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Introduction: 

Alaska’s territory is known for its extreme and vast landscape. Equal to approximately one-

third of the entire landmass of the United States, Alaska encompasses 587,878 square miles of 

land. There are more than two hundred isolated villages ranging from less than one hundred to 

six thousand people, many without road service. 

This proposal serves six school-wide Title I schools, including four small rural schools, in 

Southeast Alaska. Four of the six schools meet the SRSA eligibility and the other Title I 

schools are in roadless communities in remote Southeast Alaska. The Southeast region is a 600-

mile-long narrow strip of mainland coastline and 10,000 miles of shoreline separated by straits, 

canals, narrows, passages, and channels. There are no roads; access to these communities is 

only via boat or plane. This isolation creates significant challenges, impacting opportunities, 

health, mental health, and other services, and quality of education. Even Juneau, the state 

capital, is not road accessible and serves four school-wide Title I schools. 

In Southeast Alaska, boarding schools and mission schools were the source of physical, sexual, 

and cultural abuse, harm, language and identity suppression. This has resulted in a deep distrust 

of the educational system. This harm was experienced relatively recently, in the lifetime of 

many students’ grandparents, and is still experienced in the lasting legacy of trauma. While 

many families are working to heal from past traumas and working to restore Alaska Native 

culture, our schools often perpetuate social isolation, cultural harm, and inequitable approaches 

to learning. SAFSCS partners will work together with families and students to address these 

harms, and create structures for community decision-making, and learning. 
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During the COVID-19 pandemic, Alaskan school districts saw an increase in student mental 

health needs such as isolation, trauma, depression, and anxiety (Stellar, 2021). Rural students, 

students of color, and students from low-income backgrounds were more likely to experience 

increased trauma such as family loss, economic stress, additional responsibilities, and limited 

access to technology (U.S. DOE, 2021). In 2022, fifty eight percent of Alaskan educators 

surveyed via the School Climate and Connectedness Survey (SCCS) reported that they felt 

overwhelmed trying to support students in their role, and 72 percent said they feel worn out in

their work in ways that interfere with other parts of their life (SCCS 2022). 

The Southeast Alaska Full Service Community Schools (SAFSCS) is a consortium of 4 school 

districts (rural and school-wide Title I), tribal entities, private sector entities, and the backbone 

organization the Association of Alaska School Boards (nonprofit). 

The SAFSCS team will work with families, students, and school staff to ensure that each team 

member has the supports they need to use evidence-based, culturally-grounded, and promising 

approaches to address each of the four pillars of the Full Service Community Schools model. 

Regional and state partners will support cross-community collaboration and leverage resources 

and services typically not accessible to smaller, rural communities. SAFSCS will apply under 

the following priorities: 

Absolute priority 2: Title I and Small Rural Schools Eligible (see Appendix C) 

SAFSCS will serve four community schools that are eligible for a schoolwide Title I and rural 

programs under section 1114(b) of the ESEA, and four schools are a part of a community-wide 

or district-wide strategy; and, (2) all meet the requirements of AP1. Four schools satisfy the 
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requirements of the Small Rural School Achievement (SRSA) program or the Rural and Low-

Income School (RLIS) program. 

Table 1: Demographics of SAFSCS Schools and Students 

School District 
# of 

Students 

% 
Minority 
Students 

% 
Alaska 
Native 

Students 

Small 
Rural 
School 

Angoon School 
(Title I) 

Chatham 80 99% 94% Y 

Hydaburg School 

(Title I) 

Hydaburg 68 100% 49% Y 

Sayéik: Gastineau 
Elementary School 

(Title I) 

Juneau 230 45% 20% N 

Kax̱ dig̱ oowu Héen 
(Riverbend) Elementary 

School 

(Title I) 

Juneau 255 75% 20% N 

Yakutat City Schools 

(Title I) 

Yakutat 68 85% 65% Y 

Klukwan 

(Title I) 

Chatham 16 69% 69% Y 

Total (yr1) 717 79% 53% 67% 

Hydaburg City School District (single site / district-wide) Single Site Hydaburg School-

Small Rural School Achievement- Schoolwide Title I; 

Yakutat City School District (single-site / district-wide): Single Site Yakutat School- Small 

Rural School Achievement- Schoolwide Title I; 
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Chatham City School District Small Rural School (part of a district-wide strategy): 

Angoon Community School Small Rural School Achievement-School Wide Title I and 

Klukwan School District Small Rural School-School Wide Title I (school opening pending due 

to small student population); 

Juneau School District (part of a district-wide strategy): Sayéik / Gastineau School -

School-wide Title I; Kax̱ dig̱ oowu Héen Elementary School - School-wide Title I. 

Absolute priority 4: Multi-local Educational Agency Grants 

Southeast Alaska Full Service Community Schools is a consortium consisting of four local 

education agencies and local and regional community-based organizations. The Association of 

Alaska School Boards, a non-profit organization, will serve as the fiscal agent and backbone 

organization. Other for-profit, tribal entities, and non-profit organizations have provided letters 

of support and will serve on this consortium. 

Competitive Preference 1: Meeting Students’ Social Emotional and Academic Needs  

Southeast Alaska Full Service Community Schools Partners will use multi-tiered system of  

supports (MTSS) to address students' social, emotional, cultural, and academic needs and 

strengths. Universal, or tier-1, programs offered include school-wide social and emotional 

learning (SEL) instruction (evidence-based programs such as Caring School Communities), 

trauma-engaged practices (Transforming Schools), and high-quality and engaging culturally 

responsive learning strategies. Students and families will be linked to integrated supports to 

address the social, emotional, academic, mental health, and other needs of students and 

families. Students’ social emotional learning and academic needs will be included in the two 
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key case management and assessment tools, Strong Start and Bridging Inventories. Strong Start 

will help families, educators, and case managers assess social and emotional supports and 

learning enrichment opportunities that can help students be ready for and transition into 

Kindergarten. The Bridging Inventory will begin identifying social and emotional learning and 

academic learning opportunities to help students prepare for life after high school. One-on-one 

assessments means that school and community teams can link students to group activities, 

personalize learning strategies, and link to services within the school or broader community. 

The SAFSCS partners will infuse culture, identity, and SEL into the classroom and out of 

school time enrichment programs for students and families. 

The Strong Start and Bridging teams build on comprehensive school-wide frameworks to 

integrate trauma engaged, family partnership, and culturally responsive practices that build 

strong relationships with students, their families, educators, and community partners. 

Competitive Preference 2: Strengthening Cross- Agency Coordination and Community 

Engagement to Advance System Change 

The LEAs that are participating are all within Southeast Alaska. The Association of Alaska 

School Boards has extensive experience bringing together stakeholders and service providers in 

the region to improve outcomes for students and their families. SAFSCS partners will work 

together to deliver culture, language and enrichment programs, and support services to all 

LEAs. Each partner has agreed to collaborate to strengthen cross-agency coordination and 

community engagement to meet the needs of students and their families. This includes 

violence prevention organizations, healthcare providers, tribal entities, nonprofits and schools. 

The SAFSCS coalition will coordinate and oversee the programs and services, and leverage 

resources to expand opportunities and improve supports for students and their families. 
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The SAFSCS workgroups will dedicate resources to break down isolation and increase access 

to mental health supports, learning enrichment (including culturally responsive programs and 

language revitalization) and family/community partnerships. Regional and community partners 

will work with funding partners from state/quasi-state entities that can support long-term 

system change within mental health services and health services in the region. The partners are 

committed to evidence-based mental health services and violence prevention and evidence-

based approaches to integrated supports, family partnership, and learning enrichment. Partners 

have agreed to focus on key transition periods, including kindergarten, middle school, and 

postsecondary. The funded partners included within this proposal, the SAFSCS coalition, team 

structures embedded in the inventories, and SAFSCS workgroups were designed to strengthen 

collaboration and community engagement to advance system change. An overview of 

workgroup structures and partner roles can be found in (Appendix I and Figure 3). 

Figure 1: SAFSCS Model 
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This model uses a multi-tiered system to support students and families. The SAFSCS uses a 

collaborative leadership approach and embeds high quality professional learning, reflection, 

and coaching to build the capacity of educators and other caring adults. The model also uses 

collaborative structures to ensure that families, students, community partners, and school teams 

can inform the most pressing needs and the most relevant opportunities for student and 

families. The SAFSCS model offers universal entry points for students and their families. At 

those culturally responsive and supportive entry points, family and school teams get to know 

one another to build trusting relationships and to identify key opportunities or services. The 

case management (individual and team check in) allows families and students to get connected 

to a wider range of culturally responsive learning and enrichment programs and also allows 

more help to gain access to services. By having a paired case management approach and 

supportive team structures, SAFSCS can build on the strengths of families and remove barriers 

for families and students. 

(1) Need for project (up to 10 points) 

The project will provide resources and services; close gaps in educational opportunity; 

Southeast Alaska Full Service Community schools are located on the traditional homelands of 

the Tlingit and Haida peoples, however Tlingit and Haida students continue to be underserved 

by schools and overrepresented in many poor academic, mental health, and other indicators. 

The Association of Alaska School Boards (AASB) and the Central Council of Tlingit and 

Haida Indian Tribes of Alaska were lead recipients of a FY17 Promise Neighborhoods grant, 

“STEPS AK”. Along with over 20 additional partners, the STEPS AK collective impact 

coalition worked together with communities, families, and students to host conversations, 
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increase data collection, review data, and analyze the data to understand where there are 

persistent systemic challenges that serve as barriers to educational, health, and safety outcomes.  

Some of the most pressing needs faced by students and families in these communities are 

outlined in the attached Needs Assessment (Appendix I: Needs Assessment). The assessment 

indicates that Southeast Alaskan students experience high levels of trauma, including Adverse 

Childhood Experiences (ACES) and intergenerational trauma, mental health concerns, and 

educational disparities. Many of these poor outcomes, which disproportionately affect Alaska 

Native students, low income students (many of whom are Alaska Native), and rural students, are 

linked to the ongoing and persistent systemic inequities that continue to exist in Alaska schools. 

There are also high levels of child maltreatment and adverse childhood experiences. 

The Southeast Alaska partners included in this proposal have also had an opportunity to learn 

about strategies that work and strategies that can be improved on in the region. The goals 

included in the SAFSCS proposal are based on the needs in our region, as well as community 

and partner strengths, lessons learned from the Promise Neighborhoods grant project, and new 

opportunities identified by the group (see Figure 2: Logic Model and Appendix I). SAFSCS 

partners will work together to achieve 4 goals through comprehensive professional learning 

structures, programming, case management, and services for students and families. 

Goal 1: Engage school staff, families, students, and the community as collaborative leaders in the 

planning, implementation, and evaluation of community schools initiatives. 

Objectives: 

A. Implement site-level systems and structures that meaningfully engage all stakeholders in 

school planning, coordination, implementation, and continuous improvement. 
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B. Provide support to administrators in taking a whole-community approach to their school. 

C. Ensure that each site employs a Community Schools staff position to support the 

implementation and evaluation of community schools initiatives. 

D. Provide comprehensive training and opportunities for shared learning, reflection, and 

ongoing development for school staff. 

E. Create opportunities for reflection, feedback, and shared learning (within the school, 

across participating schools, with school/community teams, and with SAFSCS partners). 

Goal 2: Build trauma-engaged school environments that provide integrated school-community 

supports for students and families and improve social emotional outcomes for students. 

Objectives: 

A. Create effective professional learning structures for trauma-engaged school practices, 

using the Transforming Schools Framework. 

B. Implement universal (school-wide) evidence-based social emotional learning programs. 

C. Develop and strengthen partnerships with community organizations to provide on-site 

services and supports that address the needs of students and families (health, mental 

health, or other navigation needs). 

D. Strengthen supports and readiness for incoming kindergarten students. 

E. Provide additional health, mental health, or tailored support services, as appropriate, to 

students and families who need additional support in order to address individual needs. 

Goal 3: Improve academic achievement, especially for traditionally underserved students (low 

income, AK Native, Students of Color) through enriched and expanded learning opportunities 

that bridge learning from kindergarten to postsecondary. 
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Objectives: 

A. Implement a MTSS model at each school, linking students and families to appropriate 

programs and supports as needed to respond to individual needs. 

B. Establish the Bridging Framework as a 5th grade and middle school resource to establish a 

sequential, culturally responsive, and family-centered approach to postsecondary preparation 

that connects learning opportunities to student strengths, needs, and goals, at each school site. 

C. Provide culturally responsive STEAM and place-based learning opportunities for students in-

school, after-school, and in the summer. 

D. Rebuild student's connection and competencies in the Tlingit and Haida language instruction 

and the use of indigenous language, arts, and culture throughout the school and in enrichment 

activities 

Goal 4: Actively engage families and communities in meaningful opportunities to partner for 

student and school success. 

Objectives: 

A. Provide incentivized professional learning and coaching on the Stronger Together 

framework for family/ school partnership 

B. Engage families in site-level structures for decision-making 

C. Create culturally responsive, trauma-informed, and engaging opportunities for families to 

learn and connect with each other, their children, and school staff 

D. Engage families in dialogues to shape school goals, priorities, and continuous 

improvement 

E. Engage families in planning for their students’ future 
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F. Implement a MTSS model of increasing intensity of services and the level of case 

management or support for families as higher needs are identified. 

Progress toward these four goals will be assessed at least annually, and improvements will be 

made to ensure grant activities are implemented effectively and with high quality. An 

independent evaluation, led by American Institutes for Research (AIR), will be conducted 

which measures the implementation and impact of the project and includes annual 

measurement of the established program indicators. 
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Figure 2: SAFSCS Logic Model 
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The project will address the needs of the targeted population, including the needs of 

underserved populations most impacted by the issue/ opportunity 

SAFSCS partners have compiled information to inform the SAFSCS needs assessment. This 

includes and identifies the most significant academic, physical, nonacademic, health, and 

mental health needs of students and families (Appendix I). A variety of sources were consulted 

for this needs assessment, including publicly available data, themes from community dialogues, 

feedback from school staff, families, interviews with school staff, discussion with students, and 

other needs assessments completed recently by specialized groups (ie - Mental Health Trust, 

AK Department of Health and Social Services, and the Pre-School Development Needs 

Assessment). The SAFSCS coalition will also continue to incorporate stakeholder perspectives, 

and coordinate responses to address the challenges specific to Alaska families and educators 

and specific school based or regional teams will support implementation over the life of this 

grant. SAFSCS partners will review reports or snapshots to better understand the needs of 

families, and work in partnership to address key conditions, policies, and programs. 

Each activity proposed by the SAFSCS partnership is designed to address one or more of the 

barriers academic, social, emotional, health, or safety outcomes identified in the needs 

assessment. In addition, the existing strengths, resources, and programming offered already in 

communities is utilized to maximize impact and reduce an unnecessary duplication of services. 

Need: Students entering kindergarten are entering at different academic and social 

emotional competencies. Students, especially rural students, have a difficult transition 

into kindergarten learning environments. 

Addressed by: The Strong Start inventory will be carried out prior to or at the beginning of the 

kindergarten year depending on when school staff are able to access students and their families. 
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The inventory identifies strengths, gaps, and shared goals and then assembles a team to help 

students successfully build cultural, social, emotional, and academic capacity. The Strong Start 

support teams include CCTHITA Head Start, Baby Raven Reads, LEA kindergarten staff, and 

community partners. Using the inventory, the team works together to help families access 

additional resources and provide integrated support to address individual needs. 

The SAFSCS schools will build relationships and understand the strengths and goals of 

families early. CCTHITA oversees Head Start. The CCTHITA Coordinator, Head Start staff, 

and FSCS will work with the schools to transition relationships in April prior to leaving Head 

Start. These teams will begin identifying any ready for kinder and enrichment activities 

including that would work well for each student and family and begin introductions to the new 

school environment. 

All families with children entering pre-school or Kindergarten will be recruited into Sealaska 

Heritage Institute's spring Baby Raven Reads program hosted in the school or in hard to reach 

neighborhoods. Baby Raven Reads, is an evaluated culture-based literacy and learning 

program that has shown reading gains among Alaska Native students. The program also builds 

confidence of families to be an active participant in learning. The Baby Raven Reads strategy 

provides an opportunity for school staff to build relationships with incoming kindergarten 

families and support learning in a comfortable and culturally safe environment. 

CCTHITA and FSCS Coordinators will reach out to incoming Kinder families and begin 

building relationships and ensuring that families have what they need to help their child to be 

ready for school. Several other summer and early school year activities will continue to help 

students and families to be ready for kindergarten. 
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Need: Gaps in academic proficiency by race and income 

Addressed by: Expanded and enriched learning, including in-school, after-school, and summer 

culturally responsive STEAM and place-based learning programs. Many of the premises of 

culturally responsive schools are similar to strong instructional and school-climate building 

practices. Studies show that students’ learning improves when we can activate prior knowledge, 

leverage student’s cultural capital, and help students to make meaning within their own 

relationships and communities. Many Alaskan students have a connection and extensive 

knowledge about the land and the places where they live. School staff newer to the districts are 

often unable to build on many family, cultural, and place-based contexts and often have limited 

training to integrate that learning into high engagement STEAM activities. Working with tribal 

entities and Alaska Native non-profits, and families, AASB has been working to support 

STEM/STEAM through a cultural lens. On-going coaching and support will be offered to help 

educators integrate Alaska Native knowledge cultivated over thousands of years and embed 

that into new STEAM learning experiences. 

FSCS schools will also offer family and student opportunities that are fun, culturally-based and 

strengthen student's identity. Each FSCS will offer indigenous language instruction. This is an 

important strategy to develop language and literacy skills within a cultural context and it is also 

seen as a strategy to help students become grounded in their identity which serves as a 

protective factor for depression, anxiety, and suicide. 

Learning enrichment and extension activities will be designed for students or students and their 

families to play and learn together making the most of the natural environment and resources.  
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Need: Low levels of postsecondary attainment, especially for Alaska Native students 

Addressed by: Expanded and enriched learning, including in-school, after-school, and summer 

programs that connect students’ growth and development from middle school through 

postsecondary. The Bridging Framework was developed by Alaska stakeholders, including the 

Alaska Commission on Postsecondary Education, the University of Alaska Southeast, STEPS 

AK, AASB, local school districts, CCTHITA, Sealaska Heritage Institute and other tribal 

partners. 

The Bridging Framework builds on work by Harvard Graduate School of Education Professor 

Mandy Savitz-Romer who has found that postsecondary readiness efforts often fail to 

incorporate insights and strategies from development psychology. Students and their families 

must first be able to envision and believe a postsecondary training is possible (and necessary) 

before taking on the technical aspects of applying for and financing postsecondary education.  

Research finds that students’ who show little interest in STEM fields when they are 10 years 

old show little change by the time they are 14 (Jimenez, L., 2020). Intentional early exposure to 

career and community contribution opportunities is especially critical for those who are less 

likely to experience that guidance and exposure at home; as is often the case for rural and low-

income families. Additionally, families must be part of the process of building future 

aspirations and beliefs because parental values and expectations will continue to shape 

students’ choices. 

The strategies outlined in the Bridging Framework are complementary with many aspects of 

SAFSCS including STEM and place-based learning enrichment opportunities, family and 

community engagement, transition teams, SEL, and cultural identity as a strength. A 
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community-wide inventory of strengths and areas of growth will help school and community 

partners identify opportunities to strengthen transition experiences in a variety of locations. 

STEM and place-based learning opportunities combined with mentorship and linked to 

meaningful opportunities to contribute to the community will help all students and their 

families envision opportunities and pathways. A more focused approach in 5th grade will invite 

families and students to participate in activities that link to regional role models and mentors. 

These activities bring families and students into the process of planning for the future - both for 

the following year and beyond graduation. Students that have had fewer opportunities and 

learning experiences will be supported through case managers or community networks to find 

the right opportunity and cohort to participate in enrichment activities. 

Need: Improved health, safety and basic needs 

Addressed by: Trauma-engaged school environments address student needs from a “Whole-

Child” approach, and create structures and systems that allow staff to provide integrated 

supports to families. Inventories will be carried out with students and families in Kindergarten, 

5th grade, and middle schools, or when students are referred for a family-school team. This will 

serve as the platform for understanding student and family academic, cultural, social, and 

health needs. 

In addition to providing case management and direct link to services, families will have access 

to two formal family programs: Circle of Security and Alaska Strong. These strengthen 

parenting skills, offer parent peers, and break down isolation. They allow more frequent check-

ins and can help links to important health or safety resources. 
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SAFSCS partners anticipate aligning services and supports to address the most pressing issues. 

These include: mental health, child maltreatment, and access to affordable health or behavioral 

health services. Across Alaska, many of these indicators have a close link to economic well-

being and employability. Working with the Alaska Mental Health Trust, regional health 

providers, the tribe, Sealaska Corporation, and other partners, SAFSC partners will strive to 

ensure that each community school has the services that families require to attend to their 

health needs. An emphasis will be placed on mental health as this was a priority among 

families, students, educators, and community partners. 

Need: Positive and welcoming school climate, including Social and Emotional Learning 

Addressed by: Trauma-engaged schools, SEL curricula, and welcoming school climate, team 

supports, increasing the number of caring adults. 

The Association of Alaska School Boards administers the School Climate and Connectedness 

Survey with students, families and students. Students who reported that their family has had a 

harder time meeting basic needs also reported a negative perception of school climate and 

connectedness, across all scales measured on the survey.  

AASB will work with LEAs and partners to review this data to monitor progress and determine 

how to adjust implementation strategies and goals for school climate, SEL skills, trauma 

engaged practices, and cultural responsiveness. 

AASB and SAFSCS partners will use the Transforming Schools: A Trauma Engaged Schools 

Framework for Alaska to serve as a guide to ensure evidence-based approaches to school-wide 

SEL and trauma engaged practice. Transforming Schools is a nationally recognized framework 
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that is designed to 1) build schools’ capacity to implement a TES approach; 2) improve 

educators’ understanding of trauma and their role in supporting a TES; 3) support educators to 

use trauma-engaged practices; 4) improve and reduce disparities in student academic, 

behavioral, and SEL outcomes; and 5) further develop, refine, and evaluate the implementation 

and effectiveness of the model (see an example professional learning plan and incentive 

structure in Appendix I). 

