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I. ABSOLUTE AND COMPETITIVE PREFERENCE PRIORITIES 

A. Absolute Priority 1: Partnership Grants for the Preparation of Teachers 

The Pathways to Professions (P2P) aims to build capacities for preparing and sustaining 

a diverse teaching force for inclusive excellence in education and the workplace. The career-

wide pathways to professions are designed to increase access, improve effectiveness, and 

accelerate career advancement for aspiring and new teachers; while at the same time bridging 

opportunity and achievement gaps for P-12 student success in high-need urban and rural schools 

across Maryland (Figure 1). 

The P2P will impact a total of 250 aspiring and new teachers and 6250 P-12 students in 

four local educational agencies (LEAs) in Designated Qualified Opportunity Zones. The core 

partners include Coppin State University (CSU), Salisbury University (SU), Baltimore City 

Public Schools (BCPS), Dorchester County Public Schools (DCPS), Somerset County Public 

Schools (SCPS), Wicomico County Public Schools (WCPS), and Rockman et al. (REA) as an 

external evaluator. The partnership among an Historically Black Colleges and Universities 

(HBCU), a Predominantly White Institution (PWI), and four rural and urban LEAs reflects a 

region-wide commitment to maximizing impact and ensuring sustainability for teacher diversity 

and student success. The P2P will achieve the three targeted goals through six high-impact 

strategies across Elementary, Early Childhood, Special Education, and Dual Certification 

(Elementary and Early Childhood) programs (Table 1; Figure 1). 

1. Connected Ecosystems for Capacity and Linkage Building (Goal 1). Breaking through 

traditional uni-sector approaches to solving complex and community-wide challenges on 

gaps in academic achievements and career outcomes, the P2P will connect educational and 
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employment ecosystems for full-spectrum services from pre-professional preparation to 

career advancement. 

 Key Strategy: Inclusive Services for Career-Wide Success (Objective 1A). Preparing a 

diverse teaching force demands a wrap-around student success strategy with personalized 

support in areas of educational, social-emotional, and career advancement. Unique 

Inclusive Services will integrate academic, student, and career services that are sensitive to 

personal needs and local contexts. Critical engagement activities ranging from individual 

advisement, cohort-based events, academic tutoring and counseling services, special 

resources during internship, to job placement and career advancement will be provided to 

motivate and engage the learners and the learning experiences. 

 Key Strategy: Networked Improvement Communities for Sustained Engagement 

(Objective 1B). Sustaining diverse teaching force demands strategic connections between 

educational and employment ecosystems, as well as strategic placement of aspiring and 

new teachers in a networked improvement community (Bryk, 2011) that supports 

diversity and inclusion. Critical engagement activities will be conducted through 

Communities of Practitioners where values of educational excellence are shared, sense of 

belonging is cultivated, active engagement is demanded, peer support and collaboration 

are nurtured, academic and non-academic needs are addressed, and career placement and 

advancement are promoted (Huang, 2022). 

2. Connected Learning for Career Readiness (Goal 2). Breaking through traditional academic 

preparation to field-based competency credentialing, the P2P will leverage state priorities on 

preparing diverse teachers and implement two high-impact academic interventions to enhance 

teaching effectiveness and increase program completion, while at the same time improving 
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student engagement and learning in high-need P-12 schools (Table 2; Appendix G). 

 Key Strategy: MicroCredentials for Career Readiness (Objective 2A). Teacher candidates 

will engage in comprehensive theory-to-action activities, including guided practices for 

content and pedagogical mastery, regular and sustained mentoring, and evidence-based 

MicroCredentials in four competency areas directly addressing the TQP program elements: 

(a) Diversity and Growth Mindset, (b) Universal Design for Learning, (c) Differentiated 

Instruction, and (d) Culturally Responsive Practices. 

 Key Strategy: MicroResidencies for Student Success (Objective 2B). Teacher candidates 

will engage in a re-engineered intensive year-long internship with micro-immersion 

experiences each semester in which aspiring teachers are placed in residential rotations 

that are significantly different from their home institutions. The highly structured urban-

rural MicroResidency rotations (a) enable field-based observations of teaching and 

learning in diverse school settings, and (b) demand evidence-based demonstration of 

culturally responsive practices that support diverse learning needs. 

3. Connected Pathways for Career Advancement (Goal 3). Leveraging heightened interests 

in and critical needs for teacher advancement under the Blueprint for Maryland’s Future Act 

enacted into law in 2021, the P2P will establish model “career ladders” for teachers with two 

high-impact induction interventions to improve teaching effectiveness and career success. 

Upon successful completion, participating teachers will receive the newly created Teacher 

Leadership in Culturally Responsive Practices Post-Baccalaureate Certificate issued by 

CSU, which will meet the licensure renewal requirement in Maryland (Table 2; Appendix H). 

 Key Strategy: MicroCredentials for Career Advancement (Objective 3A). Comprehensive 

theory-to-action activities will include demonstrated mastery of specialized instructional 
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leadership competencies, including (a) Teacher Leadership in Culturally Sustaining 

Practices, (b) Teacher Leadership in Social and Emotional Learning, (c) Teacher Leadership 

in Academic Engagement, and (d) Teacher Leadership in Critical Thinking. 

 Key Strategy: MicroResidencies for Inclusive Excellence (Objective 3B). Multiple 

micro-immersion experiences through rural-urban rotations will focus on teacher 

leadership in culturally sustaining practices. The highly structured urban-rural 

MicroResidency rotations (a) demand evidence-based demonstration of leadership in 

culturally sustaining practices that support student success, and (b) encourage sustained 

engagements in a networked improvement community that are critical to teacher growth, 

satisfaction, and retention. 

The evidence-based design, competency-based assessment, and research-based evaluation 

will include quantitative and qualitative data documenting program efficacy and impact (Table 1 & 

Figure 1). The project design and key interventions are informed by multiple practice guides that 

have been validated by What Works Clearinghouse (Clark, et al., 2013; Frye et al., 2013; 

Woodward et al., 2012; Epstein et al., 2008); extensive research in MicroCredentials and 

MicroResidencies conducted through active Teacher Quality Partnership (TQP) federal grants 

(Huang, 2016, 2019) and Center of Educational Excellence for Black Teachers (CEEBT) federal 

grant (Huang, 2022); and with the support from Rockman et al (REA), an industry leader, on 

implementation and impact evaluations. Building upon common goals of teacher diversity and 

student success, the P2P team will study the potential for scaled implementation, particularly 

among HBCUs and PWIs serving rural and urban high-need communities. The expected findings 

demonstrating P2P’s systemic approaches and positive impact will help establish a national model 

in building a promising future for teacher diversity and student success. 
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B. Competitive Preference Priority 1: Increasing Educator Diversity 

B.1 Increasing Access for Aspiring Teachers of Color 

With the core mission of inclusive excellence and the expertise of preparing teachers of 

color as an HBCU, CSU and its partners will implement specially designed strategies to recruit, 

retain, and promote teachers from diverse background with multiple Pathways to Professions. 

 Pathway from the Fields increases access to undergraduate teacher preparation programs 

for community members who have strong aspirations of entering the teaching profession. 

 Pathway from LEAs increases access to undergraduate teacher preparation with career 

advancement options moving from paraprofessionals to certified teachers. 

 Pathway from IHEs provides seamless transition from two- to four-year colleges with a 

streamlined pathway that reduces credit waste while increasing career readiness. 

 Pathway from High Schools provides early access through teacher pipeline programs that 

cultivate interests and accelerate time-to-degree completion through dual enrollment. 

B.2 Ensuring Success through Inclusive Services and Competency Mastery 

To support program completion and career advancement of diverse teachers, key 

interventions incorporate career-wide services and rigorous professional preparation (Table 2). 

 Inclusive Services. Career-wide Inclusive Services and Networked Improvement 

Communities (Objectives 1A & 1B) have been specially designed to increase 

engagement, improve retention, and promote on-time completion, particularly for 

underrepresented teacher candidates of color. Section II.C and Table 2 provide details on 

key activities including recruitment, preparation, placement, and induction. 

 Aspiring Teachers. MicroCredentials for Career Readiness (Objective 2A) provide 

teacher candidates extensive opportunities to develop and demonstrate core teaching 

5 | Pathways to Professions 

PR/Award # S336S220012 
Page e20 



competencies. MicroResidencies for Student Success (Objective 2B) provide candidates 

intensive rural-urban rotations for culturally responsive practices in diverse schools 

(Table 2; Appendix G). The P2P expects 100% of the participating teacher candidates 

will engage in the key interventions as noted. 

 New and Mentoring Teachers. MicroCredentials for Career Advancement (Objective 

3A) provide specialized instructional leadership development to improve teaching 

effectiveness and P-12 student learning. MicroResidencies for Inclusive Excellence 

(Objective 3B) provide intensive rural-urban rotations to advance leadership in culturally 

sustaining practices in diverse schools (Table 2; Appendix H). The P2P expects 100% of 

the participating teachers will engage in the key interventions as noted. 

C. Competitive Preference Priority 2: Supporting a Diverse Educator Workforce and 

Professional Growth to Strengthen Student Learning 

Leveraging partnerships among an HBCU, a PWI, and four LEAs in high-need urban and 

rural communities, the innovative program aims to help realize TQP and State priorities in 

preparing and retaining diverse teachers specializing in critical shortage areas. 

 Critical Shortage Subject Areas will target Elementary Education, Early Childhood 

Education, Special Education, and Dual Certification (Elementary and Early Childhood) 

(Senate Bill 965 and House Bill 1372; MCIEE, 2019; MSDE, 2016, and US Department 

of Education Teacher Shortage Areas 2018-2023). 

 Critical Shortage of Diverse Teachers will target the preparation and retention of black 

male teachers and teachers of color to serve in high-need schools (Senate Bill 965 and 

House Bill 1372; MCIEE, 2019; MSDE, 2016). 

 Critical Shortage in Maryland Jurisdictions will target geographic areas declared by 
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Maryland State Board of Education with chronic and projected shortage of certified teachers 

(MSDE, 2016-2018). The P2P partners are strategically established to support the 

declaration areas, including BCPS, DCPS, SCPS and WCPS (Tables 4 & 5; Appendix B). 

The P2P expects that 100% of the participants will be placed in high-need Maryland 

jurisdictions and that a minimal of 80% of participants will receive a teacher licensure in one of the 

identified shortage areas within one year of program completion (Appendix B: Needs Assessment). 

D. Competitive Preference Priority 3: Meeting Social, Emotional, and Academic Needs 

D.1 Addressing Social, Emotional, and Academic Needs of Aspiring and New Teachers 

The impact of pandemic on learning loss, social-emotional, and mental health challenges 

have been documented in current studies (Best Colleges, 2021; US Department of Education, 

2021, McKinsey, 2021). These challenges are directly reflected in the recent needs assessment 

conducted among the IHE and LEA partners (Appendix B). Educational leaders in the region 

expressed the pressing needs for social, emotional, and academic support, particularly for 

members in rural and urban communities who have been disparately impacted by the pandemic. 

To address the partnership priorities, 100% of the participating aspiring and practicing teachers 

will engage in specialized services to support their own professional growth and development. 

 Inclusive Services for Career-Wide Success (Objective 1A). Deliberate efforts with 

dedicated advisors will be devoted to provide academic, social-emotional, and career 

support services with stop-gap resources across the spectrum from recruitment and 

preparation to placement and induction (Table 2). 

 Networked Improvement Communities for Sustained Engagement (Objective 1B). 

Dedicated teachers and administrators of diverse backgrounds will be assigned to serve as 

mentors to support aspiring and new teachers and encourage professional socialization -

7 | Pathways to Professions 

PR/Award # S336S220012 
Page e22 



where values of educational excellence are shared, sense of belonging is cultivated, active 

engagement is demanded, peer suppo1i and collaboration are nmtured, academic and non-

academic needs are addressed, and career advancement are promoted (Table 2). 

D.2 Addressing Social, Emotional, and Academic Needs of P-12 Students 

Paiiicipating aspiring and practicing teachers will fmiher engage in instmctional practices 

that support social, emotional, and academic needs through two interventions. MicroCredentials 

provide extensive oppo1iunities to develop and demonstrate critical competencies. 

MicroResidencies provide intensive field-based practices in mral-urban rotations with direct 

impact on P-12 student leaining. The complementaiy interventions will help prepare highly 

effective teachers capable of helping all students succeed and thrive. Table 3 sUilllllai·izes the 

MicroCredentials themes and MicroResidencies experiences for aspiring teachers (Goal 2) and 

new and mentoring teachers (Goal 3). Details of MicroCredentials and MicroResidencies ai·e 

presented under Section II.C and Appendixes G & H. 

