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Louisiana Department of Education 

Project INTEL (Interim Assessments for English Learners) 

General Education Provisions Act (GEPA) 

This provision is Section 427 of the U. S. Department of Education’s General Education 

Provisions Act (GEPA), enacted as part of improving America’s Schools Act of 1994 (Public 

Law (P.L.) 103-382).  

Project INTEL (Interim Assessments for English Learners) will be a collaborative effort 

led by Louisiana, as the lead state and fiscal agent, in coordination with the National Center for 

Research on Evaluation, Standards, and Student Testing at UCLA (CRESST), the states of the 

ELPA21 Consortium, and nationally recognized subject matter experts. Project INTEL will (1) 

create an interim assessment system to measure English learners’ growth toward English 

language proficiency; (2) develop enhanced score reporting templates for communicating 

assessment results and their meaning; (3) improve the assessment literacy of educators, and 

English learners’ parents and caregivers, to help them interpret test results; (4) provide strategies 

that allow educators to use the data from assessments to inform instructional design and 

classroom practices; and (5) provide high-quality professional development to support educators 

in implementing these strategies.  

The project, its resulting interim ELP assessments, developments in test score 

communication to the community, and professional development for teachers of English 

learners, are designed to address the persistent inequity in education—that English learners, by 

definition, do not have the language competencies necessary to access content-area instruction 

and demonstrate mastery of states’ rigorous college- and career-ready standards. 
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The interim assessment testlets will be developed using principles of Universal Design 

for Learning, as defined in the Higher Education Opportunity Act of 2008. They will be 

accessible to a diverse range of English learners, including English learners with disabilities. The 

assessment items on the interim testlets will conform to ELPA21 item specifications, which were 

designed to be accessible to English learners and students with disabilities, whose needs were the 

focus throughout the development of item specifications and item style elements. These items 

have been thoughtfully designed to be accessible and appropriate for English learners and 

English learners with disabilities. The items are scaffolded with audio and graphics to increase 

student access and engagement while maintaining high expectations for student performance. 

The item layouts and test navigation reduce cognitive demand so that students can focus their 

attention on showing what they know and can do in the four domains of language. The 

assessment items are designed to be fully compliant with Accessible Portable Item Protocol 

(APIP), which offers a full range of accessibility features and accommodations, including zoom 

and magnify features, answer masking and line readers, color overlays, and color contrast.  

The Project INTEL interim assessments will be designed to conform to industry 

standards and the professional Standards for Educational and Psychological Testing (AERA, 

APA, & NCME, 2014). These Standards provide technical guidance for ensuring fairness in 

testing. For example, Project INTEL will use practices to ensure assessments will be unbiased 

toward any subgroup (e.g., disability, gender, and native language) and designed to be 

administered so English learners with disabilities can access and are included in the assessment. 

Louisiana will require an assurance from CRESST and any testing vendors, identified in the 

proposal or to be identified during the course of the grant, to meet the compliance requirements 

of GEPA. 
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Furthermore, Project INTEL will intentionally include the parents or caregivers of 

English learners, who have traditionally been left out of the conversations around the 

development of English language proficiency assessments. Accommodations and supports, 

including translations and interpreters, will be made accessible for those caregivers who need 

them to enable their full participation. Project information will be shared in formats that are 

easily translatable into caregivers’ home languages. The ELPA21 website, which meets or 

exceeds WCAG2.2—the industry-recognized standard for accessibility—can be viewed in any 

language supported by Google Translate. 

Louisiana ensures equitable access and participation in all grant opportunities or 

activities, regardless of any barriers, including:  

• Gender  

• Race  

• National origin  

• Language  

• Color 

• Disability  

• Age  

The Louisiana Department of Education does not discriminate on the basis of sex, race/ethnicity, 

religion, national origin, age, or disability in its services and activities. It provides reasonable and 

appropriate accommodations for all activities affiliated with this project to meet the needs of a 

diverse group of participants.  
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Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for 
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  
subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying 
Activities,'' in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the  
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

Louisiana Department of Education

Cade

State Superintendent of Education

Brumley

Randy Littleton 05/02/2022

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:May 02, 2022 04:01:43 PM EDTTracking Number:GRANT13607891
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U.S. Department of Education Supplemental Information for the SF-424  
Application for Federal Assistance

* Zip Code:

* State:

Address:

Prefix: * First Name: Middle Name: * Last Name:

* Phone Number (give area code)

 * Street1:

 * City:

Suffix:

* Email Address:

1. Project Director:

Fax Number (give area code)

2. New Potential Grantee or Novice Applicant:
a. Are you either a new potential grantee or novice applicant as defined in the program competition’s  
    notice inviting applications (NIA)?

Yes No

3. Qualified Opportunity Zones:
If the NIA includes a Qualified Opportunity Zones (QOZ) Priority in which you propose to either provide 
services in QOZ(s) or are in a QOZ, provide the QOZ census tract number(s) below:

 Street2:

Country:

County:

Alissa Kilpatrick

1201 North 3rd Street

Baton Rouge

LA: Louisiana

70802-5243

USA: UNITED STATES

225-342-3421

Alissa.Kilpatrick@LA.gov

OMB Number: 1894-0007
Expiration Date: 12/31/2023

Project Director Level of Effort (percentage of time devoted to grant): 10

Alternate Email Address:

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:May 02, 2022 04:01:43 PM EDTTracking Number:GRANT13607891
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The Louisiana Department of Education Project INTEL 

(Interim Assessments for English Learners) 

US Department of Education Supplemental Information 

for the SF-424 Exempt Research Narrative 

There is a great need for the creation of interim measures of English language 

proficiency. Currently, no interim measures exist that are aligned to states’ next generation 

English language proficiency standards. Consequently, English learners’ growth in their 

acquisition of the English language is assessed only once a year.  

The development and implementation of interim assessments would provide educators 

with additional information to guide their instruction of their English learners. Additionally, this 

project will support effective instruction and build capacity among educators by providing 

strategies and professional development to help educators use the data from these assessments to 

inform instructional design and classroom practices. Finally, it will also develop improved score 

reporting templates to aid teachers and caregivers in interpreting and understanding the test 

results. 

 The project will be exempt under exemption categories 1 and 2. The project activities that 

fall under each of these categories are described below. Many of the project’s planned activities 

occur in established and commonly accepted educational settings in support of the improvement 

of an assessment system for English language proficiency. These parts of the project fall under 

Exemption 1:  

Research conducted in established or commonly accepted educational settings that 

specifically involves normal educational practices that are not likely to adversely impact 

students’ opportunity to learn required educational content or the assessment of 
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educators who provide instruction. This includes most research on regular and special 

education instructional strategies and research on the effectiveness of or the comparison 

among instructional techniques, curricula, or classroom management methods.  

Human subjects will participate in the activities of the project. Because the new interim 

assessments are for students in Grades K-12 who are English learners (EL), it is essential that 

these instruments be piloted and field tested with this population. Students involved in this 

project will likely be between 5 and 19 years of age. They will be drawn from a population of 

students who speak a language other than English in their home. Some of these students will be 

immigrants to the U.S. Others will be American-born children of immigrants to the U.S. A 

representative sample of students will participate in the data collection to help validate the 

assessments. The exact number of students who will participate in pilot testing is unknown at this 

time.  

There are no real or perceived risks associated with students’ participation in this project. 

Their participation will entail taking one or more English language proficiency assessments or 

otherwise interacting with test items, such as in an item tryout environment. They will be made 

aware of the fact that the scores from these assessments will not be used in making any 

educational or programmatic decisions. Nor will anyone other than the designated UCLA staff, 

test developers, and state and local education agency representatives have access to the results. 

The data will strictly be used to evaluate the assessments in terms of measuring English language 

proficiency. Therefore, no physical, psychological, social, or legal harm, nor adverse effects, will 

come to subjects as a result of their participation in this project. 

The planned activities of the project also fall under Exemption 2:  
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Research that only includes interactions involving educational tests (cognitive, 

diagnostic, aptitude, achievement), survey procedures, interview procedures or 

observation of public behavior (including visual or auditory recordings) if at least one of 

the following criteria is met: i) the information obtained is recorded by the investigator in 

such a manner that the identity of the human subjects cannot readily be ascertained, 

directly or through identifiers linked to the subjects... 

The investigators on the study team will not participate in the activities being observed. For 

students, data collection activities will include taking one or more English language proficiency 

assessments. For caregivers and teachers, data collection activities will include participating in 

needs sensing activities (e.g., focus groups, questionnaires, interviews) around test score 

communication, development of the reporting system, contents of an instructional framework, 

and language development activities. 

The data resulting from the tests that are taken by the human subjects (students) will be 

collected, and those data will be recorded for purposes of validation of the assessment. The 

assessments resulting from the project will become part of the state’s regular assessment 

practices. The test data to be collected will be collected solely for aggregate statistical purposes 

and will not be personally identifiable. Any direct identifiers will be removed once the data are 

matched. Test results will be aggregated such that no individual student can be identified.  