Need: Addressing Structural Violence and Historical Trauma 

Addressed by: SAFSCS program design, equity councils, Trauma-Engaged Schools 

framework, boarding school curriculum and training. 

SAFSCS approaches are collaborative in nature and create space for students, families, and 

organizations to make decisions, have significant input, and place an emphasis on healing from 

individual or collective harm. Each of these approaches are designed to counter the trauma 

response that most individuals or collective communities feel when they have been harmed 

through prolonged structural violence, systems that perpetuate colonization and similar 

mindsets, and make few efforts to make amends. This includes using appreciative inquiry 

models, team approaches, and embedding a sense of partnership and family learning. 

The SAFSCS partners were chosen to represent and come from the communities they are 

serving. Together partners will design spaces, processes, and programs that support healing. 

For example, the Tlingit and Haida languages are deeply endangered languages that hold 

generations of stories, knowledge, and connection. Use of languages resulted in harm within 

the boarding schools and it has meant that many Elders still feel trauma when using the 
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language today. Elders report feeling great pride and healing seeing their children and families 

restore language use. Each school will deepen and improve the effectiveness of the indigenous 

language learning available to students and their families.  

The SAFSCS partners will also train community teams and co-host conversations about 

boarding schools, and help students and families understand the impact of the forced removal 

of children. 

1) Navigate persistent racism or discrimination experienced within the schools through equity 

committees and partners such as Haa Tóoch Lichéesh, CCTHITA Coordinator, and the FSCS 

Coordinator teams 

2) Access healing support services through counseling or group efforts such as Alaska Strong 

or Circle of Security family enrichment. 

Need: Engage Families as partners 

Addressed by: Professional development and coaching for educators, Baby Raven Reads, 

Circle of Security, Strong Start Teams, Bridging Teams, Alaska Strong, School Family Support 

Teams, Family enrichment and family learning; and families in decision making role. 

Families can support their child’s academic and social/emotional needs and serve as advocates, 

mentors, or advisors to the school. They are experts on their own children and when they are 

confident and supported they can be a true partner to help their child achieve their goals. There 

will be a tiered menu of supports, programs, and opportunities for families and educators that 

offers tailored access points designed to promote opportunities to build relationships, be part of 

a team to drive the goals for their children, link to cultural and social resources that break down 
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social isolation and offer healing, and build clear pathways to leadership and decision making 

within the schools. 

Many of our families are truly struggling to make sure they have housing, food, and other basic 

needs. CCTHITA, FSCS, and SAFSCS partners can help families meet their greatest needs so 

they can more fully engage in school and learning. 

Need: High level of burnout and staff turnover. A disconnection from the community and 

low level of understanding of effective supports within the community context.  

Addressed by: Trauma informed self-care, teams, collaborative leadership, and professional 

supports (mental health consultation, reflective practice, personal reflection). 

High quality education is dependent on high quality and well-supported educators.  The Alaska 

School Climate and Connectedness Survey indicates that approximately 75% of educators feel 

significant burnout, negatively impacting their life outside of school. Many staff feel 

unprepared for navigating childhood and community trauma and often need a guide to access 

community supports. By creating a team approach that includes community experts, mental 

health consultants, and professional supportive reflective practice, SAFSCS partners can break 

down the isolation, increase the effectiveness of educators, and increase self-regulation 

strategies for both educators and students. 

Need: High level of Adverse Childhood and Adverse Community Experiences and  

staff do not feel supported to respond to students that have experienced trauma.  

Addressed By: Trauma Engaged Practices and Professional Learning, district-wide trauma 

engaged policies, coaching, referrals, mental health consultation, and mental health services. 
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In Alaska, many of our school staff have a growing understanding of the impact of trauma on 

students and their families. However, the 2022 School Climate and Connected Survey indicated 

that many staff feel worn out in ways that interfered with their lives and did not feel supported 

to respond to students that have experienced trauma. 

SAFSCS has established a support network and professional learning structures using the 11 

researched-based components of the nationally recognized Transforming Schools: Trauma 

Engaged Schools Framework. This professional learning offered by SAFCS partners and AK 

DEED includes an incentive system for educators participating in reflective practice, coaching, 

and peer communities strengthening trauma engaged practice. This framework includes 

evidence-based social emotional and school climate building strategies that have been adapted 

for the Alaskan context. The trauma engaged framework videos and toolkit incorporates 

indigenous and western approaches to improve trauma engaged practice. 

The Strong Start inventory allows for educators and families to work together to address their 

immediate cultural and academic learning goals while also identifying health and mental health 

needs. The community partners, school team and family will work together to find the right 

resource for each student and family. SAFSC will also link families to mental health resources 

expanding within the tribe and schools. 

Our implementation of strengths-based case-management with several access points (Kinder, 

referral, family enrichment, and Bridging middle school), counseling and wrap-around support 

for students, will provide students and families with more resources to draw on. Additional 

housing, health, or other issues facing families will be addressed through SAFSCS Coalition 

service alignment workgroup. 
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 SAFSCS Participant and Partner Strengths  

Regional supports, kinship ties, and indigenous education: The Tlingit and Haida 

people have practiced harvesting, hunting, commerce, and have held cross-community 

ceremonies, passing down indigenous education for more than 10,000 years. Many 

physical and emotional health benefits come from a lifestyle of harvesting foods and 

connection through kinship ties in the region. Southeast Alaskans have strong kinship ties 

and communities with a strong commitment to advancing all of their families.  

 

Need: High levels of suicide, depression, and other mental health issues, and lack of mental 

health services 

Addressed by: Connection to culture and identity, support for family basic needs, Elder and 

caring adult mentorship to break down isolation, Alaska Strong and Circle of Security, case 

management, mental health services. In 2022, youth leaders in Juneau identified mental health as 

their number one priority. They also identified Social and Emotional Learning as a key priority. 

However, they did not know how they could access these services. 

While there are many challenges to address, there are also many strengths to draw on in the 

region: indigenous knowledge and learning strategies cultivated over thousands of years, our rich 

natural environment, partnerships, and many of the tools and resources our partners bring to the 

SAFSCS partnership. 

Table 2: SAFSCS Participant and Partner Strengths 
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Family and Community Dialogues: AASB, CCTHITA, and Haa Tóoch Lichéesh have 

extensive experience hosting dialogues across the region. SAFSCS partners commonly use 

dialogues to bring families and schools together for planning, consensus building and 

improvements. 

Available Data: SAFSCS and AASB have experience using academic data; the Alaska 

School Climate and Connectedness Student, Staff, and Family Survey; harvests from 

dialogues with underserved families; and regional data compiled by our early childhood 

community, state, and tribal partners. SAFSCS partners have reviewed the Alaska school 

mental health scan, Alaska early childhood indicator scan, youth leader priorities, and we 

have collected program service data across the region. As a Promise Neighborhood 

grantee, SAFSCS have experience sharing program data and analyzing  data to investigate 

the challenges for students and families in Alaska.  

Nationally Recognized Tools and Resources: AASB will serve as a translator between 

national research and practice within Alaska.  Stronger Together: The Power of Family 

and School Partnerships in Alaska, one of our foundational tools, is used as the basis for 

our interactive training designed to help LEAs and organizations to build the  essential 

process and organizational conditions for family-school partnerships. AASB's 

Transforming Schools, Trauma Engaged Schools Framework has national recognition 

and with more than 13,000 copies distributed in Alaska, it is a go-to resource for our 

schools. It is recognized on national platforms such as the Centers for Disease Control 

and Prevention’s Veto Violence resource list and has been recognized in professional 
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publications and on the State of Alaska website. (Appendix I). AASB’s School Climate 

and Connectedness Survey was developed in partnership with the American Institutes for 

Research and is delivered and analyzed on the Panorama platform. The staff, student, and 

family survey are on the list of recommended surveys through the National Center on 

Safe Supportive Learning Environments. All schools have been participating in the 

student, family, and staff survey for 5-15 years 

Strong Relationships with School Districts:  AASB is a membership based non-profit 

serving Alaskan school boards and school districts. This membership is the largest group 

of Alaska Native leaders in the state after tribal government. AASB works to serve our 

membership and is the go-to resource for professional learning, strategic planning, data 

services, school governance support, and facilitation.  

Experience Serving as a Backbone Organization: Through Promise Neighborhoods, 

AASB has served as a backbone organization and has improved coordination and 

collaboration of school districts, tribal entities, early childhood, and other partnerships.  

A Strong Evaluation Team: AASB and the American Institutes for Research team have 

successful worked on data collection and evaluation together for 15 years. AIR staff have 

experience working on FSCS evaluation. 
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Partnerships with the State Education Agency: The State of Alaska Department of 

Education and Early Development (DEED) contracts AASB to provide support and 

technical assistance to school districts on governance, trauma-engaged schools, family 

partnership, child safety and abuse prevention, and early childhood coordination.  AASB 

has been working closely with the state to expand mental health services. AK DEED has 

agreed to train all of the SEA staff on family partnership and to work with teams to embed 

family partnership into their federal program monitoring through a Statewide Family 

Engagement Center grant. The SEA is a supportive partner even though the state budget 

does not permit future funding commitments at this time (See Appendix A).  

Addressing Truth, Reconciliation, and Healing: AASB has been deeply immersed in 

boarding school reconciliation and equity work. AASB has worked closely with the First 

Alaskans Institute and is now a trainer of Alaska Native Dialogues on Racial Equity. 

AASB has also used the National Truth Reconciliation and Healing Discussions on 

Boarding Schools to host conversations with students, Elders, and community members. 

This is a curriculum and conversation platform to help students and communities better 

understand the impact from boarding schools and create opportunities for healing. 

AASB's Impact: AASB's Conditions for Learning / Community Engagement team, 

through their community engagement partnerships, have shown to have impact on the 

academic, behavioral, and social emotional outcomes of Alaska Native students by 

external evaluation (AIR, 2011). Most recently in Promise Neighborhoods, AASB saw 

gains working with partners on postsecondary alignment, shifts in educator mindset, and 

impacts on family partnership. AASB has accomplished these outcomes through effective 
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facilitation, training, and planning with educators and community partners. 

(2) Quality of the Project Design (up to 25 points) 

The proposed project reflects relevant and evidence-based findings from the literature 

The Southeast Alaska Full Service Community Schools takes a multi-tiered systems of support 

approach to each of the full-service community school pillars. The multi-tiered systems of 

support is a research-based and proven approach to embed evidence-based programs or 

strategies for academic, behavioral or social emotional skills, that provides targeted supports to 

meet the specific needs of all students. Nationally, there has been significant research on how 

an MTSS model can support schools providing universal and tailored approaches for students 

who have experienced trauma (Hoover, 2019). There are examples nationally of how to apply 

the MTSS model to establish, maintain, and support family partnerships (Weingarten, 2020). 

The following section provides: the rationale for SAFSC's approaches, the current status of 

services and programs, and directly links our approaches to the evidence-base. SAFSC does 

uses three strategies that meet What Works Clearinghouse standards of moderate to promising 

evidence and SAFSC also uses promising approaches that meet the unique needs of 

underserved students and families in Alaska. 

Pillar 1: Integrated Supports    

Currently, schools have an ad-hoc approach to responding to the needs of students and families 

outside of academic or behavioral needs. However, over the past five years, school districts 
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have carried out a lot of training on adverse childhood experiences and understanding the 

impact of trauma on the brain and learning. Schools have begun implementing universal 

strategies for SEL instruction and restorative practices, but they have not developed school-

wide strategies and established confidence with implementing practices. In addition, tier 2 and 

3 interventions are not widely available, but there has been some groundwork to address the 

workforce gaps, service options, funding mechanisms, ease of access and cultural 

responsiveness of services. There is readiness and services can be improved through FSCS.  

Solution 1: Trauma-Engaged Schools - Trauma engaged schools take a coordinated and 

concerted effort. Transforming Schools: A Framework for Trauma-Engaged Schools in Alaska 

was developed with input from more than 200 school staff members, tribal members, and 

families. It incorporates evidence-based strategies for creating a trauma-engaged school with a 

flexible MTSS framework. The framework and accompanying resources and training are 

designed to build 11 components of a trauma-engaged school model, and use a place-based and 

culturally specific perspective to respond to the strengths and needs of underserved 

communities in Alaska. In addition, the Strong Start, and Bridging Framework, offer concreate 

roles for families to learn about their child's brain, trauma, social emotional learning, goal 

setting, and to get experience with family enrichment opportunities. The trauma-engaged 

training offers a tailored approach to supporting students and families and provides avenues for 

school staff to make the most of the FSCS Coordinators to serve as a liaison to case 

management, school-community teams, and gain insight into the needs of families within a 

trauma engaged framework. The Transforming Schools approach helps educators to move from 

understanding trauma to really building confidence in their trauma engaged practices. 
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Key Components Include: 

● Professional learning for staff: deconstructing trauma, relationship building, cultural 

integration and community co-creation, family partnership, self-care, and linking to 

support services. 

● Coaching and reflection to build confidence and reach the highest standard of trauma 

engaged implementation. 

● Schoolwide practices and climate building- using data and strategies. 

● Evidence-based social and emotional skill instruction and restorative practices. 

● On-site support services for students and families.  

● Screening and referrals for complex services via partnerships with tribal health or 

community partners. 

● Policy to support a trauma-engaged school environment. 

● Boarding school truth and reconciliation. 

Evidence/ Rationale: Social and emotional learning (SEL), schoolwide trauma-informed 

approaches, and positive school climate are all linked to improved academic achievement 

(Durlak et al., 2011; Roseby & Gascoigne, 2021; Thapa et al., 2013). More specifically, two 

recent systematic reviews of evaluated schoolwide trauma-informed approaches indicate that a 

multi-tiered system of support (MTSS) model is an effective intervention for academic, social 

and emotional, and other outcomes (Avery et al., 2020; Berger, 2019). 

Solution 2: Strong Start - The Strong Start approach ensures that every student entering school 

(kindergarten and new students) has an inventory that assesses academic, health, emotional, 

cultural, and social needs. The Strong Start team includes school staff, school-based FSCS 
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Coordinator and tribal FSCS Coordinator, and students' families. The team meeting frequency 

and support will depend on Strong Start family goals and needs. 

Key Components Include: 

● Seasonal transitions in spring from Head Start and preschools 

● Asset and opportunity inventory 

● Support team meetings (school/community) 

● Family school teams (universal 2 x a year) 

● Family group fun and learning enrichment which offers additional informal check-ins.  

● Family school teams (tier 3) monthly 

● Referral and assisted services 

● Case management and check-ins (FSCS and CCTHITA Coordinators) 

● Academic support strategies (enrichment, group and personalized) 

● Establish cultural, social emotional, enrichment, and family, goals and opportunities 

● In-service- School ready with families and partners 

● Elder coffee time - parent circle for informal check-ins and help seeking; staff and Elder 

circle to build traditional knowledge around social and emotional support 

Evidence/ Rationale: The Conjoint Team Approach (evidence-based) and Student Support 

Teams have been found to be effective approaches to supporting students (Sheridan et al., 

2012; Sheridan et al., 2017). Establishing social and emotional skills early establishes 

relationship building, decisional, and behavioral management skills that help students to 

succeed in elementary school (Burchinal, 2022). Case management and community schools do 

have an impact on elementary school attendance and on-time graduation improved (Sommers, 

2017; Parise, 2017). 
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As a part of a multi-tiered system of support, student support teams are an evidence-based 

approach to bringing school and family together to support academic outcomes for students. 

The Building Assets and Reducing Risk (WWC, AIR, 2019) model uses an individualized 

approach and inventory to meet the needs of students. BARR meets What Works 

Clearinghouse Standards without reservations. The findings show that students of color failed 

fewer classes and had higher grade point averages. BARR students reported stronger 

relationships at school and higher expectations compared to the control group. Teachers also 

reported more positive views of teacher collaboration and data use than the control group. 

BARR. 

Pillar 2: Expanded and Enriched Learning Time and Opportunities   

All of our schools offer some learning enrichment opportunities, but they are uneven, not 

always aligned with the cultural values of the community, or the opportunities do not build on 

students' interests. In larger communities, the programs may not be accessible to all students 

and families because of transportation, comfort levels, or family support. Many of the future 

planning activities are geared towards students and families that know they will attend four-

year universities. The research shows that postsecondary goals are largely influenced by family 

and community expectations. Currently the schools do little work with both students and 

families to identify and plan for their future goals. This places families with less experience or 

access to postsecondary training at a disadvantage when helping their children prepare (Hill & 

Tyson, 2009). The research indicates many of these views are solidified prior to middle school  
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Solution 3: Bridging Framework - The Bridging Framework creates developmentally 

appropriate structures for families, community mentors, and LEAs to work together to 

strengthen students’ cultural identity, navigation skills, and academic preparedness. Activity 

discussions with families, respected community members, and students create spaces for 

postsecondary socialization and values mapping, linking families to learning, linking learning 

to community needs and ways to have meaningful roles within the community, and creating 

clear actionable steps for future planning. 

Key Components Include: 

● Establish a school-level approach to bridging learning using the Bridging Framework 

● Universally use the 5th Grade inventory, including community activities, goal setting 

and future planning. This provides another access point to check in with families and 

address needs or barriers that impact student outcomes. 

● Develop a personal learning and career plan and portfolio for each 5th grade student 

which can be updated annually. 

● Social and emotional skill instruction 

● Community and family learning and future planning models including postsecondary, 

community, and career mentors 

● Tailored follow up support to advance learning opportunities, experiences, and personal 

learning plans 

● Link back to integrated supports needed for students and their families. 

Evidence/ Rationale: Academic socialization (within schools and their community) impacts 

students’ postsecondary outcomes; this includes families discussing learning strategies, 

planning, communicating the value of education, and linking to current events and the students’ 
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futures (Hill, 2009; Savitz-Romer, 2019; Savitz-Romer, 2012). Cultural identity, academic 

preparedness, and navigation skills are domains to foster in order to increase the number of 

Alaska Native students who enroll and persist in postsecondary (Vanesse, 2022). 

Programs such as Achievement for Latinos through Academic Success uses counselors and 

mentors to monitor attendance, behavior, and academic achievement; and coordinates 

opportunities for student success (WWC, 2006). The FLIGHT intervention demonstrates that 

postsecondary workshops involving families and students as well as case managers who can 

provide additional guidance and recommendations for enrichments and other interventions can 

increase rates of postsecondary enrollment (WWC, 2019). 

Solution 4: Culturally Responsive and Place-Based STEAM-Each school has some cultural 

activities and content. Many schools are starting to do a deeper dive into culturally responsive 

practices and a few teachers are integrating STEM/STEAM into their classrooms. This work 

continues to be uneven, in some schools the time and resources and professional learning has 

been limited. Each of the participating schools has committed to working to integrate culturally 

responsive, and when appropriate, STEM activities into the school day and in out of school 

time activities. The school climate and connectedness survey indicates that most students still 

are not seeing their own cultures represented in the classroom and within their lessons. Students 

are receiving more STEM/STEAM opportunities and engaging learning opportunities after 

school but not all students have access. 

Key Components Include: 

● STEAM/ STEM professional learning including: culturally relevant artifacts, 

storytelling, lesson planning for place-based seasonal learning, collective experiential 
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learning (and resulting changes to instructional practices, impacting all students) 

● Out of school time STEAM and culture programs (after-school, summer) 

Evidence/ Rationale: While culturally responsive and place-based indigenous practices are 

under-researched in randomized control trials, research bears out that the academic 

achievement of diverse students improves when they are taught through their own cultural and 

experiential filters (Au & Kawakami, 1994; Foster, 1995; Gay, 2000, 2002; Hollins, 1996; 

Kleinfeld, 1975; Ladson-Billings, 1994, 1995). Culturally responsive teaching deals as much 

with using multicultural instructional strategies as with adding multicultural content to the 

curriculum (Hollins, King, & Hayman, 1994; King, Hollins, & Hayman, 1997; Pai, 1990; 

Smith-Maddox, 1998).  

Gay’s experience shows that when academic knowledge and skills are taught within the lived 

experiences and frames of reference of students, they are more personally meaningful, have 

higher interest appeal, and are learned more easily and thoroughly (Gay, 2010) 

Solution 5: Indigenous Language and Culture Programs-Tlingit and Haida languages taught 

by advanced speakers with Elder support, family enrichment language programs, restoration 

and use of Tlingit and Haida language. Language instruction uses experiential language 

learning, weaving indigenous teaching strategies and language fluency best-practices. 

Key Components Include: 

● Tlingit and Haida language, art, and culture instruction 

● Family culture and language experiences 

● Culture, language, family camps 
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● Systemic changes to address the value and support of language in the school day. This 

includes language policies, ensuring that indigenous languages help students meet the 

language requirements for graduation, compensation and support for Tlingit and Haida 

language instructors, scaffolded learning supports, and coordinated language support 

from Alaska Native nonprofits and tribal entities. 

Evidence/ Rationale: Language maintenance and revitalization efforts result in health-related 

benefits for Native Americans and other indigenous populations. There are indications that 

language maintenance and revitalization efforts have positive effects on physical and 

communal health among indigenous populations. This has been found in relation to smoking 

(Nez, 2005), good wellness indicators (Hodge, 2011), healthy indigenous practices (Coe, 2004), 

reduced alcohol consumption (AIATSIS, 2005), and graduation rates (Wilson, 2012). Language 

and cultural safety are methods of healing from harms delivered within the education system. 

Solution 6: Baby Raven Reads - Baby Raven Reads promotes early literacy, language 

development and school readiness for Alaska Native families with children up to age 5. Baby 

Raven Reads improves early literacy skills by translating cultural strengths into home literacy 

practices. Baby Raven Reads provides family literacy events, training for care providers, and 

professional development for early childhood educators. These are fun and engaging family 

learning opportunities that build confidence of caregivers. 

Key Components Include: 

● Use at home literacy practices for families. 

● Family literacy events. 

● Training for early childhood workforce. 
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● Relationship brokering between families and schools. 

● Initiates Strong Start readiness activities for students not enrolled in Head Start or 

preschool that will be entering participating schools. 