Table 3: Supporting Student Social, Emotional, and Academic Needs 

Aspiring Teachers* MkroCredentials (Objective 2A)** MkroResidendes (Objective 2B)** 
Support Social-Emotional Needs -------------- 1. Diversity and Growth Mindset --------------- MicroResidencies on Culturally -Int e rate Universal Desi 2. Universal Desi Responsive Practices I & II 

3. MicroResidencies on Leadership in 
v o_a e i Culturally Sustaining Practices m&N 

* Intervention Summary. Summaries ofMicroCredentials and MicroResidencies design, processes, key activities, 
and assessment rnbrics are presented in Appendixes G & H. 
**Course Integration ofTeache1·Preparation (Goal 2). MicroCredentials will be integrated in common courses 
across Elementary, Early Childhood, and Special Education Programs, including EDUC 202, REED 405, SPED 
201, and EDUC 300. MicroResidencies will be associated with the four courses as noted, as well as Methods 
Courses and Internship Seminars during year-long internship (Appendix G) 
*** Course Integration fo1·Teacher-Leader Career Advancement (Goal 3). MicroCredentials and 
MicroResidencies have been directly integrated in the new Teacher Leadership in Culturally Responsive Practices 
Postbaccalaureate Certificate. Credit earned will meet licensure renewal requirement as set forth by the Ma1yland 
State Department of Education (Appendix H). 
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Table 1: Pathways to Professions Logic Model 

GOALS, OBJECTIVES, A'.ID ACTIYITIES OUTPLTS A'.ID SHORT-TER\I OUTCo:\IES LO G-TER\1 OLTC011ES Al\l> L\IPACT 

Goal 1/0bjectiw IA: Connected Ecosystems with Foci on lndusiw Senices 
Le.ad: Inclusive Services Committee • Establish Inclusive Services Committee and 
• Activity 1: Build capacities for integrated create processes for implementation. 

academic, student, and career services. • Increased diverse teacher supply in critical ►Key Actions: Establish Inclusive Services shortage areas, and improved certification 
matrices and recrnit/retain diverse participants. attainment and placement in high-need 

LEAs. 
Goal 1/0bjectiw IB: Connected Ecosystems With Foci on Capacity and Linkage Building 
Le.ad: P2P Advisory Board • Establish Adviso,,y Board & Networked 
• Activity 1: Build capacities for sustainable Improvement Communities to build capacities. 

support for teacher diversity and student success. • Improved knowledge and enhanced 
• Activity 2: Conduct research and disseminate practices on preparing and sustaining 

promising practices for scalable and sustainable diverse teaching force in the connected 
improvement. educational and employment ecosystems. 

Goal 2/0bjectiw 2A: Connected Learning with Foci on MicroCredentials for Career Readi
Le.ad: MicroCredentials Committee • Establish MicroCredentials Committee and 
• Activity 1: Refine and implement co-implement for deep learning. 

MicroCredentials in four competency areas. • Implement and evaluate MicroCredentials in 
• Activity 2: Improve aspiring teacher the four competency areas: Cultural 

competencies and student engagement in the Diversity, Universal Design, Differentiated 
four specialization competency areas. Instrnction, and Classroom Assessment. ►Key Actions: Establish conunon expectations • Improved classroom readiness with 
and measures for MicroCredentials. demonstrated competencies in content, 

edaoooical and the four s ecialized areas. 
Goal 2/0bjectiw 2B: Connected Learning witl Foci on MicroResidencies for Student Succ
Le.ad: MicroResidencies Committee • Establish MicroResidencies Committee and 
• Activity 1: Design and implement co-implement for deep learning. 

MicroResidencies with field-based practices • Implement and evaluate MicroResidencies 
through Clinical Rounds and Clinical Rotations. with high-impact rnral-urban rotations. 

• Activity 2: Improve aspiring teacher • Improved classroom readiness with 
competencies in culturally responsive practices demonstrated competencies in content, 
through MicroResidencies. pedagogical and culturally responsive ►Key Actions: Establish conunon expectations practices to support diverse students. 
and measures throuo MicroResidencies. 

• Enhanced capacities with demonstrated movement 
toward institutionalization of Inclusive Services. 

• Increased certified diverse teachers in critical sho1tage 
areas serving in high-need LEAs. 

• Documented positive impact and shared inclusive 
services strategies for potential scaled implementation. 

• Enhanced capacities with demonstrated movement 
toward institutionalization of career-wide pathways to 
professions for teachers of diverse background. 

• Documented positive impact and shared P2P model 
and strategies for potential scaled implementation 
among HBCUs, PWis, and high-need rnral/urban LEAs. 

ness 
• Institutionalization. Enhanced capacities with 

demonstrated movement toward institutionalization of 
MicroCredentials for competency mastery. 

• Domain of Teaching Competencies. Increased level of 
teaching effectiveness in the four competency areas. 

• Domain of Student Engagement. Increased level of P-
12 student engagement as documented in 
MicroCredentials and reflected in Tripod's 7Cs Surveys. 

ess 
• Institutionalization. Enhanced capacities with 

demonstrated movement toward institutionalization of 
MicroResidencies for student success. 

• Domain of Teaching Competencies. Increased level of 
teaching effectiveness in culturally responsive practices. 

• Domain of Student Engagement. Increased level of P-
12 student engagement as documented in 
MicroResidencies and reflected in Tripod's 7Cs 
Surve s. 
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Goal 3/0bjectiw 3A: Connected Pathways with Foci on MicroCredentials for Career Advancement 
Le.ad: MicroCredentials Committee • Establish MicroCredentials Committee and • Institutionalization. Enhanced capacities with 
• Activity 1: Refine and implement co-implement for deep learning. demonsti·ated movement toward institutionalization of 

MicroCredentials in four competency areas. • Implement and evaluate MicroCredentials in MicroCredentials for teacher leadership advancement. 
• Activity 2: Improve practicing teacher the four competency areas: Social & • Domain of Teaching Competencies. Increased level of 

competencies and student engagement in the Emotional Leaming, Culturally Sustaining teaching effectiveness in the four competency areas. 
four specialization competency areas. Practices, Academic Engagement, and • Domain of Student Engagement. Increased level of P-►Key Actions: Establish common expectations Critical Thinking. 12 student engagement as documented in 
and measures for MicroCredentials. • Improved instiuctional leadership with MicroCredentials and reflected in Tripod's 7Cs Swveys. 

demonsti·ated competencies in content, 
eda ooical and the four s ecialized areas. 

Goal 3/0bjectiw 3B: Connected Pathways with Foci on MicroResidmcies for lnclusiw Excellence 
Le.ad: MicroResidencies Committee • Establish MicroResidencies Committee and • Institutionalization. Enhanced capacities with 
• Activity 1: Design and implement co-implement for deep learning. demonsti·ated movement toward institutionalization of 

MicroResidencies with field-based practices • Implement and evaluate MicroResidencies MicroResidencies for inclusive excellence. 
through Clinical Rotations. with high-impact rnral-urban rotations. • Domain of Teaching Competencies. Increased level of 

• Activity 2: Improve teacher leadership in • Improved instiuctional leadership with teaching effectiveness in culturally sustaining practices. 
culturally sustaining practices through demonsti·ated competencies in content, • Domain of Student Engagement. Increased level of P-
MicroResidency. pedagogical and culturally sustaining 12 student engagement as documented in ►Key Actions: Establish common expectations practices to support all students. MicroResidencies and reflected in Tripod's 7Cs 
and measures throuo MicroResidencies. Swve s. 

Iterative Assessments with Formative and Im act Evaluations to Ensure Achievement of P2P Goals 
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Figure 1: Pathways to Professions System Design 
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Table 2. Support and Services for Teacher Diversity and Career Success 

RECRUDIDIT KEY STRATEGIES KEY ACTIYITIES A:'1.1> Sl.J-PPORT 

Recruitment & 
Onboarding 

• Recrnited from 
multiple Pathways to 
Professions 

• Recruit (1) Pathways from the Fields, (2) Pathways from LEAs; 
and (3) Pathways from IHEs, & (4) Pathways from High Schools. 

• College Readiness Academy with onboarding services to 
increase engagement and enhance learning experiences. 

TEACHER 
PREPARATION 

ACADEMIC 
MILESTONES 

KEY INTERVENTIONSFOR 
COMPETENCYMAsTERY 

KEYSERVICESFOR 
SUCCESS 

Milestone 1: 
Admission 

• Entrance requirements 
include (1) 30 credits 
eamed towards degre.e; 
(2) overall GPA of3.0, 
and (3) completion of 
entrance interview. 

• Career Success Seminars will 
include planned and on-demand topics 
in academic, social and emotional 
areas to improve persistence, increase 
engagement & reduce attrition. 

• Networked Mento1ing in 
Communities of Practitioners with 
support from diverse educators and 
administrators. 

• Stop-Gap Resources 
with textbooks/ 
laptops on loan at no 
cost from the P2P 
Libra1y. 

• Praxis Core tutoring 
and preparation at no 
cost. 

Milestone 2: 
Educational 
Core 

• Demonstrates 
successful (1) 
completion of core 
courses with an GPA 
of3.0, & (2) 
completion of 
Milestone 2 key 
assessments such as 
content exam. 

• Career Success Seminars & 
Networked Mento1ing 

• MicroCredentials. Successful 
Completion of (1) Cultural Diversity 
and (2) Universal Design for Leaming. 

• MicroResidencies. Successful 
completion of Clinical Rounds. 

• P2P Leadership Academy (3-day 
annual event) 

• Stop-Gap Resources 
• Inclusive Se1·vices 

integrating academic 
& student services. 

• Specialized Training 
resource suppo1t for 
Clinical Rounds. 

Milestone 3: 
Clinical 
Practice 

• Demonstrates 
successful (1) 
completion of 
professional courses 
with an GPA of3.0, 
(2) completion of 
Milestone 3 key 
assessments such as 
Academic Intervention 
Study & Intemship 
Evaluation I. 

• Career Success Seminars & 
Networked Mento1ing 

• MicroCredentials. Successful 
Completion of (1) Differentiated 
Instruction and (2) Culturally 
Responsive Practices. 

• MicroResidencies. Successful 
completion of Clinical Rounds & 
Clinical Rotations each semester. 

• P2P Leadership Academy 

• Stop-Gap Resources 
• Inclusive Se1·vices 
• Specialized Training 

& resource support 
for Clinical Rounds 
and Rotations during 
Intemship I. 

• Licensure Exam 
tutoring and 
preparation at no cost. 

Milestone 4: 
Internship and 
Program Exit 

• Demonstrates 
successful (1) 
completion of degree 
requirement with an 
overall GPA of3.0; (2) 
completion of 
intemship; (3) passing 
score on PPAT/ 
edTPA; and (4) 
completion of 
Milestone 4 key 
assessments such as 
Intemship Evaluation 
II and Exit Interview. 

• Career Success Seminars & 
Networked Mento1ing 

• MicroCredentials. Successful 
Completion of(l) PPAT/EdTPA 
Licensure Exam. 

• MicroResidencies. Successful 
completion of Clinical Rounds and 
Clinical Rotations each semester. 

• P2P Leadership Academy 

• Stop-Gap Resources 
• Inclusive Se1·vices 
• Specialized Training 

& resource support 
for Clinical Rounds 
and Rotations during 
Intemship II. 

• Licensure Exam 
tutoring & 
preparation at no cost. 

• Career Placement 
through Networking 
withLEAs 
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TEACHER INDUCTION AND CAREER 
ADVANCEMENT 

KEY INTERVENTIONSFOR CAREER 
SUCCESS 

KEY ACTIVITIES AND 
SUPPORT 

Milestone 5: • Successful placement • Networked Mento1ing fo1· New • Stop-Gap Resources 
Year 1 in high-need schools as Teachers with support from regional with textbooks/ 
Induction with a teacher of record. educators and researchers. laptops on loan from 
Early Career • Successful completion • MicroCredentials. Successful the P2P Library. 
Support of one-year se1vice 

with satisfactory 
perfo1mance per 
LEA/School 
assessment. 

Completion of(l) Social and 
Emotional Leaming, & (2) Culturally 
Sustaining Practices. 

• MicroResidencies. Successful 
completion of Clinical Rotations each 
semester. 

• P2P Leadership Academy. 

• Inclusive Se1·vices 
focus on career 
navigation & 
leadership 
development. 

• Stipend for P2P 
Teaching Fellowship. 

Milestone 6: • Successful placement • Networked Mento1ing. • Stop-Gap Resources 
Year 2 in high-need schools as • MicroCredentials. Successful with textbooks/ 
Induction with a teacher of record. Completion of(l) Academic laptops on loan at no 
Early Career • Successful completion Engagement, & (2) Critical Thinking. cost. 
Support of two-year se1vice 

with satisfactory 
perfo1mance per 
LEA/School 
assessment. 

• MicroResidencies. Successful 
completion of Clinical Rotations each 
semester. 

• P2P Leadership Academy. 
• Post-Baccalaureate Certificate: 

Teacher Leadership in Culturally 
Responsive Practices upon completion. 

• Inclusive Se1·vices 
focus on career 
navigation & 
leadership 
development. 

• Stipend for P2P 
Teachiniz Fellowshio. 