For one-to-one interaction with the human subjects (students and caregivers), state 

representatives from the participating Departments of Education will reach out to districts with 

known EL populations and ask for their assistance in identifying a pool of students to take the 

assessments. Districts will then follow local policy in communicating with the families of all 

identified students. All students who meet the criteria (i.e., are in Grades K-12 and are identified 
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as an English learner) will be eligible to be included in the project activities. All caregivers of 

students who meet the criteria (i.e., are in Grades K-12 and are identified as an English learner) 

will be eligible to be included in the project activities. Again, districts will follow local policy in 

communicating with the families. Participants will receive information sheets for each project 

activity they participate in, rather than signed consent forms, so that there is no documented link 

between the data collected and participant identification. All materials used for recruiting 

caregivers will be reviewed and approved by IRB beforehand and translated into participants’ 

home languages. 

For one-to-one interaction with the human subjects (adults: teachers), state 

representatives from the participating Departments of Education will reach out to districts with 

known EL populations and ask for their assistance in identifying a pool of teachers to participate 

in study activities. Districts will then follow local policy in communicating with the teachers of 

English learners. All teachers of students who meet the criteria (i.e., are in Grades K-12 and are 

identified as an English learner) will be eligible to be included in the project activities. All 

materials used for recruiting teachers will be reviewed and approved by IRB beforehand.  

As mentioned above, there are no real or perceived risks associated with human subjects' 

participation in this project. Nevertheless, the following precautions will be taken:  

• To prevent the disclosure of individual students’ test scores to individuals who are not a 

part of the study team or approved contractors, all data (whether collected in paper or 

electronically) will be treated with the utmost sensitivity and security. If paper, it will be 

kept in a locked file cabinet in a secure location until such data can be entered into a 

spreadsheet, statistical software program, or online database. If electronic, the data will 

be stored on a secure server that is password protected with limited access. Such 
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precautions are likely to be highly effective in preventing the misuse of the data. In terms 

of monitoring the data that are collected, test proctors will be trained to ensure that 

recorded responses are not shared with other students or with individuals who are not a 

part of the study team or approved contractors. 

• To prevent the disclosure of individual participants’ (caregivers’ and teachers’) 

responses, all data (whether collected on paper or electronically) will be treated with the 

utmost sensitivity and security. If paper, they will be kept in a locked file cabinet in a 

secure location. If collected electronically, data will be maintained on secure computer 

networks with adequate password protection to allow only authorized users of the data to 

have access.  
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Project INTEL: Interim Assessments for English Learners 

Abstract 

The State of Louisiana is applying for funding under the 2022 Comprehensive Grants for 

State Assessments (CGSA) program, under the Every Student Succeeds Act, Section 

1203(b)(1)(A), which describes “developing or improving assessments for English learners, 

developing or improving models to measure and assess student progress or student growth on 

assessments, and evaluating student academic achievement using comprehensive academic 

assessment instruments that emphasize the mastery of standards and aligned competencies in a 

competency-based education model” (ESSA, 2015).  

Louisiana, along with the ELPA21 Consortium of states, the National Center for 

Research on Research, Evaluation, Standards and Student Testing at UCLA (CRESST) as project 

management partner, and experts from leading educational organizations and institutes of higher 

education, propose to design a system of interim English language proficiency assessments. The 

proposed project—called Project INTEL: Interim Assessments for English Learners—meets the 

following Absolute, Competitive, and Invitational Priorities in the 2022 CGSA Program: 

Absolute Priority 2:  

Evaluating student academic achievement through the development of comprehensive 

academic assessment instruments (such as performance and technology-based academic 

assessments, computer adaptive assessments, projects, or extended performance test 

assessments) that emphasize the mastery of standards and aligned competencies in a 

competency-based education model (ESEA, 1965 & rev. 2015; Section 1201(a)(2)(L)). 

Competitive Priority: 

Propose projects, in consultation with organizations representing parents (including 
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parents of English learners and students with disabilities), students, teachers, counselors, 

and school administrators to address needs related to score reporting and improve the 

utility of information about student performance included in reports of assessment results 

and provide better and more timely information to educators and parents. 

Invitational Priority: 

Supporting effective instruction and building educator capacity by developing and 

implementing high-quality assessments of student learning, and strategies that allow 

educators to use the data from assessments to information instructional design and 

classroom practices that meet the needs of all students, and providing high-quality 

professional development to support educators in implementing these strategies.  

If funded, Project INTEL will: 

• create an interim assessment system to measure English learners’ growth toward 

English language proficiency,  

• develop enhanced score reporting templates for communicating assessment results 

and their meaning,  

• improve the assessment literacy of educators, and English learners’ parents and 

caregivers to help them interpret test results, 

• provide strategies that allow educators to use the data from assessments to inform 

instructional design and classroom practices, and  

• provide high-quality professional development to support educators in implementing 

these strategies. 
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Introduction 

The State of Louisiana hereby submits an application for funding to develop and launch 

Project INTEL, which proposes to: 

• create an interim assessment system to measure English learners’ growth toward 

English language proficiency,  

• develop enhanced score reporting templates for communicating assessment results 

and their meaning,  

• improve the assessment literacy of educators, and English learners’ parents and 

caregivers to help them interpret test results, 

• provide strategies that allow educators to use the data from assessments to inform 

instructional design and classroom practices, and  

• provide high-quality professional development to support educators in 

implementing these strategies. 

The State seeks funding under the 2022 Comprehensive Grants for State Assessments 

program, under the Every Student Succeeds Act, Section 1203(b)(1)(A), which describes 

developing or improving assessments for English learners, developing or improving models to 

measure and assess student progress or student growth on assessments, and evaluating student 

academic achievement using comprehensive academic assessment instruments that emphasize 

the mastery of standards and aligned competencies in a competency-based education model 

(ESSA, 2015).  

Louisiana will act as the lead state and fiscal agent for Project INTEL, which will be 

undertaken by English Language Proficiency Assessment for the 21st Century (ELPA21): an 

assessment provider and consortium consisting of Arkansas, Iowa, Louisiana, Nebraska, Ohio, 
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Oregon, and West Virginia. ELPA21 is located at the National Center for Research on 

Evaluation, Standards, and Student Testing (CRESST), operating at the University of California, 

Los Angeles (UCLA). The proposal narrative that follows will demonstrate that the proposed 

project meets the following Absolute Priority:  

Absolute Priority 2:  

Evaluating student academic achievement through the development of comprehensive 

academic assessment instruments (such as performance and technology-based academic 

assessments, computer adaptive assessments, projects, or extended performance test 

assessments) that emphasize the mastery of standards and aligned competencies in a 

competency-based education model (ESEA, 1965 & rev. 2015a; Section 1201(a)(2)(L)). 

The proposed project meets the following Competitive Preference Priority. 

Competitive Priority: 

Propose projects, in consultation with organizations representing parents (including 

parents of English learners and students with disabilities), students, teachers, counselors, 

and school administrators to address needs related to score reporting and improve the 

utility of information about student performance included in reports of assessment results 

and provide better and more timely information to educators and parents. 

The proposed project also meets the program’s Invitational Priority.  

Invitational Priority: 

Supporting effective instruction and building educator capacity by developing and 

implementing high-quality assessments of student learning, and strategies that allow 

educators to use the data from assessments to inform instructional design and classroom 

practices that meet the needs of all students, and providing high-quality professional 
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development to support educators in implementing these strategies.  

GPRA Measures. Under the Government Performance and Results Act (GPRA), the 

following performance indicators have been established to evaluate the overall effectiveness of 

the Competitive Grants for State Assessments Program: (1) The percentage of grantees, for each 

grant cycle, that demonstrate significant progress towards improving, developing, or 

implementing a new model for measuring the achievement of students. (2) The percentage of 

grantees, for each grant cycle, that demonstrate collaboration with institutions of higher 

education, other research institutions, or other organizations to develop or improve state 

assessments. (3) The percentage of grantees that, at least three times during the period of their 

grants, make available to SEA staff in non-participating states and to assessment researchers 

information on findings resulting from the Competitive Grants for State Assessments program 

through presentation at national conference, publications in refereed journals, or other products 

disseminated to the assessment community.  

Project INTEL has been designed to meet all three GPRA measures and will report on 

each of the three measures through the annual progress report. Specifically: 

GPRA measure 1: The project has clearly measurable goals and objectives and detailed 

performance schedule, for ease of measuring progress. 

GPRA measure 2: The project will be undertaken in collaboration with UCLA CRESST, 

Cambium Assessment, Inc, and a Technical Advisory Committee of experts from other 

institutions of higher education. 

GPRA measure 3: The project will routinely disseminate information on findings at 

national conferences, in publication, and through other means. 

(a) Significance 
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(1) The extent to which the proposed project is likely to build local capacity to provide, improve, 

or expand services that address the needs of the target population. 