Evidence/ Rationale: Mckinley Researchers have conducted program level evaluation on the 

culturally grounded Baby Raven Reads Program and have seen positive results. A recent study 

by McKinley Research Group (2021) reveals that Native children who participated in the BRR 

program made 20-39 percent gains in phonetic knowledge, awareness of print concepts, and 

knowledge of letters and symbols, while scores for all other students have remained relatively 

static. The program is known to increase parental and family engagement in student learning. 

Pillar 3: Active Family and Community Engagement    

Most schools would report that they have family involvement and that they work to engage 

families and the communities. However, until recently, few educators had training on the 

foundations for school and family partnership and many of the activities are inconsistent 

activities that are not designed for deep relationships or linking families to their child's goals or 

learning. There has been an initial shift in the mindset of educators who are interested in 

learning more about strategies they can use to expand their approaches for family partnership.  

This is both a result of the need for schools and families to partner during Covid-19, a deeper 

understanding of trauma engaged schools and the roles of families in learning, and some 

formative training that has been provided in each of the participating districts through Stronger 

Together. School staff are often overwhelmed with the competing demands placed upon them, 

but many also state that they must improve partnership strategies to improve outcomes for their 

students. However, schools are still a long way from standardizing school-wide or classroom 
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practices to authentically partner with families. Some of the schools have hosted family 

dialogues and have input from families on how the school could feel more welcoming, the 

resources families are looking for, and there are survey responses from the School Climate and 

Connectedness survey that indicate alternate approaches to communication, engagement, and 

relationship building that is now available to school staff. 

Recently, in the participating village schools, there is an understanding that school is the center 

of the community. This often means it is the only building large enough to accommodate 

community meetings or services offered en masse. However, schools both understand that 

community partners are essential for their success and see community partnership as a 

distraction for the real responsibilities they face in their classroom. This role is often delegated 

to one staff member reducing the likelihood that community members can build an on-going 

relationship and mentor students in their academic, social, and cultural pathway. 

Solution 7: Stronger Together School-wide Approach to Family Partnership- Alaska’s 

Stronger Together: The Power of School and Family Partnerships provides tools and resources 

for educators in creating strong family partnerships. 

Key Components Include: 

● Incentivized professional learning 

● Coaching using concrete classroom strategies and school-wide practices 

○ Relationship building and two-directional communication 

○ Linking families to learning through lesson planning, extension activities, social 

emotional learning, and enrichment. 

○ Deep listening and culturally responsive supports 

● Policy to support effective school-family partnership 
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● Decision-making structures (see “Collaborative Leadership”) 

Evidence/ Rationale: The Dual Capacity Framework (Mapp and Bergman, 2019) is the basis 

for Stronger Together: The Power of School and Family Partnerships. This serves as a 

compass or roadmap to offer two directional partnerships approaches. In 2022, AASB worked 

with SAFSCS and other partners to host conversations that helped to design more specific tools 

for families. Families requested resources they can use to support their child's social and 

emotional learning, or help their child to deal with depression and anxiety. Families also 

outlined how schools can create more welcoming environments and establish stronger authentic 

relationships. Stronger Together training and technical assistance are guided by effective and 

scaffolded professional learning structures, including interactive and engaging sessions, 

reflection (Slade, 2019), and peer observation protocols (Gottesman, 2011). 

Solution 8: Family Enrichment and/or Support Programs - Programs that engage families 

and allow them to learn alongside their child. Topics include culture, parenting, and place-

based learning. Enrichment programs also provide an access point to build relationships and 

support one on one check-ins. Many of the family enrichment programs will vary based on 

local context and what is already available and valued in the community. During the planning 

phase, SAFSCS schools and partners will create a map of family opportunities and who is 

participating and how to improve these opportunities. For example, some enrichment 

opportunities might be offered in a lower income neighborhood to make it easier to access or 

CCTHITA might provide transportation for families. 

Key Components Include: 

● Alaska STRONG (evidence-based adaptation of Family Formations) 
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● Circle of Security 

● Family Tlingit and Haida language instruction and camps 

● Baby Raven Reads 

● Family and Elder coffee and connection time 

● Neighborhood learning programs. 

● Food harvesting and STEM programs 

● Integrated supports and services for families (one on one through case management) 

● Family kinder, 5th grade, and middle-school teams (on-going support) 

● Family and student learning plans 

Evidence/ Rationale: While family enrichment opportunities may vary based on community 

needs and opportunities, each of the programs will be asked to ensure there are the core 

components found in the Strengthening Families, SAMHSA model program. Families will have 

an opportunity to have positive experiences, practice parenting, set boundaries, and learn and 

observe about their child’s social and emotional well-being. Working with the Alaska 

Afterschool Network, school staff, and CCTHITA, FSCS family enrichment activities will 

embed opportunities that build family cohesion and relationships, break down isolation, build 

relationships across families, and reconnect families to cultural resources. Consistent family 

enrichment programs and family support opportunities offer authentic, and consistent 

opportunities to create routines and reduce stressors that can lead to personal and family crises, 

child maltreatment, and other crises (McPherson, 2009). Alaska STRONG will be one option 

that schools can adopt. It is an Alaska adaptation of the evidence-based Family Formations 

program (Avellar, 2018). Family Formations is shown to specifically increase the engagement 

of fathers and parenting teams in child development and social-emotional outcomes. It reduces 
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barriers to engagement and builds parenting techniques (Desimone, 2017) and peer 

communities (Sommer, 2016). 

Circles of Security supports families to understand attachment relationship. It is also a 

strengths-based intervention approach that provides guidelines and relationship-focused 

prevention for families with young children as an early intervention or risk reduction program 

to help navigate caregiver-child attachment. The intervention has been evaluated in peer-

reviewed journals and it has been shown to build stronger relationships between students and 

their families. These same skills can also improve relationships between students and their 

teachers and create a consistent and clinician- recommended approach to building relationships 

(Planta, 2006; Hamre, 2005; Cozalino, 2014). 

Pillar 4: Collaborative Leadership and Practices     

Each of the schools and community partners are committed to a practice of learning and 

reflecting to build capacity to improve school and community practices. Learning structures, 

practices, and decision-making structures vary within each school. By offering reflective 

practice and learning with school administrators, we can support some more uniform 

approaches to collaborative leadership. SAFSCS partners will offer tools, reflection time, and 

specific opportunities to expand the collaborative leadership model within the school and 

SAFSCS is committed to establishing collaborative leadership approaches across the SAFSCS 

model. Several collaborative leadership structures are included in SAFSCS. 

9. Collaborative Leadership and Practices: Southeast Alaska Full-Service Community Schools 

partners are deeply committed to engaging stakeholders at all levels in the planning, 

coordination, and provision of services. 
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Key Components Include: 

● Schools: 

○ Principal/ Admin reflective practice 

○ School Counselor and FSCS Coordinator reflective practice 

○ Participation in School Climate and Connectedness Survey workshops (review 

student, family, and peer data for school improvement) 

○ Family-School Transition Advisory Team 

○ Site based equity councils (activity structure and milestones provided) 

○ Comprehensive professional development in each major area included in the 

FSCS plan (structured with incentives and practice). 

○ Opt-in coaching opportunities to support changing practices 

○ Reflective practice groups for staff to engage in collaborative learning 

○ School Climate and Connectedness workshops to utilize stakeholder data for 

goal setting and improvement 

○ Strong Start Teams 

○ Bridging and Learning Teams 

○ Student leadership and advisory groups 

● Families and Community: 

○ Annual/ Bi-annual Family Dialogue- Appreciative Inquiry 

○ Smaller family action teams to carry out family dialogue 

○ Cultural, academic, and social/emotional skill building workshops with schools 

and families. 

● SAFSCS Coordination and Collaborative Leadership 
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○ Engage community partners in professional development opportunities 

○ Elder coffee time- educators learning from Elders 

○ Shared leadership in coalition meetings and peer learning 

○ Co-led alignment and workgroups 

○ MOUs to link/ coordinate services 

Evidence/ Rationale: Collaborative leadership has direct impacts on academic outcomes 

(Hallinger, 2010), however there are a variety of strategies that can help coordinate efforts and 

ensure that school teams and community partners are working together. 

The five essential components include leadership, parent-community ties, professional 

capacity, student-centered learning climate, and ambitious instruction. 

Each school, district, and partner within SAFSCS will be engaged in learning communities and 

reflective practice. Each school will have teams that work together on quality improvements 

(Hargreaves, 2002; Harris 2006). 

Professional learning communities lead to strong and measurable improvements in students’ 

learning. Instead of bringing about ‘quick fixes’ or superficial change, they create and support 

sustainable improvements that last over time because they build professional skill and the 

capacity to keep the school progressing. Teacher leadership has been shown to be centrally 

important in achieving both school and classroom improvement. 

Schools that were strong in five essential supports (including leadership, parent-community 

ties, professional capacity, student-centered learning climate, and ambitious instruction) were at 

least ten times more likely than schools weak in most of the supports to show substantial gains 

in both reading and mathematics. 
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Promising case studies also suggest that collaborative relationships in community schools 

benefit students, families, and communities (Sanders, 2015). 

A high-quality plan for project implementation integrating the four pillars of full-service 

community schools 

SAFSCS has developed a plan linking the project’s inputs, goals, strategies, and short-, mid-, 

and long- term outcomes (see Figure 2: Logic Model, page 12). 

This project will leverage new and existing resources to effectively achieve its goals. The 

statewide SAFSCS Coalition, which includes 4 school districts (LEAs), and 40 community 

partners, in partnership with Southeast Alaska families, will serve 1,100 students at 6 schools 

over the 5-year project. The Central Council Tlingit and Haida Indian Tribes of Alaska 

(CCTHITA) will provide case-management coordination to support linking students and 

families with resources and services. Established, evidence-based or evidence-informed 

programs and resources, such as the Transforming Schools Framework for trauma-engaged 

schools, the Stronger Together Framework for family-school partnership, the Bridging 

Framework for linking learning, and the Baby Raven Reads books and materials, will ground 

activities in the research and in an Alaskan context. Lastly, this project holds up the knowledge, 

expertise, and skills of Alaskan artists, indigenous language teachers, Native educators, and 

local culture bearers who will provide training and support to schools and community partners 

to ensure cultural relevance and strengths-based approaches. 

As described in section (1), the project aims to accomplish 4 goals, which align with the 4 

pillars of full-service community schools. 
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GOAL 1: (Pillar 4): Collaborative Leadership - Southeast Alaska Full-Service Community 

Schools will engage school staff, families, students, and the community as collaborative leaders 

in the planning, implementation, and evaluation of community schools initiatives. The SAFSCS 

Coalition group of more than 40 partners will lead the project and serve as a resource to the 

participating SAFSCS schools. The group comes together to make decisions together. Much of 

the data and information and system approaches identified in our needs assessment was born 

out of this collaborative work. Family stakeholders, tribal entities, nonprofits, and educational 

agencies that have served the region are best positioned to have a positive impact and will have 

an essential role in directing the SAFSCS work. Access to quality services and programs will 

need to be addressed at a systems level for long-term sustainability. Each of the school 

administrators participating will also participate in a reflective practice group with other school 

administrators. This will help to ensure that we can build a mindset that establishes the 

importance of collaborative leadership within each building. 

AASB, as the backbone organization, has supported a collective impact project focused on 

cradle-to-career solutions within the region through the Promise Neighborhoods “STEPS AK” 

initiative. As a part of this collective, partners created workgroups and learning communities 

that worked at a district and regional level. These groups focused on understanding school 

climate and trauma, family partnership, cultural integration, and data and shared measurement. 

These regional conversations and district-level discussions have created readiness for these 

structures and learning communities to be embedded at a school level. SAFSCS partners will 

extend use of these models within their schools and across the six schools participating. 

In addition, SAFSCS partners have established several site-level leadership structures that 

support collaborative and coordinated implementation. This includes the Strong Start and 
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Bridging teams; site-based equity teams; family dialogues; language revitalization cross-agency 

workgroups; reflective practice structures; and cross-agency service alignment and wrap-

around workgroups. These site-level structures will engage families, school staff, and 

community partners to create wrap-around supports, systemic solutions, and individualized 

plans for addressing needs. 

GOAL 2: (Pillar 1): Integrated supports (IS) - SAFSCS will build trauma-engaged school 

environments that provide integrated school-community supports for students and families and 

improve social emotional outcomes for students. Sites will offer universal and targeted 

approaches to understand and address assets and opportunities for students and families. This 

will include responding to the impacts of adverse childhood and community experiences. In the 

year prior to kindergarten, several activities including Baby Raven Reads, Head Start transition, 

and other opportunities will have informal opportunities to connect with the CCTHITA 

Coordinator, FSCS Coordinator and designated staff to get familiar with the school and make 

sure that there is early enrollment of incoming kindergarten. All incoming kindergarten 

students at FSCS sites will have "check ins" and goal setting prior to or at the beginning of the 

year using the Strong Start Inventory (Universal). The inventory brings key teams together to 

identify the specific assets and goals of students and their families with an emphasis on kinder 

ready social emotional and learning competencies. This can include family members, 

enrichment opportunities, existing skills, and goals. Families, CCTHITA Coordinator, FSCS 

Coordinator and participating school staff, will set up clear ways that the teams can get 

connected and stay connected. During some conversations with families and children it may be 

clear that families are interested or could benefit from some extra services or supports. The 
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FSCS Coordinator and a CCTHITA Coordinator will determine the best settings to engage 

families. This could be in a family-time, structured parent time, or individual services. This is 

more than an individualized plan for the student but it is also an opportunity for whole family 

support. A particular focus will be placed on mental health and wellness needs, but the FSCS 

and CCTHITA Coordinators will also link to other healthy living, health services, 

transportation, housing, and legal support. The highest-need families will continue to meet with 

the support team monthly, while tier 2 supports will occur regularly but less frequently. At the 

core, this is establishing a relationship-centered and family-driven approach to ensuring 

incoming kindergarteners and families have what they need. 

Simultaneously, each school is working to develop a school-wide approach to understanding, 

assessing, and responding to trauma. Universal training and supports offer 1) school-wide 

social and emotional learning instruction; 2) mutually reinforcing activities with family 

partnership, enriched learning, and collaborative leadership activities; 3) identifying needs for 

and providing tiered support services that respond to students’ needs using a “Whole-Child” 

approach; 4) policy, school climate, and systems-level approaches that respond to historical 

trauma and the unique cultural context of rural Alaskan communities; 5) and a deep 

understanding to the support services that families and students can access. 

At a regional level, AASB, the Southeast Alaska Regional Health Consortium, Alaska Mental 

Health Trust Authority, CCTHITA, Bartlett Regional Hospital, Sealaska Corporation, and other 

partners will work to establish better service coordination, access, quality, and long-term 

structures for sustaining services. 
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GOAL 3: (Pillar 2): Learning Enrichment (LE) - SAFSCS will improve academic 

achievement, especially for traditionally underserved students (low income, AK Native, 

Students of Color) through enriched and expanded learning opportunities that bridge learning 

from kindergarten to postsecondary. Sites will embed identity, culture, language, and place into 

learning. This will include universal and targeted activities, including: language revitalization 

and learning, school-based culturally responsive and place-based STEAM programming, 

family cultural learning enrichment activities, and infusing identity development into 

postsecondary mentoring activities. 

Baby Raven Reads, a program developed and implemented by Sealaska Heritage Institute, will 

link pre-K families with kindergarten sites, provide kindergarten readiness activities, and 

engage families as partners in learning from the start. BRR events will also provide 

opportunities for the Strong Start assessment process to be implemented prior to kindergarten 

entry. 

All 5th grade students at participating sites will be assessed using the Bridging Framework 

Inventory (universal). Inventories will be used to set personalized learning goals and plans for 

bridging learning and connecting to strengths, identity, and needs. Mentoring to support 

achievement of these goals will begin in fifth grade and be supported through high school. 

Families will be engaged as partners in planning and carrying out activities. 

School staff will receive ongoing training and professional development and be linked to 

community resources to support high quality instructional practices in culturally responsive and 

place-based STEAM. The impacts of these activities will reach all students at participating 

schools (universal). 
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High quality and mutually reinforcing after-school and summer enrichment programs will be 

offered to link academic skills, cultural strengths, and future planning. These programs will be 

offered in partnership with community partners and leverage local knowledge and school staff. 

Higher-needs students will be intentionally linked to these programs to support academic and 

social and emotional progress. Highest-need students will be linked to these and even higher-

intensity services including one-on-one tutoring, Family Support Teams, and case management. 

Each participating site already provides after-school and summer academic and cultural 

enrichment programs, but the extent of programs offered and participation in programs differs 

by site. Some of the most successful programs in southeast are opportunities for students and 

their extended families to learn together. For smaller community schools (Yakutat, Hydaburg, 

Angoon, Klukwan), a focus in year 1 will be developing a comprehensive set of out-of-school 

programming that aligns with community needs, strengths, and quality enrichment program 

standards. Larger schools may need to better understand where and how students are accessing 

enrichment programs or how to make programs more interesting to students and their families. 

The CCTHITA Coordinator will be an added resource in determining which programs are 

perceived as important and enriching programs by family members. 

The FSCS LEAs will use the first six months of planning to establish the structures, 

partnerships, and staffing to expand offerings or to adapt the offerings to the needs of students 

and their families. For some schools this will take some review of which students are accessing 

each specific program or improving the best-practices and cultural elements that are woven into 

the programs. The small school size of most of the SAFSCS schools, creates an opportunity for 

schools to offer highly-specific programs. Enrichment activities will be supported to 

incorporate best practices with coaching offered by the FSCS Coordinators, the and the 
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Afterschool Network. In some communities where there are already locally-designed 

enrichment programs, the school may look into how to expand or institutionalize successful 

programs. For example, Angoon has offered a Healthy Foods/Healthy Living Camp, a 2-week 

summer program which engaged students and their families in hands-on nutrition education and 

healthy living best practices and incorporated the harvesting, preparing and cooking of 

nutritious meals under the direction of an experienced culinary instructor from the community. 

The curriculum embedded STEAM skills, and included Indigenous plant and seafood 

preparation and welcomed extended families to participate. The foods were prepared in the 

healthiest ways. The camp helps families understand the plants that grow on the land in their 

own communities and uses Indigenous plants such as fireweed, Labrador tea, clover and alder, 

salmonberry and blueberry. Families learned about hydroponic gardening and preserving foods. 

For the larger school-wide Title I schools in Juneau, students face other barriers including 

transportation, family schedules, and a lack of comfort to participate in a program. Students 

may need more of a warm hand off or cohort approach to enrolment to make the most of 

programs that offer fun learning experiences. For example, at Kax̱ digooū Héen Elementary 

School, the Learning Enrichment Afterschool Program (LEAP) provides free academic and 

enrichment opportunities afterschool. On a typical afternoon, participating students first receive 

a snack and an opportunity for recreation. Then they are split into groups in which they receive 

instruction as well as enrichment activities (literacy, math, science, writing, drama, art, and 

more). LEAP also provides homework help and tutoring. LEAP has started to bring in cultural 

and arts educators to create relevant learning opportunities. Another afterschool program, 

JAMM, is an intensive music and enrichment program. This program will begin integrating 

Tlingit language instruction into the music enrichment program. The JAMM program, along 
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with teaching music, is shown to have social emotional and academic impacts. By integrating 

Tlingit language and inviting Elders, JAMM offers content and learning that is important to 

Alaska Native families. 

In year one, out of school providers and school staff will think about recruitment, enrolment, 

and how to better engage students and families in their out-of-school offerings, including 

working with community partners to embed culture and place-based learning. Year 1 will 

include identifying the major barriers to access for underserved students, as well as planning 

for sustainability, culture, linking higher-needs students to programs, and structures to connect 

out-of-school time with in-school learning. Years 2-5 will focus on removing barriers to access, 

incorporating opportunities for families to be engaged alongside students, and ensuring that 

personalized learning plans from the Strong Start and Bridging inventories link students to the 

expanded and enriched offerings. 

GOAL 4 (Pillar 3): Family and Community Engagement (FCE) - Our school staff are often 

not from the communities in which they serve. They can feel isolated and have limited access 

to professional and peer support. School partners will get significant professional learning and 

coaching support to embed research-based family partnership practices. SAFSCS professional 

development and coaching supports will be grounded in the Alaskan adaptation of the research-

based Dual Capacity Framework, Stronger Together. Family and community members will 

have a role in setting goals, making decisions, and supporting learning. Families will be on the 

Strong Start and Bridging Teams using conjoint decision-making structures (Mapp and 

Bergman). Families will receive extra supports as they are needed and they are interested. This 

includes additional resources for learning, basic needs, mental health services, advocacy, or 
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cultural resources. Many of our schools will have Elders and culture –bearers as a resource to 

family and community members to help link families to resources and opportunities in a less 

formal setting. 

The use of appropriate evaluation methods to ensure successful achievement of project 

objectives 

Each participating school site and funded community partner will work with AASB and AIR to 

regularly report progress on key performance indicators, which measure successful 

implementation of core project components (objectives) and short- and mid- term outcomes. 

See Table 3 below and Figure 2: Project Logic Model (pg 12). 

The Implementation Evaluation, described in Section (6): Quality of the Program Evaluation, 

will collect additional qualitative information that will help inform program progress and 

necessary improvements. 
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Table 3: SAFSCS Performance Indicators: 

Goal 1: Engage school staff, families, students, and the community as collaborative leaders in the planning, implementation, and evaluation of 
community schools initiatives. 

Objective A: Implement site-level systems and Staff, families, and community partners are engaged in district and school decision making. 
structures that meaningfully engage all Number and type of participants in leadership structures (Equity teams, site councils, etc.). 
stakeholders in school planning, coordination, 
implementation, and continuous improvement. 

Positive staff, student, and family perceptions of engagement in school planning and related 
programming. Starting at the end of Year 2 of the project, each school will demonstrate a positive 
annual increase of 5% in engagement scores reported by staff, students, and families on the SCCS. 

Objective B: Provide support to administrators 
in taking a whole-community approach to their 
school. 

