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General Education Provisions Act (GEPA) - Section 427 GEPA Statement for 

Kusilvak Career Academy: Sustaining Workforce Readiness and Rebuilding 

Student Learning Impacted by Covid-19 in Lower Yukon School District in Alaska 

NYCP Grant 

In carrying out its educational mission, Lower Yukon School District ensures the 

equitable participation in and access to its federally funded activities and services for students, 

teachers, and other program beneficiaries with special needs or special considerations. 

Lower Yukon School District does not discriminate on the basis of age, color, disability, 

national origin, race, or gender in its education and research programs, services and activities. 

The district provides reasonable and appropriate accommodations to meet the learning and 

evaluation needs of a diverse group of students, faculty, and other participants. Such 

accommodations include, but are not limited to, training for staff on culturally appropriate 

strategies for working with Alaska Native families and children. The majority of participants are 

Alaska Native, but the project opportunities are open to all residents in partner communities. 

Additionally, residential facilities include overnight housing and supervision for both 

male and female students. Specific accommodations will be provided for students and parents 

with disabilities to participate fully in project activities. 

LYSD is an equal opportunity/affirmative action employer and follows EEOC regulations 

and all state and federal EEO laws previously mentioned including the ISDEAA giving AN/AI 

preference in hiring, contracts, and project opportunities. Partner organizations actively recruit 

diverse staff members with an emphasis on hiring AN staff and are committed to ensuring equal 

opportunity for employment regardless of race, color, national origin, gender, age, or disability.  
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Recruitment efforts encourage applicants from traditionally under-represented backgrounds to 

ensure equality and promote diversity in the workplace.  Employment opportunity policies 

ensure fairness in all aspects of employment, including but not limited to hiring, training, 

evaluating performance, and administering compensation and benefits. Additional actions to 

promote fairness and diversity as part of equal employment opportunity policies include 

modifying structures and facilities to accommodate people with disabilities; providing parental 

leave and flexible work arrangement policies; hiring, training, and evaluating employees through 

job-related criteria; training employees on communication and diversity; and implementing open 

door practices so employees can report discrimination more easily.   

Contracted personnel will enter a written agreement with LYSD to include a non-

discrimination clause requiring the provider to abide by all applicable non-discrimination laws 

with regard to students to be served and prohibit the provider from discriminating among eligible 

AN students on the basis of affiliation with a particular Tribe. The PD will oversee contracted 

personnel to ensure compliance to the terms of written agreement and will ensure funds are 

transferred directly from the grantee to the selected service provider. 

LYSD employs multiple strategies for ensuring equal access and treatment for eligible 

participants who are members of groups that have traditionally been underrepresented based on 

race, color, national origin, gender, age, or disability.  LYSD is an equal opportunity/affirmative 

action employer and upholds all equal rights legislation including the ISDEAA giving AN/AI 

preference in hiring, contracts, and project opportunities. District policy assures equal 

opportunities and nondiscrimination as required by federal and state law. Discrimination in 

education programs and activities is prohibited by Title VI of the Civil Rights Act of 1964, Title 

IX of the Education Amendments of 1972, Section 504 of the Vocational Rehabilitation Act of 
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1973, the Individuals with Disabilities Education Act of the Americans with Disabilities Act.  

LYSD Regional School Board (RSB) policy 0410 states, “The RSB is committed to equal 

opportunity for all individuals in education.  District programs and activities shall be free from 

discrimination based on age, gender, race, color, religion, national origin, ethnic group, marital 

or parental status, physical or mental disability or any other unlawful consideration.  The Board 

shall promote programs which ensure that discriminatory practices are eliminated in all district 

activities.”  The RSB ensures equal opportunities for all students in admission and access to 

academic courses, guidance and counseling programs, athletic programs, testing procedures, 

vocational education, and other activities (LSYD Board Policy 5145.3) 

99% of projected participants are AN/AI.  Recruitment efforts in village schools with 

95% and above AN community members inherently encourage participants from traditionally 

under-represented backgrounds.  LYSD will promote and advertise Kusilvak opportunities in 

district schools, community hubs, and on social media websites.  Social media websites will also 

be utilized to provide information and updates to parents and community members. 

Additionally, the special education referral processes and Individual Education Plans will 

be implemented for project students with disabilities, and all students will learn in inclusive 

classrooms and supplemental learning opportunities.  LYSD Board Policies also address the right 

of individuals with disabilities to be accompanied by service animals on school district property 

as well as uniform complaint procedures. 
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Project Abstract: Kusilvak Career Academy: Sustaining Workforce Readiness and Rebuilding Student 
Learning Impacted by Covid-19 in Lower Yukon School District in Alaska 

The purpose grant is to provide opportunities to 340 rural Alaska Native (AN) students in 

small, remote villages to participate in career readiness courses based on driver’s education 

simulator and flight simulator training, at Lower Yukon School District’s (LYSD’s) Kusilvak 

Career Academy. Students will also participate in Social Emotional Learning (SEL) training and 

activities. 

The expected outcomes of the project are to increase students’ acquisition of a 

foundational workforce requirement of their driver’s license through the provision of driver’s 

education utilizing an electronic simulator and then through practice with KCA’s on location 

vehicles. The project also aims to provide increased interest and initial accreditation towards 

pilot certification through hiring a flight simulator instructor to increase the ever in-demand pilot 

workforce numbers. Provide social emotional learning opportunities for staff and students to 

increase the percentage of AN students who display the personal and occupational soft skills 

necessary to be successful in a competitive work force. 

The absolute priority has been addressed by the project through providing educational 

and workforce interest-based opportunities to AN high school students, from the Lower Yukon 

School District. Those communities and tribal entities are: Mountain Village, Alakanuk, Hooper 

Bay, Kotlik, Pilot Station, Scammon Bay, Russian Mission, Nunam Iqua, Marshall, and 

Emmonak. The project is informed by research and analysis that demonstrates barriers of lack of 

regional opportunity for employability and workforce training, as well as a need for social 

emotional learning. The project proposal also demonstrates that through partnership with LYSD 

and regional tribal offices to recruit Alaska Native students to KCA, the proposal meets 

competitive preference priority two (tribal partnership) and priority three (promoting equity in 

student access to educational resources and opportunity).  



Need for project (34 CFR 75.210): 

Alaska's geography, population, and resources are intertwined to create a picture of 

uniqueness, beauty, and opportunity. These factors also combine to present specific and unique 

needs for sustainability. When considering sustainability, one must take into account 

employment and income. Individual, household and family income are all indicators of a 

community's economic well-being. Other factors of economic health to consider not only 

include creating new employment, but also higher wages and how much money is made and 

spent within a region and its community (Y-K-CEDS). Complicating these factors further has 

been the onset of the Covid-19 pandemic, creating both economic and educational hardships 

which have greatly impacted rural Alaska's communities and, consequently, the up-coming 

workforce. 