E. Competitive Preference Priority 4: Promoting Equity in Student Access to Educational 

Resources and Opportunities 

E.1 Equitable Access for Inclusive Excellence 

Leveraging evidence-based practices, long-standing partnerships, and shared resources 

among paiinering agencies, the P2P program is designed to build systemic capacities, advance 

theories, improve practices, and influence polices toward increasing teacher diversity, improving 

teaching effectiveness, and enhancing P-12 student engagement in high-need communities. The 

three P2P goals and six key strategies (Table 1) are specially designed for (1) aspiring teachers 

who othe1wise would not have equitable opportunities to engage in a high-quality program that 

prepares them to teach in diverse schools; (2) new and mentoring teachers who othe1wise would 

have limited access to high-quality professional development in a networked improvement 

community that suppo1is diversity and inclusion; (3) high-need LEAs in urban and rnral settings 
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who otherwise would not have the sole capacity and resources to recruit and retain highly 

effective and diverse teachers; and (4) P-12 students in high-need schools who otherwise would 

have limited access to high-quality instruction taught by highly effective and diverse teachers. 

E.2 High-Impact Learning in High-Need Schools 

E.2a. Connected Learning for Career Readiness (Goal 2) includes two complementary 

interventions. MicroCredentials for Career Readiness provide extensive opportunities for teacher 

candidates to develop and demonstrate critical competencies. MicroResidencies for Student 

Success provide intensive rural-urban rotations focusing on culturally responsive practices. Both 

MicroCredentials and MicroResidencies require structured observations and direct teaching of 

learning units in high-need P-12 classrooms. Table 3 summarizes the MicroCredentials themes 

and MicroResidencies experiences designed to build knowledge and skills necessary to better 

engage diverse learners and better support social, emotional, and academic needs. Details of 

MicroCredentials and MicroResidencies are presented under Section II.C and Appendix G. P2P 

will provide resources for the school-based implementation and expect that 100% of the teacher 

candidates will participate in the key interventions with school-based instructional delivery. 

E.2b. Connected Learning for Career Advancement (Goal 3) also includes two 

complementary interventions. MicroCredentials for Career Advancement provide extensive 

opportunities for practicing teachers to advance instructional leadership. MicroResidencies for 

Inclusive Excellence provide intensive rural-urban rotations focusing on teacher leadership in 

culturally sustaining practices. Both MicroCredentials and MicroResidencies require structured 

observations and direct implementation in high-need P-12 classrooms. Table 3 summarizes the 

MicroCredentials themes and MicroResidencies experiences designed to advance instructional 

leadership in creating an inclusive learning environment and improving student learning. Details 
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are presented under Section II.C and Appendix H. P2P will provide resources for the school-

based implementation and expect that 100% of the teachers will engage in the key interventions. 

II. QUALITY OF THE PROJECT DESIGN 

A. The Proposed Project Demonstrates a Rationale 

A.1 Inclusive Excellence Challenges: Student Opportunity and Achievement Gaps 

Maryland schools performed at a mediocre level with 4th grade Reading and 

Mathematics dropping to 25th and 29th, and 8th grade ranked 18th and 29th in 2019 (National 

Assessment of Educational Progress, Nation’s Report Card). The testing results revealed that 

Maryland has large achievement gaps based on income, race, disability, and other student 

subgroups. Over half of Maryland public schools have 40% or more of their students eligible for 

free or reduced-price meals (FARM, 185% of federal poverty level). Less than one third of 

Maryland high school graduates are “College and Career Ready,” and nearly half (47%) of the 

teachers in their second year of teaching will not return for the third year (MCIEE, 2019, 2020). 

The noted opportunity and achievement gaps are often amplified among underserved and special 

needs populations in high-need rural and urban settings. These regional gaps are mirrored in the 

national challenges of unemployment and underemployment (The Pell Institute, 2015) and are 

ultimately reflected in unequal occupational and life outcomes (Noguera et al., 2015). 

The opportunities and achievement gaps among underserved students in rural and urban 

settings are critically impacted by access to highly effective and diverse educators. “The growing 

re-segregation of American schools by race, ethnicity, compounded by economic class 

segregation, has become the dominant trend in American education” (Albert Shanker Institute, 

2015). Research has shown the positive impact of teachers of color on students of color in 

academic performance as well as in social and emotional growth through fostering of inclusive 
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climate, promotion of positive role models, reduction of negative stereotypes, and improvement of 

classroom experience (EdTrust, 2018; Wells, et. al., 2016; U.S. Department of Education, 2016; 

and Cherng & Halpin, 2016). The positive impact of teachers of color are of significance. Black 

students are 13% more likely to attend college if they had one Black teacher by third grade, and are 

32% more likely to go to college if they had two Back teachers (Papageorge, et. al., 2018). 

Teachers of color are more likely to set high expectations for students of color (Fox, 2016), and 

more likely to refer students of color to gifted and talented programs (Grissom & Redding, 2016). 

However, the analysis of Maryland teacher and student demographic data from 2016-2017 

revealed critical gaps in opportunities for students to be taught by teachers of color (EdTrust, 

2018). Key findings include: (1) approximately 50% of Maryland public school students are Black 

or Latino, but only 20% of teachers are Black or Latino; (2) over 34000 Black or Latino students 

attended a school without same race teachers; (3) nearly 30% of white students attended a school 

without a single Black teacher, and two in five attended a school without a single Latino teacher. 

A.2 Inclusive Excellence Challenges: Teacher Diversity and Career Pathways Gaps 

Teacher diversity and teachers’ ability to work effectively with diverse students are 

increasingly critical to narrowing opportunity and achievement gaps. In high-need rural and 

urban contexts, providing career-wide pathways across the teacher preparation and education 

continuum are increasingly critical to improving teacher diversity, enhancing teacher retention, 

and reducing student achievement gaps. Nationwide, policy makers, educational organizations, 

and advocacy agencies have demonstrated uneven engagement with teacher diversity initiatives 

ranging from conceptual re-envisioning to strategic modifications in practice. Despite pockets of 

excellence, the critical needs of access and success through high-quality education and skills 

training remain. The lack of systemic and integrated approaches to significantly improve career-
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readiness competencies is compounded by additional challenges, such as: the lack of consensus 

on common expectations and tools for measuring outcomes; inadequate depth and breadth of 

contents and instructional strategies; insufficient opportunities for intensive and extensive 

practice-based experiences; and lack of rigorous and streamlined career-wide professional 

learning pathways to develop and sustain a highly effective and diverse workforce. 

A.3 Pathways to Professions (P2P) as Blueprint for Teacher Diversity and Student Success 

The Blueprint for Maryland’s Future Act was enacted into law in 2021 (Senate Bill 

965/House Bill 1372) with the promise of transforming Maryland's education system to a world-

class model for inclusive excellence. This landmark legislation calls for sweeping policy changes 

and unprecedented investments in five distinct policy areas: (1) Early Childhood Education, (2) 

High Quality and Diverse Teachers and Leaders, (3) College and Career Readiness, (4) More 

Resources to Ensure that All Students are Successful, and (5) Governance and Accountability. 

In direct alignment to the Blueprint policy area 2 on increasing teacher diversity and 

creating career ladders for advancement, the P2P initiative is designed to create innovative and 

sustainable pathways for Maryland’s future. The Connected Ecosystems (Goal 1) aims to build 

systemic capacities and linkages through strategic partnership among IHEs and LEAs serving high-

need communities. The Connected Learning for Career Readiness (Goal 2) aims to increase the 

rigor of teacher preparation and accelerate the diversity of teacher supply in critical shortage areas. 

The Connected Pathways for Career Advancement (Goal 3) aims to elevate the teaching 

professions with career ladders to improve teaching effectiveness and increase retention (Table 1). 

A.4 Strategic Partnerships for Teacher Diversity and Student Success 

The region-wide partnerships have been strategically established with career-wide 

pathways to increase access, improve effectiveness, and accelerate career advancement for 
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aspiring and new teachers, while at the same time bridging opportunity and achievement gaps for 

student success in high-need urban and rural schools across Maryland (See also Appendix B). 

Coppin State University (CSU) is one of the nation’s oldest public Historically Black 

Institutions (HBI) founded in 1900 and is located in urban central Maryland. As an anchor 

institution, CSU is a driving force in fulfilling the critical mission of inclusive excellence for the 

State of Maryland, and is deeply committed to providing educational access and diverse 

opportunities for all students (CSU Vision). The Teacher Education Programs are and the proposed 

P2P project will be housed in the College of Arts & Sciences, and Education, and jointly supported 

by the School of Education and School of Arts and Sciences. The programs are nationally accredited 

by NCATE/CAEP and approved by Maryland State Department of Education (MSDE). One hundred 

percent of program completers are required to pass state licensure exam. CSU is well positioned to 

lead this P2P initiative and help build systemic capacities for teacher diversity and student success. 

Salisbury University (SU) is a premier comprehensive Maryland public university founded 

in 1925 and is located in rural eastern Maryland. SU is ranked among U.S. News and World 

Report’s Best Colleges for the 23rd consecutive year (2019). SU serves regional economic and 

workforce development, prepares future leaders, and supports lifelong learning in a democratic 

society and interdependent world (SU Mission). SU operates one of the largest teacher education 

programs in Maryland and are nationally accredited by NCATE/CAEP and approved by MSDE. 

The proposed P2P project will be joint supported by the School of Education and School of Liberal 

Arts. One hundred percent of program completers are required to pass state licensure exam. 

Baltimore City Public Schools (BCPS) is one of the largest urban school systems in 

Maryland, serving 77,856 students from grades K-12, with 80.6% attendance rates, and 69.20% 

graduation rates in 2021. BCSP ranked #2 with 88.24% FARM rate (Tables 4 & 5). 
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Dorchester County Public Schools (DCPS) is located in a rnral and diverse community 

on the Eastern Shore, serving 4,662 students from grades K-12, with 87.7% attendance rates, and 

80.06% graduation rates in 2021. DCSP ranked #3 with 84.37% FARM rate (Tables 4 & 5). 

Somerset County Public Schools (SCPS) is located in a rnral and diverse community on 

Maiyland's Eastern Shore, serving 2,818 students from grades K-12, with 93.2% attendance rates, 

and 75.00% graduation rates in 2021. SCSP ranked #1 with 89.20% FARM rate (Tables4&5). 

Wicomico County Public Schools (WCPS) is located in a rnral and diverse community 

on Maiyland's Eastern Shore, serving 14,354 students grades K-12, with 91.7% attendance and 

83.11% graduation rates in 2021. WCSP ranked #5 with 62.78% FARM rate (Tables 4 & 5). 

Table 4: Opportunity and Achievement Gaps in Partnering LEAs 
Baltimo1·e City Public Schools FAR.\I* Math Proficient** 

<Ele Iiddle/Hieh) 
English Proficient** 
<Elem/1\liddle/Hieh) 

a. BCPS Countv Wide FARM 88.24% 
b. BCPS County Wide 17.9%/ 13.5%/21.8% 18.6% / 22.7% I 32.9% 
c. BCPS Economicallv Disadvantaged 11%/ 7%/ 13.3% 12.1%/ 15.1%/23.2% 
d. BCPS Students with Disabilities 6.5% I 6% I 12.1% 6.5%16% I 12.1% 
e. Black/African Ame1ican 13.7% I 9.2% I 17.8% 15%/ 18.2%/29.lo/o 
f. White 47.8%/ 43.1%/ 57% 44.3% I 53.1% / 66.4% 
D01·chester County Public Schools FAR.\I* :\lath Proficienth 

<Elem Iiddle/Hi11h) 
English Proficient** 
<Elem/l\liddle/Hi11h) 

a. DCPS Countv Wide FARM 84.37% 
b. DCPS Countv Wide 30.3% I 16.9% / 28% 28.8% / 36.4% / 59.9% 
c. DCPS Economically Disadvantaged 19.8% / 7.6% / 14.7% 19.4% / 25.6% / 47.4% 
d. DCPS Students with Disabilities 11.1% / 2.2% / 20.7% 12.2% / 7.6% / 18.5% 
e. Black/African Ame1ican 14.3% / 3.6% / 10.8% 16.8% / 19.2% I 41.3% 
f. White 46.5% I 30.4% I 38.8% 41% / 52.7%/ 70% 
Somerset County Public Schools FAR.\I* Math Proficient** 

<Elem Iiddle/Hi11h) 
English Proficient** 
<Elem/l\liddle/Hi11h) 

a. SCPS Countv Wide FARM 89.20% 
b. SCPS Countv Wide 19.5% I 16.4% / 27.6% 32.1%/ 35.7%/ 67.3% 
c. SCPS Economicallv Disadvanta2ed 11.8% / 11.7% / 26.8% 24.5% I 32.3% I 59.6% 
e. SCPS Students with Disabilities 8.2% / 10.3% I 10.5% 8.2%/ 11.5%/21.1% 
e. Black/African Ame1ican 13.6% I 9.7% I 11.5% 22.9% I 29.8% I 49.2% 
f. White 29.6% I 25% I 42.7% 46.1%/ 43.9%/ 80.3% 
Wicomico County Public Schools FAR.\I* Math Proficient** 