School administrators receive professional learning on the whole-community approach. By the 
end of Year 1, administrators at 50% of schools will have completed professional learning on the 
FSCS approach. By the end of Year 2, administrators at 100% of schools will have completed the 
professional learning opportunities. 

Objective C: Ensure that each site employs a 
Community Schools staff position to support the 
implementation and evaluation of the initiatives. 

Each school has the staff position in place and filled by the end of Year 1. 

Objective D: Provide comprehensive training Participation in professional learning and training opportunities. By the end of Year 2, 50% of 
and opportunities for shared learning, reflection, school staff will have attended one professional learning opportunity annually and the percentage of 
and ongoing development for school staff. participation will increase per year, reaching 80% by Year 5. 

Increase in staff skills and support to effectively implement FSCS practices and programs. 
Starting in Year 2, each school will demonstrate a positive annual increase of 5% in relevant staff 
competency scores on the SCCS. 
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Objective E: Create opportunities for reflection, Increase in number of events for reflection, feedback, and shared learning over time. Starting in 
feedback, and shared learning (within the school, Year 2 of the project, each school will have provided at least two opportunities in the school and at 
across participating schools, with least one opportunity with school-community teams. 
school/community teams, and with SAFSCS Satisfaction with the reflection/feedback/shared learning events. Average satisfaction scores 
partners). reported by school staff and families on collaboration and alignment activities. 

Goal  2:  Build  trauma -engaged  school  environments  that  provide integrated  school -community  supports  for students  and  families  and  improve 
social  emotional  outcomes for  students.  

Objective A: Create effective professional Provision of professional learning on trauma-engaged practices. By the end of Year 2, 50% of 
learning structures for trauma-engaged school school staff at each school will have completed professional learning on trauma-engaged practices. 
practices, using the Transforming Schools By the end of Year 3, 75% of school staff at each school will have completed the professional 
framework. learning. 

Improved confidence in trauma-engaged practices reported by staff. Starting at the end of Year 1 
of the grant, there will be 5% increase annually in the average TES scores reported by school staff on 
the SCCS. 

Positive student perceptions of school climate. Starting at the end of Year 2 of the grant, annual 
increase of at least 5% in students' perception of school climate as reported relevant items on the 
SCCS student survey. 

Objective B: Implement universal (school-wide) Provision of SEL programming. By the end of Year 2, all schools will implement universal SEL 
evidence-based SEL programs. programs for students. 

Objective C: Develop and strengthen Increase in number of students and families that receive on-site services and supports. Starting 
partnerships with community organizations to in Year 2, the number of students and families that receive on-site services and supports will increase 
provide on-site services and supports that address each year, reaching 50% by Year 5. 
the needs of students and families. 

Objective D: Strengthen supports and readiness Positive family perceptions of kindergarten readiness and transition programs. Starting at the 
for incoming kindergarten students. end of Year 2 of the grant, 50% of families of kindergarten students in the participating schools will 

report feeling more supported by schools on the supplemental family questions of the SCCS. 

Objective E: Provide additional health, mental Increase in number of students and families that receive tailored health/mental health and 
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Goal 3: Improve academic achievement, especially for traditionally underserved students (low income, Alaska Native, students of color) through 
enriched and expanded learning opportunities that bridge learning from kindergarten to post secondary. 

health, or tailored support services, as other support services. The number of students reached will increase by 5% per year. 
appropriate, to students and families who need Improved school-level structures and systems to identify and address needs. Staff perceptions of 
additional support to address individual needs. school support reported on the SCCS staff survey will increase per year from Year 2 to Year 4. 

Objective A: Implement a MTSS model at each Schools implement MTSS models. Starting at the end of Year 1 of the grant, each school has a 
school, linking students and families to system in place that identifies needs and links to student and families to relevant services 
appropriate programs and supports as needed to (qualitative). 
respond to individual needs. 

Objective B: Establish the bridging framework Increase in number of students who have been assessed using the Bridging Inventory based on 
as a 5th grade and middle school resource to service delivery record. 
establish a sequential, culturally responsive, and Increase in Post-Secondary Education goals. Increase in % of students who agree or strongly agree 
student-centered approach to post-secondary that they “very much want to get more education after high school” on the SCCS survey. Increase in 
preparation % of families who agree or strongly agree that they “see their child pursuing more education after 

high school” on the SCCS survey. 

Increase in supports for middle and high school students. There will be an annual increase in the 
percentage of Grade 6-12 students who report being aware of and/or having used the post-secondary 
preparation resources on the supplemental questions of the SCCS student survey from Year 2 to Year 
4. 

Objective C: Provide culturally responsive Increase access to culturally responsive STEAM and place-based learning opportunities. 
STEAM and place-based learning opportunities Starting at the end of Year 2, annual increase in the number of all students and student subgroups 
for students in-school, after-school, and in the including Alaska Native students and students of color, that participate in the STEAM and place-
summer. based learning opportunities. 

Satisfaction with out-of-school time offerings. Starting at the end of Year 2 of the grant, 50% of 
families of students participating in the STEAM and place-based learning opportunities will report 
satisfaction with their children's experience in afterschool and summer programs. 

Positive student and family perceptions of cultural responsiveness of in-school offerings. 
Starting at the end of Year 2 of the grant, annual 5% increase on cultural connectedness scales on the 
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student and family SCCS. 

Objective D: Offer Tlingit and Haida language 
instruction and use more indigenous language, 
arts, and culture throughout the school. 

Provision of Tlingit and Haida language or other indigenous language, arts, and culture in 
school. By end of Year 4, four out of six schools will have offered indigenous language/arts/culture 
in school. 

Goal 4: Actively engage families and communities in meaningful opportunities to partner for student and school success. 

Objective A: Provide professional learning and 
coaching on the Stronger Together framework 
for family/school partnership (incentivized) 

Increase in the percent of school staff that attends professional learning and coaching in 
schools. There will be an increase of 10% per year, reaching 50% by Year 4. 

Positive staff perceptions of professional learning and coaching. Starting at the end of Year 2 of 
the grant, 50% of staff receiving the professional learning and coaching will report satisfaction with 
and a perceived usefulness of the learning and coaching, on the supplemental staff questions of the 
SCCS staff survey. 

Objective B: Engage families in site-level 
structures for decision-making. 

Increase in participation of family engagement events. Starting at the end of Year 2, there will be 
a 5% increase in the number of families that participate in site-level leadership structures. 

Objective C: Create culturally responsive, 
trauma-informed, and engaging opportunities for 
families to learn and connect with each other, 
their children, and school staff. 

Increase in participation in family programs and activities. Starting at the end of Year 2, 5% of 
increase per year in the number of families that participate in family programs, such as Alaska 
Strong, Circles of Security, etc. 

Positive family perceptions of engagement on the SCCS family survey. By the end of Year 4 of 
the grant, four out of six schools will demonstrate a positive increase of 5% in family engagement 
scores on the SCCS family survey among all families. 

Objective D: Engage families in dialogues to 
shape school goals, priorities, and continuous 
improvement. 

Increase in the number of families that participate in dialogues. Starting at the end of Year 2 of 
the grant, 5% of increase per year in the number of families that attend dialogues. 

Objective E: Implement a MTSS model of 
increasing intensity of services for families as 
higher needs are identified. 

Increase in the number of families that receive intense services. Starting at the end of Year 2 of 
the grant, 5% of increase per year in the number of families that receive intense services in more and 
more schools. 

Association of Alaska School Boards, CFDA 84.215J 55 
PR/Award # S215J220051 

Page e74 



 

            

 

 

 

 

 

In addition, the SAFSCS project was designed by partners to impact longer- term outcomes. 

These include social and emotional skills, kindergarten readiness, academic proficiency, 

student engagement, post-secondary enrollment, and increased partnership between schools, 

families, and community. These will be measured via the external evaluation project, led by 

American Institutes for Research (AIR), which is also described in detail in Section (6): Quality 

of the Program Evaluation. 

(3) Quality of the Project Services (up to 15 points) 

A diversity of perspectives is brought to bear in the design and operation of the project: 

All partners will work together on the traditional homelands of the Tlingit and Haida peoples. 

Each partner is committed to incorporating Tlingit and Haida values and to wrap around 

underserved students and families to improve integrated support, learning enrichment, family 

partnership, and expanding leadership structures. The partners will work together to align and 

improve health, academic, and cultural supports. Our staff, partners, and leadership structures 

allow SAFSCS partners to bring a range of perspectives to build our kinder transition, learning 

and enrichment approaches, language revitalization, cultural integration, trauma engaged and 

mental health supports, and youth leadership. Most of the solutions take a team approach to 

ensure student, family, community and educator voices are included in the design and 

implementation of this work. This includes staff diversity within the backbone organization, 

beneficiary-led programming, partnerships and collaborative leadership, coordination with 

Alaska Native, community-based, and beneficiary-driven organizations. 
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Staff Diversity within the Backbone Organization: AASB staff have worked closely with 

SAFSCS communities for decades. AASB places a high value on lived experiences and 

experiences within Alaska Native or other underserved communities. Several staff from AASB 

that will directly support this project, including (Family Partnership), 

(Grant Manager), (Policy),  (Community Dialogues and youth 

engagement), and (Community Dialogues and youth), are Alaska Native 

(Tlingít, Haida and Alutiq). (Community Engagement 

Manager), , have extensive experience living and working in rural Alaska. All 

personnel have extensive experience in their specific roles and often across job functions. 

successfully engaged youth through our youth leadership 

and advocacy institutes over the past 7 years, providing a voice for students with their school 

boards, school staff, and community. Several of our staff have experience working in the 

schools as teachers, school counselors, and classified staff. 

Diversity of perspectives are included on the evaluation team: The American Institutes for 

Research (AIR) is a nonpartisan, not-for-profit organization that conducts behavioral and social 

science research and delivers technical assistance to solve some of the most urgent challenges 

in the U.S. and around the world. AIR is one of the world's largest behavioral and social 

science research and evaluation organizations. The intellectual diversity of our employees 

enables us to bring together experts from many fields in the search for innovative answers to 

challenges that span the human life course. The AIR team has extensive experience working 

on evaluations of community schools in diverse school populations, across diverse contexts and 

locations, including Chicago Public Schools and sites across the state of Florida. The evaluation 
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team is led by , who has more than 15 years of experience conducting research on 

child and youth development and evaluating education programs to support student success and 

healthy school environments. an Asian-American woman whose primary research 

interests are in understanding how school and community settings can best promote all 

children’s social and emotional and academic outcomes, particularly for children from 

marginalized communities, facing economic adversity, and attending under-resourced schools. 

conducted several large-scale evaluations of school-based social-emotional learning 

programs, including a 32-school trial in rural Alaska. The implementation lead, 

is a Mexican-American woman who is passionate about understanding the experience 

of vulnerable and marginalized communities and how the effects of historic systemic violence 

shapes the life and trajectories of young people from those communities. research 

on community schools has focused on understanding the lived experiences of the vulnerable 

students and families and how these types of initiatives impact their immediate future and 

future aspirations. 

Beneficiary-led Programming: This project is designed to use many universal and tiered 

approaches to respond to the needs of students and families. The two universal entry points The 

Strong Start inventory and the Learning and Bridging Teams establish strong working 

relationships with families. Families are able to build strong relationships and establish goals 

for their child and advocate for the needs of their families. Families will be able to serve on 

advisory, equity, and action groups. Through this, beneficiaries will help shape the services 

and supports they are receiving and they will be invited into planning and decision-making 

structures for this project. Eventually, all students and family within a given school will have 
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an opportunity to be a part of self-designing and tailoring support during key transition years. 

These teams serve as the basis for this collaboration and will develop and help make 

improvement with the strategies used within each of the four pillars. 

Having a paired Coordinator approach, CCTHITA Coordinators and LEA FSCS coordinators, 

offers an team with experience in both the school and larger community. 

Families and students will have opportunities to design elements of the SAFSCS through 

family learning enrichment programs (Alaska Strong, Tlingit and Haida Language Enrichment, 

Circles of Security), formal structures (workgroups, equity committee, transition team advisory 

groups, school-family teams), or coffee time with Elders. Family and student representatives 

will serve on the workgroups and regional coalition.  

Partnerships and Collaborative Leadership (See Appendix A for MOUs and Partners): AASB 

has established strong relationships in the region and has worked with families, school board 

members, school staff, students, non-profits, and tribal entities on school improvement over the 

years. AASB has served as a backbone organization, but each of the partners have held 

leadership and oversight for specific areas of work. We build on this experience and have built 

collaborative leadership structures into our design, implementation and improvement of 

programs and services. 

Equity-focused site councils; school leadership structures, reflective practice cohort, family 

dialogues, and Strong Start teams will serve as a foundation for collaboration and leadership for 

students, educators, key organization staff, and family members. These bodies will offer a 

range of perspectives onto our teams. 
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In years two through five of the project, families will serve as navigators and mentors to other 

families that might participate and take on leadership roles within the school. 

Coordination and Alignment with Diverse Organizations and Stakeholders: 

Several coordination and alignment groups will meet monthly in the first year to coordinate: 

1) Family partnerships, expanding family learning, and family school participation; 2) 

Establish an integrated supports and services structure including long-term support for mental 

health services; 3) Coordinate learning and bridging; and 4) Continue to align and support 

language revitalization efforts, a top priority of each of the Alaska Native organizations, tribal 

entities, and many Elders. 

Figure 3: SAFSC Workgroups and Alignment 
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Four school districts, two non-profits, and one tribal government have signed an MOU to 

partner. More than 16 organizations and partners have also submitted letters of support, have 

offered matching funds, and have agreed to serve on these organizing committees. SAFSCS 

partners will renew their commitment upon award of this grant. Partners serve on workgroups 

with a scope of work designed by the full coalition or the workgroup itself. The scope of work 

and key activities advances the four FSCS pillars.  For example, the leveraging mental health 

workgroup under the integrated supports has already identified the support that is needed to 

develop sustainable school models for mental health. The group will work with the Alaska 

Mental Health Trust and the Sealaska Corporation to establish Medicaid billable pathways, 

establish telehealth services for remote communities, and advance the mental health and 

behavioral health tworkforce. The language revitalization workgroup has committed to 

aligning funding and language learning goals; reestablishing trust across organizations, and 

reducing duplication or conflicting requests across the region; and establishing a regional 

recommended scaffolded curriculum. 

Use of Data: Data that has been collected from surveys and dialogues and advisory teams will 

inform the scope of work for each workgroup and across the SAFSCS collaboration. Data will 

be disaggregated and shared with SAFSCS partners including school staff, our coalition, 

students, and families. 

Each of the partners have already invested a significant amount of time establishing trust and 

building relationships. SAFSCS partners have successfully worked together on regional 

outcomes. Each partner is committed to incorporating and elevating the voices of students and 

families, especially from underserved communities. 
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(4) Adequacy of Resources (up to 10 points) 

The extent to which the grantee has plans for a full-time coordinator at each school, 

including a plan to sustain the position beyond the grant period 

Each FSCS school will have one full-time coordinator. These coordinators will be be based in 

Angoon (K-12 school), Hydaburg (k-12 school), Klukwan (k-12 school), Kax̱ dig̱ oowu Héen 

(Riverbend) (elementary); Sayéik Gastineau (elementary); and Yakutat (k-12 school). Position 

descriptions are included in Appendix B (Resumes and Job Descriptions). CCTHITA, the 

regional tribe, will support coordination with tribal citizens with a CCTHITA School 

Community Coordinator position. A description is provided (Appendix B). SAFSCS funding 

and in-kind contributions will be dedicated to district staff positions that can coordinate district-

wide efforts and ensure that this work is embedded across the district. 

It can be difficult to hire staff for all of the lived experience, expertise, and management skills 

that are needed. AASB has been effective at pairing our staff to create project management, 

coordinating, or technical assistance teams that have a balance of school staff that have 

experience in our schools, in our communities, with program implementation, and with systems 

change. ASB has the equivalent of 3.5 positions to support the reporting, fiscal management, 

high level program management, organizing and facilitating and providing backbone support, 

training and coaching, and administrative functions (additional positions are counted towards 

AASB's in-kind contribution). The 6 FSCS are full time positions based at the LEA. Additional 

staff time is dedicated to district support and coordination. CCTHITA has one full time 

position, but this is to complement and serve the schools were CCTHITA is not currently 

serving. AIR has designed a team that is appropriate for the evaluation design. 
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Table 4: Key Roles and Responsibilities 

Title/ Position Experience 

Name Key Responsibilities 

Qualifications 

Organization 

(Time Allocation) 

Director, Experience: Twenty-five years managing complex federal grants, 

Conditions for 
Learning including an i3 grant, Promise Neighborhood Grant, and grants 

for the Centers for Disease Control and Prevention. Lori directly 

Masters, oversees the 10-person team focused on conditions for learning 

Development 
Studies/ Bachelor's and community engagement 

Social Work 
Key Responsibilities: Work closely with the Community 

AASB 

(.30 FTE) Engagement Manager and Southeast Alaska Full Service 

Community Schools Coordinator and Grant Manager to oversee the 

Southeast Alaska Full Service Community Schools project this 

includes team support, meetings with organizational leaders, 

strategic trouble shooting and system alignment, direction and 

oversight of repo1ting and grant management systems. 

Southeast Alaska Experience: TBD. A successful applicant will have lived 

Full Service 
Community experience in the FSCS schools and communities, a high level of 

Schools Grant 
Coordinator strategic thinking, problem-solving, and relationship-building 

To be detennined skills, and a commitment to systems change. 
AASB 

.75 FTE Key Responsibilities: Work closely with the Grant Manager to 
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ensure each AASB professional learning and alignment team 

member is able to suppo1i key areas of SAFSCS work (kinder 

transitions, integrated suppo1is, family paiinership, learning 

emichment). Work closely with FSCS and CCTHITA 

Coordinators and school district leadership in each district to 

ensure a timely and suppo1ied implementation. Work closely with 

key stakeholders and the AASB to address system changes and 

alignment effo1is. Serve as the lead communicator to the SAFSCS 

coalition. 

Manager, Experience: More than 15 yeai·s of violence prevention, youth 
Conditions for 

Learning leadership and education system change. 

Key Responsibilities: Work closely with the CFL Director and 

Sociology the Southeast Alaska Full Service Community Schools to 
.30 FTE 
AASB maintain strong relationships with each school district, the 

SAFSCS coalition, and to ensure team cohesion. Directly 

supervises staff that work on youth leadership, school climate, 

and community dialogues. Monitors the day-to-day project 

management. Navigates baiTiers and activates team members to 

ensure that each project is completed on time. 
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Coordinator, Experience: - is a LCSW with more than 10 years 
Trauma Engaged 

Schools ISEL direct experience working in school disti·icts as a ti·auma engaged 

schools coordinator and working with youth- is a 

Work-LCSW ti·ainer of restorative practices, Circles of Security, and racial 
.40 FTE 
AASB equity hosting. She is certified to suppo1i mental health 

consultation and youth mental health first aid. She has experience 

working on MTSS, SEL standards, and cultural modifications. 

She is experienced navigating the mental health and service 

community in Southeast Alaska. 

Key Responsibilities: Provide professional development and 

coaching on Trauma Engaged Schools with each school team and 

FSCS Coordinators. Work with CFL Director to address mental 

health system needs and integrated health suppo1i conti·acts. Work 

closely with mental health and reflective practice conti·actors to 

meet the needs of each site. 

Partners Mp Experience: Experience in family paiinership, intergenerational 
Coordinator 

ti·auma, reading and equity within school disu-icts, nonprofits, the 

legislature, and on school boards. 

BA Business Key Responsibilities: Lead u-ainer on family paiinership, 
.50 FTE 
AASB intergenerational ti·auma, and cultural integration. Suppo1is Sti·ong 

Staii implementation teams and works closely with the CCTHITA 

Coordinators. Works with CFL Director on language 
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revitalization alignment.  

Collective Impact Experience: Experience with collective impact processes. More 
Coordinator 

 than 7 years in educational advocacy and alignment with a focus 
 

B.S Environmental on early childhood and postsecondary transitions. 
Advocacy and 
Conservation Key Responsibilities: Supports Bridging Activities and 

 
.40 FTE postsecondary alignment. Works closely with postsecondary and 
AASB  

workforce development needs to address employability for 

students and families. 

Data and Experience: Experience with operations, data collection, needs 
Evaluation 

Coordinator assessment, and evaluation with educators. 
 

 Key Responsibilities: Oversees evaluation contract, provide data 
Master of Public 

Health  snapshots for school staff to refine implementation practices; and 
.20 FTE 

coaching using data to assess milestone progress. Work with 

evaluators to develop case studies and stories to share through the 

State Education Agency and statewide entities. 

Grant Manager Experience: Experience in tribal organizations and nonprofits 
 

 monitoring grants and compliance. has worked 
BA Accounting 

.10 FTE closely on school district and tribal Head Start grant programs 
AASB  

 overseeing federal and state grants. 
(also see Grant 

Administrator and Key Responsibilities: Monitors documentation and sub-recipient 
Administrative 
Support and reporting; coordinates the AASB team to prepare federal reports; 

Finance Officer) 
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works with evaluation team to ensure templates and surveys are 

completed; work with finance office to ensure authorized and 

timely spending. 

Full Service Experience: These positions will be filled upon award. This will 
Community 

Schools be a high-level position within each school. 
Coordinators 

 Key Responsibilities: Planning, coordination, and 
1 FTE 

in each of the 6 implementation of full-service community schools integrated 
Schools 

 supports; and inventor; learning enrichment solutions; and 

 strengthening family partnership strategies for educators and 

 families This position will help coordinate professional 

 development, strengthen coordination with external partners to 

wrap around families, and support collaborative leadership. This 

position will work in conjunction with key positions in the 

district, at the school, and with classroom teachers to carry out the 

scope of this grant (Appendix B). 

 Experience: has working with youth and has experience 
 

Community with videography, film, youth work and family dialogues.  
Dialogue and Youth 

Educator Key Responsibilities: will work with each of the FSCS 
(.40 FTE) 

AASB  and CCTHITA Coordinators to elevate youth and family voice 
 

through gatherings, institutes, and dialogues. He is training with 
Also see Konrad 
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CCTHITA 
Coordinators 

TBD 

I +FTE 

Senior Researcher, 
PhD 

Applied Child 
Development

(see scope of work 
for time allocation) 
American Institutes 

for Research 

who has held this role in om organization 

for 7 years. 