When examining the first year of Covid-19 in the U.S., 357 of the largest U.S. counties 

reported employment declines, with an overall National employment decrease of9.4 percent 

over the year. In Anchorage, Alaska's largest of its 29 ' county regions', employment decreased 

10.5 percent from June 2019 to June 2020, the U.S. Bureau of Labor Statistics reported. 

Many residents of rural Alaska, facing new difficulties in employment, move to larger 

municipalities where opportunities for jobs are greater, especially as the grip of Covid-19 

lessens. One such area is the Yukon Kuskokwim Region, specifically the Kusilvak Census Area. 

The Kusilvak Census Area is housed in the Yukon Kuskokwim Region of Alaska. The 75,000 

square mile region is home to a population of roughly 23,000 people in 58 rural communities, 

completely off of any road systems. The population of the Kusilvak Census Area as of April 1, 

2020, was 8,368, only a slight increase from 8,208 in 2017 (State of Alaska, PFD). Since 2010, 

birth rates outweighing deaths has caused natural increases in the Kusilvak region population. As 
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of the April 2020 study, 41 percent of the Kusilvak region was under the age of 18 (US Census 

Bureau, 2022). Both the Kusilvak and Bethel Census Areas have a higher percentage of young 

people and lower percentage of working age residents when compared with Alaska as a whole, 

indicating that those of working age are out-migrating to areas of greater opportunity, such as 

Anchorage. 
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KEVIN POWELL / Alaska Dispatch News 

To address many of these workforce issues, the Lower Yukon School District partnered 

with regional tribes to develop Kusilvak Career Academy (KCA). KCA serves high school 

students from the 10 Yup'ik villages located in the Yukon-Kuskokwim Delta in southwest 

Alaska served by L YSD: Alakanuk, Emmonak, Hooper Bay, Kotlik, Marshall, Mountain 

Village, Nunam Iqua, Pilot Station, Russian Mission and Scammon Bay. 99% of L YSD students 

are Alaska Native/American Indian (AN/AI) versus 21 % statewide (AK DEED, 2020). 34.2% of 

students are identified as English Language Learners. All partnership villages are significantly 

isolated, extremely remote, and only accessible by boat or small plane. L YSD is a Regional 

Educational Attendance Area that serves an unincorporated region of the state where there is no 

local taxation to support schools. Transportation to and from villages is very expensive; as a 

result, students are rarely exposed to an urban environment. 
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The purpose of the Kusilvak Career Academy is to provide 250 rural AN I I-12th grade 

students in the isolated villages of L YSD the remote learning opportunity to participate in 

quarter-long residential school career development academies and camps in Anchorage at 

LYSD's KCA and the University of Alaska Anchorage's Alaska Middle College School 

(AMCS). Programming includes academic instruction in APEX Leaming Virtual School 

(APEX) and personally relevant career fields of interest; intensive career exploration and 

planning with industry certifications and occupational endorsements; personal, urban living, 

employability, and life skill development; and a foundation ofYup'ik cultural identity through 

Yup'ik cultural learning opportunities, experiences, and interactions. 

A comprehensive needs assessment was conducted and reviewed in November 2019 -

February 2021 with students, parents, school staff, and community members to gain more insight 

into barriers for AN students to college and career readiness and to obtain objectives and 

strategies for addressing these barriers. Data to determine needs and priorities were obtained 

from quantitative, qualitative and anecdotal sources. Five key barriers were identified: 1) low 

academic achievement, 2) low socioeconomic status and social concerns, 3) loss of cultural 

heritage, 4) lack of access and exposure to career development/life skill opportunities, and 5) 

need for personal/social skill development. A summary of key findings from the needs 

assessment will be discussed and addressed within the Kusilvak project narrative. 

Low Academic Achievement: AN/ AI students consistently perform lower than other 

demographic groups on standardized achievement tests in all academic areas. PEAKS testing 

results show low results were consistent for AN/ AI students across all grade levels for both 

English Language Arts (ELA) and Math (AK DEED, 2019). Districtwide STAR Reading 

assessments revealed 98.2% ofLYSD students in grades 3-10 are reading below the 25th 
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percentile of peers their age (Lower Yukon School District, 2019). The dropout rate in 2018-19 

was 7.2% paralleled to 4.53% statewide while the 4-year graduation rate was 62% compared to 

79% statewide (AK DEED, 2020). Low socioeconomic status and social concerns: The 

communities in L YSD wrestle with a host of significant social concerns including poverty, high 

suicide rates, alcoholism, and poor health and living conditions with limited or no social support 

services available. 100% ofLYSD students are considered low-income compared to 52% 

statewide (AK DEED, 2020). Loss of Cultural Heritage: Researchers of AN/ AI students agree 

that cultural strength increases academic success and that AN/ AI students who are firmly rooted 

in their cultural community are likely to have lower absenteeism, dropout rates, higher test scores 

and are more likely to be academically successful and pursue higher education (Deyhle, 1995). 

Toulouse (2008) states, "Educators can either make or break the school experience of the 

Aboriginal student. This is why it is so important that the Aboriginal students see themselves 

(history, originals, culture) in the classroom." KCA works with local culture bearers to provide 

cultural activities within the school. Lack of access/exposure: Students in the schools served by 

L YSD have very limited access to experience basic opportunities for college and career 

exploration that excite kids about their future, whether remaining in their communities or 

pursuing postsecondary education or a career elsewhere. Students are often unaware of the 

breadth of career options available or how to enter such industries. Their villages are hundreds of 

air miles from any urban setting. 56% of parents and 42% of teachers identified the lack of 

opportunities for students to achieve their goals for the future as the biggest obstacle to students 

doing well in high school. Social Skills: Furthermore, lack of employment opportunities for rural 

AN students equates to a lack of opportunities to see career skills in action in their own 

communities. Students in small remote villages have virtually no access to summer jobs, college 
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and career fairs, job shadowing opportunities, or internships. When there are jobs in the 

community, they are often highly competitive. 

The Kusilvak Career Academy was designed to address these large barriers to student 

learning and to provide AN students from the region an opportunity to choose from a variety of 

CTE options in Anchorage, Alaska, beyond the opportunities local village schools provide. KCA 

provides L YSD juniors and seniors focused, contextual CTE instruction in personally relevant 

fields of interest in quarter-long academies in Anchorage through the Kusilvak partnership with 

Anchorage School District's (ASD) King Tech High School (KTHS), a state of the art, CTE 

facility with high-quality, highly trained personnel. Kusilvak also provides work readiness 

training and employability skill training during career intensive units of study at KTHS, allowing 

students to earn occupational endorsements and certifications. KCA also promotes college 

entrance by providing opportunities for rural, AN students statewide to gain dual college credits 

at AMCS while having a web of support through the KCA residential facility and staff. 