<Elem Iiddle/Hi11h) 
English Proficient** 
<Elem/l\liddle/Hi11h) 

a. WCPS Countv Wide FARM 62.78% 
b. WCPS Countv Wide 37.8% / 28.6% I 43.8% 39.2% I 37.1% / 55.9% 
c. WCPS Economicallv Disadvanta2ed 22.9% I 14.3% / 28.7% 26% I 20.2%I 42.8% 
e. WCPS Students with Disabilities 12.7% / 6.1% / 14.1% 9.2%/ 5.4% I 15.9% 
e. Black/African Ame1ican 19.6%/ 11%/ 19.9% 22.5% I 18.3% / 35.2% 
f. White 52.9% I 44.3% I 60.1% 52.7% I 54.4% I 69.2% 

*Source: Ma1yland State Department of Education Free and Reduced-Price Meals (FARM) 2021-2022 
**Maiyland Repo1t Card, 2018-2019. Due to impact of pandemic, 2020 and 2021 datawere not released. See also Appendix B. 
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Table 5: Designated Qualified Opportunity Zones in Partnering LEAs 

Ma1 ·land Census Tract Number 
County 
Baltimore 
City 

24005401507;24005402406;24005404102;24005404202;24005421102;24005421300;24005450501; 
24005450800;24005451600;24005492500;24510030100;24510040100;24510070400;24510080200; 
24510080400;24510080700;24510080800;24510090800;24510100100;24510120500;24510130200; 
24510130300;24510140200;24510140300;24510150100;24510150400;24510150500;24510150600; 
24510160400;24510160500;24510170200;24510180100;24510180300;24510200100;24510200200; 
24510210100;24510230300;24510250203;24510250204;24510250205;24510250207;24510250301; 
24510250401;24510250500;24510260404;24510260501;24510260605;24510260700;24510270903; 
24510271600·24510271700·24510280500 

Dorchester 24019970400;24019970600 

Somerset 24039930101;24039930500;24039930600 

Wicomico 24045000100;24045000200;24045000500;24045010101;24045010102;24045010502;24045010603 

*DesignatedQualified OpportunityZonesunderInternalRevenueCode§14002-2Notice2018--48.ACD Datasotu·ce2011-2015. 

B. The Goals, Objectives, and Outcomes are Clearly Specified and Measurable 

The program structures and activities are designed based on the logic model (Table 1) to 

build capacities and linkages at individual, institutional, and commm1ity levels. The method of 

SMART goals (specific, measurable, attainable, relevant, and time-based) was used in defining 

project operations. The processes, strategies, and practices are supported by moderate to strong 

research evidence with "evidence of promise" that links inputs, outputs, and outcomes. The P2P 

includes three goals realized through six key strategic actions (Figure 1). Table 2 a1ticulates key 

services across the program milestones from recruitment and preparation to placement and 

induction. Tables 6 and 7 specify benchmark assessments, timelines, and expected year over year 

outcomes for each of the six key strategies. 

B.l Connected Ecosystems for Capacity and Linkage Building (Goal 1) 

Inclusive Services/or Career-Wide Success (Objective IA). The Inclusive Services is 

designed to build capacities for seamless integration of services throughout the teacher 

preparation and career advancement continuum. The sho1t-tenn goals are to create structures, 

processes, and practices for the delive1y of the Inclusive Services with multiple modalities to 
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ensure access. The mid-term goals and expected outcomes are to increase diverse teacher supply 

in critical shortage areas, and improve certification attainment and teacher placement in high 

needs communities. The long-term goals and expected outcomes are to demonstrate movement 

toward institutionalization and test the model and strategies for scaled implementation and 

replication, particularly among HBCUs and PWIs serving rural and urban communities (Table 1). 

Networked Improvement Communities (Objective 1B). Leveraging cross-sector expertise 

and resources among academic experts, policy makers, and industry leaders, the short-term goals 

are to build capacities for sustainable support for teacher diversity and student success. The mid-

term goals and expected outcomes are to conduct research and promote promising practices on 

preparing and sustaining a diverse teaching force. The long-term goals and expected outcomes are 

to demonstrate movement toward institutionalization and test model and strategies for scaled 

implementation and replication, particularly among HBCUs and PWIs in high need communities. 

B.2 Connected Learning for Career Readiness (Goal 2) 

MicroCredentials for Career Readiness (Objective 2A). The MicroCredentials aim to 

provide teacher candidates full-spectrum theory-to-action experiences for competency mastery. 

The short-term goals are to refine and implement MicroCredentials in the four core areas: (a) 

Diversity and Growth Mindset, (b) Universal Design for Learning, (c) Differentiated Instruction, 

and (d) Culturally Responsive Practices. The mid-term goals and expected outcomes are to 

improve classroom readiness with demonstrated competencies in content, pedagogical and the 

four specialized areas. The long-term goals and expected outcomes are to demonstrate movement 

toward institutionalization and test the MicroCredential model and strategies for scaled 

implementation and replication, particularly among HBCUs and PWIs (Tables 1 & 6). 

MicroResidencies for Student Success (Objective 2B). The innovative rural-urban 
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MicroResidency experiences provide a unique field-based demonstration of competencies in 

culturally responsive practices. The short-term goals are to refine and implement 

MicroResidencies among P2P partners in rural and urban high-need schools. The mid-term goals 

and expected outcomes are to improve classroom readiness with demonstrated competencies in 

content, pedagogical and culturally responsive practices to support diverse students. The long-

term goals and expected outcomes are to demonstrate movement toward institutionalization and 

test the MicroResidency model and strategies for scaled implementation and replication, 

particularly among HBCUs and PWIs serving rural and urban communities (Tables 1 & 6). 

B.3 Connected Pathways for Career Advancement (Goal 3) 

MicroCredentials for Career Advancement (Objective 3A). The MicroCredentials aim to 

improve instructional effectiveness and cultivate teacher leadership for new and mentoring 

teachers. The short-term goals are to refine and implement MicroCredentials in the four core 

areas: (a) Social and Emotional Learning, (b) Culturally Sustaining Practices, (c) Academic 

Engagement, and (d) Critical Thinking. The mid-term goals and expected outcomes are to 

improve instructional leadership with demonstrated competencies in content, pedagogical and 

the four specialized areas. The long-term goals and expected outcomes are to demonstrate 

movement toward institutionalization and test the MicroCredential model and strategies for 

scaled implementation and replication, particularly in high-need communities. 

MicroResidencies for Inclusive Excellence (Objective 3B). The intensive rural-urban 

MicroResidency experiences demand demonstration of teacher leadership in culturally sustaining 

practices. The short-term goals are to refine and implement MicroResidencies among P2P 

partners in rural and urban high-need schools. The mid-term goals and expected outcomes are to 

improve teaching effectiveness with demonstrated competencies in content, pedagogical and 
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culturally sustaining practices to support diverse students. The long-term goals and expected 

outcomes are to demonstrate movement toward institutionalization and test the MicroResidency 

model and strategies for scaled implementation and replication, particularly among LEAs in 

high-need rural and urban communities (Tables 1 & 6). 

C. Comprehensive Effort to Improve Teaching and Learning and Support Rigorous 

Academic Standards for Students 

Recognizing the urgent needs for teacher diversity and student success, the P2P initiative 

is designed to simultaneously build region-wide capacities in preparing and sustaining diverse 

teachers while improving teacher competencies necessary to support students in high-need 

LEAs. The P2P goals reflect thoughtful vision with complementary interventions (Figure 1) that 

are grounded in a logic model for successful implementation (Table 1). Using co-constructive 

approaches to leverage cross-organizational expertise and resources, the three P2P goals will be 

realized through six key strategies for sustainable improvement. 

C.1 Connected Ecosystems for Capacity and Linkage Building (Goal 1) 

The Connected Ecosystems incorporate exceptional approaches to maximizing collective 

expertise and resources through the development of common goals, joint processes, shared 

strategies, and leveraged resources that build individual, institutional, and community capacities. 

The two key strategies are (1) Inclusive Services for Career-Wide Success (Objective 1A) and 

(2) Networked Improvement Communities for Sustained Engagement (Objective 1B). The 

comprehensive design is based on the framework of Diversity, Equity and Inclusion 4.0 (World 

Economic Forum, 2020) with foci on creating norms toward inclusive excellence. The key service 

menus and indicators are anchored in new approaches to supporting modern learners (traditional, 

non-traditional, and post-traditional students) jointly issued by the National Association of 
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Student Personnel Administrators and the University Professional and Continuing Education 

Association (New, 2020). The core activities are further informed by promising practices from 

state-level initiatives on diversifying educator workforce (New England Secondary School 

Consortium, 2020), recruitment and retention tool kits (Pennsylvania Educator Diversity 

Consortium, no date), and anti-racist guide (Center for Black Educator Development, no date). 

The P2P wraparound services are provided at recruitment and across six career-wide 

millstones of (1) Admission, (2) Educational Core, (3) Practicum, (4) Internship, and (5) 

Placement and Year 1 Induction, (6) Year 2 Induction and Support. Table 2 details key activities, 

timelines, and milestones throughout the career-wide life cycle. Key services include: 

 Pathways to Professions provides four comprehensive pathways to cultivate and recruit 

diverse teachers: (1) Pathways from the Fields, (2) Pathways from LEAs; and (3) 

Pathways from IHEs, and (4) Pathways from High Schools. The multiple pathways 

increase awareness, cultivate interests, and provide assistance for those who otherwise 

might not have sufficient knowledge to apply for teacher education. 

 College Readiness Academy provides academic remediations in Mathematics, Science, 

English, and PRAXIS Core as necessary; as well as onboarding services for participants, 

particularly non-traditional and/or first-time college attendees, who otherwise might not 

be able to fully engage in academic and social-emotional growth and development. 

 Career Success Seminar provides sustained engagement on core teaching competencies 

and culturally sustaining practices for diverse candidates who otherwise might not have 

sufficient opportunities to engage in critical discourse. The cohort-based approach aims 

to increase persistence and ensure milestone progression for on-time completion. 

 Networked Mentoring provides sustained socialization for aspiring teachers who 
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otherwise might feel isolated without sufficient opportunities to interact with educators, 

researchers, and community leaders with diverse backgrounds. The networked 

improvement communities are specially designed to foster both cognitive and non-

cognitive skills that are critical to degree-completion and early career success. 

 Stop-Gap Resources aims to bridge opportunity and resource gaps by providing license 

exams support as well as laptops and textbooks loans from the P2P Library at no cost. 

Time allowance for participation in P2P interventions are provided during a year-long 

intensive and extensive internship for candidates who otherwise might not have the 

means for full participation for program completion. 

 Career-Wide Services provides personalized academic, student, and career services 

throughout the preparation cycle as well as job placement and induction. New teachers will 

be appointed as P2P Teaching Fellows with services including continuing professional 

development and mentoring to increase teaching effectiveness and enhance teacher 

satisfaction, retention, and career advancement. 

C.2 Connected Learning for Career Readiness (Goal 2) 

The Connected Learning incorporates exceptional approaches, inclusive of competency-

based MicroCredentials (Objective 2A) and MicroResidencies (Objective 2B), that are designed 

to significantly increase teacher candidates’ mastery of core competencies. The universal 

processes, shared assessments, and joint recognitions of MicroCredentials and MicroResidencies 

across partnering IHEs and LEAs are hallmarks toward establishing common expectations on core 

competencies of aspiring teachers. 

C.2a MicroCredentials for Career Readiness (Objective 2A). Within the current time-

based educational framework, mastery of expected learning outcomes is a persistent variable. 

25 | Pathways to Professions 

PR/Award# S336S220012 
Page e40 



Learners are provided with defined timelines regardless of competency attainment. To ensure 

mastery, the P2P MicroCredentials are granted based on competencies rather than the traditional 

concept of “seat time” (CLASP, 2015; Seymour et al., 2015; Finkelstein et al., 2013). Building 

upon extensive research with multi-agency implementation conducted through active TQP and 

CEEBT grants (Huang, 2016, 2019, 2022), the MicroCredential model has been spotlighted by 

the US Department of Education (2017, 2021), presented in national and international 

conferences, and featured in Credential Innovations (Huang, 2022). 

The MicroCredential model is designed with three key characteristics: (a) Learning 

ecosystems are designed through the 3Hs: High-Tech, High-Touch, and High-Impact principles; 

(b) Learning experiences are anchored by the 3Cs: Curriculum, Co-Curricular, and Community; 

and (c) Learning outcomes are measured through the 3Es: Engaging Self, Engaging Others, and 

Engaging in Diverse Communities. Specifically, each of the MicroCredentials includes three 

domains: (a) Engaging Self: a theoretical learning unit with a focus on cognitive development 

for deep learning, (b) Engaging Others: a field-based audit in the classroom or community with 

a focus on intra-personal development, and (c) Engaging in Diverse Communities: an inquiry-

based learning unit with a focus on inter-personal development through demonstration of 

competency in real-world settings. The MicroCredential model, progressing from learning 

critical theories, to auditing current practices, and demonstrating personal competencies, aims to 

provide a full spectrum of experiences for the practice-based teaching profession. 