Project INTEL will build local capacity among educators and school administrators in the 

local education agencies of states using the ELPA21 assessment system to provide, improve, and 

expand services related to English learners and their attainment of proficiency in the English 

language sufficient to support access to grade-level curriculum and instruction—also known as 

“academic language”—and exit from English learner status. The project will support effective 

instruction and build capacity among educators by developing and deploying valid and reliable 

assessments of student learning, by providing strategies that allow educators to use the data from 

assessments—in this case, interim English language proficiency assessments—to inform 

instructional design and classroom practices, and by providing high-quality professional 

development to support educators in implementing these strategies. The INTEL interim 

assessment system will augment the existing ELPA21 system, which consists of screener and 

annual summative assessments, a formative assessment framework, and professional learning to 

support implementation of the standards, assessments and instructional strategies.  

The needs of the target population. English learners, the target population for the 

deliverables and intended outcomes of Project INTEL, comprise upwards of 10% of students in 

U.S. K-12 classrooms (NCES, 2021). In recent years, over 15% of entering kindergarteners are 

classified as English learners (NCES, 2021). The number of English learners in U.S. schools has 

grown steadily over the past decade, and English learners are present in most school districts 

across the country (EL Datastory, 2021; NCES, 2021). The English learner population in the 

U.S. is affected by numerous global events. For example, large numbers of Afghan and 

Ukrainian families have recently been resettled or have been granted temporary refuge in the 
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United States. K-12 aged students in these families are likely to be classified as English learners. 

 In states using the ELP standards (CCSSO, 2014) on which the ELPA21 assessment 

system is based, there are approximately 300,000 students who are currently labelled as English 

learners. These states include Arkansas, Connecticut, Iowa, Louisiana, Mississippi, Nebraska, 

Ohio, Oregon, and West Virginia. These states’ English learners attend schools in a varied set of 

urban, suburban, and rural contexts and receive academic instruction aligned to each state’s 

college- and career- ready standards. 

English learners, by definition, do not have sufficient proficiency in the English language 

to fully interact with the English used in the classroom or to fully access and engage with grade-

level content in subjects such as English language arts, STEM, and social sciences such as 

history. Prior to 2010, numerous studies showed that English learners lagged behind their non-

English learner peers in all content areas, particularly in academic subjects that are high in 

language demand (Abedi & Herman, 2010). The lag is commonly called an “achievement gap.” 

Additional factors compound the achievement gap for English learners. English learners 

experience poverty at a higher rate that their non-English learner peers (Rodriguez et al., 2020) 

and the prevalence of learning disabilities is higher in the English learner population (OELA, 

2021) than among students who are not English learners.  

Since 2010, states have adopted more rigorous college- and career-ready English 

language arts, mathematics, and science standards. Much of that rigor is exemplified in the 

complexity of reasoning skills and language competencies that a student must possess and 

demonstrate to meet grade-level performance expectations. The academic language required for 

all students to interact with grade-level academic content and has grown more complex, and the 

linguistic demands of that academic content have increased. This has further widened the 
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achievement gap for English learners (Abedi & Herman 2010). 

A series of civil rights legislation and court rulings have determined that U.S. schools 

must provide specialized services to help English learners gain the proficiency in academic 

language to enable access to curriculum and successful attainment of academic content. These 

specialized services—which may include pre-teaching vocabulary, providing glossaries, and 

providing instructional scaffolds (Goldenberg, 2013; Lesaux et al., 2010)—are inconsistent from 

school to school and classroom to classroom. And these services, primarily provided by EL 

specialists, may not be replicated in general content classrooms, leaving ELs to struggle to 

comprehend the lessons they are being taught.  

Generally, K-12 educators do not have a deep awareness of the cognitive demands that 

the academic language of content instruction places upon students, nor do they even have a 

consistent understanding of what academic language is. In their recent studies, researchers 

Heineke and Neugebauer (2018) performed an extensive survey spanning 26 schools and 25,000 

students, 31% of whom were English learners. The researchers found that 84% of the educators 

surveyed had misconceptions about what academic language is. Most did not have an awareness 

of language as a means to help students access and make meaning of academic disciplines—

instead they viewed academic language as “formal” or “proper” with a focus on vocabulary and 

the correctness of grammar, rather than as a means to “cognitively engage with disciplinary 

concepts and ideas across locales.” 

Studies like these are evidence of a gap in educators’ awareness of the role of language in 

the classroom. Without a functional knowledge of how students, including English learners, 

learn and apply language to learning, educators are unlikely to consider language needs in their 

instructional planning. And without considering the language needs of students in their content 
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classrooms, educators are unlikely to scaffold instruction to support language acquisition.  

Building local capacity. Project INTEL, if funded, will meet the needs of English 

learners—the target population—by increasing educators’ capacity to provide specialized 

services and instructional scaffolding to English learners, specifically in content classrooms. This 

will be accomplished by the project’s overall strategy and goals: to provide a cohesive system of 

interim English language proficiency assessments, score reporting data, and instructional 

strategies, supported by high quality professional development.  

The proposed project will provide measures of the growth of English language 

proficiency in the interim between annual summative ELP assessments. Score reports will 

provide timely scores and relevant data to guide instruction. Training will expand the assessment 

literacy of both educators and English learners’ parents and caregivers, henceforth referred to as 

simply “caregivers,” and increase educators’ capacity to support the instructional needs of the 

English learners in their content classrooms. Project INTEL, if funded, will thus build local 

capacity to improve instruction that supports the language development trajectories of English 

learners in the states that implement the system. 

Providing services. English learners’ growth in their acquisition of the English language 

is measured formally only once a year—on the annual English language proficiency (ELP) 

summative assessment. A system of interim ELP assessments would increase the number of 

times each year that English learners can demonstrate their growth in the four domains of 

language, and the score data from those interim assessments would provide educators with 

additional information to guide their instruction of those students.  

A number of research studies purport that scaffolding, early intervention, and 

personalized support for the language needs of English learners leads to improvements in 
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educational outcomes (Lee, 2005; Subban, 2006; Brimijoin et al., 2003). A common element 

among these treatment studies is that data from an assessment is used to guide and focus 

instruction to the unique needs of the individual English learner. The Project INTEL assessments 

would provide those data points that local educators can use to guide their instructional planning. 

Improving services. Assessment alone will not change outcomes for English learners. 

Educators who instruct English learners in their content classrooms need not only to have timely 

and relevant data, but also need to know how to best apply those data to specific instructional 

scaffolds that are proven by research to impact the language and literacy development of English 

learners. Project INTEL will, if funded, improve educators’ knowledge of effective instructional 

strategies and expand their ability to apply those strategies in the classroom. Project INTEL 

score reports will show performance levels in the four domains—also called competencies—of 

language. The proposed project’s accompanying instructional framework will link the most 

effective strategies for scaffolding instruction by language competency and performance level.   

Expanding services. Educators will expand their instructional capacity and be supported 

in learning to apply these instructional strategies through a community of practice (CoP), where 

they will have access to research-based evidence of the strategies’ effectiveness and will learn 

specifically how to best apply the strategies. This high-quality professional learning will take 

place in a supportive and inclusive environment—a community of practice—and will enable 

educators to see how scaffolded instruction for English learners, when thoughtfully applied, can 

support English learners’ language development, their ability to interact with curriculum, and 

improve their educational outcomes.  

Project INTEL, if funded, will build local capacity to provide timely data about English 

learners’ growth toward proficiency in English, instructionally relevant score reporting 
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information, specific strategies for lesson planning, and support educators in learning to apply 

those strategies for the benefit of English learners. This assessment, data, and instructional 

improvement system will be scalable, self-sustaining, and affordable for districts. The proposed 

project’s intended outcomes will be measurable and evident in a short time frame.  

(2) The likely utility of the products (such as information, materials, processes, or techniques) 

that will result from the proposed project, including the potential for their being used effectively 

in a variety of other settings.  

The information, materials, processes, and techniques that result from Project INTEL will have 

utility and accrue benefits to a number of stakeholder groups in ELPA21 states, specifically:  

English learners, by improving assessments, reducing barriers in instruction, and engaging 

these students in their own success by providing score reports and interpretation in their 

home languages;  

English learners’ caregivers, by providing relevant and timely information about their 

student’s progress, increasing their assessment literacy, and involving them directly in their 

students’ language development, all using the language spoken at home; 

Content educators, by increasing their capacity to use assessment data to guide 

instructional planning and empowering them with instructional strategies and a community 

of practice to support the language development of the ELs in their classrooms;  

EL Specialists, by creating real-time assessments that provide actionable score reporting 

information during the interim between annual summative ELP assessments, and by creating 

a framework and community of practice for them to collaborate with their content classroom 

colleagues to work as a team in support of English learners; and 

Local and state education agencies, by supporting the growth of English learners, who 
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included in Title I school accountability reporting.  