In this grant, KCA would like to leverage existing funding and address three areas of 

workforce development specifically: the increased need for pilots in Alaska; the basic need for 

driver's licensure, and soft skills that are built through SEL learning and training. Aircraft 

piloting is an area of workforce development to be explored for Alaska at large, but also the 

Kusilvak region, due to extreme remoteness of its rural off-road communities. Currently, there 

are no flight training programs in the Kusilvak region, despite the large need and the dependence 

on flight for transportation. On April 4, 2022, Alaska Representative Ken McCarty proposed 

House Bill 108, titles "An Act relating to concurrent vocational education, training, and on-the

job trade experience programs for students enrolled in public secondary schools; relating to child 

labor; and providing for an effective date". During the House and Labor Commerce Committee 
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meeting, testimony in support ofHB 108 came from Jamie Burgess, Superintendent of Schools, 

who stated that trades training is needed state-wide for Alaska's youth, but that "rural districts 

are in the greatest need for skilled individuals for trades in this country." More specifically, 

Adam White of the Alaska Airman's Association and Tom George, Regional Manager of 

Aircraft Owners and Pilots, testified in support ofHB 108, stating that Alaska is currently in 

"dire need for more pilots," and that their programs aim to target rural high school students in a 

campaign to visit rural areas and boost interest in the airline and piloting industry (KTOO, 2022). 

Alaska's current pilot shortage stems from a larger nationwide issue. In the summer of 

2019, Boeing stated its concern over an impending pilot shortage. The late 1900s saw an excess 

in hiring in the pilot market, and soon anticipate those hires to reach their required retirement 

age. According to the State of Alaska Department of Labor and Workforce Development 

Research and Analysis, the 2028 projection for employment in commercial piloting should see 

939 employed positions in Alaska. That is a .8 percent increase over ten years, allowing for an 

average of 96 positions available annually. The rural airport system, consisting of237 

commercial and general aviation airports, is vital to 82% of Alaska's communities that are not 

connected to the road system. Aviation services are relied upon in Alaska to fulfill needs that 

elsewhere would be met by ground transportation. Alaskans fly at nearly eight times the per 

capita rate of residents in the rest of the United States, and the highest rate of medically related 

air travel was in rural Alaska, as many communities have no medical services beyond immediate 

stabilization, which only serves to demonstrate the grave impact that the industry shortage of 

pilots could potentially have on rural Alaska (AK DoT, 2022). The Kusilvak Career Academy 

(KCA) intends to increase its student enrolment and retention, as well as to bolster airline 

workforce throughout the Y-K Delta and State of Alaska by offering a flight training program for 
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upwards of 70 students a year at their Anchorage facility. To do this, L YSD applied for and 

received a Rural Utilities Service Grant in 2020 which provided KCA ~.5 million dollars to 

purchase two Redbird flight simulators and two full motion cockpit driving simulators to support 

the flight and driving programs at KCA. In addition to the simulators, KCA also created a 

designated instructional space for this equipment. 

The second need that KCA seeks to address with this grant is the foundational need to 

obtain a current, Real ID and driver's license which is required for many jobs, specifically in 

Alaska. While many low-paying jobs may not require a driver's license, many industries related 

jobs do. Utilities, construction, automotive, and unions require a driver's license due to the need 

to get to various work sites across a given area, or even to move company vehicles. Many 

employers, however, use the driver's license as a gauge of employability; it represents 

responsibility and reliability (Semuels, 2016). Collecting the required documents to obtain a 

driver's license or Real ID and traveling to a town with a Department of Motor Vehicles (DMV) 

can be a cost prohibitive and seemingly impossible task for residents living in rural villages 

where high unemployment and cost of living is the norm which then puts those students and 

residents at a disadvantage in regards to employability. For example, residents of Toksook Bay 

must rely on small bush planes to travel the 230-mile round-trip to Bethel, home of the nearest 

DMV. A round-trip ticket from the farthest villages in the Yukon-Kuskokwim Delta to Bethel 

will cost roughly $700 which does not include the fact that there are no formal drivers education 

courses or opportunities in the region outside of the hubs unless one travels to the city. For these 

reasons, KCA will hire a driver's education instructor to offer a driver's education program for 

upwards of70 students a year. With the already purchased Driver's Education equipment and 

vehicles, KCA can support behind the wheel instruction as a next step for students who complete 
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Driver's Education while at KCA. This will increase the number of students who leave KCA 

with a Real ID and a learner's permit or a valid driver's license and important behind the wheel 

experience. This opportunity will also allow students to apply for jobs that require a current 

driver's license and increase the types of jobs L YSD/KCA students may apply to. 

In addition to educational support, KCA is also asking for social and emotional support 

and training for staff and students in this grant to directly address the trauma directly due to the 

Covid-19 pandemic. KCA and its staff are witnessing the toll that Covid-19 has taken on the 

mental health of Alaska's students. In March 2020, the global pandemic COVID-19, presented 

the United States with a challenge never before seen. In the interest of public safety, the majority 

of the Nation opted for school closures, forcing students and staff to learn a system of distance 

education previously foreign to most. At least 124,000 U.S. public and private schools and 55.1 

million students nationwide were left attempting to navigate this new system of education, 

feeling mostly alone and lost (Education Week, 2020). 

The complexities of the effects of the pandemic on students, families, and schools will 

present as significant to all, and certainly more so for those who are disadvantaged. Just as 

closing schools was a preventative measure against the virus, so became the closing of business 

across the country. According to the U.S. Bureau of Labor Statistics (2020). the result was an 

increase in the unemployment rate of 10.3 percentage points to 14.7% in April 2020, a rate 

increase higher and faster than the United States has ever seen. Preliminary research data also 

suggests that minority communities are enduring a disproportionate health burden caused by 

COVID-19 (Garg et al., 2020). For those living in areas traditionally demonstrating higher levels 

of unemployment and lower income, these conditions bring about added psychological stressors 

concerning family health and well-being. 
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Social distancing and isolation, while necessary to slow infection rates, have led to 

traumatic experiences for some young people. While some families have enjoyed the time away 

from the office and the opportunity for more family time, others may feel socially isolated and 

overcome with feelings of anxiety, panic, and fear. The threat of income loss and a sense of 

uncertainty for the future may leave families susceptible to higher psychological risk. 

Adults are supposed to be the support system for children in the family, and so it is 

important how they cope with these psychological stressors. The more parents are affected by the 

pandemic, the higher the risk of significant impacts on children. It is likely that in disadvantaged 

areas affected by isolation and financial, housing, and food insecurity, such as Lower 

Kuskokwim, those stressors are likely to increase for the children (OECD, 2020). 

