stakeholders with 

information on whether their effo11s are effective, our evaluation will produce insights into how 

and why intervention activities are achieving (or failing to meet) their intended goals (Chen, 

2014)-information critical both for continuous quality improvement and any future scale up. 

Child Trends will share findings with CISP AC and school, community, and district leaders as the 

findings emerge to 1 )  learn their interpretation of the findings and 2) co-develop 

recommendations for improving implementation of the FSCS strategy in the focal schools. This 

stakeholder-centered approach will help us ensure that the information and materials produced 

from this study are timely and useful. 

Research Questions 

Research questions guiding the evaluation will be co-designed with CISPAC but will 

likely focus on the following areas (see Table A for how these research questions align with 

project goals and objectives). 

A. Implementation (Years 1-5) 

1 .  To what extent and how are targeted participants (i.e., students, families, teachers, 

and community partners) provided information on the four pillars of FSCSs (i.e., 

integrated student supports, expanded learning opportunities, family and 

community engagement, and collaborative leadership and practices), and their 

separate and overlapping roles in implementing the strategy? 

2 .  To what extent are targeted participants (i.e., students, families, teachers, and 

community partners) engaging in FSCS activities? 

,_t,· Communities 
• In Schools. PR/Award # S215J220101

flit!U).6{1'1 Afi'4'iu"¥ Ccu'ly 

Page e60 

44 



3. How do targeted pai1icipants (i.e., students, families, teachers, ai1d community 

pai1ners) describe batTiers to and supports for engagement? 

B. Progress Toward Goals (Years 2-4) 

1 .  To what extent do schools have collaborative leadership and decision-making 

structures that include family, teacher, and student voices? How do families, 

teachers, and students describe the effectiveness of these structures? 

2. To what extent do schools have opportunities and supports for family engagement 

in students' learning? How do families describe the quality and responsiveness of 

family engagement activities? 

3. To what extent do schools have dedicated staff to conduct community outreach? 

To what extent do schools conduct regular needs and assets assessments and 

community pai1ner mapping? How do school and district leaders describe the 

quality and effectiveness of schools'·community outreach and pai1ner 

engagement? 

4. To what extent do schools have FSCS Provider Councils? How often do these 

Councils meet? How do community providers describe the structure, role, and 

responsibility of the council and its contributions to school goals? 

5. To what extent do students have access to data-driven integrated services 

including expanded and enriched leai·ning opportunities and socio-emotional 

suppo11s? How do students describe the timeliness, quality, and responsiveness of 

integrated services? 

6. To what extent do schools provide professional development on cultmally 

responsive, trauma-informed, restorative principles for school leaders, educators, 

,.t,• 
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and staff? How do paiticipants describe the frequency, quality, and effectiveness 

of professional development? 

C. Student and School Outcomes (Years 3-5)

1. Are there changes in student achievement (math, science, and English proficiency

scores) over the course of project implementation?

2. Are there changes in student grade progression and graduation rates over the

course of project implementation?

3. Are there changes in student attendance and chronic absenteeism over the course

of project implementation?

4. Are there changes in student behavior (e.g., suspension rates) over the course of

project implementation?

5. Are there changes in school climate ratings for participating schools over the

course of project implementation?

Table A. Project Goals, Objectives, Aligned Research Questions, and Data Sources 

Project Goals Project Objectives Aligned Research 

Questions 

Data Source(s) 

G-1: To establish a

foundation of 

collaborative 

leadership and parent 

engagement in the four 

school districts 

01 A: Increase 

engagement of students, 

parents, and community 

members 

QA, 1-3 CISPAC and 

school 

adrninistrati ve 

data (i.e., FSCS 

calendar of 

activities and 
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paiiicipant 

attendance data) 

01 B: Establish Steering 

Committees and School 

Site Collaborative teams 

QB, 1 Survey and 

focus group data 

01 C: Increase the 

ability and opportunity 

for family members to 

engage in student's 

educational experience 

QB, 2 Survey and 

focus group data 

G-2: Coordinate a rich 

provider landscape that 

not only delivers 

needed programs and 

services but that 

partners with the 

school to reinforce 

concepts taught in 

school 

02A: Increase the 

number of 

school/community 

organization 

paiinerships 

QB, 3 School 

administrative 

data 

02B: Create FSCS 

Provider Councils that 

meet regulai·ly 

QB,4 
Survey and 

focus group data 

02C: Create FSCS 

Provider Council work 

groups to address 

specific community and 

school needs 

QB,4 

Focus group 

data 
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G-3 : Increase the

number of enriclunent 

opportunities available 

to students across all 

four districts 

03A: Increase the 

number and 

effectiveness of social 

emotional learning 

opportunities for 

students 

QB, 5 School 

administrative 

data, survey and 

focus group data 

G-4: Improve school

climate and perception 

in all four districts 

04A: Increase staff and

community training on 

culturally responsive, 

trauma-informed, 

restorative principles 

 QB,6 

QC, 5 

Survey and 

focus group 

data; school and 

district 

administrative 

data 

G-5: Improve student

success in each of the 

four districts across 

(Attendance, Behavior, 

and Course 

perfo1mance) 