And though the project will not directly involve them, state policymakers and legislators will 

benefit from the project’s work and findings, and will receive project briefs on key aspects of the 

project and recommended policy considerations as part of the project’s dissemination strategy. 

The components of Project INTEL’s interim assessment system will have utility in a 

variety of other settings, including: a) being adapted for use in states outside the ELPA21 

consortium, b) being integrated into a statewide balanced assessment system, 

c) contributing to formative assessment practices for language development in content 

instruction, and d) supporting research to increase the efficacy of assessments and instruction for 

English learners. 

a) Being adapted for use in states outside the ELP21 consortium 

As states contemplated and adopted more rigorous college- and career-ready academic 

standards for content instruction and grade-level achievement, those who work with language 

development recognized that states’ new content standards carried an embedded demand for 

higher-order language skills and competencies. This evolution is reflected in the “next 

generation” English language proficiency standards that began to emerge alongside the new 

college- and career-ready standards (which trace their origins back to the Common Core). 

Currently all U.S. states use ELP standards that demonstrate correspondence to the language 

needs embedded in their college- and career-ready content standards.  

The nature of all states’ ELP standards is very similar, and they contain a common 

premise: the language skills needed for proficiency in academic English is also the language 

needed to access academic content and discourse in the classroom. This concept is at the heart of 

Project INTEL’s interim assessment system and contributes to the system’s utility and potential 
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for being used effectively in a variety of settings. The interim assessments will be developed 

from items based on the ELPA21 standards; with the similarities inherent in ELP standards 

across the nation, the assessment blueprint and framework could easily be adapted to other ELP 

standards. The assessment items could be shown to align to other ELP standards.  

Project INTEL’s score reports will be developed based on best practices in data 

visualization for instruction, which are standards-agnostic, meaning that they do not derive from 

nor rely on any specific set of ELP standards. The framework for data-driven instruction is based 

on instructional strategies that are similarly standards-agnostic. Score report interpretation 

training and home-based literacy activities are also universal. All of the project’s deliverables—

from the interim assessments to the score reporting templates and score interpretation training, 

from the instructional framework and community of practice to the home-based literacy and 

language development activities that draw on ELs’ funds of knowledge—will be intentionally 

designed to be portable and useful in a variety of contexts, within and outside of states using the 

ELPA21 standards and summative assessments. 

b) Being integrated into a statewide balanced assessment system  

A balanced assessment system employs a variety of measures and types of assessments to 

provide the most information to students, caregivers, teachers, administrators, legislators, and the 

public, and interim assessment is a component of such a system. While many states rely on 

content interim assessments to serve as checkpoints on student progress throughout the school 

year, there does not currently exist ELP interim assessments that are aligned to next generation 

English language proficiency standards. Project INTEL’s assessments could be adopted as part 

of the balanced assessment system in states like Oregon, which uses the ELPA21 standards, or 

adapted for this use in states using other ELP standards. 
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c) Contributing to formative assessment practices for language development in content 

instruction 

Project INTEL will create and launch educator-led communities of practice, where both 

English learner specialists and content-area educators will learn an instructional framework to 

interpret data from assessments and identify instructional strategies to scaffold lesson plans and 

instruction for English learners. These strategies can also be used in support of short-cycle 

formative assessment practices, which provide immediate feedback on student learning for the 

purpose of guiding day-to-day instruction in both content and language development settings.  

Numerous studies exist that cite the efficacy of specific instructional strategies to 

promote the learning of ELs, and many researchers have found that those strategies that 

constitute effective instruction for ELs have a considerable overlap with strategies that are 

effective for students already proficient in English (Goldenberg, 2013). Thus, the impact of these 

teaching strategies may have ripple effects for all students in the classroom. 

d) Supporting research to increase the efficacy of assessments and instruction for ELs  

Project INTEL represents a step forward in supporting the language development journey 

of English learners. The project’s three goals and twelve objectives, described in the following 

pages, represent a coherent strategy for improving English learners’ competence in the language 

of instruction to provide more access to academic content. The project’s intended outcomes 

include an increase in English learner graduation rates; a reduction in the number of long-term 

English learners (English learners who have been in U.S. schools for more than six years without 

reaching the English proficiency levels to be reclassified (Olson, 2010); English language 

proficiency that facilitates success in college, careers, and community; and increased capacity in 

states and districts that implement the interim ELP assessment systems. The implications for 
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research are myriad. By focusing on malleable factors that link assessment, instruction in content 

areas, and professional development to specific and measurable positive outcomes for English 

learners, the proposed project lends itself to longitudinal and qualitative research.  

(b) Quality of the project design 

(1) The extent to which the goals, objectives, and outcomes to be achieved by the proposed 

project are clearly specified and measurable. 

 The goals, objectives, and outcomes of Project INTEL are clearly specified and easily 

measurable. The proposed project has three goals, and each goal aligns to the 2022 CGSA 

program’s priorities: 

Goal 1: Develop and scale a system of classroom-delivered assessments to measure 

student performance in the four domains of English language development, in the interim 

between annual summative ELP assessments (meets Absolute Priority 2).  

Goal 2: Provide instructionally relevant reporting on student performance in all four 

language domains (competencies) (meets Competitive Preference Priority, parts i and iii). 

Goal 3: Build capacity among educators and caregivers to support English learners in 

their language and literacy development (meets Competitive Preference Priority, part ii 

and Invitational Priority). 

Each goal has clearly defined objectives and deliverables. Each objective ties to a single 

deliverable, making the attainment of each goal easy to measure. The activities required to 

accomplish each deliverable have been articulated and scheduled, and can be accomplished 

within the proposed timeline. The combination of the project’s deliverables will result in a 

comprehensive and thoughtful system of interim assessment and supports, which will contribute 

to intermediate outcomes for all of the project’s stakeholders, improvement in outcomes for 
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content-specific tasks) and language forms (vocabulary, grammar, and discourse specific to a 

particular content area or discipline) which are needed by English learners as they develop 

competence in the practices associated with English language arts and literacy, mathematics, 

sciences, and social sciences (Bunch et al., 2013; CCSSO, 2012; Lee, Quinn et al., 2013; 

Moschkovich, 2012; Van Lier & Walqui, 2012). These standards highlight and amplify the critical 

language, knowledge about language, and skills using language that are reflected in college- and 

career-ready content standards and that English learners need to be successful in school.  

As states have adopted or developed more rigorous college-and career- ready content 

standards over the past decade, the complexity of the language needed to meet grade-level 

expectations in those content areas has increased. English learners, and all students, need to 

demonstrate not only higher-order thinking skills, but also mastery of more sophisticated 

language to understand and communicate those concepts. Engagement in any of the science and 

engineering practice, for example, involves both scientific sense-making and language use. (Lee 

et al, 2013). These practices are language intensive and require students to engage in classroom 

science discourse. Students speak about science and listen as they present their ideas or engage in 

reasoned argumentation with others to refine their ideas and reach shared conclusions (Lee et al, 

2013). Learning academic content in any subject requires access to and utility with the language 

of instruction. Without the English language proficiency needed to receive, produce, and interact 

with language, English learners are unable to fully engage with the academic content they 

encounter in the classroom. 

Project INTEL will support English learners, help to close the English learner 

achievement gap, and further contribute to comprehensive efforts to improve teaching and 

learning for English learners by addressing six key factors in school and classroom contexts, 
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which are articulated in the 2022 CGSA program’s Notice Inviting Applications: 

a) culturally and linguistically responsive ways of measuring individual student growth, 

b) accurate and reliable information about what a student knows and can do, 

c) timely information about student performance provided to educators and parents,  

d) strategies that allow educators to use the data from assessments to inform instructional 

design and classroom practice, 

e) high-quality professional development to support educators in implementing these 

strategies, and 

f) assessment literacy of educators and caregivers to help them interpret test results and to 

support teaching and learning in the classroom. 

a) Culturally and linguistically responsive ways of measuring individual student growth 

Project INTEL will create a culturally and linguistically responsive assessment designed 

to measure English learners’ growth in the language competencies of listening, reading, 

speaking, and writing. The interim assessments will be constructed of items that were expressly 

written to present and elicit language in the same ways it is used in the classroom, in culturally 

sensitive vignettes and technologically simulated interactions. These items undergo content, bias, 

and sensitivity review, field testing, and differential item analysis. All of those processes identify 

whether the item is fair to subgroups of English learners such as students with disabilities, 

students who are female, and students who are not Spanish speakers. The scoring of these items 

will indicate the individual student’s performance level in each domain of language. When 

compared to scores from the student’s prior interim, summative, or screener assessments, 

educators will see where students have grown in their language competencies.  

b) Accurate and reliable information about what a student knows and can do  
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Project INTEL will provide accurate and reliable information about what English learners 

knows and can do with grade-level academic language. English learners participate in content-

area interim assessments, but those assessment results generally do not convey information about 

an English learners’ specific needs for support in language development. And though English 

learners take an annual summative assessment of English language proficiency, those assessment 

results take weeks or months to show up on the state reporting systems. By then, a student’s 

needs may have evolved, and valuable instruction time has been lost. Interim assessment scores 

will identify the performance level at which the individual student is performing in each 

language competencies.  Since the assessment items will have been previously field tested, 

calibrated, and operationally administered, they carry a great deal of valuable statistical 

information, allowing a short assessment to provide a domain-performance-level scores.  

c) Timely information about students’ performance provided to educators and caregivers 

Project INTEL’s interim assessments will be scored in the classroom and results will be 

available same-day in the school’s ELPA21 testing portal. Project INTEL will create two score 

reports for each English learner who takes the interim assessments:  

These reports are described in more detail in the “Quality of project services” section (pp. 32–

• A detailed individual student report that shows a student’s interim scores and provides a 

description of the student’s performance in each tested domain. This allows educators to 

focus instruction on the areas of growth that most need support and allows students to 

see their language growth and engage in their outcomes. 

