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Introduction to 
the Pathway to Academic 
Success Project
Carol Booth Olson,
Principal Investigator
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What is the Pathway Project?
 Funded by the U.S. Department of Education’s Education Innovation 

and Research Office of Innovation and Improvement.

 Collaborative project among 8 National Writing Project sites across 7 
states and partner districts:
1. UCI Writing Project (UCIWP)-CA
2. Central Arizona Writing Project (CAWP)-AZ
3. Minnesota Writing Project (MWP)-MN
4. Oklahoma State University Writing Project (OKSWP)-OK
5. Central Texas Writing Project (CTWP)-TX
6. Central Utah Writing Project (CUWP)-UT
7. University of Wisconsin-Milwaukee Writing Project (UWMWP)-WI
8. UCLA Writing Project (UCLAWP)-CA
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The Scope of the Project?
This project links approximately:

 250 secondary ELA  
teachers
in 7 states
serving over 8,000
students
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Pathway Project’s Goal?

 To enhance the text-based 
analytical writing of 
mainstreamed English Learners
 To help them complete courses 

in core academic subjects
 To meet rigorous Common Core/ 

State Standards for ELA
 To become college-bound.



7

Professional Development Focus
 Teaching to the Common Core College and Career Readiness 

Standards/State Standards for English Language Arts

 Enhancing students’ strategic reading and text-based analytical essay 
writing

 Making the cognitive strategies used by experienced readers and

writers to construct meaning “visible” to students

 Building a strong, independent reading program through Book Clubs

 Acquiring best practices for teaching grammar and sentence craft

 Preparing for on-demand writing assessments
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Research on the Efficacy of the Pathway Project

Recommendation #1: Explicitly teach appropriate writing strategies

“Teaching students to use cognitive strategies is one way to 
develop their strategic thinking skills, ultimately helping them to 
write more effectively.”

3400 studies

55 vetted

15 met WWC

4 Pathway

Strong evidence for the Pathway Project from 
IES What Works Clearinghouse



9

Why Target Text-based Analytical Writing for ELs 

The intent of the Pathway Project is to provide 
teachers with curriculum materials and 
instructional practices to prepare all students, 
but especially ELs in high-need schools, to 
read, comprehend, and analyze complex 
literary and informational texts and to write 
about those texts using academic discourse in 
extended pieces of writing.
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College and Career Readiness Standards for Reading

Key Ideas and Details:

o Read closely to determine what the text says explicitly and to make 
logical inferences from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.

o Determine central ideas or themes of a text and analyze their 
development; summarize the key supporting details and ideas.

o Analyze how and why individuals, events, and ideas develop and interact 
over the course of a text.
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College and Career Readiness Standards for Writing

Text Types and Purposes:

o Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.

o Write informative/explanatory texts to examine and convey complex 
ideas and information clearly and accurately through the effective 
selection, organization, and analysis of content.

o Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event 
sequences.
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What do these mean for English Learners?

As you can see, the CCSS-

ELA and other state 

standards set a high bar for 

all students in terms of their 

level of academic literacy.
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But how well do students write?

• Grade 8 (Not ELs) — Only 28% 
“Proficient” or Above

• Grade 12 (Not ELs) — Only 31 % 
“Proficient” or Above

• ELs in Grade 8 & 12 — 1% “Proficient” 
or Above
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On the Nature of Writing

In reality, “writing is 
among the most 

complex of all human 
mental activities”

Flower & Hayes, 1981

Juggling constraints
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Application of CC Standards for ELs
 The National Governors Association Center for Best Practices 

and the Council of Chief State School Officers strongly believe 
that all students should be held to the same high 
expectations outlined in the Common Core State Standards. 
This includes students who are English language learners 
(ELLs).

 However, these students may require additional time, 
appropriate instructional support, and aligned assessments as 
they acquire both English language proficiency and content 
area knowledge.



16

Pathway Takes a Cognitive Strategies Approach 
to Reading and Writing Instruction
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What is a cognitive strategy?

Cognition = the process of  knowing and thinking
Strategy – a tool or tactic one uses to solve a problem

Cognitive Strategy = a thinking tool 
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The Goal of Pathway

To help ALL of our students, 
but especially our ELs, to 

become confident and 
competent readers and writers 
who can meet rigorous state 

literacy standards
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Research Overview: 
Development of Analytic 
Framework to Measure Student 
Growth
Undraa Maamuujav,
Assistant Project Scientist
University of California, Irvine
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Developing the Analytic Framework

• Instead of a holistic score, we assign a score for 
specific and discrete parts of student writing
• quality of the claim, the use of textual 

evidence, the quality of the commentary. etc.