Experience: TBD. Staff members will be tribal members that have 

experience within the school system and have strong relationships 

with other families in the region. 

Key Responsibilities: The Central Council of Tlingit and Haida 

Tribes of Alaska will hire two paii time positions or one full time 

position in schools that do not have CCTHITA suppo1i staff. This 

position has direct oversight from other positions directly funded 

through CCTHIT A and extensive experience cai1yout out this 

liaison suppo1i between the school and services needed by families. 

Specific navigator positions ai·e funded in some schools. These 

positions will be coordinated. 

Experience: Research and evaluation for school-based 

interventions aimed at promoting student social-emotional and 

acadeinic outcomes, RCT and quasi-experimental research designs, 

impact studies. 

Key Responsibilities: As primaiy investigator,_ will lead the 

research team and oversee all aspects of the evaluation. She will 

also serve as lead reseai·cher of the impact and outcomes study. 

Experience: Extensive experience conducting qualitative reseai·ch 
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Senior and implementation evaluations of community school initiatives 
Researcher, PhD 

Educational across the U.S. 
Leadership and 
Policy Analysis Key Responsibilities: will serve as the lead researcher 

(see scope of work 
for time allocation)  for the implementation evaluation. She will coordinate with AASB 
American Institutes 

for Research and partners on all data collection activities.  

Additional AASB team members:  (Finance Officer/ 

Finance Tech), (Community Dialogues and Youth 

Engagement), (Grant Administrator), (Policy Director), 

(Educational Coach- School Climate Survey and Strategies),  

(Communications), Administrative Support (TBD), (Executive Director 

and Authorized Representative). (See Appendix B)  

Additional staffing or partner agreements: Baby Raven Reads (Sealaska Heritage 

Institute), Equity Coordinator (AWARE- Haa Tóoch Lichéesh), district office, Title I 

Coordinators, School Counselors, and School administrator time. Other partners will 

dedicate in-kind time contributions or braid federal or state funding sources to achieve 

our shared goals of this project. Additional staff time will be dedicated to this grant. 

These positions will be funded by other state or federal funds that will be sustained 

beyond the life of this grant. 

  

            

 

 

 

AASB will work with the school district office staff to monitor the responsibilities, progress, 

and impact of the program. The AASB team will work closely with FSCS to facilitate planning, 

and provide tools, training, and reflection to implement key areas. 

Sustainability: 
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SAFSCS partners have thoughtfully considered how FSCS can be sustained over time. 

SAFSCS sustainability strategies build on our existing strengths and resources. Southeast 

Alaska has very few industries with most of the positions being state, federal, tribal 

governments, or local government positions. Other industries include fishing and tourism. 

There are few meaningful investments from these sectors into the education system or 

community. There are fewer than a handful of foundations that meaningfully invest in 

Southeast Alaska. SAFSCS sustainability strategies include: 

1) Establish strong implementation approaches and have a robust evaluation plan in place to 

be able to share out the benefits of the Full-Service Community Schools model and the specific 

pipeline of solutions for transitions to kindergarten, integrated supports, postsecondary 

bridging, cultural safety and cultural responsiveness, and trauma-engaged schools. It is difficult 

for our state agencies to commit future funding because they often do not know what the 

budget will look like from year to year. These decisions are made on annual basis by the state 

legislature and Governor. However, AASB has worked on many complex projects with the 

State of Alaska Department of Education and Early Development and the Department of Health 

and Social Services and Department of Public Safety. These Departments have committed to 

learning, sharing, funding and have been able to invest in successful approaches within Alaska 

through school improvement or other state and federal funding streams.  

2) Align resources to support the SAFSCS solutions: AASB has also invited a wide-range of 

stakeholders that can influence funding decisions, coordination, and long-term work within the 

health, mental health, workforce development, STEAM, and postsecondary support.  Some of 

these partners were able to provide match levels at this time. Others will add to the match or 
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alignment of funding sources over the long-term project. This includes the Sealaska 

Corporation, State of Alaska Department of Education and Early Development, the Alaska 

Mental Health Trust Authority, Bartlett Regional Hospital and the Alaska Afterschool Network. 

3) Establish long-term billable health services for students and families: SAFSCS will need to 

make significant system changes to service delivery, billing, and alignment to make a long-

lasting impact on SAFSCS students and families. 

Most schools have been unable to figure out how to use Medicaid billing for mental health 

services and how to use telehealth or tribal health services.  Alaska Mental Health Trust 

Authority, a matching partner, will help school districts to understand how long-term mental 

health services are provided in schools. This includes help navigating the very complex system 

of the State of Alaska and Medicaid billable services. Some of our schools have not begun 

using Medicaid billing for IEP-related work. SAFSCS partners and designated state agencies 

will also support our schools and their contractors to build capacity for services and billing. 

4) The role of tribal entities: CCTHITA, the regional tribal government will have a key role in 

the SAFSCS model. This is significant because of their role as a tribal government and as a 

lead provider of services for tribal families including employment training, legal services, 

cultural enrichment programs, and mental health services. CCTHITA also works closely with 

the tribal health system. Tribal health organizations and the Indian Health Services are essential 

partners to link tribal health and in-school services. 
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The State of Alaska, Department of Education and Early Development is working with specific 

tribes across the state to enter into a compact for education. This means that tribes may be 

positioned to deliver education in future years. CCTHITA and other tribes in the region are 

well-positioned to adopt a full-service community school model and will benefit from 

determining how to translate the lessons learned from these 6 schools to ten other rural schools 

in the CCTHITA compact region. CCTHITA will be learning alongside AASB and the other 

SAFSCS partners to learn about best practices for FSCS models. 

A description of how  the FSCS position will serve to plan, integrate, coordinate, and 

facilitate programs and services at each school: 

This is a full-time position dedicated solely to the four pillars: integrated supports; learning and 

enrichment; family and community partnership and collaborative leadership. 

The FSCS Coordinator will demonstrate a strong understanding of the school 

community, a strong commitment to supporting students and their families, and an 

interest in working with partners in the community and regionally to improve the systems to 

serve students and their families. Each FSCS Coordinator will build strong relationships with 

key staff in the school, with SAFSCS partners, with students and families. FSCS will primarily 

focus on building capacity, establishing clear processes and protocols, link school staff and 

families to resources, and continue to advance the opportunities for students and families to 

improve wellness and academic outcomes for their children. Some key roles include: 

In cooperation with school administrators 

1) Coordinate efforts with AASB, district counterparts, school teams, and partners to 
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organize or offer incentivized professional learning and coaching for trauma engaged 

schools, family partnership, of culturally responsive STEM/STEAM. 

2) Convene and advance the agenda of the equity site councils and collaborative 

leadership structures. This includes helping equity councils to meet the district-wide and 

site-based equity standards.   

3) Communicates and monitors site-based action plans with AASB, school staff, school 

administrators, and community stakeholders. 

In cooperation with school counselors or designated team members 

4) Work closely with the school counselor or other staff to schedule and prepare for 

Strong Start and Bridging Inventories. 

5) Serve as a case manager or lead for family and community outreach to carry out 

specific goals within the Full-Service Community Schools Implementation Plans. 

In cooperation with community-based positions and external agencies 

6) Host conversation with families. 

7) Support school and community teams to access resources or opportunities for 

students and their families. 

8) Participate in alignment meetings with out FSCS positions across the region (hosted 

by AASB) and coordination meetings. 

9) Organize key stakeholders to provide input for quality improvements. 

10) Promote lessons learned internally and externally. 

In cooperation with District Staff and AASB: 

11) Organize documentation, tracking, and information systems. 

12) Work closely with AASB and organization to align services and long-term system 
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development for mental health services and the needs of the students and their families. 

13) Create a learning community across the region to share and learn about effective 

full-service community schools implementation. 

14) Work with the evaluation team to address and communicate quality improvements 

and secure data for evaluation. 

15) Share findings and stories with tribal entities, state education agencies, school board 

members, and other partners to support long-term sustainability. 

In cooperation with Title I staff, classroom teachers, and other school personnel 

16) Build strong relationships with families and partners. 

17) Coordinate opportunities for families and their students. 

18) Link families and students to health, transportation, and learning enrichment 

services. 

19) Provide support for family partnership activities. 

20) Flexibly perform other duties as needed by the Association of Alaska School 

Boards, school principals, school district staff, or community partners that would 

improve the full-service community schools model. 

While there are challenges facing students and families, none of the full-service community 

schools will be a blank slate. They all have some level of implementation of practices, 

enrichment activities, professional learning, or family engagement activities. SAFSCS is 

designed so as to not displace existing services and activities. SAFSCS solutions are designed 

to improve the quality, accessibility and comfort levels of students and families in using the 

programs and services. 
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During the first six months of this project, after the FSCS positions are filled, school and 

partner teams will add a snapshot of strengths and gaps within the current school community. 

This will help FSCS finalize their timeline and protocols for their site-based plans. This allows 

for schools to sequence and scaffold their professional learning. It offers a timeline to introduce 

new solutions and provides supports as schools, families, students, and communities transition 

into new practices. FSCS teams will identify unique community factors that can impact 

implementation of each of the solutions. SAFSCS partners and the FSCS Coordinator will work 

with districts, organizations, and school staff to ensure that each of the prioritized enrichment 

activities meet cultural, academic, and social emotional standards for families and students. 

SAFSCS is designed to build on the strengths and existing resources, however, in our needs 

assessment there were some key gaps in services and networks. 

The Strong Start and Bridging Inventories, for example, will require Coordinators to mentor 

school staff in their roles for the Strong Start inventory for each student and family. Based on 

this information the FSCS Coordinators, designated school teams., and CCTHITA Coordinator 

will establish social, cultural, academic, and health assets and goals The FSCS Coordinator will 

also work with regional partners to address the needs and goals of families and serve as a proxy 

case manager. 

AASB and AWARE, the FSCS and CCTHITA Coordinators will also host community 

dialogues. The harvest or needs that are identified from these conversations will be brought 

back to a broader range of school, cultural, family and community stakeholders and to the site-

based equity teams. The Coordinator, teacher or counselors, may work with family, school, and 

student teams to advance community-driven projects to improve the school community. 
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The FSCS and CCTHITA will also serve as a mentor to designated school staff that are 

working with families and students on their Learning and Bridging Inventories and Activities. 

Coordinators will link students and families to school-based, community and regional place-

based enrichment programs. 

The CCTHITA FSCS coordinator will serve as a community and family bridge. The 

CCTHITA Coordinator will have strong relationships with families and Alaska Natve 

community leaders. CCTHITA will be best positioned to work with Elders to host regular 

coffee time, to recruit postsecondary mentors and community members for six weeks of 

Bridging and Learning activities. CCTHITA staff will also be able to use informal networks 

and informal referrals to recruit students and families. 

Each school has unique resources available to them, however, most of the services and 

programs in Southeast Alaska are supported by regional entities such as tribes, tribal health, or 

nonprofit organizations. Each of the 6 FSCS Coordinators will participate in community and 

regional alignment workgroups that help SAFSCS improve the pipeline of services and 

supports needed for each family. 

The FSCS equity site council and school-based transition advisory teams will meet monthly to 

advance site-based decision-making that can help to improve programs, services, and 

opportunities. Membership of these groups will reflect the families and students of the schools. 

The FSCS Coordinators will encourage Strong Start, Alaska Strong, Bridging Family and other 

alumni to support the incoming families. Many families do not see themselves as individuals 

that would participate in school decision-making structures, but through the family partnership 

efforts and conversations families will be encouraged to try on leadership roles. 
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Families report that schools often do not set mutual agreements about how to engage 

throughout the school year. The FSCS Coordinators will learn more about stakeholder needs 

and share best practices with school staff to support two directional agreements. 

FSCS Coordinators will model and incorporate these practices into visible opportunities for 

school staff to adopt throughout the school year. FSCS Coordinators will work with families 

and school staff to set agreements each year, help families define clear roles that they will take 

to support their own child’s learning, and establish student learning and family learning goals. 

Coordinate with Family and Student Enrichment Program Providers:  

Each School will offer family and student learning enrichment activities that link to community 

partners and cultural opportunities. One example includes Alaska Strong, an evidence-informed 

intensive. These entry activities can help families gain a stronger support network, build 

stronger relationships with families, and can help families learn together. 

Additional training and support will be provided to the FSCS Coordinators by 

AASB, AWARE/ Haa Tóoch Lichéesh, Sealaska Heritage Institute, School Principals, School 

Counselors (when available), CCTHITA, and school district positions. 

(5) Quality of the Management Plan (up to 25 points) 

(A) A strong plan to have a broadly representative consortium that reflects the needs of 

the community and its stakeholders, and describes the roles of the consortium in the 

required preliminary MOU 
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Included in Appendix A is the MOU with all funded partners, letters of support from 

consortium members, and match letters of support. All Alaska-based match funders will also 

serve on our consortium. In addition, family representatives (from the equity council and 

transition advisory teams) or youth representatives from youth leadership programs, Elders, and 

other partners will serve on the consortium. 

Consortium Membership 

The Association of Alaska School Boards, 4 LEAs (Chatham, Hydaburg, Juneau, and Yakutat 

School Districts). The Central Council of Tlingit and Haida Indian Tribes of Alaska 

(CCTHITA), Sealaska Heritage Institute (SHI), and Aiding Women in Abuse and Rape 

Emergencies (AWARE) violence prevention arm Haa Tóoch Lichéesh have established a 

preliminary Memorandum of Understanding (MOU).  Each of the MOU partners are eligible 

entities and will plan, develop, coordinate, provide, or evaluate the pipeline of services. 

Through the MOU, letters of support, and matching letters there are 16 partner organizations 

that have committed to aligning services and programs within SAFSCS. Other partners will be 

invited or have committed to participating in specific workgroup actions and to contribute to 

specific pipeline of solutions. Within a month of an award, all consortium members will meet 

to review the key roles and responsibilities and review the services, programs, goals, and 

timelines of SAFSCS. Consortium members will adjust the MOU or membership to meet the 

needs of the community. These un-funded partners will all sign a post-award MOU that 

outlines roles, responsibilities, and workgroup participation. 
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Key Roles and Responsibilities: 

The Juneau School District: will have Sayéik and Kax DiGoowu Héen, two school-wide Title 

I schools, participate as Southeast Alaska Full Service Community Schools. The Juneau School 

District agrees to use Full Service Community Schools funds to hire two full-time coordinators 

(one at each FSCS). Juneau School District staff will also have a key role in coordination of 

professional learning, data collection and sharing, and coordination of services and programs. 

The Juneau School District will have a central role in all implementation activities outlined in 

the MOU and in the FSCS job responsibilities included in the appendices. The Juneau School 

District is working on a district-wide approach to FSCS and will dedicate matching funds 

received through their base student allocation, private funds, or local government funds to the 

four pillars and SAFSCS goals. 

Chatham School District will have their two school-wide Title I schools participate as FSCS. 

(Angoon and Klukwan). The Chatham School District will use SAFSCS funding to staff for 

two full-time coordinators (one for each school). The district agrees to support this staff and the 

team to implement the four pillars and SAFSCS activities outlined within the FSCS grant and 

to carry out the responsibilities outlined within the job responsibilities. The school district 

agrees to work with evaluators and the Association of Alaska School boards to share data, 

improve service delivery, and make quality improvements. The Chatham FSCS, principals, 

and district staff will contribute in-kind time to participate in professional development, 

planning and working to improve and align programs and services in the region. 

Yakutat School District The Yakutat School is a small rural and Title I school. The Yakutat 

City School District will use SAFSCS funding to fund a full-time coordinator within the 

Yakutat community school. The district agrees to support this staff and the team to implement 
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the four pillars and SAFSCS activities outlined within the FSCS grant and to carry out the 

responsibilities outlined within the job responsibilities. The school district agrees to work with 

evaluators and the Association of Alaska School boards to share data, improve service delivery, 

and make quality improvements. The Yakutat FSCS, principals, and district staff will 

participate in professional development, planning and working to improve and align programs 

and services in the region. 

Hydaburg City School District. Hydaburg School, a small rural and Title I school will use 

SAFSCS funding to fund a full-time coordinator within the Hydaburg school. The district 

agrees to use SAFSCS funding to implement the four pillars and SAFSCS activities outlined 

within the FSCS grant and to carry out the responsibilities outlined within the job 

responsibilities. The school district agrees to work with evaluators, AASB, SAFSCS partners to 

share data, improve service delivery, and make quality improvements. The Hydaburg FSCS, 

principals, and district staff will contribute their own staff time to participate in professional 

development, planning and working to improve and align programs and services in the region. 

The Sealaska Heritage Institute (SHI) is an Alaska Native non-profit that works on the 

cultural and educational heritage of Sealaska shareholders. Sealaska Heritage Institute will 

support two key areas: 1) Kinder-transitions with families with on-site Baby Raven Reads 

program delivery for in-coming kinder parents and children. SHI will help initiate and serve as 

bridge to the Strong Start inventory. SHI will also offer coaching and technical assistance 

through their fablab and STEAM activities and supplemental math resources that incorporate 

Tlingit culture and language geared for math. SHI also serves on the language revitalization 

task force and will participate in some of the community-based postsecondary activities. 
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The Central Council of Tlingit and Haida Indian Tribes of Alaska (CCTHITA). The 

CCTHITA is a federally recognized tribe which holds a compact with village councils to 

provide services across Southeast Alaska. CCTHITA has several departments including 

Cultural Heritage and Education and Tribal Family Youth Services that provide essential 

learning enrichment and support services to families.  CCTHITA will use SAFSCS 

Coordinators to serve as a school-based link to wrap around services for tribal citizens. This 

includes support to access transportation, health, mental health, and employability resources, 

but also serves as a resource to point out opportunities for cultural or academic enrichment and 

postsecondary preparation. The school-based CCTHITA Coordinator model has been effective 

in one high school and one village community. Through SAFSC funds this can now expand to 

other schools. The CCTHITA Coordinator will have a key role serving as a liaison to families, 

students. 

CCTHITA will work with SAFSCS partners to improve wrap around services offered by the 

tribe, including expanding Medicaid billable mental health services and explore long-term 

sustainability of a community schools model. CCTHITA navigator's program training will offer 

training on culturally responsive wrap around supports and serve as a resource to tribal 

members. CCTHITA and AASB work together to improve services and programs in the region. 

When appropriate CCTHITA will have staff members or Elders serve on a Strong Start or 

Learning and Bridging Teams. CCTHITA also serves on the language revitalization task force 

and will play an essential role in mentoring student participation on the workgroups and 

SAFSC coalition. 

Haa Tóoch Lichéesh translates from the Tlingit language to We believe it is possible. Haa 

Tóoch Lichéesh is a community group that serves northern Southeast Alaska and is supported 
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through the Southeast Alaska Domestic Violence and Sexual Assault Program. As a violence 

prevention group, this coalition of community members, organizations, Elders and youth 

focuses on cultivating the conditions for safety and healing in Tlingit Aani (on the traditional 

homelands). Haa Tóoch Lichéesh is focused on three goals: to create a community of care, 

culturally safe and equitable spaces for youth, and accessible organizations. Haa Tóoch 

Lichéesh members will participate in hosting dialogues and training school staff, working 

closely with FSCS Coordinators, create a community of care in and out of the school, bring 

youth leaders to key consortium meetings to elevate their voice, and to serve as a liaison to 

organizations that can provide more culturally responsive services. Haa Tóoch Lichéesh staff 

will help interested schools integrate Becoming Ourselves, Plant Medicine for Educators and 

Plant Teachings Self-Care into existing evidence-based SEL programs. Haa Tóoch Lichéesh 

staff and members will also help guide the district and site-based equity activities by providing 

a framework and support to each district and work on adaptations for each site. 

The Alaska Mental Health Trust Authority: The Juneau Community Foundation and the 

Alaska Mental Health Trust Authority are dedicating matching resources to expand mental 

health resources within the 5 SAFSCS. These two organizations will work with the school 

districts and tribes to navigate the complexities of Medicaid billing within the schools and 

within other organizations. This is a part of the long-term solution to having quality services. 

The AMHTA and JCF will also be providing direct funding for families and students to receive 

mental health services through private providers and will work with this coalition to expand the 

culturally responsive and available mental health services in the region. The AMHTA will 

compile case studies of how school districts across Alaska are collaborating, restructuring, 

linking to services outside of their region, and finding other methods to offer mental health 
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services. AMHTA staff will host conversations within the region and with each site to develop 

school-based strategies to improve mental health and behavioral health services. 

The Sealaska Corporation is a for-profit Alaska Native Corporation owned by more than 

23,000 Tlingit, Haida, and Tsimshian shareholders. Sealaska as a corporation focuses on the 

resources of Southeast Alaska including the land, the water, and the people. Sealaska will 

provide more than $200,000 in grants annually to support language revitalization, workforce 

development, and educational scholarships in Angoon, Yakutat, Hydaburg, and Juneau. 

Sealaska Corporation staff will dedicate their time and influence to coordinate language 

revitalization and to develop a strong workforce of health practitioners. They will also 

specifically dedicate resources to the Full-Service Community Schools infrastructure.  Sealaska 

Corporation is one of the few corporations in the region that has private funds to dedicate to the 

needs of the shareholders. Sealaska Corporation is also represented on the coalition and 

language and cultural alignment efforts and is committed to supporting mentors to participate in 

the bridging activities in 5th grade, middle school, and highschool.  

Additional SAFSCS partners and funders will dedicate time and offer location-specific services 

and enrichment programs. Various agencies will be invited to participate in Strong Start teams 

or Bridging and Learning Community Activities. Partners include local government, regional 

tribal health corporation, after school program providers, the regional hospital, early childhood 

programs, tribal cultural education programs, language and cultural programs, and other 

organizations that will serve on the Southeast Alaska Full Service Community Schools 

Coalition. 
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(B) The applicant demonstrates a history of effectiveness in working with a diverse range 

of stakeholders, including students and families 

The Association of Alaska School Boards is the lead applicant organization. AASB has been 

effective working with a diverse range of stakeholders, including students and families. Some 

of our successes are highlighted below. 