The learning content, activities, and measurements are aligned to InTASC Model Core 

Teaching Standards and Learning Progressions for Teachers (CCSSO, 2013), Maryland College 

Career Readiness Standards (MCCRS), and High Leverage Teaching Practices (HLP) 

(TeachingWorks, 2013). Participants will be expected to complete a collection of four 
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MicroCredentials with targeted competencies that are aligned to TQP priorities and professional 

standards, including (a) Diversity and Growth Mindset, (b) Universal Design for Learning, (c) 

Differentiated Instruction, and (d) Culturally Responsive Practices. Data collection, analysis, and 

reflection are integrated in each of the MicroCredentials. Appendix G provides a high-level 

summary of model design, key activities, assessment rubrics, and alignment to standards. 

C.2b MicroResidencies for Student Success (Objective 2B). Building upon extensive 

research with multi-agency implementation conducted through active federal grants (Huang, 

2016, 2019, 2022), the MicroResidency model has also been spotlighted by the US Department 

of Education (2021), presented in conferences, and featured in Credential Innovations (Huang, 

2022). The highly structured MicroResidencies are designed to (a) enable field-based 

observations of teaching and learning in diverse school settings, and (b) demand evidence-based 

demonstration of culturally responsive practices that support diverse learning needs. 

The innovative rural-urban MicroResidency experiences include two complementary 

components of Clinical Rounds and Clinical Rotations. Clinical Rounds and Clinical Rotations are 

conducted on a semester basis, providing participants multiple opportunities across the teacher 

preparation cycle. The MicroResidencies are supervised by University faculty and mentored by 

classroom teachers. Data collection, analysis, and reflection are integrated in each of the 

MicroResidencies. Appendix G provides a high-level summary of processes, observation 

frameworks, alignment to standards, key activities, and assessment instruments. 

Clinical Rounds are day-long field experiences in which teacher candidates engage in 

rural-urban exchanges in school settings that are significantly different from their home 

institutions. Candidates are encouraged to learn and observe local school culture and develop 

regional sensibilities. The Clinical Rounds Observational Framework (Appendix G) focuses on 
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four competency areas: (a) Cultural identity, (b) Influence of culture on student learning, (c) 

Influence of culture on instructional decisions, and (d) Strategies that promote inclusive learning 

environments (CCSSO, 2013; Danielson, 2013). 

Clinical Rotations are multi-day micro-immersion experiences in which teacher 

candidates engage in residential internships at school settings that are significantly different from 

their home institutions. As an example, teacher candidates from CSU in urban settings will be 

placed in rural professional development schools (PDSs) affiliated with SU. Similarly, SU 

teacher candidates from rural settings will be placed in urban PDSs affiliated with CSU. The 

Clinical Rotations Assessment Framework (Appendix G) focuses on four competency areas: (a) 

Designing coherent instruction, (b) Creating powerful learning environments, (c) Implementing 

effective instruction, and (d) Assuming professional responsibilities (Danielson, 2013). 

Cross-Cutting Themes for Inclusive Excellence. To strengthen teaching effectiveness, 

cross-cutting themes of culturally responsive practices (CPR) have been integrated in both 

MicroCredentials and MicroResidencies as well as the required Reading courses (REED) with 

foci on strategies to support literacy development for Limited English Proficient Learners (LEP) 

and Students with Disabilities (SWD). The theory-to-action framework of MicroCredentials are 

specially designed to strengthen teacher candidates’ knowledge on how language and cultural 

impact academic, social, emotional, physical, and communication development of LEP and SWD. 

The rural-urban MicroResidencies are specially designed to improve instructional practices that 

support diverse learning needs. Student data analysis and reflection for improvement are required 

components for each of the MicroCredentials. 

C.3 Connected Pathways for Career Advancement (Goal 3) 

The Connected Pathways for Career Advancement incorporates exceptional approaches, 
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inclusive of competency-based MicroCredentials (Objective 3A) and MicroResidencies 

(Objective 3B), that are designed to significantly increase instructional leadership in culturally 

sustaining practices for new and mentoring teachers. The universal processes, shared assessments, 

and joint recognitions of MicroCredentials and MicroResidencies across partnering IHEs and 

LEAs are hallmarks toward improving teacher quality and increasing teacher retention. 

C.3a MicroCredentials for Career Advancement (Objective 3A). The learning content, 

activities, and measurements are aligned to InTASC Model Core Teaching Standards and 

Learning Progressions for Teachers (CCSSO, 2013), Maryland College Career Readiness 

Standards (MCCRS), and High Leverage Teaching Practices (HLP) (TeachingWorks, 2013). 

Participating teachers are expected to complete a collection of four MicroCredentials including 

(a) Social and Emotional Learning, (b) Culturally Sustaining Practices, (c) Academic 

Engagement, and (d) Critical Thinking. Data collection, analysis, and reflection are integrated in 

each of the MicroCredentials. Appendix H provides a high-level summary of model design, key 

activities, and assessment rubric and alignment to standards. 

C.3b MicroResidencies for Inclusive Excellence (Objective 3B). The highly structured 

urban-rural MicroResidency rotations (a) demand evidence-based demonstration of leadership in 

culturally sustaining practices that support student success, and (b) encourage sustained 

engagements in a networked improvement community that are critical to teacher growth, 

satisfaction, and retention. Participating teachers are expected to engage in micro-immersion 

experiences through rural-urban rotations each semester. The MicroResidencies are supervised 

by University faculty and mentored by experienced teachers. The Clinical Rotations Assessment 

Framework focuses on four competency areas: (a) Designing coherent instruction, (b) Creating 

powerful learning environments, (c) Implementing effective instruction, and (d) Assuming 
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professional responsibilities (Danielson, 2013). Data collection, analysis, and reflection are 

integrated in each of the MicroResidencies. Appendix H provides a high-level summary of 

processes, observation frameworks, key activities, and assessment instruments. 

C.3c. Post-Baccalaureate Certificate for Career Advancement. The complementary 

interventions of MicroResidencies and MicroCredentials have been directly incorporated in the 

new Teacher Leadership in Culturally Responsive Practices Post-Baccalaureate Certificate 

Program at CSU (Appendix H). Upon successful completion, participants will be awarded the 

post-baccalaureate certificate with professional prestige and potential financial incentive as per 

the newly enacted law (Blueprint, 2021). The credential and affiliated credit earned will meet the 

certification renewal requirement as set forth by the Maryland State Department of Education. 

D. The Design Reflects Up-To-Date Knowledge from Research and Effective Practice 

The P2P and its strategic actions are informed by current theories and promising practices, 

and are designed to create sustainable pathways for teacher diversity and student success. 

D.1 Connected Ecosystems for Capacity and Linkage Building (Goal 1) 

The P2P connects educational and employment ecosystems (Prince et al., 2015; CLASP, 

2015; KnowledgeWorks, 2012; Hecht & Crowley, 2020) for full-spectrum services from pre-

professional preparation to career advancement. The Inclusive Services for Career-Wide Success 

(Objective 1A) is anchored in human-centered service design (IDEO, 2015) by integrating 

human, digital, and physical interactions for a differentiated and personalized experience. The 

Inclusive Services is further informed by the framework of Diversity, Equity, and Inclusion 

(World Economic Forum, 2020), new approaches to student services (New, 2020), and promising 

practices on diversifying educator workforce (New England Secondary School Consortium, 2020; 

Pennsylvania Educator Diversity Consortium, no date; Center for Black Educator Development, 
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no date). The Networked Improvement Communities for Sustained Engagement (Objective 1B) 

strategy takes advantage of research-based improvement sciences (Bryk, 2011 & 2013) and 

leverages power of Communities of Learners (Waddell, 2013, Huang 2022). 

D.2 Connected Learning for Career Readiness (Goal 2) and Connected Pathways for Career 

Advancement (Goal 3) 

MicroCredentials (Objectives 2A and 3A) and MicroResidencies (Objectives 2B and 

3B) are based on new knowledge and promising practices, including credentialing approaches 

(Grunwald Associates, LLC & Digital Promise, 2015; Hickey et al., 2014; Muilenburg & Burge, 

2016; Fanfarelli & McDaniel, 2019; Corporation for a Skilled Workforce, 2013; Gallagher, 

2016; Huang, 2021), social and emotional learning (CASEL, 2020; Cushman & Baron, 2018), 

high-impact practices (Kuh, 2008), community immersion processes (Waddell, 2013), culturally 

sustaining practices (Ladson-Billings, 1995; Moule & Diller, 2012; US Department of 

Education, 2007; Gay, 2000; Alim & Paris, 2017; Sheridan, 2006), high-leverage pedagogies 

(Ball & Forzani, 2012), high-velocity clinical preparation strategies (Darling-Hammond & 

Lieberman, 2012), lifelong learning models (Dede & Richards, 2020), and improvement sciences 

(Bryk et al., 2013). Extensive research has been conducted on MicroCredentials and 

MicroResidencies with multi-agency implementation through active federal grants (Huang, 2016, 

2019, 2022) and with lessons learned published in Credential Innovations (Huang 2022). Full 

citation of references for the P2P initiative is provided in Appendix J. 

E. Performance Feedback and Continuous Improvement are Integral to the Project 

E.1 Data Informed Iterative Process for Continuous Improvement 

The logic model and method of SMART goals (specific, measurable, attainable, relevant, 

and time-based) were used in defining project operations (Table 1). Each of the six key strategies 
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has a built-in reviewing cycle based on data collected from semester-based direct assessments 

and bi-annual/annual perceptual studies and impact evaluations. Section III and Table 6 provide 

details of iterative assessment and evaluation processes for data-informed operations. Section V 

and Table 8 provide details on the highly structured management plan supported by four 

committees (P2P Advisory Board, Inclusive Services Committee, MicroCredential Committee, 

and MicroResidency Committee) to ensure fidelity, review progress, and make necessary 

changes for continuous improvement. 

Internal Reporting and Dissemination. Bi-annual reports will document processes, 

products, strategies, outcomes, as well as unanticipated barriers to progress and possible 

solutions. The reports will address each of the six core strategies and will be made available to 

the US Department of Education and to partners through a secured P2P SharePoint site. 

External Dissemination. The P2P will disseminate its six key strategies at state and 

national conferences to elicit feedback and engage dialogues on theories and practices. In 

addition, the P2P’s internal research and external evaluation teams will explore free live and 

recorded webinars to share progress, challenges, findings, as well as implications for scaled 

implementation among HBCUs, PWIs, and LEAs serving rural and urban high-need 

communities. Lastly, P2P will seek publications of its final report in peer-reviewed journals, and 

will establish web-based multi-media dissemination to expand access and encourage adoption. 

E.2 Community-Wide Networked Improvement 

Leadership Academy for Teacher Diversity and Student Success. To ensure sustained 

professional engagement in a networked improvement community, a three-day annual P2P 

Leadership Academy will be conducted each year. The academies are designed to provide (1) 

intensive professional development on core competencies and strategies for career success, (2) 
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community-wide networking among aspiring teachers, educators, policy makers, and industry 

leaders, and (3) professional-wide dialogues on project outcomes, lessons learned, and promising 

practices for potential scaled implementation and/or replication. 

Specialized Training for Faculty and Mentors. In Maryland, teacher candidates are 

placed only in Professional Development Schools (PDSs) among local LEAs. Leveraging the 

established PDS networks as established by CSU and SU, the P2P project provides unique rural-

urban rotations. Faculty supervisors and P-12 mentors are selected based on rigorous State and 

institutional requirements and are reviewed periodically to ensure quality. To build individual and 

collective capacities, the P2P will further conduct training for faculty and mentors at the 

Leadership Academy. Evidence-Based Instruction and Teacher Induction (AIR, 2015), Mentor 

Practice Standards (NTC, 2017), and Instructional Coaching Practice Standards (NTC, 2018) will 

be used. State required reading, literary, mathematical, and specially designed instructions for 

students with special needs will be addressed. Periodic observations and mentor evaluations will 

be conducted by P2P team to ensure quality and fidelity. Compensations such as stipends and 

release time, as appropriate, will be provided to support substantial participation. 

F. Build Capacity and Yield Results Beyond the Grant Period 

F.1 Building Capacities and Linkages Toward Inclusive Excellence 

The P2P strategies and activities are based on the theories and practices of capacity and 

linkage building (Spillane & Thompson, 1997; Fullan & Stielgelbauer, 1991) at individual, 

institutional, and community levels. Using co-constructive approaches to leverage cross-agency 

expertise and resources, the P2P model encourages simultaneous renewal and reciprocal 

transformation and expected results yielding beyond the grant period. 