• Develop a shared codebook for each 
component, learn to assess these reliably in 
writing.

• Product: A really analytic picture students’ 
writing. We see differences within students, 
between grades, between ELs and non-ELs.



21



22



23



24Essay 1

Shortly after the 7.0 magnitude earthquake that devastated Haiti and crippled its capital at Port-au-Prince 
leaving thousands of dead. Leonard Pitts writes an article for the Miami Herald describing the devastation 
involved in the earthquake. Pitts description of the destroyed nation shows the renew the struggle that 
humanity faces and he urges his renders to keep moving forward after they are freed with difficult times.

In order to make a sense of sympathy in his readers, Pitts describes Haiti’s political and economic 
situation;” Bad enough all that, yet at the end of the day, those are disasters authored by human hands, by 
human greed, human corruption, human economic prediction. “ He shows the audience the nations situation 
helps garner support for the writer, describing it in vivid detail exposing the devastation creates sympathy in 
the readers.

Pitts also noted the common from them we as human have reserved after ever natural disaster or 
devastating event, we keep moving forward. In the beginning and end of the article, Pitts stated that we dig 
deep and move on. As a part of the message he aims to get across, he attempts to mandate his readers for to 
the same and move forward whenever freed with a challenging time, The reader can then apply Pitt’s message 
to all areas of life, whether it found a natural disaster or maiming the death of a lower end.

Towards the end of the article, Pitts delivers a call to action by asking the readers what else they would do 
after being freed with a similar dilemma Asking the audience freezes them to think about the situation through 
the flat ion’s point of view. They are put in their show and cause them to think about how they would respond, 
and hopefully elicit emotion similar to the authors.

Pitt’s message has become preserved in our world, after every major disaster we rebuild and carry on, 
regardless of how bid we have keen hit we get back up. The reader can take this with them and use it in their 
everyday life.



25

Developing an Analytic Picture of Student 
Writing

Read the following essay, paying attention only to “How the essay 
demonstrates control of language and standard grammar 
conventions including spelling, capitalization, and 
punctuation?” Score it for this skill on a scale of 1-7:

• 7 - Effectively: It demonstrates very effective phrasing so that 
each sentence flows easily to the next

• 5 - Competently: It usually has effective phrasing, but there may 
be occasional lapses in syntax and flow

• 3 - Developing: It has acceptable or adequate phrasing, with 
some lapses in syntax or flow

• 1 - Not evident: Sentences have structural and word placement 
problems that result in confusion and unnatural phrasing

https://docs.google.com/document/d/1b20ItjapEGHNjE2biVzTzlvJfE2cZzPa/edit
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Developing an Analytic Picture of Student 
Writing

Now, read the same essay, paying attention only to “How well the 
commentary interprets and uses the textual evidence (to support 
a claim)?” Score it for this skill on a scale of 1-7:

• 7 - Effectively: Commentary effectively interprets evidence to 
support claims; commentary is elaborated; each evidence has 
commentary to interpret it

• 5 - Competently: Multiple pieces of competent commentary (not as 
insightful) to support claims; some attempts at elaboration; 
majority of evidence has commentary to interpret it

• 3 - Developing: Minimal to some commentary, mostly insufficient 
to substantiate claim; or weak analysis; lacks elaboration; 
commentary mostly repeats evidence and does not go beyond 
evidence

• 1 - Not evident: No commentary; comments not relevant to the 
claim

https://docs.google.com/document/d/1b20ItjapEGHNjE2biVzTzlvJfE2cZzPa/edit


Breakout
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Learning from this activity
o As readers it is hard to separate the language from the quality of 

ideas or commentary when holistically scoring
o scorers tend to overweight language and grammatical mistakes

o Many students may actually display complex thinking we struggle to 
see

o This matters for accurate assessment, but also planning instruction
and giving accurate formative feedback

o Focusing on specific components of writing recognizes writing as 
a combination of many complex skills

o Helped us examine student growth in each specific 
component/area
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The Effect of 
the Pathway 

Project
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Students can improve in their development of ideas 
despite lower observable language skills
• Controlling for pretest scores, ELs improve as much as their 

EO/IFEP peers in presenting a clear and compelling claim and 
focusing on substantiating this claim.

• Implication: Pathway provides rigorous instruction and 
scaffolds that move students from knowledge telling to 
knowledge transformation, regardless of EL status

• Though rhetorical problem solving is complex, these students 
rise to meet the challenge through instruction in the 
Pathway Project
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High-quality instruction can level the playing field

• Pathway produced gains from pre to posttest for ELs and 
RFEPs for many organization items that brought them to 
parity with their EO/IFEP peers in the control condition.