• A video-based and personalized “caregivers-friendly” report that shows the student’s 

progress toward English language proficiency as a graphical video, with a voiceover in 

the student’s home language, explaining the meaning of the domain level scores.  
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33). Project INTEL’s interim assessments will provide timely scores that link to specific, 

actionable strategies to guide instruction. Score reporting information will support educators’ 

ability to plan lessons with English learners’ needs in mind.  

d) Strategies that allow educators to use the data from assessments to inform instructional 

design and classroom practice 

Project INTEL interim assessments will provide timely scores that link to specific, 

actionable strategies to guide instruction. Project INTEL will produce a framework of learning 

progressions and key instructional practices, aligned to achievement level descriptors in each 

language domain, which can be used to support instructional design, scaffold instruction, and 

guide differentiated instruction in content classrooms.  

e) High-quality professional development to support educators in implementing these strategies 

The use of Project INTEL assessment data to inform instruction will be bolstered by 

educators’ participation in a community of practice focused on guiding differentiated instruction 

based on the information on the student’s score report. Project INTEL will develop and launch 

communities of practice in participating districts, providing the high-quality professional 

development necessary for English learner specialists and content educators to adopt the 

framework and apply the instructional differentiation strategies to scaffold their lesson in support 

of the language development needs of the English learners in their classrooms.  

f) Assessment literacy of educators and caregivers to help them interpret test results and to 

support teaching and learning in the classroom 

Project INTEL will support educators’ assessment literacy through a facilitated and 

supportive community of practice where they can discuss instructional strategies and scaffolds, 

seek advice from their peers on problems of practice, and share bright spots from their 
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classrooms. The project will also increase the assessment literacy of English learners’ caregivers 

by providing them with training and resources to use home-based activities in the English 

learner’s home language to support the student’s growing language and literacy competencies.  

By focusing on these factors, Project INTEL will, if funded, contribute to comprehensive efforts 

to improve teaching and learning for English learners and support states’ rigorous college- and 

career-ready academic standards. 

(3) The extent to which the proposed project demonstrates a rationale. 

 Project INTEL is designed to develop a cohesive and sustainable system of interim 

assessments, score reports, report interpretation training, capacity building for educators, and 

pathways for English learners and their caregivers to meaningfully participate in or contribute to 

the attainment of language competencies in the four domains of listening, reading, speaking, and 

writing. Project INTEL’s activities entail various strategies, outlined in the project design, to 

bolster the ongoing learning and engagement of the project participants and other stakeholder 

groups for whom the project deliverables are intended.  

 Research shows that teachers need data to drive instructional decisions and strategically 

target interventions that meet individual student needs to maximize achievement and educational 

outcomes (Datnow & Hubbard, 2015). This is especially true when instructing traditionally 

underserved populations such as English learners.  

English learners have historically lagged behind their non-English learner peers in a 

number of common metrics, such as lower graduation rates and lower rates of proficiency in 

mathematics on national standardized assessments (U.S. Department of Education, 2017, 2009) 

that indicate or correlate with academic success. As the language needed to access college- and 

career-ready curriculum has grown more sophisticated and demanding, the English learner 
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achievement gap has widened for some English learners, especially those who remain classified 

as English learners in secondary grades (Murphey, 2014). The gap in equity and access to 

curriculum that English learners experience is further exacerbated by a lack of systemwide focus 

on their needs for additional supports to help them gain the language they need to access 

academic content in classrooms with their non-English learner peers.  

 Project INTEL proposes to influence change at the classroom, school, and system level 

by incorporating innovative tools for assessing student learning and progression, providing 

timely and relevant information about what students know and can do, and providing strategies 

that allow educators to use the data from assessments to inform instructional design and 

classroom practices, in accordance with the Priorities of the CGSA program. The Project INTEL 

Logic Model (Figure 1) encompasses Project INTEL’s three goals and twelve objectives, and 

demonstrates how the project’s inputs and activities contribute to mid-range and long-term 

outcomes. The Logic Model clearly defines the expectations related to the success of the project 

and the substantial benefits to English learners and their caregivers, classroom educators and 

English learner specialists, and school and district leaders.    

As shown in the Logic Model, the Project INTEL system has the potential to improve 

mid-range and long-term outcomes for students and caregivers, educators, and schools. The 

anticipated long-term outcomes of proposed project will generally serve to close gaps in English 

learner achievement and increase equity and access to opportunities in college and careers for 

English learners. 

Figure 1. Project INTEL Logic Model 
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(c) Quality of the project services 

(1) The quality and sufficiency of strategies for ensuring equal access and treatment for eligible 

project participants who are members of groups that have traditionally been underrepresented 

based on race, color, national origin, gender, age, or disability. 

The proposed project seeks to address a persistent inequity in education—that English 

learners, by definition do not have the language competencies necessary to access content-area 

instruction and demonstrate mastery of states’ rigorous college- and career-ready standards. 

Project INTEL will create meaningful opportunities for persons from traditionally under-

represented groups in the employment of project staff and subject matter experts, in our state and 

district participants’ widely varying demographic and cultural profiles, and in the composition of 

participating states’ English Learner populations. A diverse complement of stakeholders, 

including English learners and their caregivers, classroom teachers, and school and district 

leaders, will be involved throughout every aspect of the project. The project’s panel of Subject 

Matter Experts represent diverse backgrounds, geographic locations, areas of expertise, and 

experiences. In selecting these experts, the Louisiana Department of Education (LDOE) 

prioritized inclusion of experts who have extensive experience with English learners or who 

themselves were formerly English learners.  

Project participation will be accessible to those who need accommodations and supports, 

including translations and interpreters, to enable their engagement and full participation. Project 

information will either be translated or shared in formats that are easily translatable. For 

example, the ELPA21 website, which meets WCAG2.2 specifications—the industry-recognized 

standard for accessibility—and can be viewed in any language supported by Google Translate.   

The design of Project INTEL is intentionally inclusive. The interim assessments 
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constructed under Goal 1 will be accessible to a diverse range of English learners, including 

English learners with disabilities. The items on the interim assessments will conform to ELPA21 

item specifications, which were intentionally designed to be accessible to English learners, 

including those with disabilities. The items are scaffolded with audio and graphics to increase 

student access and engagement while maintaining high expectations for student performance. 

The item layouts reduce the cognitive demand of test-taking, so that students can focus their 

attention on showing what they know and can do in the four domains of language. The 

assessment items are designed to be fully compliant with Accessible Portable Item Protocol 

(APIP), which provides standardized coding specifications to ensure the items are accessible to 

students with disabilities. ELPA21’s items won an award from IMS Global, the creator of the 

APIP standards, for leading the industry in accessibility on high-stakes assessments. 

The interim assessments will be delivered in Cambium Assessment’s test delivery 

system. Students’ familiarity with the Cambium K-12 online assessment delivery platform will 

help to reduce barriers. Students use the same system and testing interface to take their annual 

summative ELP assessments, and in many cases, their content assessments as well. The 

Cambium platform offers a full range of accessibility features and accommodations, including 

zoom and magnify features, answer masking and line readers, color overlays, and color contrast. 

Practice tests will be publicly available year-round so that English learners can experience 

typical test items in advance of participating in the interim assessment, and their caregivers can 

gain insight into what their child is encountering in the assessment.  

In Goal 2 of the project, student score reports will be intentionally designed to be 

accessible, comprehensible, and actionable to English learners and their caregivers. Project 

INTEL will collaborate with a variety of stakeholders—English learners’ caregivers, educators, 
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and district and state agency decision-makers—to understand and address needs related to score 

reporting and improve the utility of information about student performance. Feedback from these 

stakeholders will help to inform the data visualization design and verbiage of those reports. The 

project will develop two types of student score reports: 

Figure 2. Spotlight Video Report 

 

The reports are delivered through a secure link and can be viewed on a variety of devices, 

• Individual student reports, which will be prototyped, focus grouped with stakeholders, 

and pilot tested, to help ensure that the operational version of the report conveys score 

information in ways that are meaningful and actionable to students as well as educators, 

and comprehensible to caregivers. The individual student reports will be available year-

round, and those reports can be translated into a variety of home languages.  