● AASB is a membership based non-profit entity and the largest body of elected Alaska 

Native leaders in our state outside of tribal entities. AASB has established strong 

relationships and trust while improving school governance, creating educational policy, 

and building the conditions for learning within our schools and communities. 

● AASB and the American Institutes for Research have partnered on evaluation projects 

focused on Culturally Responsive Social and Emotional Learning, Alaska School 

Climate and Connectedness, and an impact evaluation for AASB’s initiative for 

community engagement (2011). The 2011 impact evaluation showed that AASB's 

community engagement programs, involving a diverse range of stakeholders, impacted 

social emotional, behavioral, and academic outcomes for Alaska Native students. 

● AASB is a leader in professional development on family partnership, youth 

engagement, and trauma engaged schools and has served as a partner with the State of 

Alaska Department of Education and Early Development on school improvement. 

AASB has developed and distributed Trauma Engaged Schools materials to more than 

5,500 Alaskan educators and school board members. Our tools and materials were co-

created with, family members, educators, and tribal organizations and 

have earned national recognition from the Centers for Disease Control and Prevention, 

SAMHSA, OECD and others (more than 17 citations to date). 
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● Through the Promise Neighborhoods grants, AASB successfully partnered with more 

than 14 entities including 5 school districts, federally recognized tribes, and nonprofit 

organizations. AASB successfully coordinated the implementation of 41 solution areas 

and supported partners to align efforts and expand the reach of evidence-based 

programs in one region of Alaska. 

● AASB hosts an annual youth leadership institute and youth advocacy institute that 

serves more than 160 students annually. Student evaluations indicate that this is a 

unique and positive experience for them. 

● AASB is contracted or invited to facilitate planning, host dialogues, or support 

mediation efforts all across the state. AASB has extensive experience helping 

individuals, boards, and organizations move forward a shared collective impact agenda. 

● AASB has co-created and designed materials, resources, and services with families, 

school staff, and community partners. This includes booklets for school board members 

and students, Youth on Boards and printed materials outlining the regional tribal values. 

AASB's Transforming Schools- Trauma Engaged Schools Framework, Toolkit, 

Milestone Guide, and video library is used across the state and features a range of 

partner's stories and experiences throughout rural Alaska.  Stronger Together: The 

Power of Family and School Partnerships. AASB has been able to develop materials 

requested from families to help new educators better understand how to work with 

students and families, how to offer tools to families on grief and loss, and navigating 

mental health issues. 

● AASB has managed complex grants and funding agreements. AASB served as a guide 

or translator between school districts, federal requirements, and community priorities. 
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● Per the request of six tribal entities, AASB is facilitating a collective impact on 'Lingit 

and Xaad K'il language revitalization. AASB has facilitated planning to move forward 

the urgent needs around family and student language learning. The groups priorities are 

incorporated into this grant. 

● AASB has been asked by statewide entities to address sexual abuse of students in the 

schools. Working with experts from Washington, state agencies, the private sector, and 

local child advocacy groups and parents, AASB has developed school districts policies, 

curricula, and information by and for families. 

● AASB has worked with school districts on school improvement which have resulted in 

positive changes in student outcomes for Alaska Native students. 

Also, see Table 2 that highlights participant and partner strengths. 

(C) The adequacy of the management plan to achieve the objectives of the proposed 

project on time and within budget, including clearly defined responsibilities, timelines, 

and milestones for accomplishing project tasks 

Within Budget: 

The cost of this project, less evaluation costs, are $2,545 per student. This is considered a low-

cost intervention in Alaska, where there are few economies of scale for schools located on 

islands or non-road accessible location. Partners must fly or use ferries for travel and barge in 

goods and services. Alaska has a high cost of living, and complex workforce needs. This 
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program will serve whole families, including extended family members actively involved in 

student's lives.  

Even with the cost of supplies, staffing, and resources being very high in Alaska, this is a 

realistic budget for the 6 schools located in non-road accessible communities. The budget was 

designed to achieve each of the goals and objectives of SAFSCS and developed in partnership 

with our partners. 

The goal of this grant is not to create a huge amount of additional funding in each school, but 

instead it is designed to leverage and braid funding streams with our partners to work within 

budget. 

AASB has experience managing complex federal grants and projects ensuring that both 

AASB and partners complete tasks within designated timeframes and within budget. The 

SAFSCS budget is designed to help each FSCS reach its goals and to leverage some new funds, 

but also to encourage partners to braid and align funding sources. 

SAFSCS will be staffed by a combination of existing AASB team members and new positions 

to help implementation. We have found this blended approach is more cost effective and also 

allows for existing AASB staff help newer staff to build on the our established relationships 

and working agreements that serve as an AASB standard. It also helps blend a range of skill 

sets and qualifications that is rare to find in one staff person in our region. 

AASB will also partner with the American Institutes for Research as the external evaluator to 

ensure that we are on track, measuring progress, and making quality improvements for each of 

the milestones for this project. The AASB Data and Evaluation Coordinator will monitor this 

contract to ensure that we stay within budget. 
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Each full-service community school and the school district will have one full time staff and 

extra support at the district level to coordinate efforts and implementation progress.  District 

staff will help monitor the spending progress. Table 4 illustrates some of the management roles 

and staffing structures that will carry out the major responsibilities for achieving the project 

objectives (see Appendix X for detailed project staffing chart). The grant management and 

management team will work with each LEA and partner to ensure that they are on track for 

implementation and spending progress. 

Clearly defined responsibilities 

Each role has been carefully considered based on the roles and deliverables for each position.  

There will be an easy-to-read one-page timeline shared with all stakeholders and a document 

with annual milestones for each partner. These will be monitored by the grant management 

team and external partners monthly. This will include monitoring match spending, AASB 

spending, staff allocation, and reimbursement requests to ensure that all partners are on track 

with spending and project deliverables. 

AASB, the five FSCS, the American Institutes for Research (evaluator), and additional 

community partners have developed an efficient management plan with clear responsibilities 

for each staff member. 

AASB will support SAFSCS with the following activities: 

• Data and Evaluation: AASB provides quarterly reports, evaluation tools to collect, analyze 

quantitative and qualitative data. AASB administers the student, staff and family school climate 

and connectedness survey. AASB monitors the evaluation and serves as the liaison for the 

evaluation contract. AASB compiles all of the data that updates the regional and community 

needs assessment. 
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 • Hosts dialogues and meaningful conversations using appreciative inquiry approaches with 

families, community members, and other partners. 

• Trains community partners to host and co-host dialogues. 

• Works with school boards to develop policies and strategic plan goals based on community 

input and collaborative decision-making. 

• Grant management and serves as the fiscal agent for this grant. 

• Directly offers professional learning and coaching for Trauma Engaged Schools, restorative 

practices, co-regulation, linking families to learning, building strong relationships with 

families, and culturally responsive instructional practices. 

• Establishes processes to monitor fidelity and quality improvement. 

• Coordinates the backbone facilitation for regional alignment and coordination of services. 

• Coordinates additional professional learning and services from non-profit, private, and tribal 

entities. 

• Sustainability strategy support linking to statewide agencies such as AK DEED, the Alaska 

Mental Health Trust, and Sealaska Corporation, regional funders such as the Reuben E. 

Crossett Fund and national funders such as the Carnegie Corporation of New York. 

• Provides consistent peer learning communities for educators, school counselors, and school 

administrators. 

• Monitors professional learning, micro-credit assignments, and incentives. 

School districts: 

* Oversees implementation of the pipeline solutions under each of the four pillars. 

• Schedule and promote professional development for universal practices: 
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Trauma Engaged Schools (Transforming Schools); culturally responsive and engaged 

instruction (Ethno-math and box of treasures); and family partnership strategies (Stronger 

Together- Alaska Strong).. 

* Strong Start Inventory and Strong Start Team Approach to create systems of support with all 

kindergarten families, counselor referred families, students who have been in the child welfare 

system and new students. 

• Mental health consultation, coaching, and reflective practice for key tier 2 and tier 3 

interventions for mental health, academic and cultural support, and family teaming strategies. 

• Links to culturally relevant and evidence-based enrichment programs, health/mental services 

through AASB and community partners. 

• Prioritizes Tlingit or Haida language use, language instruction and language revitalization 

efforts with students and their families. 

• Convenes and monitors Strong Start Teams (for participating grades) and links to additional 

programs, services, or individualized support. 

• With family and community teams, uses the Bridging Inventory (postsecondary mentoring). 

Extends support to students and families as they transition into middle and high school. 

•Offers culturally rich and evidence-based enrichment opportunities for students and their 

extended families. 

• Designate staff to coordinate programs and opportunities that meet the goals and interests for 

each student. 

The American institutes for Research (Evaluators): AIR will serve as the external evaluator. 

AIR and AASB have worked together for more than two decades including on an EIR/i3 grant 
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(2017), on the development of the School Climate and Connectedness Survey (2008), and 

evaluating the impact of AASB's initiative for Community Engagement (2011). 

AIR will use their experience with community school initiatives and conducting evaluations in 

rural Alaska to measure the impact of SAFSCS and work with SAFSCS partners to improve 

implementation science and to support quality improvements. (See budget for the scope of work 

and evaluation section for timeline). 

Figure 3 provides a broad overview of the teams that have been created to carry out each pillar 

and the pipeline of solutions. Collaborative Leadership; Integrated Supports; Learning 

Enrichment; Family Partnerships; Evaluation; Grant Management. There will be other specific 

workgroups focusing on restoring wellness, health, and learning through language 

revitalization. Currently, AASB and SAFSCS partners participate in the Partnership for Family 

and Children Coalition to support early childhood efforts and Southeast AlaskaCan for aligning 

postsecondary goals and action in the region. These coalitions are likely to continue serving as 

a resource for the SAFSCS coalition. AASB will continue to play a role in supporting those 

committees through convening or participating, facilitating strategic discussions, mobilizing 

partners to act, and creating space for reflection on progress or celebrations of success.   

Clear Responsibilities within AASB (also see Table 4): 

● Director, Conditions for Learning, Supervise team leads for this 

project; serves as the liaison with federal project officers; serve as contact for 

leadership of SEA and LEAs and partner organizations; dialogue host; and facilitator. 
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● Southeast Alaska Full Service Community Schools Coordinator, this position will 

help oversee progress, partnerships, and processes for the Full Service Community 

Schools. See Appendix B for the full position description. 

● Trauma Engaged Schools Coordinator, . Oversees TES professional 

learning and reflection structures; oversees peer coaching protocols; direct support on 

SEL and restorative classroom practices work with family, community, and school 

partners to align mental health services. 

● Collective Impact Coordinator, Oversees the Bridging Framework, 

postsecondary mentoring activities, and partnerships to advance postsecondary 

alignment including workforce development. 

● Family Partnership Coordinator, . Lead trainer on family 

partnership, intergenerational trauma, and cultural integration. Supports Strong Start 

teams and links to cultural resources and language revitalization efforts. 

● Data and Evaluation Coordinator, . Oversee evaluation contract, 

provide data snapshots for school staff to refine implementation practices; coaching 

using data to assess milestone progress. 

●   Grant Manager, . Monitoring documentation and sub-recipient 

monitoring; coordinates team to prepare federal reports; works with evaluation team to 

ensure templates and surveys are completed; work with finance office to ensure 

authorized and timely spending. 

●   LEA school administrators (6). Establishes expectations and structures for planning, 

coordination, and implementation of full-service community schools integrated supports 

including Strong Start Teams; learning enrichment solutions; and strengthening 
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families. Each school administrator works closely with the site-based leadership team 

and participates in peer reflective practice. 

● LEA district office staff, Coordinates and oversees the district-wide approach 

participates in regional and community service and learning alignment. Submits 

quarterly reports for the district, monitors spending, and ensures progress and lessons 

learned are shared with the district leadership. 

● LEA full-service community schools (6) Full time positions are located at each school. 

Position descriptions are provided in Appendix B and more details are provided on 

page 74. 

On Time: 

Tables 5 and 6 provide a brief overview of the year 1 planning and implementation phases, 

including milestones for each task and major project activity (see Appendix I for detailed 

timelines). 

Overview of Milestones:   

FSCS's will implement activities under each pillar throughout the five years. However, there 

will be a sequence of how to introduce activities and professional development that are not 

already in place within each school. This is based on feedback from school administrators and 

educators that there is a learning and training capacity for their teams. The model adopted here 

allows for a small team to pilot trainings and then FSCS partners expand and deepen their 

work. Family partnership, learning and enrichment, and integrated service training will be 
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repeated in each priority focus area training and through the coaching support offered. FSCS 

may integrate additional professional learning 

(Collaborative Learning- CL; Family Engagement- FE; Integrated Supports- IS; Learning and 

Enrichment- LE) 

Year 1 Focus: Integrated Supports and Structures 

Focus Goals: 

Increased access to and utilization of support services for students and families 

Staff are committed to working as partners with families and value partnerships 

School-wide systems for identifying and responding to the needs of students and families 

Improved School Climate and Connectedness 

● Collaborative structures - Transition team, FSCS community, coalition and workgroups, 

dialogues, and equity committees (CL) 

● Tools and protocols: Strong Start and the Learning and Bridging inventories, Case 

Management. (FE & IS) 

● Strong Start – Head Start transition, Ready for K, Gumboot Camp, Baby Raven Reads, 

Strong Start Inventory, Strong Start Teams, Case Management, Referral and Group 

Activities (IS, LE, FE) 

● Agreements for delivery of services on school campuses (IS) 

● SAFSCS workgroups and alignment (CL, IS, LE) 

● Trauma engaged professional learning- including a trauma engaged lens on cultural 

integration, family partnership (IS, LE) and incentives for training and coaching. 

● Universal evidence-based SEL (LE) 
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● Relationships with families- trauma-engaged family practices, scheduled family 

activities, teams, case management (FE, IS) 

● Self-care and wellness for staff, students, and families (IS, CL) 

● Increased access to learning enrichment opportunities for students and families (LE, FP)  

● Mental health model systems work- expand services and supports (IS) 

● Language revitalization coordination and aligned implementation (LE, CL) 

● Small cohort for family partnership professional learning intensive (FE, LE, IS) 

● Family resources on grief and loss, navigating depression and anxiety, trauma (IS) 

● Establish strong communication structures across community, school, district, region 

through newsletters, online platforms, meetings, shared folders, and board updates 

Year 2 Focus: Family Partnership - Integrated Supports and Structures 

Staff and families have a greater sense of comfort and self-efficacy as they engage in partnership 

Students see themselves and families see their child pursuing more education after high school 

Families view themselves as partners in their children’s education 

● Family partnership professional learning structures- including trauma engaged and 

culturally responsive approaches to link families to STEAM (LE, FE) 

● Year one activities including continued professional learning communities and TE 

champion peer community and incentivized supports (IS) 

● Mentor structures with family alumni (FE) 

● Expand Bridging and Learning school, family and community 

● Elder coffee time -staff monthly; families- weekly (FE) 

● Strong Start and Bridging Solutions 2.0 (IS, LE) 
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● Expand grade levels for inventory and initiate with newly enrolled students 

(developmentally appropriate competencies) (IS) 

● Re-design lesson plan tools that incorporate family extension and family conversations 

(FE) 

● Consistent family enrichment opportunities and group activities (LE, FE) 

● Optional programs: Circles of Security or Alaska Strong will be available in all sites 

adds additional case management or check-in opportunity (FE, IS) 

● Students gain more opportunities to think about and prepare for post-secondary (LE) 

(community mentors, bridging tools, future planning/community). 

● More school staff are accessing opt-in coaching options, mental health consultation, and 

reflective practice structures (IS, CL) 

● School staff have a better understanding of families needs (IS) 

● Health and community services that are delivered in the school or partners improve 

access issues for families (IS) 

● Scaffolded curricular resources for families (LE) 

● Small cohort for culturally responsive STEAM. Includes in-school and out of school-

time professional learning supports (LE) 

● Family enrichment through place-based and STEAM activities (LE) 

● Family health and wellness through STEAM- Plant teachings, harvesting (LE, IS, FE) 

● Family language learning programs (FE, LE) 

● Enact policy, board level changes, and school-wide practices from site-based equity. 
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Year 3 Focus: Culturally responsive STEM/STEAM 

Students have access to a wide-range of engaging, culturally responsive, and relevant learning 

opportunities 

Improved cultural connectedness 

● Continue professional learning opportunities from years one and two (family 

engagement, trauma engaged schools, integrated supports). Incentivized learning, 

coaching and reflection is designed in two-year cycles (IS, FE) 

● Continue family-transition advisory committees, family dialogues, and equity 

committees (FE, CL) 

● Deep dive professional learning opportunities STEAM/STEAM in-school and out of 

school time (LE) 

● Deep dive professional learning STEAM for out of school time professionals (LE) 

● Continue coalition work and workgroups from years one and two: Post-secondary 

preparation; health and school system services; language revitalization; early childhood 

and partnerships for families (CL) 

● Review impact of case management and inventory- family and student opportunities; 

family and student milestones; family leadership and engagement (IS, LE) 

● Review impact of integrated supports (IS) 

● Expand inventories for third grade and 8th grade (IS) 

● Culturally responsive STEM and STEAM with links to family and adverse community 

experiences (LE) 

● Build links between language, STEAM, and school climate (LE) 
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● Support language revitalization and cultural safety in-school and in enrichment 

activities (LE) 

● Establish long-term sustainable models for mental health, behavioral health and high 

need health services for each school- each FSCS different needs and access points (LE) 

● Communication and dissemination of lessons learned (CL, IS). 

● Work with tribal organizations, tribal health, and state agencies to establish a long-term 

commitment to FSCS (sustainability) 

● Understand persistent barriers and gaps (IS, LE) 

Year 4 Focus: Refining and Embedding into School, District, Organizational, Regional, 

and Statewide Systems 

● Complete two-year professional learning cycles (on IS, FE, LE) 

● Continue SAFSCS Coalition and workgroups (CL) 

● Bring professional learning into school-wide structures (IS, FE, LE) 

● Expand communication and dissemination efforts (CL) 

● Review year 1-3 evaluation reports and make large programmatic recommendations 

Year 5 Focus: Maintaining, retaining and sustaining 

● Continue all activities from years 1-5  

● Complete learning cycles 

● Fill in knowledge gaps 

● Fill in service gaps 

● Continue with SAFSCS 
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● Work with organizational and state leaders to advance FSCS model 

The timeline in Table 5 below highlights some of the detailed activities that will be carried out 

in the first six months of this project. This period will help our partners including FSCS prepare 

for implementation of key activities in May-August of 2023. Less than 10% of funds will be 

dedicated to planning. 

Table 5: Planning and Preparation Milestones 

Month Activities / Lead Outcomes 

January Agreements and Hiring: MOAs are updated 
and finalized. Positions are posted for hiring 
(Appendix B). Fiscal and program templates 
are created. (Project Director, CFL Manager, 
and Grant Manager) 

*Readiness 

February Coordinate, Convene, and Promote – *Establish trusted 
2023 SAFSCS Coalition- Relaunch 

*Coalition members establish ground rules, 
review roles, create workgroups, and timelines 
for key projects and for PDSA evaluation 
process. (SAFSCS Coordinator) 
*Coalition members schedule workgroups 
(workgroup chairs/ AASB team) 
* Each site maps universal and tiered FE, LE, 
and Trauma engaged activities. 
* Finalizes site timeline for learning 
enrichment and professional learning. 

relationships and 
* Establish open and 
strong 
communication 
structures. 
* Shared learning 
* Connect services 
* Shared goals 

March 2023 Gear Up to Go: 
* Train project leads - case management and 
coaching strategies. 
* Launch learning communities (FSCS, 
Trauma Engaged Schools and Family 
Partnership). 
* Solicit stakeholder input for Strong Start 
inventories; provide training for key activities, 
and team protocols. 

*Improved 
relationships and 
understanding of 
families’ needs. 
* Universal SEL and 
positive climates for 
learning. 
*Trauma engaged 
practices and reports 
of TES supportive 
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schools. 

Starting off with Family-led Structures 
* Host training (family dialogues) 
* Offer co-hosting practice opportunities 
training to cohosts 
* Establish support structures and launch dates 
for equity site committee. AASB Coordinators 
provide on-site visits to each of the schools to 
meet with school-based teams 
* Create protocols and structures for equity-
based site councils. 

*Under-represented 
families involved in 
decision making and 
leadership structures. 

April 2023 Formative Tools and Training 
*Schedule foundations training dates for 
summer and fall of ’23 
* Schedule workgroup planning for service 
alignment, coordinate enrichment 
opportunities for summer of ’23 and school 
year ’24 
* Schedule dates for language and cultural 
revitalization workgroups 
* AASB and partner organizations continue to 
work weekly with FSCS staff and school 
administrators, finalize all evaluation and data 
collection agreements and tools. 
* Review scaffolded trauma engaged schools 
and family partnership. 
*Each school will identify and remove 
enrichment barriers for families and students 
(availability, comfort/climate, transportation, 
funding, relevance) 

* SFSCS amd partners 
have the tools and 
trainings to implement 
FSCS 
*Increased access to 
and utilization of 
support services for 
students and families 

Orientation and Piloting: 
* School and community review Strong Start 
early recruitment and relationship building. 
* Review protocols, and activities 

*Staff have the skills 
and support to 
effectively implement 
FSCS practices and 
programs 
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Goal 2: 

*Increased access to 
and utilization of 
support services for 
students and families 

May Launch and Link 
* Small pilots begin use of key activities under 
each of the four pillars 
* AASB and partner organizations meet in 
person to support project. 

*Staff have the skills 
and support to 
effectively implement 
FSCS practices and 
programs 

Reflect and Prepare 
* Final schedules are uploaded in the shared 
SAFSCS calendar with invites 
* Key tools and protocols are uploaded into 
shared folders and are made publicly available 
on the SAFSCS website pages for each school. 