05A: Increase student 

academic achievement 

to align with PA state 

averages/goals 

QC, 1 District 

administrative 

data 

05B: Improve 

graduation rates

QC,2 District 

administrative 

data 

 

OSC: Improve 

attendance rates where 

regular school 

QC, 3 District 

administrative 

data 
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attendance falls below 

state averages/goals. 

05D: Reduce behavioral 

incidents for high-need 

students 

QC,4 District 

administrative 

data 

Evaluation Methods 

Upon receiving the award, Child Trends will coordinate with CISPAC to finalize 

evaluation planning, to secure IRB and district approvals, and to secure data sharing agreements 

as required. We will work in partnership with CISPAC, districts, and schools to identify 

necessary administrative data sources for performance measures and outcomes (i.e., student 

achievement data, student attendance and chronic absenteeism rates, and shtdent discipline rates; 

all data will be disaggregated by race, gender, English Leamer, and disability status when 

available). 

Data Sources and Collection 

In addition to existing district- and school-level administrative data, Child Trends will 

collaborate with CISP AC to develop online surveys for specified stakeholder groups (i.e., 

students, families, and school staff). Surveys will be translated for English Leamer students and 

families as needed and will be used to gather data on key perfo1mance measures and outcomes as 

specified in this application, including students' access to and perceptions of the quality of 

integrated supports and expanded socio-emotional learning opporhmities families' perceptions of 

family and community engagement efforts and activities and the development and effectiveness 

of schools' community partner mapping and structures for inclusive and collaborative leadership 
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and decision making. Face and content validation strategies will be used to ensure that the 

surveys are appropriate and credible for the proposed study (Elangovan & Sundaravel, 2021). 

Child Trends will administer the surveys annually in Years 2, 3, and 4. San1pling will be 

determined after reviewing existing district- and school-level administrative data. They will 

consult with CISP AC, districts, and schools to determine final sample sizes. 

In Year 3, they will also conduct focus groups with students, families, school staff, FSCS 

providers, and district leaders to probe for deeper understanding of factors and conditions 

influencing project performance and progress. The focus group protocols will be informed by 

administrative and survey data. Focus groups will be held at each of the 10 focal schools (50 

focus group interviews in total). Student and family participants will be purposively selected to 

represent different grade levels, races/ethnicities, and genders. Each focus group will last 

approximately one hour. The evaluator understands they may encounter challenges related to 

scheduling focus groups with busy practitioners and parents. They will be as accommodating as 

possible and will offer to schedule focus groups over the weekend or during evening hours. In all 

scheduling attempts, they will also highlight the fact that they aim to bring awareness to and 

learn from their experiences, which may increase their motivation to paiiicipate. The evaluator 

will also ensure that focus groups are conducted in the language in which participants are most 

comf01iable speaking (scheduling separate parent and student interviews for English Learners as 

needed). Child Trends is an organization with over 200 employees representing diverse races, 

ethnicities, genders, and languages. They will draw on this diversity, as needed, to ensure that all 

interviews are conducted to minimize language and cultural barriers. 

Table B. Data Sources for Key Performance Measures and Outcomes 
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Data Source Examples of Performance 

Measures/Outcomes 

District and School Administrative Data • Student Chronic Absenteeism Rates

• Student Attendance Rates

• Student Discipline Rates ( e.g.,

Suspension)

• Student Achievement Data (e.g.,

Graduation Rates, Math, ELA, & Science

Proficiency)

Student, Family, and School Staff Online 

Surveys 

• School Climate

• Experience with Integrated Student

Services (e.g., Participation Rates,

Perception of Quality)

• Experience with Expanded Socio-

Emotional Leaming Opp01tunities (e.g.,

Participation Rates, Perception of Quality)

• Experience with Family Engagement in

Student Leaming Activities (e.g.,

Participation Rates, Perception of Quality)

• Experience with Collaborative Leadership

Activities (e.g., Participation Rates,

Perception of Quality)
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Student, Family, School Staff, District 

Leader, and Service Provider Focus Groups 

• School Climate

• Experience with Integrated Student

Services (e.g., Access, Quality, Areas for

Improvement)