Schools such as KCA, while offering opportunities for quality in-person education and 

training, should be prepared for a broad range of student reactions and behavior, depending on 

each student's unique personal experience. Children may have difficulty with paying attention, 

memory, and dealing properly with emotional and social responses. Negative behaviors can 

show up in the forms of physical aggression, over stimulation, and hypervigilance (Swick et. al. , 

2013). These factors could present significant barriers to student learning that will need to be 

addressed by schools in a thoughtful and systematic manner. 

In addition to psychological implications, schools must be prepared to respond to the 

academic gaps that have become apparent because of school closures due to COVID-19. One of 

the more obvious gaps that has become evident in rural Alaska is technology resources. School 

districts that were already tech-heavy (laptops or pads for each student) were able to transition 

with some ease into a virtual classroom, provided families were able to provide connectivity. 

However, students in districts lacking technological resources such as hardware or adequate 
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bandwidth, or with families fmancially unable to provide either, virtual learning would prove to 

be no easy task. Couple this with the quality of a student's home environment, workspace, and 

support in learning, the success of virtual learning becomes that much more elusive (OECD, 

2020). Research suggests that breaks in school attendance tends to show differences in academic 

performance between students of differing socioeconomic backgrounds (Alexander et. al., 2007). 

Lengthy down times classroom learning, as presented by the pandemic, are likely to widen that 

gap, leaving students of disadvantaged areas at greater risk of falling behind. 

To directly address current these traumatic side-effects due to the Covid-19 pandemic and 

restrictions, KCA will partner with Brightways Learning to provide both staff and students with 

training and activities in Social Emotional Leaming to ensure student success through retention 

and completion of programs. In addition to the research supported side-effects of Covid-19 listed 

above in the narrative, KCA staff report students not wanting to return home between sessions 

due to family situations to negative response to Covid-19 isolation at school, resulting in self 

harm. KCA students have also presented a high rate of substance abuse issues, necessitating the 

hiring of a nurse through Cares Act Funding to assist KCA in providing for students. These 

issues have led the KCA leadership and staff to identify a great need for Social Emotional 

Leaming for the certified teachers and staff and the students. 

By offering students from L YSD the opportunity to attend KCA in a residential learning 

setting with peers from their region, the project endeavors to foster a sense of belonging and 

thereby increasing recruiting and retention. Social-belonging intervention test studies have 

shown significant improvements in retention among minority students. Once such study, You 

Are College Material-You Belong, consisted of 207 students who self-enrolled in a section of 

the required freshmen preparation course at a community college with the highest enrollment of 
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minority students in the system. his location had the highest minority enrollment in the system. 

Of the 207 students, 102 were assigned to a control group and 105 to an experimental group. The 

experimental cohort, experiencing social-belonging interventions, demonstrated a 17.4 percent 

higher reenrollment rate between the fall and spring semesters. Through cohorting L YSD 

students in a living-learning community, offering specialized courses that can lead to licensure 

and employment skills, and partnering with Brightways to offer training and activities in social 

emotional learning and soft skills, KCA intends on positively impacting not only the academic 

and social wellbeing of its students, but the workforce of the Lower Kuskokwim region as well. 

Quality of the project design (34 CFR 210): 

This project design section of the narrative addresses the development, implementation, 

methods, and activities used to improve workforce readiness and social emotional resiliency of 

Alaska Native students. The nature of the proposed coursework and activities, coupled with 

KCA's established mission and its service to L YSD students and Yukon Kuskokwim tribes, 

ensures that this proposal meets the absolute priority defined in the guidelines. The narrative 

demonstrates that through partnership with L YSD and regional tribal offices to recruit Alaska 

Native students to KCA, the proposal meets competitive preference priority two (tribal 

partnership) and priority three (promoting equity in student access to educational resources and 

opportunity). 
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Goal 1 of the project is ______________________ to prepare LYSD students for Alaska specific careers and hav_ e 

--------------------targeted skills for workforce needs specific to Alaska . To reach Goal 1, Objective 1.1 indicates 

that 80% ofstudent participants will obtain their driver's license within a school year of their 

--------------participation in the Kusilvak program . Outcomes for Objective 1.1 include Outcome 1.1a: 80% 

of student participants will attain their driver's license, and Outcome 1.1b : 80% of student 

participants will receive academic credit for completing driver's education course. Objective 1.2 
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indicates that ----------------------------80% of student participants will complete a flight simulation course and obtain 

--------------------------credit within a school year of their participation in the Kusilvak program . Outcomes for 

Objective 1.2 include Outcome 1.2a: 80% of student participants will receive academic credits 

for completing flight simulation course, and Outcome 1.2b: 50% of student participants will 

demonstrate an increased interest in college and careers related to aviation. 

Goal 1 will be met through two curricular activities at KCA. KCA will offer a driver's 

education course in which students will develop intellectual abilities to perceive and process 

important traffic information in order to execute decisions which reduce the risk of driving 

hazards. The operation of a motor vehicle is a necessary lifelong activity that a student needs to 

function in a mobile society, and the attainment of a driver's license demonstrates responsibility 

and reliability to potential employers. KCA administration will work with L YSD to hire 

knowledgeable driving instructors through the school district to develop and deliver curriculum, 

utilizing driving simulator equipment secured from Education Commissioner Dr. Michael 

Johnson. The second activity will be an aircraft piloting course. As the airline industry recovers 

from the negative impacts of COVID-19 restrictions that have compounded an existing shortage 

of pilots, L YSD students will be encouraged to explore piloting as a career path. Not only will 

there be a need for an estimated 800,000 pilots over the next 20 years, but rural Alaskans have 

been inextricably linked to air travel due to the remote isolation of most villages. KCA has 

secured two Redbird Flight Simulator training booths through the L YSD RUS grant, and will 

work with L YSD to hire knowledgeable flight instructors to develop and deliver curriculum 

designed around the simulator equipment and industry requirements. 
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indicates that -----------------------------75% of student participants will demonstrate growth in internal and external 

resiliency and protective factors within an academic quarter of their participation in the 

Kusilvak program . The outcome for Objective 2.1 ------- lS Outcome 2.1: 75% of student participants 

will demonstrate increased growth on "Brightways Student Support Card Assessment", an 

assessment tool for resiliency and protective factors. Objective 2.2 states that all student ----

participants will demonstrate a decrease in personal risk behaviors within a school quarter/year 

-----------------of their participation in the Kusilvak program . Outcomes for Objective 2.2 include Outcome 