The Connected Ecosystems (Goal 1) maximizes collective expertise and resources through 
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development of common goals, joint processes, shared strategies, and leveraged resources to 

increase teacher diversity and enhance teacher retention. The IHE/LEA joint commitment and 

investment in Inclusive Services and Networked Improvement Communities are strong indicators of 

building institutional and community capacities toward institutionalization for sustained 

advancement. The Connected Learning for Career Readiness (Goal 2) incorporates exceptional 

approaches inclusive of MicroCredentials and MicroResidencies that move beyond the traditional 

preparation program to include evidence-based practices in rural-urban rotations for competency 

mastery. The Connected Pathways for Career Advancement (Goal 3) incorporates exceptional 

approaches inclusive of MicroCredentials and MicroResidencies with rigorous professional 

development to increase effectiveness, improve retention, and accelerate career advancement. The 

joint IHE/LEA commitment to using common assessments with common competency expectations 

and validation across teacher preparation and teacher education are strong indicators for building 

both institutional and individual capacities that will directly impact classroom instructions. 

F.2 Comprehensive Design and Rigorous Implementation for Sustainable Improvement 

Key indicators for impact during and beyond grant period include: (1) High-quality design 

anchored in logic model with clearly defined goals and objectives (Table 1); (2) High-touch 

Inclusive Services across career-wide milestones and Networked Improvement Communities for 

sustained engagement (Table 2); (3) High-impact MicroCredentials and MicroResidencies with 

rural-urban rotations for competency mastery (Appendixes G & H); (4) Rigorous evaluation 

methods with descriptive studies and impact evaluations on efficacy and potential for scaled 

implementation (Table 6); (5) Robust implementation and management plan to ensure 

achievement of goals on time and within budget (Table 8); and (6) Thoughtful dissemination with 

omnimedia (print, non-print, in-person, online, and on-demand) approaches for structured internal 
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and external distributions to share promising practices and encourage replication. 

The deliberate efforts of moving the key interventions toward institutionalization are 

specially designed for sustainability beyond the grant period, and are reflected in (1) the coherent 

P2P Teacher-Leader Pathways with six unique but complementary strategies implemented across 

IHEs and LEAs, (2) the universal implementation across Early Childhood, Elementary, Dual 

Certification, and Special Education programs to maximize impact, and (3) the direct integration of 

MicroCredentials and MicroResidencies in teacher preparation and teacher education curriculums 

(Appendixes G & H) for sustained impact. The expected findings demonstrating P2P’s systemic 

approaches and rigorous evaluation will yield insights on efficacy and potential for replication. 

III. QUALITY OF THE PROJECT EVALUATION 

A. Methods of Evaluation Provide Valid and Reliable Data on Relevant Outcomes 

The research plan is built upon extension program development theories with logical 

modeling that tracks inputs, outputs, outcomes, and impacts (Table 1). Improvement sciences 

and its core principles from the Carnegie Foundation for the Advancement of Teaching will be 

adapted to simultaneously promote system renewal and continuous improvement (Bryk et al., 

2013). Strategies and processes of networked improvement communities (Bryk, 2011) will be 

used to build profession-wide capacities and community-wide linkages. Human subject research 

approval will be obtained through CSU’s Institutional Review Board (IRB). 

The rigorous evaluation strategies and methods have been aligned to the project goals and 

will include qualitative and quantitative data from multiple assessments and multiple sources in and 

over time with evidence of promise (Table 6). The robust approach will provide valid and reliable 

guidance on efficacy of the P2P model and its strategies for potential replication. 

A.1 Connected Ecosystems for Increased Teacher Diversity (Goal 1) 
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The P2P includes two key strategies of Inclusive Services and Networked Improvement 

Communities with goals to increase teacher diversity and enhance teacher placement and 

retention. Descriptive Study will be conducted by REA, an external evaluator (Table 6). The 

study with formative evaluation will focus on implementation of the P2P model and will provide 

periodic assessments and feedback on progress toward achieving P2P goals and outcomes. The 

key research questions will focus on the extent to which P2P was able to build IHE and LEA 

capacities and linkages for increased teacher diversity. REA will develop and implement 

Coalition Functioning Survey (Granner, et al., 2003) to assess key stakeholders’ perceptions on 

P2P’s capacities to establish and implement career-wide pathways. Bi-annual perceptual studies 

through surveys, focus groups, and reviews of participant outcomes will be conducted. Bi-annual 

cycles will be used for testing and revision for improvement. 

A.2 Connected Learning for Career Readiness (Goal 2) 

The P2P includes two key strategies of MicroCredentials and MicroResidencies with 

goals to ensure competency mastery for career readiness. Descriptive Study will be conducted 

by REA (Table 6) and will focus on content and construct analysis of model development, 

review stages of implementation with identified strengths and weakness, and analyze periodic 

outcomes of competency mastery as demonstrated by MicroCredentials and MicroResidencies. 

Bi-annual perceptual studies through surveys, focus groups, and reviews of outcomes will be 

conducted. Bi-annual cycles will be used for testing and revision for improvement. 

A.3 Connected Pathways for Career Advancement (Goal 3) 

The P2P includes two key strategies of MicroCredentials and MicroResidencies with 

goals to accelerate instructional leadership for new and mentoring teachers. Descriptive Study 

will be conducted by REA (Table 6) and will focus on content and construct analysis of model 
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development, review stages of implementation with identified strengths and weakness, and 

analyze periodic outcomes of competency mastery as demonstrated through MicroCredentials and 

MicroResidencies. Perceptual studies through surveys, focus groups, and reviews of outcomes 

will be conducted. Bi-annual cycles will be used for testing and revision for improvement. 

A.4 Government Performance and Results Act (GPRA) Performance Measures 

GPRA evaluation requirements are used as a framework for interim and annual reporting 

to the US Department of Education. (1) Certification/Licensure. The P2P expects that at least 

80% of participating teacher candidates will pass licensure exams and receive a State issued 

teaching license within one year of graduation. (2) Shortage Areas. The P2P expects that 100% 

of teacher candidates will specialize in critical shortage subject areas and conduct internship in 

Maryland jurisdictions with critical teacher shortage (Section I.C); and at least 80% of teacher 

candidates will pass licensure exams and receive a State issued teaching license within one year 

of graduation. (3) One Year Persistence. The P2P expects that at least 80% of teacher 

candidates will persist in the teacher preparation programs at P2P institutions. (4) One-Year 

Employment Retention. The P2P expects that at least 80% of graduates will be hired within the 

first two years, and at least 80% will persist in teaching for the second year. Data will be 

collected from partnering LEAs’ hiring records, IHE program exit and follow up surveys, and 

new teacher induction surveys. (5) Student Learning. Impact on student learning will be 

documented through MicroCredentials and MicroResidencies (Appendixes G & H) and through 

the validated Tripod's 7Cs Student Survey (Kane, et al., 2013). (6) Efficiency Measure. Per 

completer cost will be calculated and reported during final year of the grant project period. 

B. Methods of Evaluation are Thorough, Feasible, and Appropriate for the Project 

The rigorous evaluation strategies and methods as well as the highly structured data 

37 | Pathways to Professions 

PR/Award# S336S220012 
Page e52 



collection processes and timelines are designed to ensure thoroughness, feasibility, and fidelity. 

Valid and reliable data for each of the objectives are summarized below and presented in Table 6. 

B.1 Connected Ecosystems for Capacity and Linkage Building (Goal 1) 

Key research and evaluation questions include: (1) the extent to which the Inclusive 

Services (Objective 1A) increase preparation and graduation of diverse teachers; and (2) the 

extent to which the Networked Improvement Communities (Objective 1B) increase completion 

and placement of diverse teachers. Coalition Effective Inventory (CoalitionsWork, 2013) on 

stages of partnership progression from formation, implementation, and maintenance to 

institutionalization will be conducted by REA. Perceptual studies of participants through surveys, 

focus groups, and reviews of deliverables will also be conducted by REA. 

B.2 Connected Learning for Career Readiness (Goal 2) 

Domain of Teaching Competencies. Key research and evaluation questions include: (1) 

the extent to which MicroCredentials increase mastery in the four competency areas; and (2) the 

extent to which MicroResidencies increase culturally responsive practices to better engage 

diverse students. All locally co-constructed assessments will use common measures and 

standards-based rubrics with the four-tier scale of Emerging, Developing, Proficient, and 

Advanced. Assessment and evaluation data will include (1) course level assessments with an 

overall GPA of 3.0 or above, (2) outcomes of MicroCredentials; (3) outcomes of 

MicroResidencies; (4) outcomes of Internship Evaluations conducted by CSU and SU 

respectively; (5) outcomes of nationally-validated licensure exams (PPAT, EdTPA or PRAXIS); 

and (6) perceptual studies of participants. Evaluation rubrics for MicroCredentials and 

MicroResidencies are included in Appendix G. 

Domain of Student Engagement. The Tripod surveys have been validated by the 
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Measures of Effective Teaching project (Kane, et al., 2013) for examining teacher instruction as 

measured by students’ perspectives. Specifically, P2P will implement the Tripod's 7Cs Student 

Survey and collect student perceptions about teaching practices at the classroom level in three 

areas of (1) personal support (care and confer), (2) curricular support (captivate, clarify, and 

consolidate); and (3) academic press (challenge and classroom management). Tripod’s 7Cs will 

be conducted immediately following the intensive internship. 

Assessment of MicroCredentials and MicroResidencies will be conducted through high-

tech Watermark system at CSU and SU. Watermark is a web-based assessment system with 

powerful tools to support analysis and reporting of outcomes at individual, program, and college 

levels. Licensure exams are administered by Pearson and/or ETS. Perceptional studies and 

Tripod surveys will be conducted by the external evaluator, REA. 

B.3 Connected Pathways for Career Advancement (Goal 3) 

Domain of Teaching Competencies. Key research and evaluation questions include: (1) 

the extent to which MicroCredentials increase mastery in the four P2P core competency areas; 

and (2) the extent to which MicroResidencies increase culturally sustaining practices to better 

engage and improve student learning. All locally co-constructed assessments will use common 

measures and standards-based rubrics with the four-tier scale of Emerging, Developing, 

Proficient, and Advanced. Assessment and evaluation data will include (1) outcomes of 

MicroCredentials; (2) outcomes of MicroResidencies; (3) award of Teacher Leadership in 

Culturally Responsive Practices Post-Baccalaureate Certificate; and (4) perceptual studies of 

participants. Evaluation rubrics for MicroCredentials and MicroResidencies are included in 

Appendix H. 

Domain of Student Engagement. The Tripod surveys will be implemented annually for 
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examining teacher instruction as measured by students' perspectives. Specifically, P2P will colle

annual student perceptions about teaching practices at the classroom level in three areas of (1) 

personal suppo1t, (2) cmTicular suppo1t; and (3) academic press. 

B.4 Iterative Process with Mixed Methods to Ensure Progress and Maximize Impact 

The P2P assessment plan is built upon the core principals of shared governance with 

defined mutual accountability (Tables 6 & 7). Qualitative and quantitative data generated from 

fo1mative and summative assessments as well as perceptual and descriptive studies will be 

collectively reviewed by P2P Committees to gauge progress in meeting program objectives. 

Cyclical reviews will be conducted to infonn programmatic adjustinents. Fidelity examinations 

will be conducted to ensure appropriate execution of interventions as designed. Bi-annual repo1t

will document processes, products, sh'ategies, outcomes, as well as unanticipated baITiers to 

progress and possible solutions. The reports will be made available to P2P paitners and the US 

Depaitment of Education. Lessons leained, promising practices, and success sti·ategies will be 

shai·ed at the P2P Leadership Academy and national conferences. 

Table 6: Comprehensive Assessment and Evaluation Plan 

ct 

s 

To what extent the • Descriptive Study/Formative • Coalition Effective Inventory on stages of 
Inclusive Services Evaluation. Establish and operate partnership progression from fonnation, 
increase preparation Inclusive Services in areas of implementation, and maintenance to 
and graduation of recmitment, preparation, institutionalization (Yr. 1: 50%; Yr. 2: 75%; Yr. 
diverse teachers? placement, and induction. 3-5: 80% satisfacto1y rating). 

• Perceptual Studies through surveys and focus 
groups among program pa1ticipants, and paitners 
from IHEs and LEAs. 

• GPRA: GPRA 1-5 r. 2-5 and GPRA 6 

To what extent the • Descriptive Study/Formative • Coalition Effective Inventory on stages of 
Networked Evaluation.Operate P2P Adviso1y partnership progression (Yr. 1: 50%; Yr. 2: 75%; 
Improvement Board & Networked Improvement Yr. 3-5: 80% rating). 
Communities Communities. • Perceptual Studies through surveys and focus 
increase placement • Dissemination. Document impact groups ainong program pa1ticipants and paitners. 
and retention of and share st ra_teies for otential • GPRA: GPRA 1-5 r. 2-5 and GPRA 6 r. 5 . 
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-
Reseal'ch Questions Goal 2/0bjective 2B: MicroReside ent Success 

-
Reseal'ch Questions Goal 3/0bjective 3B: MicroResidencies fo1· Inclusive Excellence 

diverse teachers? replication among HBCUs & PWis 
in rural/urban communities. 