• Caregivers video reports will be designed with input from the caregivers of English 

learners by Spotlight Education. These video-based reports provide easy-to-understand, 

visual stories for students and caregivers in their home languages: interpreting scores, 

highlighting the individual student’s strengths and weaknesses, and providing 

personalized resources for improvement.  
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including a cell phone. The efficacy of these reports is very high, with 90% of caregivers of 

English learners preferring Spotlight video reports to traditional reports (Spotlight, 2022).  

Goal 3 of Project INTEL focuses on building capacity—not only in educators, but also in 

English learners’ caregivers. The project will create score report interpretation training for 

caregivers, who will be consulted in the development of the training. Caregivers will also be 

consulted in the development of a set of home-based language and literacy enrichment activities, 

which will help to leverage English learners’ funds of knowledge in their home language to 

support their growing English language proficiency. 

(2) The extent to which the services to be provided by the proposed project are appropriate to 

the needs of the intended recipients or beneficiaries of those services. 

Project INTEL will provide services and create deliverables that are appropriate to a wide 

range of intended recipients and beneficiaries, including content educators and English learner 

specialists, district and school administrators, English learner caregivers, and English learners 

themselves. Since portions of this proposal narrative already address how the proposed project 

will benefit educators by providing data to guide instruction, this section will focus on the needs 

of the real beneficiaries of the project, English learners.  

The needs of English learners are diverse, and many of those needs, such as needs related 

to poverty, are beyond the scope of the proposed project. But many of the needs, gaps, and 

disparities that English learners disproportionately face can be positively impacted by education. 

A key component of a college- or career-ready education in the U.S. is the attainment of the 

English language proficiency that enables English learners to access to grade level content.   

The attainment of English language proficiency is indicated, in most cases, by scores on a 

single annual assessment, the ELP summative. The Elementary and Secondary Education Act of 
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1965, as amended by No Child Left Behind in 2002, requires states to annually assess the 

English language proficiency of all students identified as English learners (ESEA, 1965 & rev. 

2002; Section 1111(b)(2)(G)). English learners who meet performance targets that indicate they 

are “proficient” are exited from English learner services, the supplemental instructional support 

states and schools are required to give English learners. Students who do not meet those targets 

are retained in English learner status and continue to receive English learner services. 

Decisions to exit and reclassify English learners can have significant positive or negative 

implications for students. Research has found that exiting English learner services had a 

significant positive impact on students’ course access (Umansky, 2016), achievement (Onda & 

Seyler, 2020; Pope, 2016), graduation (Carlson & Knowles, 2017; Cimpian et al., 2017), ACT 

scores (Carlson & Knowles, 2017), and postsecondary enrollment (Carlson & Knowles, 2017).  

For students retained in English learner status, the stakes are similarly high. The English 

learner label may have a stigma, and may impact the way teachers and fellow students view the 

English learners (Umansky & Dumont, 2021). Students may experience stereotyping, separation, 

status loss, and discrimination (Thompson, 2015). English learners may internalize this label, 

especially students in higher grades (Thompson, 2015). 

The annual ELP summative assessment is a high-stakes test for English learners. In 39 

U.S. states, the annual ELP summative is the only measure used (Villegas & Pompa, 2020). No 

other summative assessment has the potential to impact an English learner’s outcomes as much 

as the annual ELP assessment does. Yet despite the implications of this assessment, most states 

use ELP assessment scores as the sole criteria used to make reclassification decisions.  

Project INTEL provides services that are not only appropriate to English learners, but are 

also intended to help level the playing field for English learners. As shown in the Project INTEL 
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Logic Model (pp. 27–29), if educators have access to timely and relevant assessment data 

reflecting English learners’ competencies across the four language domains, and know how to 

apply that data to guide instruction, instruction is more likely to result in increased proficiency in 

English. Increased proficiency in English allows English learners to be reclassified, the 

potentially stigmatizing English learner label to be removed, and makes the attainment of 

opportunities in college and careers more likely. 

Specifically, by taking assessments throughout the school year, English learners have 

additional opportunities to demonstrate their growth in language competencies and indicate their 

individual needs for support. With the proposed project’s enhanced score reporting templates 

communicating assessment results and their meaning, educators can access the data needed to 

guide and differentiate their instruction. By increasing the assessment literacy of educators, 

Project INTEL will help them interpret test results to support teaching and learning in the 

classroom. By providing them with actionable strategies, educators can use the data from 

assessments to inform instructional design and classroom practices. And by providing high-

quality professional development through a year-long community of practice, Project INTEL 

trains and supports educators in implementing these strategies.  

And by sharing Project INTEL findings with school, district, and state administrators, 

policies may change to allow for additional measures of ELP or content growth to contribute to 

reclassification decisions for English learners. Project INTEL services are thus not only 

appropriate to the needs of the intended recipients, but also contribute to a comprehensive array 

of benefits to numerous groups of stakeholders, ranging from state policymakers to English 

learners. 

(3) The extent to which the training or professional development services to be provided by the 

 

PR/Award # S368A220010

Page e56



proposed project are of sufficient quality, intensity, and duration to lead to improvements in 

practice among the recipients of those services. 

 Project INTEL will provide training and professional learning to content educators and 

English learner specialists of sufficient quality, intensity, and duration to effect improvement in 

their instructional practice. The training and professional learning will increase the capacity of 

those educators to differentiate and scaffold instruction for English learners in academic content 

instruction, a key component of the Project INTEL Logic Model. This high-quality professional 

learning will contribute to the project’s intended mid-range outcomes, including an increase in 

assessment literacy among educators, the use of relevant and timely data to inform instructional 

design, the implementation of strategies to differentiate instruction, and improvement in the 

prevalence and efficacy of classroom practices that scaffold instruction for English learners. 

Those improvements in instruction will contribute to outcomes for English learners: English 

language proficiency that facilitates success in college, careers, and community, reduction in the 

number of long-term English learners, and an increase in graduation rates among both former 

English learners and students who are still in English learner status at the time of graduation. 

 The instruction that English learners currently receive in content-area classrooms often 

does not provide the critically necessary scaffolds for English learners to access academic 

content, nor does it differentiate instruction for the unique language development needs of 

English learners. Project INTEL seeks to increase equity in instruction for English learners by 

developing a framework for data-driven instruction, identifying key strategies for scaffolding 

content instruction, and providing professional learning to educators in the application of the 

framework and strategies in the form of its year-long community of practice.  

Quality. Scaffolding instruction specifically for English learners has been shown, in 
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numerous studies, to increase English learners’ proficiency in academic English and thus their 

ability to access and successfully engage with academic content (August et al., 2014; McKenzie, 

2011; Walqui & Van Lier, 2010). 

To develop the content for the community of practice, Project INTEL will collaborate 

with project’s Technical Advisory Committee (TAC) and ELPA21 Educator Workgroups. The 

TAC will be comprised of subject matter experts in the fields of English learner policy, English 

language proficiency standards and instruction, and language cognition and development. 

Educators Workgroup consist of experienced district- and school-based English learner 

specialists who advise ELPA21 on educator needs and develop classroom materials for school 

using the ELPA21 standards and assessment system.  

An educator workgroup will draft an initial instructional framework for understanding the 

types of data available to drive instruction and the application of that data to guide instructional 

planning and delivery. The framework will be supported by guidance showing how to target and 

scaffold instruction for English learners by using their interim assessment data, by domain and 

performance level. Within each intersection of domain and level of the framework, the educator 

workgroup will identify research-based strategies to scaffold instruction in content areas. The 

draft framework and underlying strategies will be shared with the TAC for their guidance and 

input on refinement. The framework for data-driven instruction will be supported by articles of 

research, instructional materials and classroom activities, and resources such as a template for 

developing individual student learning profiles and instructional plans.   

Intensity. The framework, strategies, materials, activities, research and resources will be 

implemented through a community of practice. The community of practice will focus on the 

needs of content-area teachers with English learners in their classroom. Meetings will provide 
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educators who participate with a data framework for using score report information from the 

ELPA21 screener, annual summative, and interim assessments to pinpoint the language 

development needs of English learners in their classroom. They will learn to use the specific 

instructional practices and scaffolds tied to each language domain and performance level to 

personalize their instruction and support the developing English language proficiency of English 

learners and give those students more access to the academic content the educator is delivering.  

More specifically, community of practice participants will engage in high-quality 

professional learning about how to differentiate their instruction by English learner performance 

levels in the four domains of language. They will get hands-on training in how to perform short-

cycle formative assessment for English learners as a routine part of their teaching and will hear 

from other educators in the community of practice about “bright spots”: successful teaching 

moments, or features of a program or model that is working in one of the community of practice 

member’s classroom. These educators will have the opportunity to discuss, in a supportive 

environment, problems of practice that they experience, and other members will offer thought 

partnership around solutions for that problem. This form of professional learning is highly 

effective and more sustainable than traditional “sit and get” sessions in which attendees are not 

intentionally engaged (Nussbaum-Beach & Ritter-Hall, 2012). 