2.2a: 75% of student participants will utilize skills to mitigate trauma and optimize mental and 

behavioral health outcomes, and Outcome 2.2b: 60% of student participants will demonstrate 

decreased risk behaviors, such as bullying, drug/alcohol use, and suicide ideation. 
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Goal 3 of the project states that ___________________ Kusilvak Career Academy provides a positive learning _ 

and residential environment for students to successfully pursue career interests and stay enrolled 

----------------informed by best SEL/Brightways practices . To reach Goal 3, Objective 3.1 indicates that KCA 

will revise and update their processes and protocols utilizing the best practices provided in 

--------------------------------Brightways Professional Development Trainings and Coaching by the end of Year 2. Outcome 

for Objective 3.1 lS Outcome 3.1: 75% of student participants will demonstrate increased growth 

on "Brightways Student Support Card Assessment", an assessment tool for resiliency and 

protective factors. Objective 3.2 states that ----------------KCA will revise their intervention plans to 

incorporate best practices from SEL/Brightways in ways that assist students to implement and 

-------------------activate their support systems by the end of Year 3 . Outcomes for Objective 3.2 include Outcome 

3.2a: KCA's intervention plans will be finalized and adopted by end of year 3, Outcome 3.2b 

90% of students demonstrate use of their support systems, and Outcome 3.2c: 75% of the staff 

and teachers will self-report increased confidence and competence in creating positive and 

13 



dynamic student-adult support systems utilizing protective factors. Objective 3.3 indicates that 

All students report that they feel academically and socially supported by KCA and KCA staff and 

---------------teachers on the Brightways dimensions . Outcome for Objective 3.3 IS Outcome 3.3: 100% of 

students report an increase in academic and personal support during their time at KCA. 

Goals 2 and 3 speak to the overall philosophy of the guidance, instruction, and living 

learning community of the school and residential facility: Kusilvak Career Academy provides a 

positive learning and residential environment for students to successfully stay enrolled and 

pursue career interests informed by best SEL/Brightways practices. Through coursework and 

cohort activities within the school and the residential facility, students will work with trained 

staff and outside facilitators (Brightways) to learn social emotional tools that will allow them to 

hone self-realization and coping skills that are favored by employers. An overview of 

Brightways Learning plan and services is provided in the following sections. 

The need for resiliency-building, trauma-responsive services 

With the uncertainty, anxiety, isolation, and economic insecurity from the COVID-19 

pandemic, students and families are experiencing more stress and pressures than ever. Schools 

are expected to meet these increasingly intensified student needs. Whole-child wellbeing and 

development have always been important for schools and their communities. However, the 

pandemic has drastically heightened the need to equitably equip students and educators with 

essential SEL and other resilience-building, trauma-responsive skills, behavioral regulation 

strategies, and other tools. Since early 2020, schools and communities have had to constantly 

juggle ever-shifting expectations, conditions, and capacities. Because of this constant flip

flopping, internal and external human systems feel frayed and disconnected. 
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Childhood trauma is strongly linked to mental and physical health problems and 

disengagement in school. It negatively impacts brain, cognitive, and social-emotional 

development, along with the ability to develop secure attachments to others (De Bellis & Zisk, 

2014). Factors such as poverty can also negatively impact children's neuroendocrine function, 

early brain development, and cognitive ability (Blair & Raver, 2016). 

Rural counties have the highest national poverty rates and their youth are more likely to 

engage in risk behaviors and less likely to have close family relationships (Jiang et. al., 2016). 

This is especially concerning since stable relationships with caring and supportive adults are 

essential to counterbalance the effects of adversity (Harvard University, 2015). 

In remote areas, such as the Lower Yukon villages our students come from, residents 

have limited access to health care, mental or otherwise. Disparities in mental health support are 

related to increased suicide rates and social isolation. With the rate of suicide among Alaska's 

youth being 3.2 time higher than the national average, and the leading cause of death among 

Alaska's teens over the age of 15 (AK DHHS, 2020), we are especially concerned about how 

COVID's trauma effects are additionally impacting their well-being. While data are just 

beginning to emerge from the pandemic, research from past disasters shows that children are 

particularly impacted, with the potential for lifelong consequences for their physical and mental 

health, and educational achievement. 

The unprecedented virus has drastically increased the need to provide additional services 

to students and communities, especially our most vulnerable. By addressing trauma now, and 

preventing further trauma through strategies that strengthen schools, families, and communities 

and promote social connection and well-being, we can ensure that our children will be able to 

thrive now and once the COVID crisis is contained. 
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Addressing the Needs 

For youth to succeed in life, they need a network of healthy relationships with supportive 

adults. KCA plans to launch a community-wide initiative to strengthen youth-adult relationships 

using the research-based principles and practices of the Full-color Webs of Support™ framework 

from Brightways Leaming, a K-12 educational nonprofit organization. This project will help 

students gain lifelong skills to grow resilience and improve education experiences. Trauma will 

be mitigated, and risk behaviors reduced. We will employ proven resilience-building, culturally 

relevant strategies. 

A review of the literature reveals strong evidence connecting student resilience with long

term academic success in school. A longitudinal study by Scales et al. (2003) found significantly 

higher levels of resiliency traits are strongly correlated with higher Grade Point Averages 

(GP As). These findings hold true over time, so students reporting more resiliency characteristics 

early in the study had higher GP As three years later compared to students with fewer assets at 

the start (Scales et. al., 2006). Resilience is the critical missing component for at-risk students. 

The research-based, evidence-supported Full-Color Webs of Support™ framework was 

developed by international child/youth advocate and youth development expert, Derek Peterson. 

(This framework is also referred to as Integrative Youth Development (IYD).) Presented as 

seven different yet interrelated factors, this framework helps children, youth, and adults 

understand the types of variables that influence each individual's healthy development and 

safety. Each factor, or metric, in the framework is supported by research and covers the 

following (Note: citation references for each factor serve as samples of the more comprehensive 

body of supporting research): 1) Factor 1 (Red) - Rule of 5 - Every child/youth needs to have 

and maintain at least five positive, caring and connected adults ("Anchors") in their life who 
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have and communicate high expectations for them; 2) Factor 2 (Orange) - Tangible Strings -

Easy-to-measure environmental supports typically provided by an individual's family, school, 

and the larger community, such as a safe home and nutritious food. 3) Factor 3 (Yellow)

Intangible Strings - Harder-to-measure supports that each individual holds and nurtures within. 