• Dissemination. Document impact and share 
strategies at P2P Leadership Academy and 
state/national conferences. 

Research Questions Goal 2/Objective 2A: MicroCredentials for Career Readiness 
To what extent the 
MicroCredentials 
for Career 
Readiness increase 
maste1y in core 
competency areas? 

• Formative Evaluation. hnplement 
and validate MicroCredentials 

• Assessment Outcomes. Review 
MicroCredentials outcomes. 

• Desc1iptive Study/Formative 
Evaluation. Compile exploratory 
and complementary evidences, 
study impact in Domains of 
Teaching Competencies and 
Student En a ement. 

• GPA. An overall GPA of3.0 or above. 
• MicroCredentials assessments at the minimum 

of "Proficient." 
• Intemship Evaluations at the minimum of 

"Proficient." 
• Licensure Exam at state passing score. 
• Expectations: At least 80% of teacher candidates 

successfully complete assessment requirements at 
a minimum of "Proficient." 

To what extent the 
MicroResidencies 
for Student Success 
increase the 
culturally responsive 
practices? 

• Formative Evaluation. hnplement 
and validate Clinical Rounds & 
Clinical Rotations. 

• Assessment Outcomes. Review 
MicroResidencies outcomes. 

• Desc1iptive Study/Formative 
Evaluation. Compile exploratory 
and complementary evidences, 
study impact in Domains of 
Teaching Competencies and 
Student Engagement. 

• GPA. An overall GPA of3.0 or above. 
• MicroResidencies assessments at the minimum 

of "Proficient." 
• Intemship Evaluations at the minimum of 

"Proficient." 
• Licensure Exam at state passing score, 
• Perceptual Studies through surveys and focus 

groups among program participants and partners 
from IHEs and LEAs. 

• Perceptual Studies through Tripod's 7Cs Survey 
on perceptions of P-12 students 

• Expectations: At least 80% of teacher candidates 
successfully complete assessment requirements at 
a minimum of "Proficient." 

Research Questions Goal 3/Objective 3A: MicroCredentials for Career Advancement 
To what extent the 
MicroCredentials 
for Career 
Advancement 
mcrease 
instrnctional 
leadership in core 
competency areas? 

To what extent the 
MicroResidencies 
for Inclusive 
Excellence increase 
teacher leadership in 
culturally sustaining 
practices? 

• Formative Evaluation. hnplement 
and validate MicroCredentials. 

• Assessment Outcomes. Review 
MicroCredentials outcomes. 

• Desc1iptive Study/Formative 
Evaluation. Compile exploratory 
and complementary evidences, 
study impact in Domains of 
Teaching Competencies and 
Student En a ement. 

• Formative Evaluation. hnplement 
and validate MicroResidencies for 
Teachers. 

• Assessment Outcomes. Review 
MicroResidencies outcomes. 

• Desc1iptive Study/Formative 
Evaluation. Compile exploratory 
and complementary evidences, 
study impact in Domains of 
Teaching Competencies and 
Student Engagement. 

• MicroCredentials assessments at the minimum 
of "Proficient." 

• Expectations: At least 80% of teacher 
participants successfully complete requirements at 
a minimum of "Proficient." 

• Certificate. Award of Teacher Leadership in 
Culturally Responsive Practices Post-
Baccalaureate Certificate upon successful 
completion of all requirements. 

• MicroResidencies assessments at the minimum 
of "Proficient." 

• Perceptual Studies through surveys and focus 
groups among program participants and partners 
from IHEs and LEAs. 

• Perceptual Studies through Tripod's 7Cs Survey 
on perceptions of P-12 students 

• Expectations: At least 80% of teacher 
participants successfully complete requirements at 
a minimum of "Proficient." 
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IV. ADEQUACY OF PROJECT RESOURCES 

A. Adequacy of Support and Resources from the Applicant Organizations 

The commitment to making excellence inclusive among the partnering agencies are 

reflected in the leveraged physical resources as well as human and social capitals with 100% 

match funding. Core partnering agencies have provided letters of support with commitment for 

matching funds to ensure successful implementation (Appendix E). 

Physical Resources. As accredited agencies, the IHE and LEA partners have demonstrated 

the adequacy of facilities, materials, equipment, and educational resources necessary to effectively 

support the P2P initiative. CSU, as the lead agency, is the anchoring institution in central Maryland 

with state-of-the-art facilities inclusive of instructional, research, recreational, and residential 

buildings. The campus houses multiple educational centers and learning libraries and laboratories, 

supports a vibrate campus life, and is equipped with advanced technologies for 21st century 

education. To ensure cross-regional support and collaboration, the facilities and resources at SU 

and partnering LEAs, including instructional, laboratory, technology, and meeting facilities will 

also be utilized to support the delivery of P2P activities. The dynamic learning system, Watermark, 

will be utilized to support the assessment of P2P MicroCredentials and MicroResidencies. The 

facilities at Professional Development Partnership Schools (PDSs) across LEAs will be utilized to 

deliver key interventions of MicroCredentials and MicroResidencies. 

Human and Social Capitals. Tapping into the power of many, the P2P leverages expertise 

and support from its Connected Ecosystems (Goal 1) with in-kind contributions from researchers, 

teacher educators, university faculty and administrators, district leaders, school administrators, 

and experienced mentors. The in-kind contributions of the core partners are documented in the 

commitment letters and articulated in the budget and the budget narrative. The synergistic 
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combination of leveraged expertise, shared resources, and common strategies for teacher-leader 

advancement pathways are designed to ensure achievement of goals on time and within budget. 

B. Adequacy of Budget to Support the Proposed Project 

The costs defined in the Budget and Budget Na.native are adequate in relation to the 

requirements of the three goals and six key strategies (Table 1). The costs reflect significant 

commitment to establishing Inclusive Services and Networked Improvement Communities (Goal 1) 

across the teacher-leader continuum with suppo1i from recmitment, preparation, completion, to 

placement and induction (Table 2). The costs fmiher reflect specific investments in building 

operational capacities to design and deliver Connected Learning for Career Readiness (Goal 2) and 

Connected Pathways for Career Advancement (Goal 3) at teacher preparation and teacher induction 

levels. Lastly, the costs reflect (1) concerted effo1is to ensuring equitable access to resources and 

oppo1iunities among undenepresented aspiring and new teachers as well as underserved P-12 

students in high-need commlmities; (2) direct integration of MicroCredentialsandMicroResidencies 

in teacher preparation and teacher education cmTiculums for sustained improvement; and (3) 

deliberate strategies to disseminate for potential scale implementation and/or replication. 

Table 7: Summary of Funding Allocation to Support Successful Implementation 

Smmnary of Funding Allocation 
• Personnel and F1inge Benefits. Key personnel and agency-specific fringe rates across P2P partners have been 

identified to suppo1t project operations and ensure achievement of goals on time and within budget. 
• Travel. Funds are allocated to suppo1t rural-urban partnership with dispersed locations across Maryland, as well as 

dissemination of lessons learned and promising practices for potential scaled implementation. 
• Supplies. Supplies are designated to build capacities, ensure reasonable support for pa1ticipants (e.g., P2P library 

with stop-gap resources), and equitable access to resources among IHEs and LEAs serving high-need schools. 
• Contractual. Contractual funds are allocated to build individual, institutional, and collllllunity capacities in areas of 

content developments, technology and systems capabilities, intervention deliveries, & assessments and evaluations. 
• Training Stipends. Funds are allocated for specialized training for mentor teachers suppo1ting teacher candidates 

and new teachers participating in the teacher-leader induction. 
• Indirect Cost. In direct alignment with the 2% cap on administrative costs (which supersedes the 8% indirect cost 

rate), CSU and the partnering IHE and LEA agencies have agreed to use 2% indirect cost for the project. 
• 100% Match Fund. CSU and the P2P paitners are contributing l00% of match funds to successfully implement the 

ro'ect. Details ai·e included in Bud et and Bud<>et Nam1tive non-federal . 
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C. Costs are Reasonable to the Objectives, Design, and Potential Significance 

Ensuring efficacy and effectiveness are the underlying premises for the P2P initiative. The 

costs, as defined in the Budget and Budget Narrative, are reasonable and are directly aligned to 

and clearly earmarked for each of the three goals and six objectives. Notably, the strategies of co-

design, co-implementation, and co-evaluation reflect efficient approaches toward building 

capacitates and establishing infrastructures for sustainable improvement. To maximize resources 

and increase impact, the P2P employs a range of cost-effective strategies for key interventions of 

MicroCredentials and MicroResidencies. These include, among others, the development of shared 

instructional materials and assessments, effective use of local and regional facilities, common 

placement protocols and operations, and innovative use of technology for scalable delivery, 

particularly for implementation across geographically dispersed regions. Similarly, rigorous 

training with common materials, processes, and expectations will be provided for P-12 mentors, 

administrators, LEA leaders, and IHE faculty to ensure relevancy and fidelity of implementation 

while building human and social capitals for sustainable improvement beyond the grant period. 

D. Resources to Operate the Project Beyond the Length of the Grant 

The P2P goals and strategies are directly aligned with institutional and state priorities of 

increasing teacher diversity and improving student learning; and are crafted to directly support 

LEA-specific hiring needs and local priorities (Appendix B). Such intentional alignments are 

designed to ensure relevancy with organizational support for sustainable operations. Deliberate 

efforts toward institutionalization are incorporated in the logic model (Table 1) and supported by 

a rigorous assessment (Table 6) and comprehensive management (Table 8 & Appendix I). 

With the funding support from TQP, the immediate benefits will be reflected in the direct 

impact on participants across rural and urban communities. The longer-term value and return on 
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investment will be realized in (1) the institutionalization of teacher-leader career ladders (Goals 2 

& 3) with common policies, common expectations, and common validation processes across the 

partnering IHEs and LEAs; (2) the cross-regional implementation of MicroCredentials and 

MicroResidencies with evidence-based curricula and competency-based assessments designed to 

significantly improve teaching effectiveness and student learning; and (3) the high-impact 

approach and high-tech delivery allowing for rapid and scaled implementation to provide critical 

professional development for aspiring and new teachers in high-need rural and urban communities. 

The multi-year programmatic and fiscal design of the P2P project reflect (1) a coherent 

service agenda on supporting teacher diversity and student success in high-need rural and urban 

communities, and (2) a robust curriculum improvement agenda through MicroCredentials and 

MicroResidencies for competency mastery. Leveraging the rich experiences with field-tested 

interventions, the established infrastructures for cross-regional implementation and competency 

validation, and the shared commitment for teacher diversity and student success, the P2P team is in 

an advantageous position for operation beyond the length of the grant. Lastly, the P2P team has been 

successful in securing grants, and is actively collaborating with researchers, practitioners, policy 

makers, and industry leaders in seek funding for sustained advancement beyond the grant period. 

E. Commitment of Partners to the Implementation and Success of the Project 

The P2P is well-positioned to leverage resources and maximize social benefits, collective 

impact, and economic return through successful implementation of the key strategies. The P2P 

partners have had a long-standing reputation of success in sharing expertise and resources to 

support academic and community development through Professional Development Schools 

partnerships and through multiple grant activities. The enthusiasm and commitment for 

successful implementation are articulated in the support letters with 100% match (Appendix E). 
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The P2P priorities and program activities are collaboratively planned and are info1med by 

cmTent research and anchored in real-life experiences at the pa1inering IHEs and LEAs serving 

high-need rnral and urban communities. Building upon the powerful networked improvement 

approaches, the P2P expects that the innovative services and activities will yield positive impact 

on all paiiicipating aspiring and new teachers in general, and aspiring and new teachers of color 

specifically, resulting in increased teacher diversity and improved retention on teachers of color. 

V. QUALITY OF THE MANAGEMENT PLAN 

A. Management Plan Includes Clearly Defined Responsibilities, Timelines, and Milestones 

A.I Evidence-Based Management/or Successful Implementation 

Anchored in the theories and practices of capacity and linkage building, the P2P model 

encourages simultaneous renewal and reciprocal transfo1mation, and enables strategies that ai·e 

sensitive to local contexts and responsive to community needs. Table 1 presents the logic model 

with goals and objectives. Table 2 aiiiculates key services across the program milestones. Table 8 

Table 8: Implementation Plan: Goals, Objectives, Benchmark Assessments, and Timelines 

• Build capacities for integrated 
academic, student, and career 
services for teachers of diverse 

►background. 
Key Actions: Establish 
Inclusive Services matrices and 
recmit/retain diverse 
participants. 

• Descriptive Study/Formative Evaluation. 
Establish & operate Inclusive Sen1ices in 
areas of recruitment, support, preparation, 
placement, and induction. 