• Writing development: all things matter, but some features are 
more malleable than others.

• Language takes a long time, but learning how to organize an 
academic essay and conform to genre features can be 
explicitly taught taken up more quickly
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ELs and mainstreamed ELs improve just like their peers

• Deep complex thinking like evidence use and analysis is difficult for 
everyone!

• But ELs’ growth is similar to non-ELs’ growth.

• To help ELs grow in developing commentary, more guided practice 
with experienced writers, and the use of mentor texts to show effective 
commentary may help ELs continue their growth in interpretive writing.

• Implications for writing assessment: Students can improve their 
reasoning with evidence and interpretations; recognize this

Give actionable feedback targeted at what they improve now, which is their 
development of ideas, not language and grammar
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What is going 
on here?
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Some language items do grow.. but conventions/tone?

• Language takes A LOT OF time to learn. Students need a context rich 
with academic language and frequent invitations for complex thinking 
(diction and syntax some improvement though!)

• Another potential explanation:

• Some language specific features of writing, such as conventions, 
show little improvement due to writing in an on-demand 
situation

• Productivity is still a challenge > less time for revisions
• We also observe lower improvement for the conclusion, which comes 

at the end of the essay
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So what: What are our takeaways

• All components of writing can be improved through a 
comprehensive, cognitive strategies instruction approach
o Regardless of language status

• Despite many improvements, ELs still need additional support 
in developing commentary, writing conclusions, acquiring 
academic language, and building sentence fluency and lexical 
capacity.
o ELs are not “lower achievers,” they just haven’t had the 

instruction they needed… yet.
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So what: What are our takeaways

Like all students, ELs need a 
comprehensive instructional 

approach that focuses on 
higher-level interpretive and 

argumentative aspects of 
writing. This is an issue of 

educational equity.
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Pedagogical Implications: 
Key Strategies and Student 
and Teacher Input 
Huy Chung,
Writing Project Director of Research
UC Irvine School of Education
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Key Strategies of the Pathway Project



Breakout
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Key Strategies of the Pathway Project
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Key Strategies of the Pathway Project
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Key Strategies of the Pathway Project
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Student Feedback

My teacher taught us to start your intro with a hook. That it could be a question or a quote from the story. 
If you’re going to do a question, you have to answer that question. Then the TAG, that’s title, author, and 
genre, then after that its TAG is summary, then after that is the theme.

I added a lot more detail and text evidence in it and at the end I did add commentary and not just say 
what the text says. 

I learned to highlight the verbs and nouns in green and blue to understand what to write. 

I felt like I grew as a writer because I was able to improve my essay, especially my introduction and by 
adding textual evidence. 

I really like using the cognitive strategies because they help me understand the stories better. 

My teacher really helped me become a better writer. 
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Key Strategies of the Pathway Project
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Key Strategies of the Pathway Project
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Key Strategies of the Pathway Project
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Teacher Feedback

The training is phenomenal. I actually couldn't wait till we met the next month, because I was like, “I 
wonder what I'm going to learn next month?” I thought it was great and our facilitators were 
amazing. 

Personally, I’ve really found [the revision tutorial] really to be just exactly what my students need. I feel all 
of the stuff that I learned, I really implemented almost everything that I learned through Pathway. 

I think that in a lot of cases, even when we haven't asked them to do some of the Pathway strategies, a lot 
of students just do them anyways, like highlighting things similar to how we had them highlight for 
Pathway. And so, yeah, I think a lot of students even have seen the benefit of it. 

I like that there are so many really great quality strategies that I can use and apply to multiple texts and 
writing assignments and writing practice.  It is accessible to the students and helps them engage with the 
text in a meaningful way.

My participation in this project motivated me as a veteran teacher.  It provided me fresh ideas and gave 
me the opportunity to view my lessons more from the lens of my students.
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Concluding Thoughts

Multilingual Learners are challenged by:
• Presenting and substantiating a claim
• Organizing ideas into distinct paragraphs based on their 

rhetorical functions
• Selecting relevant details and examples that serve as evidence 

to support claims
• Integrating source materials effectively into their writing
• Providing commentary and interpretation of textual evidence to 

support their claim
• Lacking knowledge of specialized academic written discourse.
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Concluding Thoughts

Pathway to Academic Success was able to support 
multilingual students to:
• Improve their abilities to establish a clear claim that 

addresses the prompt
• Brought MLs to parity, in organizing ideas, with control 

non-MLs
• Also brought MLs to parity, in evidence use, with 

control non-MLs
• Language use continues to be a challenge
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Concluding Thoughts
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