These supports include virtues, values, and behaviors taught to, modeled for, and absorbed by the 

individual. (Factors 1, 2, and 3 are based on researchers such as Emmy Werner, Richard 

Catalano and David Hawkins, Peter Benson, and Michael Resnick.) 4) Factor 4 (Green)- Innate 

Resiliency - Every youth has innate resilience factors (biological characteristics, talents, 

intelligences, and gifts), most of which can be grown. 5) Factor 5 (Blue)- Scissors Cuts -These 

are deficit behaviors/factors that can undercut a child/youth's ecological health. (Based on 

research done by the Centers for Disease Control, Communities that Care, and CADCA). 6) 

Factor 6 (Indigo) - Caring for Carers - Each caring Anchor ("carer") needs to have their own 

network of support. (Based on the Stress Scale Test, Duke University, University of Arizona, 

Robert Putnam). Carers also need support to avoid "dropping the strings" in the Webs of Support 

of the children/youth they support. 7) Factor 7 (Violet)- Social Norms- Climate or context 

strongly influences what behaviors, attitudes, values, and beliefs the child/youth internalizes or 

participates in. 

The following resilience-building components from Brightways Learning will be 

delivered to KCA students, staff, and the larger community. (For supporting research, please see 

the attached document entitled "Research in Support of Key Components.") 

PHlight Club: Student-centered, culturally relevant events. For lifelong success, youth 

need a network of caring and connected adults (Anchors) who can guide and support them. 

Quarterly PHlight Club events will help youth discover why and how to develop a Web of 
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Support. Students and adults from KCA and the community will participate in Phlight Clubs to 

identify their strengths and work together to deepen connections, build trust, and 

develop/strengthen social-emotional and resiliency skills. PHlight Clubs will improve student 

engagement, behavioral skills, motivation, and achievement. Risk behaviors will decline, while 

key skills for academic, social, emotional, and behavioral success will increase. Please view a 

brief"What is PHlight Club" video (bit.ly/WhatlsPHlightClub). 

To reinforce concepts and skills learned at PHlight Club, designated school staff will deliver 

Kaleidoscope Lessons. The Student Support Card assessment will also be implemented. 

Kaleidoscope Lessons: 18 research-based lesson plans will be delivered to students by KCA 

staff. These lessons are designed to deepen student understanding and practice in the seven 

measurable metrics of the Full-Color Webs of Support™ framework. In addition to developing 

resiliency strategies and understanding the emotional dynamics of resilient youth, students will 

learn how adult Anchors are critical to their development, and how to select safe and healthy 

Anchors. Teachers/leaders are provided with step-by-step instructions, activity sheets, and 

reflection handouts. These engaging, experiential lessons help students: Gain a better knowledge 

of themselves - who they are, what they can strive for, what they should avoid, and who can 

support them; Form and sustain supportive connections with adults and to self-activate their 

strengths and natural abilities; and Learn about the developmental ecology that surrounds them, 

each other, and their community. 

Student Support Card. This online assessment system will provide ongoing feedback 

and measurable metrics for determining students' internal and external resiliency and protective 

factors. This feedback helps analyze each student's progress towards developing a social and 

emotional Web of Support. Students will complete surveys to self-report different aspects of 
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their resiliency, including adult support, innate characteristics, areas of strength, and risk factors. 

The quantitative data collected from students can be shared with KCA staff (with student 

approval) for strength-based coaching. Aggregated data will be used to show progress toward 

meeting project objectives. These assessments can be taken multiple times across the project 

period to help evaluate progress. 

Adult Professional Development. High-quality PD is essential to any school-based 

program's success. With adequate training and support, the Anchors will become more 

understanding, competent, caring, compassionate, and connected with students. Each quarter, we 

will deliver customized, interactive workshops for school staff and administrators, parents, and 

other adults within KCA and our community. Based on extensive social-emotional and trauma

responsive research, the workshops will equip participants with culturally responsive, innovative 

tools and instructional methods to amplify student strengths and help them self-activate their 

complex support systems to mitigate trauma and decrease risk behaviors - e.g., bullying, 

drugs/alcohol abuse, and suicidal ideation. Educators and other KCA staff will also learn how to 

increase their personal and professional resilience and receive actionable self-care strategies. 

Participants will understand how brain science relates to mental/emotional health & will be 

equipped with tools/strategies they can apply immediately to mitigate trauma. Overall, 

participants will learn a durable common language and stronger connectedness that instills 

lasting resilience. 

Ongoing Adult Coaching. After the initial training, adult participants will reinforce and 

expand their knowledge and skills through quarterly virtual coaching sessions to sustain a caring, 

connected, and culturally relevant school climate. 
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To measure the success, data will be collected through the online Student Support Card 

assessment system and staff surveys, which will be analyzed to assess progress toward the 

project's measurable goals. For the adult workshops, attendance will be tracked and feedback 

surveys will collect qualitative outcomes such as the effectiveness of the training, personal 

perceptions of resilience, adult feelings of connectedness to youth, perceived effects of trauma, 

and overall school and community climate. 
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Quality of project personnel (34 CFR 210): 

Key personnel, qualifications, and primary responsibilities for management include: 

Proiect Director (PD): As PD, will provide budget oversight, program 

implementation, staff supervision, and operational and project management responsibilities; 

facilitate the work of the PE and collect data; oversee staff recruitment, hiring, and professional 

development; seek and maintain business partnerships within the community, local, and regional 

AN organizations; and manage student recruitment and KCA experiences. He will maintain 

ongoing communication with all project partners and the US DOE, facilitate semi-annual KCI 

meetings and monthly Management Team (MT) meetings, and coordinate with AN partners 

providing enhanced cultural/language instruction and resources. is Alaska Native 

and has a B.A. of Science with a major in multidisciplinary Studies and minors in Elementary 

Education and English Discourse, a M.A. in Education in Education Administration and a post

graduate Professional Superintendent Endorsement from the University of Alaska (UA), 

Southeast. He has 19 years of experience in education including experience as the CTE and 

Residential Director of KCA; teaching in and developing and maintaining partnerships in rural 

AN villages, extensive involvement in CTE; and in grant management with other initiatives. He 

is a respected leader in LYSD and has first-hand knowledge of the villages within the partnership 

and needs of the target students. He has a broad background in facilitating collaborative efforts 

with diverse groups, excellent leadership skills, and strong writing and interpersonal skills. 

Proiect Coordinator (PC): Will provide program implementation and management with a 

particular focus on partnership with SEL contracted personnel. In addition, she will work 

collaboratively with the PD facilitating quarterly KCI meetings and MT meetings, coordinating 

training for KCA staff, facilitating the work of certified and classified staff, and coordinating 

with AN partners to provide enhanced cultural/language instruction and resources. 
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KCA Certified Instructors (KI): KCA certified instructors will have experience in education 

including CTE and teaching and living in rural AN villages. Kls will be certified teachers and 

will focus on supporting high school students in Kusilvak objectives ( daily planning utilizing 

effective instructional practices, APEX support, personal and leadership skill development, 

social emotional learning activities, and cultural activities, ). KI's will participate in quarterly 

KCI meetings, professional development, and monthly MT meetings and support the PD and PC. 