• Improvement & Dissemination. 
Document impact and share strategies for 
potential scaled implementation, particular 
among HBCUs, PWis, and high-need 
mral/urban LEAs. 

Lead: Inclusive Se1·vices 
Committee 
• Inclusive Services Committee 

meet bi-weekly and provides 
qua1terly updates, bi-annual 
reports, and annual convening 
at P2P Leadership Academy 
(Ql-Q4). 

Connected Ecosystems: Networked Improvement Communities (Goal 1/0b_jective lB) 
• Build capacities for sustainable • Descriptive Study/Formative Evaluation. Lead: P2P Adviso1-y Board 

support for teacher diversity & Establish and operate P2P AdvisOl'y Board • Extemal evaluator produces 
student success. ►Key Actions: Conduct research 

& Networked Improvement Communities. 
• Improvement & Dissemination. 

Interim and Annual Repo1ts 
(Q2 & Q4). 

and disseminate promising Document impact and share strategies for • Advisory Board meets 
practices for scalable and potential scaled implementation, particular qua1terly and conducts bi-
sustainable improvement. among HBCUs, PWis and high-need annual reviews (Q2 & Q4) & 

mral/urban LEAs. annual dissemination. 
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Connected Learning: MicroCredentials for Career Readiness (Goal 2/Objective 2A) 

nnected Learning: MkroResicl encies for Student Success (Goal 2/0bjective ZB) 

-
nnected Pathways: MkroCreclentials fo1· Career Advancement (Goal 3/0bj,•ctive 3A) 

---
nnected Learning: MkroResicl encies for Inclusive Excellence (Goal 3/0bjective 3B) 

Lead: MicroCredentials• Design and implement • Formative Evaluation. Implement and 
validate measures ofMicroCredentials.MicroCredentials in four core Committee 

areas (1) Cultural Diversity, (2) • Assessment Outcomes. Review • Monthly meeting & quarterly 
Universal Design, (3) competency mastery through outcomes of updates with bi-annual reports 
Differentiated Instiuction, (4) MicroCredentials. (Ql-Q4, 2022-2027). 
CUiturally Responsive • Descliptive Study/Formative • Yr. 1. Development and initial 
Practices. Evaluation. Study implementation implementation. Fall 2022-23 

• Improve classroom instiuctions (n=20). 
and student engagement in P2P 

processes as aligned to project goals. 
• Yr. 2-5. Full implementation 

competency areas. 
Compile complementary and exploratory 

2023-27 (n=40/year). evidences and study impact in Domain of 
• External evaluator produces 

common measures for 
►Key Actions: Establish Teaching Competencies and Domain of 

Student Engagement. Interim & Annual Reports (Q2 
MicroCredentials. & 4' 

Lead: MicroResidencies• Design and implement • Formative Evaluation. Implement and 
validate measures ofMicroResidencies. MicroResidencies with Clinical Committee 

• Assessment Outcomes. Review Rounds and Clinical Rotations. • Monthly meeting & quarterly 
competency mastery through assessment • Improve teaching effectiveness updates with bi-annual reports 
outcomes of MicroResidencies. and culturally responsive (Ql-Q4, 2022-2027). 

practices. • Descliptive Study/Formative • Yr. 1. Development and initial 
Evaluation. Study implementation ►Key Actions: Establish implementation. Fall 2022-23 

common measures for processes as aligned to project goals. (n=20). 
MicroResidencies. • Yr. 2-5. Full implementation 

evidences and study impact in Domain of 
Compile complementary and exploratory 

2023-27 (n=40/year) 
• External evaluator producesTeaching Competencies and Domain of 

Bi-Annual Reports (Q2 & Q4).Student En a ement. 

Lead: MicroCredentials• Formative Evaluation. Implement and • Design and implement 
validate measures ofMicroCredentials.MicroCredentials in four core Committee 

areas (1) Social and Emotional • Assessment Outcomes. Review • Monthly meeting & quarterly 
Leaming, (2) Culturally competency mastery through outcomes of updates with bi-annual reports 
Sustaining Practices, (3) MicroCredentials. (Ql-Q4, 2022-2027). 
Acadernic Engagement, (4) • Desc1iptive Study/Formative • Yr. 1. Development and initial 
Critical Thinking. Evaluation. Study implementation implementation. Fall 2022-23 

• Improve classroom instiuctions processes as aligned to project goals. (n=l0). 
and student engagement in P2P Compile complementary and exploratory • Yr. 2-5. Full implementation 
competency areas. 2023-27 (n=l5/year).evidences and study impact in Domain of 

• External evaluator produces 
measures for MicroCredentials. 

►Key Actions: Establish Teaching Competencies and Domain of 
Bi-Annual Re 01ts 2 & 4 .Student En a ement. 

Lead: MicroResidencies• Formative Evaluation. Implement and • Design and implement 
validate measures ofMicroResidencies. MicroResidencies with Clinical Committee 

• Assessment Outcomes. Review Rotations. • Monthly meeting & quarterly 
competency mastery through outcomes of • Improve teaching effectiveness updates with bi-annual reports 

and accelerate teacher MicroResidencies. (Ql-Q4, 2022-2027). 
leadership in culturally • Descliptive Study/Formative • Yr. 1. Development and initial 
sustaining practices. Evaluation. Study implementation implementation. Fall 2022-23 

processes as aligned to project goals. (n=l0). 
common expectations and 

►Key Actions: Establish 
Compile complementary and exploratory • Yr. 2-5. Full implementation 

measures through 2023-27 (n=I5/year) 
MicroResidencies. 

evidences and study impact in Domain of 
• External evaluator produces 

Bi-Annual Reports (Q2 & Q4). 
Teaching Competencies and Domain of 

Note: - uarter; Yr.=Year Student En a ement. 

471Pathways to Professions 

PR/Award# S336S220012 
Page e62 



 
will serve as principal Investigator (PI) overseeing P2P project operations and 

reporting. R&D portfolio consists of initiatives funded by private, state, and 
federal ■■■■ agencies, including active TQP and CEEBT grants awarded by USDoED (2016, 2019 
and 2022). is an associate professor and the author of MicroCredential and 
MicroResidenc models. She will devote 50% of time 25% direct, 25% in-kind . 

will chair the Inclusive Services Committee overseeing processes and Inclusive Services 
operations. is an Assistant Professor with expertise in instrnctional leadership at 
CSU. She will devote 25% of time 10% direct and 15% in-kind su ortin im lementation. 

will chair the MicroCredentials Committee overseeing processes and 

Committee Chair 

MicroCredentials 
operations. is an Assistant Professor with expe1tise in reading education at CSU. 
She will devote 25% of time (10% direct and 15% in-kind) supporting implementation. 

will chair MicroResidencies Committee overseeing processes and 
is an Associate Professor with expertise in special education at CSU. 

He will devote 25% of time (10% direct and 15% in-kind) suppo1ting implementation. 
P2P Advisory 

Committee Chair 

MicroResidencies 
Committee Chair operations. 

will chair the P2P Adviso1y Board. is the Provost and Vice 
President overseeing Academic Affairs at CSU. 

will serve on the P2P Adviso1y Board. She is the Interim Dean of 
College of Alts & Sciences, and Education and a professor representing the School of Alts and 
Sciences for the P2P project. 

and the Chairs of the P2P Committees will serve on the Board. 
Re resentative from LEAs BCPS, DCPS, SCPS, and WCPS will be a ointed. 

Salisbm-y 

Board 

will serve as SU lead. is an Associate Professor with 
expe1tise in instrnctional design and development. She will devote 40% of time (15% directUniversity (SU) 
and 25% in-kind) and will lead overall project implementation and reporting. 

will serve as MicroResidency coordinator. She is an Associate 
Professor with expe1tise in multilingual language & literacy acquisition. She will devote 25% 
of time (10% direct & 15% in-kind). 

will serve as a content expe1t for MicroCredentials. She is an 
Associate Professor representing the School of Liberal Alts (10% direct and 15% in-kind). 

will serve as a content expert for MicroCredentials. She is an 
assistant professor in Early Childhood Education (10% direct and 15% in-kind). 
Research Associate at SU. Full-time, 100% FTE (to be hired). The associate will provide 
intervention assistance and suppo1t research. Qualification requirements include research 
ex erience, technolo . fluenc , and abili to com lete tasks on time. 

P2P Faculty 

Partners 

Faculty Fellow. Full time, 100% FTE (to be hired). The individual will coordinate content 
Fellow at CSU development and intervention delive1y. Qualification requirements include expertise in teacher 

preparation and education, experience with educational research and development, and 
abilities to conduct data anal sis for re ortin and dissemination. 

Executive Project. Executive Project Coordinator at CSU. Full-time, 100% FTE (to be hired). The coordinator 
Coordinato1·at will suppo1t PI in content development, activity delivery, and budget & project maintenance. 
CSU Qualification requirements include experience with grant-based initiatives, demonstrated ability 

to collaborate and execute roiect lans on time & within bud et. 
Research Research Associate at CSU. Full time, 100% FTE, to be hired. The associate will provide 
Associate at CSU intervention assistance, suppo1t research and track in-kind match. Qualification requirements 

include research ex erience, technolo0 fluenc & abili to com lete tasks on time. 
Content Experts A team of six content experts/ inte1·vention specialists with faculty appointments at CSU 

and SU will su 01t the deliver of MicroCredentials and MicroResidencies. 
REA is an independent evaluation, research, and consulting firm with extensive experiences in 

Evaluation 
External 

large scale evaluations. The core team for the project includes Fatima Carson, MPA, and Julia 
Li, Ph.D. ualifications are summarized in A endix D. 

Table 9: Qualifications of Key Personnel and Designated Responsibilities 
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specifies management plan and Appendix I includes detailed tasks and timelines. Table 9 presents 

key personnel qualifications and responsibilities. All key interventions will be conducted via 

Watermark System, and aggregated data will be stored in the secured SharePoint site. 

A.2 Community-Wide Engagement with Shared Responsibilities 

The P2P management plan (Table 8 & Appendix I) is designed with a supportive 

organizational structure to govern, manage, implement, and achieve stated goals on time and within 

budget. The initiative will be supported by: (1) P2P Advisory Board will facilitate collaboration, 

review processes and outcomes, refine strategies, and support research and dissemination, and will 

include members from IHEs, LEAs, and local community leaders (Objective 1B); (2) Inclusive 

Services Committee will focus on integrated academic, student, and career services designed to 

increase access and enhance success for diverse teachers; and will include key members from CSU 

and SU (Objective 1A); (3) MicroCredentials Committee will support the implementation of 

competency-based learning and assessment with faculty experts from CSU and SU, and 

representatives from the LEAs (Objectives 2A & 3A); and (4) MicroResidencies Committee will 

support field-based Clinical Rounds and Clinical Rotations with University supervisors from IHEs, 

representatives from the LEAs, and school-based leaders and teachers (Objectives 2B & 3B). 

B. Management Plan Includes Procedures for Feedback and Continuous Improvement 

B.1 Highly-Structured Engagements for Continuous Improvement 

The P2P Advisory Board will meet on a quarterly basis and will review progress, 

recommend changes as needed, share findings and implications for sustainable improvement, and 

ensure achievement of projects on time and within budget. The Inclusive Services Committee 

will meet on a bi-weekly basis to review usage and impact services, address barriers, and adjust 

operations to ensure progress and achieve goals. The MicroCredentials Committee will work 
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closely with IHE partners with monthly progress meetings to review inputs, outputs, and 

outcomes and to address needs and ensure fidelity in achieving milestones and objectives. 

Similarly, the MicroResidencies Committee will work closely with IHE and LEA partners at 

each of the implementation sites with monthly progress meetings to review inputs, outputs, and 

outcomes and to address needs to ensure consistency and fidelity. 

B.4 Reporting and Dissemination 

Qualitative and quantitative data collected through formative assessments and external 

evaluations will be included in interim and annual reports. An online SharePoint site will be 

provided to ensure community-wide access to implementation processes and procedures as well 

as cyclical reports that meet federal guidelines. Quarterly updates and bi-annual reports will be 

jointly reviewed by the four committees as noted above and will document processes, products, 

strategies, outcomes, as well as unanticipated barriers to progress and possible solutions. The 

reports will be made available to P2P stakeholders and the US Department of Education. Lessons 

learned, promising practices, and success strategies will be shared at the P2P Leadership 

Academy, and at national and international conferences. The P2P utilizes highly effective 

strategies and advanced technologies in content creation, hybrid delivery, and integrated 

assessment documenting learning processes, products, and outcomes. The systematic approaches 

in building capacities and increasing effectiveness will enable high-impact strategies for rapid and 

scalable implementation within and beyond the grant period. The P2P executive team will study 

the efficacy, impact, and potential for scaled implementation and replication in contexts of 

HBCUs, PWIs, and LEAs serving high-need urban and rural communities. The expected findings 

demonstrating P2P’s positive impact will help validate model strategies in building teacher 

diversity and student success for inclusive excellence. 
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