* Readiness 
* Collaborative 
Leadership 

Fill in the gaps: Each school will identify *Expand learning and 
their enrichment gaps and establish timeline enrichment 
for expanding access, ,quality, or availability. experiences for 

underserved students 
*Students have access 
to a wide-range of 
engaging, culturally 
responsive, and 
relevant learning 
opportunities 

June Initiate 
* Summer Enrichment and Readiness 
Programs (Gumboots, Cohort 1 Strong Start) 
* Summer Professional Development 
* Strong Start (with BRR) 

*Expand learning and 
enrichment 
experiences for 
underserved students 
*School-wide 
systems for 
identifying and 
responding to the 
needs of students and 
families 
* Kinder-ready 
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July Review and Reset 
*Review progress to date through quarterly 
reports and meetings with each team 
* Incorporate feedback and input, expand 
alignment committees, and review 
weekly/monthly goals, meet with district 
office and directors to remove organizational 
barriers to support students and families. 
* Submit federal progress report. 

* Readiness 
* Collaborative 
Leadership 

Table 6: Year One Implementation Milestones 

Key Activity Month 
initiated 

Lead 
Coordinator/Facilitator 

Frequency 

Language 
revitalization and 
alignment 
(since 2020): 

January 
2023 

Association of Alaska 
School Boards 
Partnership Coordinator 
Convenes Sealaska 
Corporation, Sealaska 
Heritage Institute, 
Douglas Indian 
Association, Goldbelt 
Heritage Institute, 
CCTHITA) 

Monthly and 
quarterly extended 
meetings 

Planning teams 
conduct school 
inventory 

April 2023 SAFSCS Coordinator 
and principal designee 

To fit within planning 
structures within the 
building and district 

Schedule cohort 
launch dates and 
coalition 

May 2023 SAFSCS Coordinator Monthly 

Assess 
STEAM/place-
based learning 
and enrichment 
strengths and 
gaps 

Plan professional 
learning and 
instructional 
practice supports 

April 2023 FSCS works with school 
administrator or designee 

Annual 
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needed or L&B 
goals 

Small team review 
of bridging tools 
and processes for 
5th graders and 
middle schoolers 

April 2023 FSCS and CCTHITA 
school administrator or 
designee 

TBD 

Integrate and 
incorporate 
families into each 
pillar and sequence 
of family 
partnership 

April of 
2023 

AASB can facilitate TBD 

Get feedback from 
families on key 
activities and 
supports 

May of 
2023 

CCTHITA and FSCS TBD 

Head Start and 
elementary kinder 
transition 

May 2023 FSCS Coordinator 

(AASB and CCTHITA 
support) 

Annually 

School-ready 
celebrations with 
families and 
students or cultural 
transition programs 

August 
2023 

FSCS Coordinator with 
CCTHITA Coordinator 
and CCTHITA Head 
Start 

Annually 

FSCS Coordinator 
and CCTHITA 
Coordinators 
finalize protocols 
and best practices 
for inventories and 
coaching strategies 
to use with 
educators. 

July 2023 (AASB and CCTHITA) 
SAFSCS Coordinator 
CCTHITA Liaison 

Review Quarterly 

Finalize on-going 
case management 
and referral 

July 2023 SAFSCS Coordinator 
Trauma Engaged 
Coordinator 

Review Quarterly 
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protocols with 
partners from 
CCTHITA, FSCS 
Coordinators, 
District Staff, 
School Counselors, 
and service 
alignment 
workgroup. 

CCTHITA Coordinator 

Launch 
Transforming 
Schools Trauma 
Engaged 
professional 
learning cycle 
(includes SEL, 
ACES, family 
partnership and 
cultural responsive 
components, and 
FSCS training for 
all staff) 

August 
2023 

Infrastructure and 
Resources: Trauma 
Engaged Coordinator 

Site Leads 6 FSCS 
Coordinators 

Monthly incentivized 
learning and coaching 
opportunities 

Social and August Classroom Teachers and Daily 
emotional skill 2023 (in School Personnel 
instruction school) 
(family resources Family resources Weekly 
September 2023- supported by AASB 
cultural adaptation Partnership Coordinator 
by August 2024) and CCTHITA 

Coordinator. 

Inventory practice 
and reflection 

August 
2023 

FSCS and Trauma 
Engaged Coordinator 

Reflections are built in 
monthly 

Establish School 
Support Team 

August 
2023 

FSCS, CCTHITA, and 
School Administrator 

Support team meets 
monthly 

STEAM/ STEAM 
champion 
training 

Summer 
2023 

Sealaska Heritage 
Institute and AASB 

Biannual 
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Cohort 1: Strong 
Start Inventory 
and Teams 

August 
2023 

SAFSCS, Trauma 
Engaged Coordinator, 
and Family Partnership 
Coordinator 

Teams meetings 
determined by family 
goals. 

Parent coffee time 
with Elders 

September 
2023 

CCTHITA Weekly 

Consultation for 
FSCS to support 
services and 
enrichment 
program referrals. 

September 
2023 

CCTHITA Lead 
Coordinator 

Consultation will be 
available monthly 

Launch reflective 
practice and 
coaching 

September 
2023 

Trauma Engaged 
Schools Coordinator 

Reflective practice for 
school administrators 
and FSCS 
Coordinators and 

Cohort 2: Strong 
Start School/ 
Family Team 
Launch 

September 
2023 

FSCS Coordinator Frequency determined 
by the team 

Consultation for 
FSCS to support 
services and 
enrichment 
program referrals. 

October 
2023 

CCTHITA Lead 
Coordinator 

Available monthly 

First family 
cultural and 
learning 
enrichment 
relationships and 
place-based 
wellness (SEL) 

October 
2023 

FSCS with CCTHITA 
Support from SAFSCS 

and Partnership 
Coordinator 

Bi-monthly 

Cohort 3: Strong 
Start 
School/Family 
Team Launch 

October 
2023 

FSCS Coordinator Frequency determined 
by the team 
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Consultation for 
FSCS to support 
services and 
enrichment 
program referrals. 

October 
2023 

CCTHITA Lead 
Coordinator 

Available monthly 

FSCS / T&H 
Resource 
Expansion 

November 
2023 

SAFSCS Coordinator Monthly 

School / partner 
schedule on-going 
check in and case 
management 

December 
2023 

FSCS Coordinator Plan for January to 
May 

School climate 
workshops 

January 
2024 

AASB staff and FSCS 
Coordinator 

Twice annually 

Quarterly check in 
visit with families 

A minimum 
quarterly 
from first 
meeting 

FSCS with CCTHITA A minimum of once a 
quarter with cohort 

Provide training on 
Bridging tools 

January 
2024 

School administrator or 
designee 

Annual in September 
2024 and beyond 

Provide training to 
staff using the 
bridging 
framework. 
Determine core 
bridging activities 
for the school. 

January 
2024 

FSCS and CCTHITA Annual 
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Host six weeks of 
bridging activities 
that include 
community and 
family 
postsecondary 
inventory and 
mentoring. The 
second cohort will 
include enrichment 
referral. 

February or 
March 
2024 

CCTHITA and FSCS Annual or twice 
annually 

Establish 
transition plans 
including personal 
learning & career 
portfolio for first 
cohort into 
elementary to 
middle schools 

April or 
May 2024 

Teams with CCTHITA 
and FSCS 

Annual 

Launch additional 
enrichment or 
support programs 

September 
2023 

Various (Alaska Strong 
gets additional staffing 
for program and check 

ins) 

TBD 

Family language 
activities 

September 
2023 

Advanced language 
speaker 

Weekly 

Tiered approach 
partner –paired 
outreach 
(embedded in each 
pillar) 

August 
2023 

FSCS/CCTHITA/Title I As needed 

Equity site 
councils 

October 
2023 

FSCS/School 
Administrator 

Monthly 

Transition 
advisory 
Committee 

January 
2024 

FSCS / District Staff/ 
CCTHITA 

Monthly 
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Coordination and Alignment 

Regional coalition 
meeting 
includes 
workgroup and 
implementation 
partners and equity 
site council 
member 
representatives 

February 
2023 

AASB Project 
Manager/Coordinator 

Monthly 

School 
administrators 
meeting 

February 
2023 

AASB Project Director Bi-monthly 
(reflective practice 
and logistical) 

Alaska School 
Mental Health 
Case Study and 
Mental Health 
Workforce 

May 2023 Alaska Mental Health 
Trust Authority and 

Trauma Engaged 
Schools Coordinator 

Two-day gathering 

Integrated Supports 
and Health 
Service Alignment 
(AASB established 
in 2020: NAMI, 
JAMHI, private 
practice, school 
districts, state 
departments, tribal 
entities, Bartlett 
Regional Hospital) 

May 2023 AASB Trauma Engaged 
Schools Coordinator 

Monthly 

Postsecondary 
transitions 
Alignment 
(AASB already 
convenes under SE 
AlaskaCan) 

April 2023 Collective Impact 
Coordinator and 
Committee Chair 

Monthly 
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Kinder-transition 
(Initiate) 

May 2023 Full Service Community 
School Coordinator and 

Association for the 
Education of Young 

Children 

Monthly 

Out of school time 
and enrichment 
coordination 
(Initiate: school 
districts, tribal 
entities, non-
profits, and Alaska 
Afterschool 
Network) 

July 2023 Alaska Afterschool 
Network Staff 

and Community 
Engagement Manager 

6 meetings per year 

Data and 
Evaluation 

April 2023 Association of Alaska 
School Boards 

Data and Evaluation 
Coordinator 

American Institutes for 
Research 

Monthly 

Full Service 
Community 
Schools 
Coordinators peer 
community 

April 2023 AASB FSCS 
Coordinator 

AASB Partnership 
Coordinator 

Other partners as 
requested 

Bi-monthly 

Family welcome August FSCS and Title I staff A minimum of 
and mentor 2024 oversee family link up monthly check in 
program opportunities for Strong 

Start and Bridging 
family guides 

FSCS and family 
mentors 

See Appendix I For Years 2-5 Timeline and Overview 

Data collection, data analysis, and performance monitoring processes and timelines are 

included in Section (6): Quality of The Project Evaluation. 
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(6) Quality of the Project Evaluation (up to 15 points) 

Evaluation Overview 

As an evaluation partner of the Southeast Alaska Full-Service Community Schools partnership 

(SAFSCS), American Institutes for Research ® (AIR®) will design and conduct an 

independent evaluation of the FSCS initiative that includes an implementation study and a 

study of the effectiveness of the initiative on the desired outcomes in four districts. This 

evaluation will provide the SAFSCS—which includes the AASB, as well as the SAFSCS 

district, school, community, and tribal partners a deeper understanding of  

• how the FSCS initiative is being implemented; 

• how the inclusion of social-emotional learning (SEL), culturally responsive, and 

trauma-engaged practices as well as an integrated multi-tiered system of supports 

(MTSS) will complement and extend these efforts; and 

• how these supports influence school practices, support families and communities, and 

contribute to students’ social and emotional growth and positive academic outcomes. 

Throughout the evaluation process, AIR will work closely with the SAFSCS to ensure that data 

collection processes, instruments, and the interpretation of results are culturally appropriate and 

reflect the lived historical context of the Alaskan communities in the evaluation. The evaluation 

will assess both FSCS implementation and student-related outcomes employing a mixed 

methods approach, which includes qualitative and quantitative data collection, using a rigorous 

quasi-experimental design (QED). The implementation study will document and monitor 

implementation fidelity, identify areas where implementation needs improvement, identify 

factors that may hinder or facilitate implementation and capture the experiences of students, 

families, school staff, and communities in SAFSCS schools. The outcome study will assess 
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how youth grow and develop over time academically and in social and emotional skills as they 

participate in FSCS-related services and activities. Using a QED design will enable us to assess 

how students in the FSCS schools compare on key outcomes to those of students attending 

similar schools that lack access to this unique set of supports. In the sections that follow, we 

articulate the plan for collecting valid and reliable implementation and outcome data on key 

project components and targeted outcomes. 

(A) The methods of evaluation are thorough, feasible, and appropriate to the goals, 

objectives, and outcomes of the proposed project 

Evaluator Experience The proposed evaluation is made both thorough and feasible by AIR’s 

extensive experience evaluating community school initiatives and conducting research and 

evaluation work in rural Alaska. For instance, AIR has been the primary evaluator for the 

Chicago Public Schools Community Schools Initiative since 2011 and recently completed an 

evaluation of the University of Central Florida’s Community Partnership Schools state-wide 

initiative. In addition, AIR served as the primary evaluator for the Pittsburgh Public Schools 

Community Schools Initiative from 2018 to 2019. AIR’s extensive experience evaluating 

community school initiatives in different contexts and locations has informed the framework 

for this evaluation by building upon previous knowledge and expands on that knowledge to 

address the specific evaluation needs of the grant. For example, AIR has worked with 

community school initiatives to accomplish the following: 

• Inform the development of a self-assessment tool and process aligned to key 

implementation frameworks to help schools understand how well they are implementing 
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the community school model, identify areas of strength and weakness, and target key 

facets of implementation for improvement, 

• Develop key performance indicators related to community school implementation and 

youth progress on key outcomes derived from data housed in district- and state-level 

data warehouse and in systems designed to collect data on student participation in 

community school activities and services, 

• Conduct rigorous impact analyses exploring how community school implementation is 

contributing to youth outcomes, 

• Develop a deeper understanding of how initiatives are being implemented with fidelity 

to the full-service community school model, 

• Identify promising practices in implementation and areas of potential growth. 

This knowledge will ensure that the evaluation methods and analyses reflect the realities of 

current community school operation and are optimally aligned with the complementary goals 

and objectives of expanding community school operation to that of full-service community 

schools. 

In addition to the extensive experience evaluating community school initiatives, AIR has a long 

history of working with AASB. For example, AIR served as the independent evaluator of 

AASB’s 5-year Culturally Responsive, Embedded, Social and Emotional Learning initiative, 

funded by the Education Innovation and Research program of the U.S. Department of 

Education. In addition, AIR staff have collaborated with AASB for over a decade on its state-

wide School Climate and Connectedness Survey (SCCS) and its family engagement initiative. 

This long history of collaboration with AASB will allow AIR to develop efficiencies in data 
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collection by leveraging our knowledge of existing data collection infrastructure in schools and 

available data sources. 

Building from our knowledge of community schools and history of working with AASB, the 

proposed evaluation includes measurement and data collection strategies that will allow for a 

targeted assessment of how schools in AASB’s partner districts implement FSCS activities and 

services and what relationship they have with student’s academic and social-emotional 

outcomes. Here we provide our evaluation questions and further details about the proposed 

evaluation approach. 

Evaluation Questions 

The mixed method design of the evaluation will enable an assessment of overall 

implementation and the effectiveness of the proposed FSCS activities such as family and 

community support programming, case management, incentivized professional learning, 

learning enrichment, and family and community engagement components on student social and 

emotional learning and academic outcomes. 

Implementation Questions 

AIR will utilize the following set of implementation questions in Years 1-4 to document how 

the FSCS initiative is being integrated into the broader community strategy with fidelity in 

targeted schools in four districts: Hydaburg City, Yakutat City, Chatham City District and 

Juneau School District: 

Implementation Question 1. To what extent have FSCS schools been able to implement key 

structures and processes (e.g., shared vision, structures for shared decision-making, 
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communication about the initiative with key stakeholders) related to the four pillars associated 

with community school implementation? Where are the opportunities to improve and further 

develop these structures and processes? 

Implementation Question 2. What promising practices and barriers to implementation are 

associated with school implementation of the FSCS strategy? 

Implementation Question 3. To what extent have key components of the SAFSCS strategy 

been implemented (e.g., Strong Start and bridging programs, culturally responsive academic 

and enrichment programing, linguistic revitalization programs, community and family 

engagement activities), and have schools met their targets in relation to service delivery and 

activity provision? 

Implementation Question 4. To what extent did programing and services supported through 

the FSCS initiative reach targeted student groups, such as Alaskan Native students and students 

experiencing poverty? 

Implementation Question 5. To what extent did students, families, and community members 

perceive participation in activities and services supported through FSCS to be relevant and 

useful in supporting students’ engagement and success in their educational careers? 

Implementation Question 6. To what extent did students, families, and community members 

perceive participation in activities and services supported through FSCS to be relevant and 

useful in supporting the cultural and linguistic connection of students to their tribal 
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communities? 

Implementation Question 7. To what extent did school staff and administration perceive 

professional development opportunities offered through implementation of the FSCS strategy 

to be relevant, useful, and actionable in supporting their work broadly, and in providing 

culturally responsive and trauma engaged educational supports and services? 

To answer Implementation Questions 1-7, AIR will collect interview and focus group data from 

key stakeholders, including school staff, families, students, and community members; and 

survey and administrative data from students, caregivers, and school staff who participate in the 

activities and services supported by FSCS. Extant data (administrative and survey data) will be 

collected and analyzed each year in years 1-4. Qualitative interview and focus group data will 

be collected with a staggered focus on components of the initiative. Specifically, we will focus 

on the overall implementation of the initiative in the first year and focus on understanding 

implementation of key activities in the remaining years of the grant. We will explain in detail 

later in this proposal how we will address implementation questions in each year of the grant. 

Outcomes and Impact Evaluation Questions 

We hypothesize that exposure to FSCS programming will lead to (a) improvements in key 

student outcomes over time and (b) better outcomes among program participants relative to 

similar students attending comparison schools where these supports are not provided. The goal 

of the outcome research questions is to provide valid and reliable data that demonstrate the 

potential value of FSCS based on the implementation framework adopted by AASB and its 
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partners for the provision of these services. Specifically, we propose to address the following 

three outcomes and impact questions: 

Outcomes and Impact Question 1. To what extent do students in FSCS schools demonstrate 

improvement on key outcomes such as student attendance, academic proficiency, and 

kindergarten readiness? 

Outcomes and Impact Question 2. What is the impact of participation in activities and 

services supported by the FSCS initiative on student outcomes such as SEL skills, student 

engagement, perceived family and community involvement, and academic outcomes such as 

attendance and achievement? 

Outcomes and Impact Question 3. What are the relationships between exposure to different 

activities of the FSCS initiative and student attendance and academic outcomes? 

To answer Outcomes and Impact Question 1, we will use student level district administrative 

data and the SCCS survey data. Starting from Year 1 of the grant, we will establish data-

sharing agreements with each school district to obtain administrative data that include student 

demographics, attendance, and performance on state standardized assessments. In Years 1-4, 

we will conduct descriptive and correlational analyses annually to address this question. To 

answer Outcomes and Impact Question 2, we will use the SCCS data (described in greater 

detail in the sections that follow) and district administrative data to compare the outcomes of 

students in the FSCS schools and with those in the matched comparison schools in Year 5, 

under a QED design. To answer Outcomes and Impact Question 3, we will use responses to 

supplemental questions in the SCCS to assess the relationship of exposure to different 

components of the FSCS initiative to student attendance and academic outcomes. Questions 1 

and 3 will be assessed in each of the Years 1-4. Question 2 focuses on SEL, engagement, and 
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school climate related outcomes by the end of the FSCS implementation and will be examined 

in Year 5 under the QED design. The QED will include six FSCS schools and 24 matched 

comparison schools. Collection of implementation and outcome data will occur annually in the 

first four school years, with final impact analysis and reporting in Year 5 and periodic feedback 

reporting throughout (see Table 7). In the following section, we describe how we will collect 

and analyze data to address the implementation and outcome questions presented earlier.  

Table 7: Summary of Evaluation Questions by Data Source 

Evaluation question 
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Implementation Questions 

Implementation RQ1 X 
Implementation RQ2 X X 
Implementation RQ3 X X X 
Implementation RQ4 X X X 
Implementation RQ5 X X 
Implementation RQ6 X X 
Implementation RQ7 X X X 
Outcome Questions 
Outcomes/Impact RQ1 X X X 
Outcomes/Impact RQ2 X X 
Outcomes/Impact RQ3 X X X 
Note. RQ = research question; SCCS = School Climate and Connectedness Survey. 

(B) The extent to which the methods of evaluation will provide performance feedback and 

permit periodic assessment of progress toward achieving intended outcomes 
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Design Overview 

The evaluation design is informed by the logic model and is aligned to the program inputs, 

goals, strategies, and outcomes specified (see Figure 2: Logic Model). The proposed FSCS 

model aims to improve student social-emotional learning and academic outcomes through 

increased partnership between schools, families, and community and full implementation of the 

FSCS model components. The evaluation will provide AASB and its partner organizations, 

information to (a) assess the degree to which the FSCS model is being implemented, (b) 

identify areas of needed improvement and promising practices, and (c) to deliver regular 

feedback that allows for timely assessment of progress to achieve the intended outcomes. 

We have structured the evaluation to follow the expected development and evolution of the 

initiative. The implementation evaluation will occur in Years 1-4 and will provide information 

about (a) how the initiative is progressing at each FSCS school site; (b) how different 

stakeholder groups are being incorporated into models of shared decision-making, (c) how 

school staff, students and families interact with and benefit from initiative activities and 

resources; (d) how school staff, educators and leadership are using knowledge from 

professional learning participation to integrate trauma-engaged and culturally appropriate 

practices into schools; and (e) how communities and tribal representatives are interacting with 

the FSCS initiative in schools and perceiving increased connection between communities and 

schools. In addition, each year from Years 1-4, we will assess the extent to which school staff, 

students, and families participate in FSCS-related activities and services and how the 

participation may be associated with key student outcomes through the collection of survey and 

administrative data. 
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Implementation Evaluation 

The implementation evaluation will rely on two types of data – quantitative (administrative and 

SCCS survey data), and qualitative (interview and focus group data) – to assess implementation 

of the FSCS initiative and key activities and services provided for students, families, and 

communities. The administrative and survey data will be collected each year in Years 1-4, with 

the intent of assessing student, family, and school staff experiences in FSCS programing. We 

use a staggered approach to conducting the qualitative components of the implementation 

evaluation in Years 1-4. To allow the SAFSCS schools time to implement the intended FSCS 

programing, each year’s implementation evaluation activities, as they relate to interviews and 

focus groups, will have a different focus, providing a comprehensive understanding of the 

initiative in each of the six FSCS schools while maximizing the efficiencies of evaluation 

resources. In Year 1 we focus on understanding the implementation of core components of the 

initiative across all sites (e.g., shared vision, structures for decision making, communication to 

stakeholders).  In Years 2-4, we focus on key initiative activities associated with the four pillars 

of the FSCS model. Following are additional details: 

Quantitative Data: Administrative and Survey Data 

• Years 1-4 We will collect extant administrative data and SCCS data, including data on 

supplemental questions to assess student, family, and school staff experiences 

participating in FSCS activities and services. These data will also provide information 

for the annual assessment of key performance indicators (described earlier in this 

proposal). 
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Qualitative Data: Interviews and Focus Groups 

Qualitative implementation evaluation activities will include interviews with school 

administrators, FSCS site coordinators, staff or volunteers at partner community organizations 

supporting FSCS activities and services; and focus groups with school staff, students, and 

families. Each year from Years 1 through 4 we will also collect SCCS survey data from 

students, caregivers, and school staff. We describe these activities in more detail in the sections 

below, first describing extant and survey data collection that will occur across the first four 

years of the grant period. We then describe the interview and focus group data collection 

activities occurring in each year. 