Community of practice participants will also learn about the unique instructional needs of 

English learners and how those students’ “funds of knowledge”—a commonly used term for the 

historically and culturally accumulated knowledge and skills—expressed in the student’s home 

language can support the development of English language proficiency (Razfar & Nasir, 2019; 

Chen et al, 2019; Llopart & Esteban-Guitart, 2018). Participants will explore research and 

resources to help instill respect and compassion for the experiences of English learners, who 

 

PR/Award # S368A220010

Page e59



disproportionately experience poverty, and who have been disproportionately impacted by 

COVID-19, both through loss of opportunity to learn and through loss of family members at a 

higher rate than their non-English learner peers (Shin et al., publication forthcoming, 2022). 

Participants will learn how to bring cultural sensitivity into their instruction and why 

inclusion is critical to supporting the success of English learners (Piazza et al, 2015; Ramirez & 

Jimenez-Silva, 2014). They will learn from each other about effective strategies and means to 

celebrate the beneficial diversity that English learners bring to a learning environment and into 

engagement with their peers. Thus, community of practice members will learn to infuse their 

instruction with culturally and linguistically responsive ways to measure and support growth in 

academic subjects and how to support English learners in demonstrating progress toward 

attainment of the academic language needed for college- and career-readiness. 

Duration. The community of practice will be on an annual cycle, coinciding with the 

school year calendar, consisting of monthly collaborative sessions, and pre-and post-work 

surrounding each monthly session. Each community of practice, whether in a district or across a 

state, will be led by a facilitator trained by Project INTEL. Community of practice facilitators 

will receive assistance and support from CRESST in establishing and managing their CoP 

frameworks, including guidelines for participation, outreach schedule, goal setting and annual 

benchmarking, and self-evaluation of effectiveness. These measures are intended to build 

capacity to self-reflect and improve the community of practice. This will help to ensure 

effectiveness of the CoP once underway and will build a strong system of peer-to-peer support to 

implement and sustain the actionable strategies that will be shared with participants. Self-

evaluation criteria will be set locally for each CoP and may include measuring improvements in 

participant knowledge, breadth of CoP network, growth in educator confidence in data 
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interpretation and instructional planning, and periodic checks for understanding and 

implementation of key strategies. Thus, the communities of practice will be self-sustaining, and 

the ripple effects of improvements in instruction for, and inclusion of, English learners in content 

classrooms will endure beyond the end of the funded project.   

(d) Adequacy of resources 

In determining the adequacy of the resources for the proposed project, the Secretary considers 

the extent to which the costs are reasonable in relation to the number of persons to be served and 

to the anticipated results and benefits. 

As a collaboration between the LDOE and CRESST, the proposed project will draw upon 

extensive expertise, experience, and organizational leadership of both organizations, as well as 

nationally recognized subject-matter experts in English learner policy, research, and instruction, 

the ELPA21 states, and a dedicated team of classroom educators who are experienced in English 

learner instruction. Their combined expertise and leadership, as well as the project design and the 

proposed budget, are adequate to meet the three goals and twelve objectives of Project INTEL.  

The LDOE believes that English learners, like all other students, can achieve academic 

success through a clear and concise alignment of quality standards, instructional programs, 

professional development, and assessments (Louisiana Department of Education, 2022). The 

LDOE has led the nation in education reform, and a 2019 RAND report examining the LDOE’s 

performance found that the LDOE has strong stakeholder support for change throughout the 

State’s education system, adopted high quality curricula, improved professional development, 

reduced high school dropout rates, and seen higher rates of college enrollment for high-

performing lower-income and minority students. Specifically, substantially high percentages of 

Louisiana ELA and math teachers reported receiving professional development related to K-12 
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standards than the rest of the United States, and more extensive use of standards-aligned 

practices as compared to the rest of the United States. 

The LDOE’s cohesive strategy and broad stakeholder support make it an ideal Lead State 

for a project that focuses on reducing inequities for English learners. There is a solid foundation 

and framework of teacher and leader preparation which will support the implementation of 

Project INTEL’s high-quality assessments of student learning, improvements in the utility and 

timeliness of score reporting information, and effective strategies to inform instructional design 

and classroom practices that meet the needs of all students, including English learners.  

 The LDOE has previously allocated resources toward instructional improvements for 

English learners and are making an in-kind contribution to the project’s budget via committed 

full-time staff. The proposed project budget reflects the indirect costs the LDOE will incur on the 

project, which will be applied to offset staff time in the LDOE’s office of Contract Management, 

where the project budget and PMP contract will be managed. Project Director Kilpatrick’s 

leadership role in assessment content and standards, and her experience with teacher and leader 

training, will help to ensure the project’s success. The LDOE budget allocates funding for PD 

Alissa Kilpatrick and other LDOE contributors to travel in support of the project to events and 

dissemination opportunities. The LDOE thus has resources in place to support their leadership 

role in the project and share Louisiana’s expertise through engagement in the overall project.  

 CRESST, as Project Management Partner and system designer, will provide both the 

structure of support and the framework of innovation on which Project INTEL will be built. 

CRESST has led numerous large-scale projects in K-12 and post-secondary assessment, 

including direct work with districts, states, and consortia in the design, development, and 

implementation of their assessment systems and numerous federally funded research endeavors, 
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including multiple Department of Education sponsored Enhanced Assessment Grants. CRESST 

was a key contributor to the development and validation of the Smarter Balanced and ELPA21 

assessment systems. CRESST’s ELPA21 team will contribute extensively to the project, as 

described in the “Quality of the management plan” in the next section.   

Developing a cohesive valid, reliable, and fair system of assessments and professional 

learning that can be maintained and sustained requires a long-term strategic investment. Serving 

students in special populations adds complexity to the work and cost to the budget, as the needs 

for accessibility and inclusion require specific resources, such as translations of communication 

materials into English learners’ home languages. Doing this work as a collaborative effort within 

a consortium of states costs far less in taxpayer expense than each state developing their own. By 

sharing resources and best practices, the ELPA21 states are leveraging the funding request to 

benefit numerous stakeholder groups including content educators and English learners and their 

caregivers, as well as bilingual educators, English learner specialists, and district and state 

leaders concerned about accountability and growth for all students.   

 Sustainability and capacity building are inherent to the project’s design. In post-grant 

years, CRESST will manage the INTEL assessments, reporting, and professional learning system 

as part of the integrated whole of the ELPA21 Assessment System. The interim assessments can 

be maintained and sustained by creating new test forms each year, thus extending the number of 

interim assessments available for each grade band. The interim assessments can also be enhanced 

with new item types as those become available. Score reporting will be cost effective to 

replicate, as the initial investment in score reporting templates under the grant can be used year 

after year. The communities of practice will be designed to be intentionally self-sustaining, and 

can be refreshed with new resources and activities on a regular cycle, in collaborating with 
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CRESST’s researchers and ELPA21’s Educator Workgroups.  

The INTEL system, once built, will lend itself to ease of replication and scaling to new 

schools, districts, and states. Because ELP standards nationwide are based on similar premises, 

as discussed in Significance section of this narrative, the INTEL system could be adopted and 

implemented in any state using any set of next generation ELP standards. The anticipated result 

of the strategic investment of federal funds, amplified by national expertise and meaningful 

stakeholder engagement, is a valid, reliable, cost-effective, and sustainable assessment system.  

The budget requested for this project is appropriate for the development of Project 

INTEL and reflects a thoughtful and strategic allocation of time, resources, expertise, and best 

practices, and a clear, precisely scoped and costed project design to maximize the outputs of the 

project and outcomes of the funder’s investment. Each partner for the project has agreed to their 

scope of work and milestones and has agreed to perform that work for the committed budget 

amount. Having the work specified and scoped in detail and all the partner-vendors ready to start 

upon funding will dramatically reduce the time, effort, and resources (i.e., cost) of the numerous 

procurements in the project.  

(e) Quality of the management plan 

(1) The adequacy of the management plan to achieve the objectives of the proposed project on 

time and within budget, including clearly defined responsibilities, timelines, and milestones for 

accomplishing project tasks.  

 Project INTEL’s management plan is sufficient and adequate to accomplish the proposed 

project’s objectives and goals. The LDOE and CRESST have defined the responsibilities of each 

of the project’s partners, identified key activities and milestones that support the project’s 

objectives, and articulated milestones, risk management processes, and quality assurance 

 

PR/Award # S368A220010

Page e64



measures to ensure that the proposed project will, if funded, achieve its goals and objectives.  

The proposed project represents a collaboration between the Louisiana Department of 

Education, in partnership with ELPA21 states, with CRESST serving as Project Management 

Partner, bringing together leaders in state education administration with those in educational 

research and assessment design. This provides a strong foundation to ensure a successful project, 

with an abundance of talent, expertise, and ongoing quality control to ensure that the goals, 

objectives, and deliverables of the project are met on time, with high quality, and within budget.  