Contracted Personnel (CP): Brightways Leaming uses research-based principles, practices, and 

pedagogy to produce and deliver high-quality, engaging events, products, and services that 

promote student and staff resilience. In addition to leading-edge neuroscience research and 

application, Derek Peterson's Full-Color Web of SupportTM (also known as the Integrative 

Youth DevelopmentTM) framework is a foundational component for many of their workshops, 

PD events, student assessments, and support materials. 

External Evaluators: Wellspring Group Consulting, LLC (WGC) is a small Alaskan consulting 

firm that provides custom research and program evaluation. Wellspring Group Consulting's 

owners have over two decades of combined experience working in social science research, 

community development, cultural resource management, education, grants, and evaluation. Dr. 

Kate Hohman Billmeier will be the project lead on evaluation. She will monitor program sites 

quarterly, attend program meetings, and be in regular communication with the project team. Dr. 

Hohman Billmeier is a member of the American Evaluation Association and the Alaska 

Evaluation Network. 

Quality of project services (34 CFR 263.24): 

The Kusilvak Project supports underserved, financially disadvantaged AN youth at high 

risk of dropping out of school. The planning of the project involved a comprehensive assessment 
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of the current situation as well as feedback and guidance from project partners. An extensive 

review of research on culturally relevant, effective educational practices, as evidenced by the 

bibliography (see Other Attachments pages 14-18), has been utilized to develop academic 

instruction and remote learning; career planning and career/college development; personal/social, 

leadership, and urban living skills; and cultural objectives and strategies (Berger et. al. , 2014; 

Edmunds et. al, 2015; Giani et. al., 2014; Kemple & Snipes, 2000; Passarella, 2018; Struhl & 

Vargas, 2012). 

Research regarding comprehensive guidance programs shows a positive relationship on 

students' grades and career development, increased Vocational Identity scores, fewer problems 

in school, and higher satisfaction with educational quality (Lapan et. al., 1993; Lapan et. al. , 

1997; Lapan et. al, 2001). 

Academic instruction in KCA is contextual and relevant to accomplishing meaningful 

tasks using technical reading, writing, and math. Students will routinely analyze, synthesize, 

evaluate, and apply skills and knowledge to complete courses in driver's education and aircraft 

piloting. 

Research indicates that employment recruiters often consider proficiency in a student's 

field of study to be of lesser importance than personal skills such as enthusiasm, motivation, 

interpersonal skills, assertiveness, initiative, maturity, self-confidence, integrity, and self

motivation. KCA will update protocols and processes to include social emotional learning for 

students in order to emphasize soft skills valued by employers. Bomer et al. (2018) suggest, "In 

an increasingly data-driven economy, the demand for "soft" social skills, like teamwork and 

communication, increase with greater demand for "hard" technical skills and tools ... Our findings 

suggest that educational efforts play an important role in mediating between the needs of 
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industry and research ... even with the rise of data analytic machine learning, and AI-related 

skills, people will continue to be needed to communicate complex ideas, negotiate, and lead." 

Students and adults from KCA and the community will participate in Phlight Clubs to identify 

their strengths and work together to deepen connections, build trust, and develop/strengthen 

social-emotional and resiliency skills. PHlight Clubs will improve student engagement, 

behavioral skills, motivation, and achievement. Risk behaviors will decline, while key skills for 

academic, social, emotional, and behavioral success will increase. 

Quality of the management plan (34 CFR 210): 

There are several specific activities that will have to be completed for project 

implementation. Below is a timeline documenting activities, evaluation, and responsible staff 

members. 

The grant management team will begin with the Project Director (PD), 

, whose grant experience and leadership in KCA more than qualifies him for this 

position. Prior to the start of the academic school year in Year One of the grant period, the 

Project Director will work with LYSD to fill the position of Project Coordinator (PC). One of the 

first tasks of the PD/PC team will be to ensure that appropriate instructional staff and resources 

are hired through the district to support courses serving L YSD students through this Project. 

Special attention will be paid not only to ensure that applicants are knowledgeable and skilled in 

their fields, but to assure L YSD students and families that KCA strives to consider applicants 

with knowledge of and experience with Alaska Native and rural students. KCA will rely on its 

partnership with LYSD, as well as regional tribal and community leaders to determined guiding 

criteria for applicants to these positions. 
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Throughout each academic quarter, KCA staff (KI)will coordinate with Brightways to 

attend staff professional development and to facilitate student PHlight Clubs. By the end of Year 

Two of the grant period, all KI will have gone through professional development, and 

consequently will have worked with administration (PD,PC) to update KCA processes and 

protocols. Each year, quarterly, KI will work together to update and refresh all consumable 

student and classroom supplies, as well as rehab/refresh classroom furniture and equipment. By 

no later than mid-quarter of first quarter in Year One of the grant period, the Lead Evaluator 

(LE) will have developed grant evaluation tools and reviewed them with the grant management 

team. Each quarter, the LE will work with the management team and KI to gather and update 

data analysis. Through the use ofBrightways' Report Card system, student data will show 

invested involvement of students and interest in their studies at KCA as well as personal growth 

and interest in employment in their region. This data will be utilized for recruiting in the L YSD 

area, promoting the program to future regional high school students. Additionally the data will 

demonstrate indicators of the project success and encourage District support to continue the 

project components quarterly at KCA. 
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The following table outlines an overview of a timeline of tasks, milestones, and 

persons responsible: 

Work Plan 

Key: PD= Project Director, PC= Project Coordinator, KI= KCA Certified Instructors, CP = 
Contracted Personnel, LE = Lead Evaluator 

Activities Timeline Milestones Responsible 
Persons 

Hire Project Coordinator Yl PC in place PD 

Hire DE Instrnctor Yl , Y2, Y3 Instrnctor contracts PD/PC 

DE Course Delive1y Yl Y2 Y3 
Quaiierly 

cuniculum developed 

Q1 class passes course 

KI 

Hire Flight Instrnctor Yl , Y2, Y3 Instrnctor contracts, PD/PC 

Flight Course Delive1y Yl , Y2 Y3 
Quarterly 

cmTiculum developed KI 

Brightways Phlight Clubs 
with students 

Yl , Y2 Y3 
Quarterly 

4 phlight clubs CP, KI 

Brightways Teacher 
Professional development 

Y2 KI processes and protocols 
updated under Brightways 
best practices 

CP 

Purchase/refresh equipment, 
classroom supplies, 
consumables 

Yl , Y2, Y3 
Quaiierly 

Pw·chase receipts, inventmy KI 

Evaluation tools developed Yl in first 
quaiier 

Evaluation plan in place, 
reviewed with PM/C 

LE 

Update Data Analysis Yl , Y2 Y3 
Quaiierly 

Quaiierly evaluation report LE 

Quality of the project evaluation (34 CFR 210): 

The proposed evaluation will result in a thorough feasible, and appropriate evaluation of 

the goals objectives and outcomes of the project. It will provide valid and reliable performance 
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feedback through periodic assessment of progress toward achieving intended outcomes. An 

external evaluation, led by Wellspring Group Consulting, LLC, will assess progress and 

determine the effectiveness of the project's implementation strategies. 