• Year 1: We will focus on understanding the progress SAFSCS and each school makes 

in developing the infrastructure and processes (e.g., common shared vision, structures to 

support authentic shared decision making) needed to align services to the four FSCS 

pillars and to implement the FSCS strategy. (Implementation Questions 1-4). 

• Year 2: We will focus on how students and families are experiencing the kindergarten, 

Grade 5, and Grades 6-8 bridging programs and how those programs are perceived as 

supporting improved student success in school (Implementation Questions 5 and 6). 

• Year 3: We will focus on how targeted FSCS learning enrichment activities (e.g., 

science, technology, engineering, the arts, and mathematics [STEAM] programing; 

family cultural learning enrichment activities; post-secondary bridging activities) 

support linguistic and cultural connection for students and families (Implementation 

Questions 5 and 6). 

• Year 4: We will focus on how school staff, families, community members, and 

administrators experience targeted professional learning opportunities supported by 
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FSCS and how participation has supported increased family and community 

engagement (Implementation Question 7) 

Data Collection and Analysis Plan: Quantitative (Years 1-4) 

Each year of the first 4 years of the grant AIR will collect and analyze data from service 

delivery records, program attendance data, and self-reported data gathered through the annual 

SCCS administered by AASB. We will use these data, in tandem with interview and focus 

group data (described in the next section) to assess implementation of the FSCS initiative.  

Service delivery records. AIR will work with SAFSCS to collect service provision and 

activity participation records. As part of this process, AIR will work with SAFSCS to devise a 

strategy for tracking (a) participation in FSCS activities and services and (b) the extent to which 

school staff are participating in professional learning opportunities provided by FSCS. We will 

refine data collection systems including capturing data on activities students and families are 

participating in and who is providing these activities. AIR will also work with SAFSCS to 

establish data-sharing agreements with each school district to obtain administrative data that 

include student demographics, attendance, and performance on state standardized assessments. 

In each year of the grant, AIR will descriptively analyze the associations between participation 

in FSCS activities and key student outcomes. We will disaggregate results by student 

demographic characteristics. 

Supplemental questions in the SCCS to assess participation experiences. The SCCS is a 

voluntary statewide survey developed by AIR in partnership with AASB. The SCCS has been 

administered in most Alaska districts annually since 2006, with refinements over time. The 
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SCCS includes a school staff version, a version for students in Grades 3–5, a version for 

students in Grades 6–12, and a version for families. Response rates of the SCCS are high. 

AIR will work closely with AASB to develop supplemental questions that will be added to the 

SCCS and will facilitate survey administration and data collection. These supplemental 

questions will explore the extent to which participating students reported having experiences in 

FSCS that promote student social-emotional and academic outcomes as a result of participating 

in FSCS programming. AASB administers the SCCS to all grades in Grades 3 and above. The 

supplemental questions about FSCS participation and experiences will be added for all students 

in Grades 5 and above. The supplemental questions for families will focus on parent/caregiver 

satisfaction with programming, and how initiative programming may have improved 

relationships between and among families and schools; confidence on the part of families that 

they can support their child’s learning; and parent leadership and influence in partnering with 

teachers and educators to address their child’s needs and interests. The supplemental questions 

for students will ask students Grades 5 and above to report on their attendance at different 

FSCS activities such as the bridging program; their attendance at STEAM enrichment and 

linguistic revitalization programs; and the perceived usefulness and relevance of these 

activities. Further details on the SCCS related to outcome measures will be described in the 

Outcome and Impact Evaluation section. 

District administrative data. We will obtain individual-level administrative data from partner 

districts. School districts in Alaska maintain student enrollment, attendance, and academic 

achievement data and track student disciplinary records. The administrative data also document 

the number of students who are absent 15 or more days during the school year, receive one or 
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more in-school or out-of-school suspensions or other fractions, and enroll in postsecondary 

education. 

Data Collection and Analysis Plan: Qualitative (Years 1 – 4) 

In the following we describe the methodological approach of qualitative data collection 

activities in each of the first four years of the grant. These data will complement analysis of 

survey and administrative data collected each year to assess the implementation of FSCS 

activities, the experiences of students, families, schools, and communities in relation to those 

activities, and the relationship of participation to improved student outcomes. 

Year 1. Assessing Initial Implementation 

In Year 1 of the grant, we will conduct 60-minute virtual interviews with school based FSCS 

coordinators and school principals at each of the six FSCS schools. The goals of interviews 

with site-based staff will be to learn how schools are supporting the implementation of key 

drivers of implementation, including how schools are accomplishing the following: 

• developing a common shared vision for implementation of FSCS 

• communicating about the initiative and related activities and services to broader school and 

community audiences 

• developing and supporting the Equity Site Council, Site-Based Transitions Advisory 

Committee, School Administration Quality Improvement Team, and Language 

Revitalization Coordination Team, and providing other mechanisms for authentic decision 

making in implementation of the initiative 
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• supporting the process of assessing student and family needs and monitoring the progress, 

coordination, and quality of activities and services. 

In addition, we will conduct interviews with up to five members of the SAFSCS partnership to 

learn how the partnership supports collective decision making and provides support for 

implementation of FSCS activities and services across sites. Based on findings from 

evaluations AIR has conducted previously, we have found the following to be key to successful 

community school implementation: (a) developing a common shared vision to drive and orient 

implementation activities; (b) having a clear plan for communicating with stakeholders about 

the initiative and related activities and services; (c) developing meaningful processes for 

supporting shared decision making across a wide range of key stakeholders (including students 

and families); and (d) establishing tools and processes to monitor the quality of offerings and 

overall success of implementation, including assessing how activities and services are 

integrated into the school and coordinated to optimize student and family enrollment and 

utilization. In our experience, these processes are interrelated activities that schools should 

undertake in the initial stages of implementation to align implementation to the FSCS 

framework and to instantiate a framework for sustainable implementation over time. We will 

use our understanding of these key drivers to provide a framework for designing data collection 

tools and conducting analyses. Data collection and analysis in assessing initial implementation 

activities will provide evidence of the extent to which SAFSCS and their schools have made 

progress in meeting the project’s objectives and developing sustainable high-quality practices 

in implementation. 

Years 2-4. Assessing experiences and benefits of FSCS activities and services 
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In years 2-4 of the grant, we will conduct virtual focus groups with students, families, school 

staff (including teachers and support staff such as counselors and MTSS coordinators), and 

school administrators. To maximize efficiencies in data collection in each phase, we will work 

closely with SAFSCS to develop supplemental questions for the SCCS and other instruments 

and determine when local data collection may be more efficient and culturally appropriate 

conducted in-person or via remote strategies. The goal of interviews and focus groups with key 

stakeholders and the supplemental SCCS questions will be to understand the following: 

• how stakeholders are experiencing and potentially benefitting from participating in (a) 

bridging programming (e.g., culturally responsive STEAM and place-based learning), 

(b) transformational schools (e.g., MTSS supports, universal SEL, trauma engaged 

practices), and (c) targeted professional development activities (e.g., school-wide 

restorative practices 

• how different stakeholders (e.g. students, school staff, parents, and community 

members) are being authentically incorperated into decision making processes in each 

school 

• how key programs in the initiative are being implemented and how different 

stakeholders perceive students, families and staff benefiting from participation 

• the extent to which stakeholders perceive that participation in these activities support 

the provision of trauma-informed care, restorative justice practices, improvement in 

school experiences and climate, and access to high quality academic and SEL-related 

experiences. 

These research activities will provide evidence to assess how well the initiative implementation 

has supported progress in meeting the project’s objectives. The following paragraphs provide 
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details, by evaluation year, about how we will approach qualitative data collection for each of 

the specific key activities in this FSCS proposal. 

Targeted Professional Development (Years 1-4). The proposed FSCS targeted professional 

development series includes training for school staff and school administrators to support the 

integration of trauma-informed, restorative justice, and culturally responsive practices into the 

work of schools. We will conduct focus groups of school staff (e.g., teachers, school 

counselors, MTSS coordinators) to understand how they perceived participation shaping their 

work practices, school climate, and the impact on students and families in the communities they 

live in. More specifically, we will ask staff to reflect on their participation over the period of 

the grant prior and to share any challenges in implementing strategies learned in professional 

development; successes in implementing strategies; how learnings from professional 

development are applied to support shared decision making; and observations of changes 

related to their own practices or relationships with students, families, and the surrounding 

communities. In the next section we describe our approach to assessing key student outcomes 

and the impacts of attending an FSCS school (Outcomes and Impact Evaluation).  

Student Bridging Programs (Year 3). To better understand the experiences of students and 

families in their participation in the kindergarten, fifth, and sixth through eighth grade bridging 

programs, we will conduct six focus groups with caregivers of students participating in those 

bridging programs and six interviews with key staff supporting implementation of activities at 

each site. Focus groups with caregivers will investigate their experiences with their children 

participating in programming and the extent to which they found these activities beneficial for 
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their students and families and helpful in increasing the connection to their school. We will also 

conduct interviews with one key staff member from each site who is working directly with 

students and families through the bridging programs. Interviews with program staff will focus 

on understanding the recruitment process for participation, perceived challenges to youth and 

caregivers in participating in the program, how programing provides opportunities for students 

and families to participate in decision making processes, and perceived benefits of participating 

in program activities for youth and caregivers. 

Family and Community Engagement Programing (Year 4). In Year 4 we will conduct 

interviews with caregivers, school staff, and tribal elders to better understand experiences in 

family and community engagement activities and access to additional needed resources (e.g., 

coffee time with tribal elders, restorative practices, trauma-informed school and community 

events, peer mentoring groups, family circles). We will conduct interviews with families, up to 

two families per site (12 interviews total), that have participated in activities related to the goals 

of youth and family engagement (e.g., community events, family circles, peer mentoring) to 

investigate how participation may have been beneficial for the students and families in 

supporting student success and greater connection to the school. Specifically, the goal of these 

interviews will be to gain a deeper understanding of how caregivers participation contributes to 

the strengthening of peer-to-peer relationships, youth and adult relationships, family integration 

into school activities, school connection to the local community, the ability to manage exposure 

to trauma, and provides opportunities for families and communities to participate in decision-

making processes. SCCS data will provide additional data as to whether caregivers and students 

found participation relevant and meaningful. 
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SAFSCS staff will conduct interviews with one key staff and one tribe elder from each site (12 

interviews total) who is involved in the provision of services. AIR will work with SAFSCS 

partners to conduct open narrative interviews with tribal elders who have hosted coffee chats or 

participated in family and community engagement programing. These interviews will focus on 

understanding how elders view the targeted efforts through FSCS to be effective and 

contributing to the connections with tribal histories and narratives on the part of young people. 

AIR will develop protocols and provide training for SAFSCS staff to conduct interviews. 

SAFSCS staff have an extensive history of working with tribal members and will provide a 

more conducive environment for authentic story sharing and quality data collection than an 

outside organization. The AIR research team will transcribe recordings and code and analyze 

interview data from tribal elder interviews with input from the SAFSCS members who conduct 

the original interviews. 

Outcome and Impact Evaluation 

To address the outcome and impact research questions related to whether students show 

improvement on key outcomes identified in the grant (OIQ1) and the relationship between 

participation and change in these outcomes (OIQ3), we will conduct descriptive and 

correlational analyses annually in Years 1 to 4. To address the second outcome and impact 

research question related to the relationship of improvement on student outcomes and 

attendance at an FSCS school, we will use a school-level matched comparison quasi-

experimental design (QED) and will examine the effects of the program on student outcomes in 

Year 5. 
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The outcome analysis to address OIQ1 will be descriptive and correlational. The impact 

analysis on student outcomes will use a mixed-effect, two-level hierarchical linear model with 

students nested in school pairs using the matched sample. Specifically, the analytic model will 

examine, after the completion of FSCS activities, how student outcomes differ between 

students in the FSCS schools and the matched students in the paired comparison schools. A 

single-level fixed effects model will be used to address the third outcome question that links 

program participation with student outcomes within the 6 FSCS schools. Analyses of outcomes 

will be conducted annually during Years 2-4 and will be descriptive and correlational. 

Data Collection and Analysis Plan: Quantitative 

The outcome and impact evaluation will use quantitative data that include the extant district 

administrative data, responses of school staff, students, and families on the SCCS as well as 

service delivery and activity participation records data that allow us to link participation to 

FSCS activities with outcomes (description of the data collection tools described earlier in the 

implementation evaluation section). 

The SCCS data used for the outcome evaluation will be collected in the springs of 2023-2027. 

The staff version and secondary student version include multiple scales. For example, the staff 

version includes school climate, level of support from school/district, and perceptions of 

student engagement. The student version includes scales such as SEL skills, school climate, and 

perceived parent and community involvement. The SCCS student version also includes 

questions about student demographics, such as grade, gender, race/ethnicity. 

Years 1-4. Outcome analysis 
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The outcomes analysis will examine outcomes aligned with the program model, such as student 

social-emotional competencies, academic proficiency in Alaska State Standardized assessments 

of math and reading, student attendance, and kindergarten readiness. Student outcomes will 

meet outcome measure validity and reliability requirements, as measures for will be collected 

from extant state and district records, and academic outcomes from well-established 

assessments. 

Synthesizing data on service provision and developing key performance measures. A key 

facet of documenting implementation is quantifying the degree to which students, families and 

school staff are involved in and receiving FSCS-related supports and activities and how they 

are showing signs of improving and having their needs met. AIR, working with SAFSCS, will 

develop and refine a series of key performance indicators to describe the extent to which 

students, families, and school staff are involved in or receiving FSCS-related activities and 

services and progressing on key outcomes. The draft indicators constructed at this point to 

guide and assess the progress of program implementation can be found in Table 3.  

Annual assessment of progress on key outcomes. Data on key performance measures (see 

Table 3) will be compiled bi-annually as part of the evaluation in Years 1-4. The goal in 

providing this information is to help AASB and its partners understand how well schools are 

connecting students to FSCS services and activities and keeping them engaged in these efforts 

until desired outcomes are reached. Based on the proposed draft performance indicators, AIR 

will work with the SAFSCS board and school/district partners to explore what additional data 

can be used to craft key performance indicators and how existing data collection systems will 

be established or modified to collect these data. Additionally, we will work with SAFSCS to 
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continue to refine the key performance indicators, to assess progress on key outcomes 

identified in the grant, such as kindergarten readiness and post-secondary outcomes.  

In addition, the evaluation team will be prepared to report on the required performance 

indicators to be specified in the annual performance reporting process (e.g., student chronic 

absenteeism rates; student discipline rates, including suspensions and expulsions; school 

climate information, etc.) We will work with the districts to obtain and report on data across the 

mandated set of school-related outcomes as specified in the Notice Inviting Applications (NIA). 

Year 5. Impact analysis 

In year 5 we will conduct a QED analysis to assess the relationship between attendance and 

participation in FSCS schools with students’ academic outcomes such as school day attendance, 

behavioral incidences, and academic performance on state standardized tests in English 

Language Arts and Mathematics. The QED-based impact evaluation will use a two-level 

matched comparison design that will meet What Works Clearinghouse (WWC) standards with 

reservation. The first stage involves selecting a pool of comparison schools. The selected 

comparison schools will be from the same geographic region and matched on poverty 

concentration, school climate, school size, and percentage of Alaska Native students. Because 

the partner districts are small, we will identify comparison schools from neighboring districts 

within the Southeast Alaska region. 

The second stage involves matching students in each participating school with students in the 

associated comparison school. To reduce differences on pretreatment characteristics between 

the treatment and comparison groups, we will use propensity score matching1. By matching 

1 The propensity score is defined as the conditional probability of being assigned to the treatment condition 
(network school), given a set of observable covariates (Rosenbaum & Rubin, 1983). Propensity scores are 
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students within schools, we will ensure that sampled students in treatment and comparison 

schools are as similar as possible on individual measured background characteristics that have 

been found to be important predictors of student outcome (Raudenbush & Bryk, 2002), 

including academic achievement or disciplinary behavior measures that capture students’ 

socioeconomic status and race/ethnicity. This approach will allow the evaluation team to 

explore more carefully how participation in FSCS programming may impact school-related 

outcomes by controlling for sources of selection bias that otherwise may conflate analysis 

results. Given the small number of schools receiving the intervention, we acknowledge that the 

robustness of this approach will be contingent on the identification of comparison schools that 

are as similar as possible to the six FSCS schools and that only large effects will likely be 

detectable. We will report both the effect sizes as well as significance levels given the small 

sample size of the QED. 

Individual students in the six treatment schools will be matched with similar students in 18 

comparison schools for answering the impact-related evaluation question. Student 

characteristics will be used to generate a predicted value (a propensity score) for each student’s 

likelihood of enrolling in a treatment school given background characteristics and prior 

achievement. AIR will use nearest neighbor matching (Rubin, 1973) to create a matched 

comparison sample of students who did and did not enroll in the treatment schools but share 

similar propensities to do so—minimizing self-selection bias and maximizing internal validity. 

Matching students in treatment schools with similar counterparts in comparison schools will 

allow for efficient analysis of student-level treatment versus. comparison in outcomes as a 

proxy for school-level intervention, given that a school-level QED or experiment meeting 

commonly estimated by assuming a parametric model (e.g., a logistic regression model in which a binary outcome 
that equals 1 for treatment group students and 0 for potential comparison group students is regressed on the 
observed covariates). 
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evidence standards would be inadequately powered and cost-prohibitive. AIR has conducted 

similar matching in rural Alaska and produced comparison schools and districts that were 

equivalent to the treatment schools and districts. A regression model will estimate the 

relationship between treatment status (enrollment in a treatment school) and each outcome 

while controlling for school and student characteristics and allowing for a residual covariate 

(beyond matching procedures). 

(C) The extent to which the methods of evaluation will provide valid and reliable 

performance data on relevant outcomes 

Table 8 provides a summary of what data will be collected and analyzed during each year of the 

project. To ensure that the data collection activities outlined in Exhibit X3 produce valid and 

reliable data, AIR will undertake a careful process in the design and refinement of each data 

collection protocol and will carefully map intended outcomes of the initiative with various 

extant and qualitative data sources. In constructing supplemental questions for school staff, 

students, and families on the SCCS, the evaluation team will consult with a survey 

methodologist to ensure that question format and wording are aligned with best practices. Each 

of these survey versions will be reviewed by SAFSCS partners during Year 1 and refined based 

on partner feedback before being used to collect data from targeted respondents.  

AIR will work closely with SAFSCS partners to identify and recruit participants for interviews 

and focus groups. Interview and focus group protocols will be designed to adhere to best 

practices and will be designed in close consultation with the SAFSCS partners to ensure 

cultural and linguistic appropriateness. 
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All analyses and reports developed as part of the evaluation will go through AIR’s extensive 

quality assurance process to ensure that analyses were done correctly, results are described 

accurately and are easy to interpret, and report findings and summaries are clear and concise. 

Table 8 shows the data collection approaches used to address the implementation questions. 

Table 8: Summary of Data Collected and Analyzed by Grant Year 

Data source Year 1 Year 2 Year 3 Year 4 Year 5 

Implementation Evaluation 

Interviews X X X X 

Focus groups X X X 

Service provision data X X X X 

Supplemental questions in the SCCS 

(supplemental questions for staff, 

families, and students) 

X X X 

Outcome and Impact Evaluation 

District administrative data X X X X X 

AASB SCCS data X X X X X 

Note. AASB = Association of Alaska School Boards; SCCS = School Climate and 
Connectedness Survey. 

Analysis and Reporting 

Survey data will be analyzed descriptively with results shared with each school to inform 

continuous improvement efforts. Procedures used to conduct all outcome and impact analyses 

and file preparation tasks for the key performance indicators and impact analyses will be saved 

to syntax and reviewed by a second analyst to ensure that they were performed correctly. Data 
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on service provision, and key performance measures related to FSCS implementation will be 

analyzed descriptively to determine the range of participation and responses and analyze how 

these data change over time. The evaluation team will also examine survey results separately 

for students participating in various FSCS activities compared to those who are not 

participating. 

In analyzing qualitative data, a codebook will be developed for each source and coders will 

calibrate using an inter-rater reliability test. Coders will meet an interrater reliability threshold 

of 0.85 or more on each code. Interview and focus group data will be analyzed qualitatively 

using NVivo software to identify key themes relative to how implementation is progressing as 

anticipated, where there are challenges, and what implementation has meant to youth and 

families. The analyses and coding process will be overseen by the lead implementation 

researcher and will be closely aligned to the implementation research questions. The lead 

implementation researcher will work closely with the SAFSCS team to ensure that 

interpretation of the themes reflects the cultural context and lived histories of the Southeast 

Alaskan communities. 

At the conclusion of each school year, AIR will synthesize the full complement of data 

collected about FSCS implementation and outcomes analyses and will provide a detailed report 

to SAFSCS and its partnering school districts summarizing key themes and findings and 

offering suggestions about how implementation efforts can be improved. AIR will work closely 

with the SAFSCS team to ensure that interpretation of the findings reflects the cultural context 

and lived histories of the Southern Alaskan communities.  AIR will work with SAFSCS to 

determine how findings will be shared with school, community, and tribal stakeholders. 
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