• Experience with Expanded Socio

Emotional Learning Opportunities ( e.g.,

Access, Quality, Areas for Improvement)

• Experience with Family and Community

Engagement Activities (e.g., Access,

Quality, Areas for Improvement)

• Experience with Collaborative Leadership

Activities ( e.g., Access, Quality, Areas for

Improvement)

Data Analysis 

Survey and quantitative CISPAC and district administrative data will be analyzed 

annually using descriptive statistics (e.g., tabulations, means, standard deviations) to shed light 

on key performance measures and outcomes. Child Trends will, for example, create user-friendly 

charts and figures illustrating participant engagement rates in FSCS activities and collaborative 

leadership structures; the number of community partners and FSCS providers; student 

participation in expanded learning opportunities; and student attendance, behavior, and 

achievement in the participating schools. During Year 5, they will conduct inferential statistical 

analyses to explore 1) if there are changes in key performance measures and outcomes overtime, 

2) if there are differences in key performance measures and outcomes by school- and student-
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level characteristics (e.g., school size, student demographics), and 3) if there are differences 

between schools within and/or across districts. For example, the evaluator will conduct 

longitudinal data analyses to model changes in key performance measures and outcomes ( e.g., 

student attendance) over the five years of FSCS implementation (Hedeker & Gibbons, 2006). 

They will also apply latent growth mixture models (LGMM; Berlin, Parra, & Williams, 2014) to 

examine school and student characteristics predicting changes in key performance measures and 

outcomes (e.g., student perception of school climate). LGMM will be used to identify classes of 

students based on those changes. Child Trends will first determine growth parameters ( e.g., 

linear, quadratic, cubic), and then identify significant predictors of classes using multinomial 

logistic regression (Agresti, 2003). Intra-class correlations will be used to estimate variations in 

key performance measures and outcomes within and across districts. The final data analyses will 

be determined in consultation with CISP AC, district leaders, and school leaders, and informed by 

descriptive analyses from Years 2 to 4. 

With pmiicipants' consent, focus group interviews will be conducted using Microsoft 

Teams (video teleconferencing) and recorded and transcribed. Interview recordings will be saved 

on a secure Child Trends drive and erased at the end of the evaluation period. Focus group 

interviews will be transcribed, and the data coded using a modified grounded theory approach 

(Birks & Mills, 2015). The research team will use Dedoose qualitative analysis software to 

manage, organize, and analyze the data. First, we will use open coding to categorize the data 

based on the project goals. This phase of data analysis will also allow unanticipated codes or 

themes (beyond the initial codes) to emerge. We will then use Axial coding to help tell the story 

of the program participants and supplement insights that emerge from the survey findings 

(Creswell, 1998; Trochim, 2006). Finally, selective coding will generate core concepts or ideas 
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about emergent themes within and across stakeholder groups. Findings from this iterative 

process will deepen understanding of the intervention's progress over time and its relationship to 

students' attendance, behavior, achievement, and reports of school climate. 

Evaluation activities will occur in each year of the proposed study as outlined below. 

• Year 1 - Child Trends will review existing administrative data (including calendar of

FSCS activities and participant attendance data), develop surveys for students, families,

and school staff, validate surveys, and develop a sampling frame for survey data

collection,

• Year 2 - Child Trends will administer the annual survey (spring semester) and analyze

survey data and administrative data (summer) to identify key themes related to project

performance and progress.

• Year 3 - Child Trends will share Year 2 findings in an annual report (fall semester),

conduct focus groups with students, families, school staff, district leaders, and

community providers (fall semester), administer the annual surveys (spring semester),

and conduct a comparative analysis of the focus group data, survey data, and

administrative data (summer) with baseline findings.

• Year 4 - Child Trends will share Year 3 findings in an annual repmt (fall semester),

administer annual surveys (spring semester), analyze survey data and administrative data

(summer) to identify key themes related to project perfonnance and progress, as well as

changes in stakeholders' engagement and perceptions since Year 2.

• Year 5 - Child Trends will conduct final data analyses using all four years of survey data,

administrative data, and focus group data, and prepare final reports and presentations

tailored to meet the needs of CISP AC and district and school leaders.
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To maximize the usefulness of evaluation findings, the Child Trends research team will schedule 

virtual monthly meetings with CISPAC and annual meetings with districts and schools to share 

inf01mation and discuss needs, concerns, and next steps throughout the duration of the proposed 

project. Annual reports will be shared with CISP AC, districts, and schools in Year 3 and Year 4. 

In Year 5, a final report and presentations will be shared with CISPAC, districts, and schools. 
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