Data Collection, Analysis, and Use: Kusilvak Career Academy: Sustaining Workforce 

Readiness and Rebuilding Student Leaming Impacted by Covid-19 in Lower Yukon School 

District in Alaska Project will collect, analyze, and use data related to the goals, objectives, and 

outcomes of the project. Importantly, data collected for the project will comply with the Family 

Educational Rights and Privacy Act (FERP A) (20 U.S.C. § 1232g; 34 CFR Part 99). The 

methods of evaluation will be both outcome-based and process-based and will provide timely 

performance feedback and systematic assessment of progress. Continuous and robust 

quantitative and qualitative data collection and analysis/discussion will occur with regular 

quarterly team meetings with the Evaluator to ensure the quality and effectiveness of project 

implementation strategies. 

Methodologies used to evaluate how well the goals or objectives are being met include 

tracking performance indicators to outcomes and analyzing how effectively project processes are 

leading towards the end goals. Formative evaluation will be used to measure project processes and 

progress towards outcomes. General instruments that will be used to assist in evaluating the project 

progress include Brightways Student Support Cards and program records. Additional project

specific instruments include surveys, interviews, and focus group discussions. All project 

evaluation tools will be developed in Year One, Quarter One. All project evaluation data will be 

gathered and analyzed by the External Evaluator. Results of regular analysis will assist project 

staff in adjusting processes as needed to achieve goals and outcomes. Objective performance 

measures will be used to evaluate how effectively the project is meeting its intended outcomes. 
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Quantitative data will come from program records, student data, surveys, and Student Support 

Cards. Qualitative data will include interviews, focus group discussions, and Student Support 

Cards. Through formative and summative assessment of the goals, objectives, and outcomes of the 

project, the program evaluation will offer guidance about effective strategies suitable for 

replication in other settings. Key Evaluation Questions developed in Year One, Quarter One will 

guide an understanding of how the program is implemented; the extent to which program 

participation is associated with KCA students having targeted skills and preparation for workforce 

needs specific to Alaska and Alaska specific careers; the extent to which students experience 

changes in their own resilience, changes in school engagement, and changes in life skills; and the 

extent to which program participation is associated with a positive learning and residential 

environment for students to successfully pursue career interests. Findings and lessons learned not 

only allow for continuous quality improvement and longevity of the program, but lend themselves 

to replicability for other initiatives with similar goals and objectives. 

The External Evaluator will make quarterly site visits, in-person and/or virtual, to work 

with project staff to collect data, monitor, and help troubleshoot any issues which might arise as 

the program is implemented. Program data will be made accessible via internal reports on a 

quarterly basis. The Evaluator will organize the cumulative quarterly data into a format to be 

submitted for the annual performance report (APR). 
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U.S. DEPARTMENT OF EDUCATION ~ ~■"°" E~ II:i!l • BUDGET INFORMATION 
. ,,_, Wft 

a ,l).trArts<JI: NON-CONSTRUCTION PROGRAMS 

0MB Number: 1894-0008 

Expiration Date: 09/30/2023 

Name of Institution/Organization 

[Lower Yu kon Sc h ool Distr i c t 

Applicants requesting fund ing for only one year should complete the column under 
"Project Year 1." Applicants requesting funding for multi-year grants should complete all 
appl icable columns. Please read all instructions before completing form. 

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS 

Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 TotalBudget 
(a) (b) (c) (d) (e) (f) (g) (h)Categories 

1. Personnel 210 . 430 . 001 1 270 . 430 . 001 270,430.00 1 811,290 . 00 1I I 
2. Fringe Benefits 216,365.001 1 216,365 . 001 216,365.00 1 649,095 . 00 1I I I 
3. Travel I 0.001 0 . 001 0 . 00 1 0 . 00 1I I 
4. Equipment 0 . 001 0 . 001 0.00 1 0 . 00 1I I 
5. Supplies 20 , 000.001 20, 800 . 001 20,800 . 00 1 62 , 400 . 00 1I I 
6. Contractual 198 , 000 . 001 198 , 000 . 001 198, 000 . 00 1 594, 000 . 00 1I I 
7. Construction o . oo] 0 . 001 0 . 00 1 0 . 00 1I I 
8. Other 0 . 001 0 . 001 0 . 00 1 0 . 00 1I I 
9. Total Direct Costs 705, 595 . 001 705, 595. 001 705,595. 00 1 2, 116,785 . 00 1
(lines 1-8) I I 
10. Indirect Costs* 0 . 001 0 . 001 0 . 00 1 0 . 00 1I I 
11 . Training Stipends 0.001 0 . 001 0 . 00 1 0 . 00 1I 
12. Total Costs 

705. 595 . oo l 1 705,595. 001 705,595. 00 1 2, 116,785 . 00 1
(lines 9-11 ) I 
*Indirect Cost Information (To Be Completed by Your Busin ess Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions: 

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? D Yes D No 

(2) If yes, please provide the following information : 

Period Covered by the Indirect Cost Rate Agreement: From: I I To: I (mrn/dd/yyyy)
'---======='--- ---========!.--------------------------~ 

Approving Federal agency: D ED D Other (please specify): 
'---------------------------------------~ 

The Indirect Cost Rate is I I%. 
(3) If this is your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State. Local government or Indian Tribe, and are not funded under a training rate 

program or a restricted rate program, do you want to use the de minimis rate of 10% of MTDC? D Yes D No If yes, you must comply with the requirements of 2 CFR § 200.414(f). 

(4) If you do not have an approved indirect cost rate agreement, do you wantto use the temporary rate of 10% of budgeted salaries and wages? 
D Yes D No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560. 

(5) For Restricted Rate Programs (check one) - Are you using a restricted indirect cost rate that: 

D Is included in your approved Indirect Cost Rate Agreement? Or, D Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is I I %. 

th 
(6) For Training Rate Programs (check one) - Are you using a rate at PR/Award# s2~ff.ided in your approved Indirect cost Rate Agreement, because it is lower than the 

D Is based on the training rate of 8 percent of MTDC (See EDGAR§ 75.562(c)(4))?Pa~~ eW training rate of 8 percent of MTDC (See EDGAR§ 75.562(c)(4))? 
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