The LDOE and CRESST will build upon lessons learned and best practices for inclusion and 

sustainability from previous federally funded assessment development projects, such as 

Louisiana’s IADA (2018-2022), CGSA (2020-2024), ELPA21(2012-2016, sustained by 

CRESST), and CAAELP Project (2019-2023, managed by CRESST on behalf of Iowa).  

The project’s interim assessments will be pilot tested in SY 2023-24 (September–

October, 2024) and will launch for operational use in the summer of 2025. The timeline is 

sufficient for the thoughtful development of the project’s deliverables, which will be prototyped, 

piloted, and launched in three years, allowing the much-needed interim assessments to be 

available to schools in SY 2024-25 (pilot test) and supporting a full operational launch in SY 

2025-26. The proposed project is organized such that each objective has distinct dedicated 

resources, critical expertise, and sufficient time for completion of the key activities with high 

quality. Each of the objectives has been carefully planned and thoughtfully resourced to clearly 

define the responsibilities, timelines, milestones, work scopes, and budgets of LDOE, CRESST, 

and the vendors and contractors who will work on the project. Project INTEL’s management 

plan is structured to address four essential elements for collaborative success: expertise, 

stakeholder feedback, best practices, and risk assessment. The management plan leverages the 
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combined experience and expertise of the core project staff, vendors, subject matter experts, 

educator workgroups, and stakeholders. This experience and expertise, coupled with best 

practices, work-smart strategies, oversight from the project evaluation partner, HumRRO, and 

ongoing risk assessment will help to meet the goals of the project, within the time and budget 

constraints, and with the highest possible quality. 

The Project INTEL Logic Model (Figure 1, pp. 27–29) shows how the objectives support 

the proposed project’s three goals to produce a cohesive system of interim assessments, timely 

score reporting with relevant data, and capacity building among educators and caregivers to 

support the long-term outcomes of English learner success in college, careers, and community.  

The Management Plan (Table 2, pp. 46–54) illustrates the full scope of the project. Each of the 

proposed project’s objectives is shown as a separate work plan for clarity. 

 As the detailed plans on the following pages show, the LDOE and CRESST have crafted 

an integrated development and implementation plan where expertise and stakeholder feedback 

are drawn at specific times to meet specific objectives, and quality control is an ongoing 

consideration. This high-quality approach to all project activities will be ensured through the 

external evaluation mechanism. All external evaluation activities and measures will be used to 

inform the project development process in a timely and efficient manner. All project partners 

(The LDOE and ELPA21 states, CRESST, vendors and contractors, and subject matter experts) 

will be involved in the monitoring quality through regular updates, project reports, external 

evaluation, and ongoing interaction with and input from Project INTEL’s intended beneficiaries. 

The management plan of Project INTEL is thus adequate to achieve the objectives of the 

proposed project.  
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personnel are appropriate and adequate to meet the objectives of the proposed project.  

The quality and quantity of the project personnel is a strong indicator of the team’s ability 

to meet the objectives of Project INTEL. The project management planning process included 

thorough considerations of project timelines, budgeting, staff capacity, responsibilities and 

project milestones. As noted in Resource Loading (Table 4, pp. 61–62) and the budget narrative 

(included as a separate document), the time commitments of the project director, principal 

investigators, and other key project personnel are appropriate and adequate to meet the objectives 

of the proposed project.  

 Louisiana Department of Education (LDOE). The Project Director for Project INTEL, 

Alissa Kilpatrick (.1 FTE), will contribute high-level executive oversight and guide the overall 

direction of the project. She will be a representative for Louisiana at project meetings and will be 

responsible for carrying out the state’s responsibilities. She will also advise the CRESST team as 

needed to make decisions to the grant’s evaluation metrics. Michelle McAdams (.1 FTE) will 

provide leadership and coordination between the Standards and Assessment team at LDOE and 

CRESST. Tywanna Watley-Dushime (.1 FTE) will work with Michelle McAdams to provide 

coordination between the Standards and Assessment team at LDOE and CRESST. Margaret 

Piccoli (.1 FTE) will provide communication to districts as needed via communities of practice 

and webinars. Meredith Jordan (.1 FTE) will also assist in providing communication as needed 

via webinars and monthly calls.  

 CRESST PMP Subcontract. Li Cai (.04 FTE) will serve as CRESST’s Principal 

Investigator for the project. Dr. Cai will oversee all aspects of the project and will provide vision, 

expertise, and strategic leadership to the project. Sustainability Director Cathryn Still (.15 FTE) 

will oversee the project management staff, budgets, contracts, and timelines, Cambium’s 
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implementation of the pilot and operational interim assessments, and will lead the project’s 

sustainability efforts. CRESST Associate Director Noelle Griffin (.1 FTE) will work closely with 

the external evaluator, HumRRO, and Project Director Kilpatrick to ensure quality across the 

project. Michelle McCoy, ELPA21’s Assessment Design Manager, (.25 FTE) will collaborate 

with ELPA21 Principal Methodologist Kilchan Choi (.1 FTE) to prioritize standards and item 

types for the interim assessments, design the blueprints for the interim assessments, and develop 

the proof of concept. Dr. McCoy will also identify post-summative items for the pilot version of 

the interim, coordinate with Cambium to implement the pilot test, contribute to the development 

of a Test Administration Manual and self-paced training, review feedback from test 

administrators and students, and finalize the interim assessments for operational launch. 

Technical Manager Jenny Kao (.25 FTE) will manage the Technical Advisory Committee and 

guide their reviews of key deliverables. Dr. Kao will also conduct focus groups with educators 

and English learners’ caregivers, and write a need sensing report on score report data and its 

application to instruction. Project Manager Hamida Askaryar (.25 FTE) will act as project 

manager, overseeing schedules, workflows, and deadlines, coordinating contractors, workteams 

and meetings to ensure smooth handoffs between teams, managing deliverables requirements and 

project documentation, supporting recruitment efforts, district MOUs and data sharing 

agreements, annual project reports, and project dissemination, and acting as a primary point of 

contact for LDOE, district representatives and stakeholders. Outreach Director Kara Schlosser 

(.1 FTE) will oversee all content generated by the project., and will manage the project’s 

communication efforts, which include developing stakeholder reporting, planning and 

supervising project outreach, and managing dissemination activities.  

  Cambium Assessment.  Pilot and operational test delivery, scoring and reporting will be 
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managed by Cambium Assessment, Inc. (Cambium). Cambium is a leading assessment vendor 

and has a long-standing relationship with the ELPA21 program, which delivers its annual ELP 

summative and screener assessments on the Cambium online testing platform. Since this vendor 

delivers ELPA21 assessments, is familiar with ELPA21 items, specifications, and delivery 

requirements, and houses the ELPA21 items bank, offering the Project INTEL assessments on 

the Cambium platform is a cost-effective solution. Assessment Delivery Director Carsten 

Wilmes, who will oversee the testing program, brings fourteen years of experience managing and 

directing large-scale assessment testing programs. Assessment Program Manager Tulay Atay-

Turhan, who will manage the details of test implementation and report development, has worked 

in K-12 and higher education for over 20 years, and is currently the Program Manager for the 

ELPA21 testing program at Cambium. Both hold PMP certifications and have extensive 

experience working with ELPA21 states and on federally funded projects. Dr. Wilmes and Dr. 

Atay-Turhan will be supported by technical resources teams at Cambium who manage the testing 

platforms and underlying systems.  

Spotlight. Spotlight Education, a subsidiary of Pearson Assessments, specializes in 

turning education data into personalized video-based stories with powerful insights for English 

learners’ caregivers and students entering college. Spotlight’s video reports are described in the 

“Quality of the project services” section (pp. 32–33) of this proposal narrative. Michael Fee will 

lead the Spotlight team, serving as the primary contact to the LDOE and CRESST teams, 

providing general oversight and guidance as the project ramps up, and conducting needs sensing 

activities with the caregivers of English learners to support the development of the video-based 

reports in home languages. Technical Lead Joel Fischbein will lead and coordinate technical 

activities and serve as the technical liaison to CRESST, and Project Manager Angela Chiu will 
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coordinate project activities and manage progress toward milestones. Fischbein and Chiu will be 

supported by Lead Engineer Charlie Brewer, who will manage key software activities including 

voice tracks and animation, and Creative Lead Brandi Whitewolf, who will lead creative 

functions including scriptwriting and incorporating need sensing information into report design.  

ACCESS, LLC. ACCESS LLC is an assessment consulting firm specializing in large-

scale assessment of English learners and classroom-based formative assessment. ACCESS 

Director Colleen Anderson has managed statewide assessments, coordinated formative 

assessment projects, and served as Director of Assessment for the Iowa Department of 

Education. Dr. Anderson will manage the training aspects of the proposed project: developing 

the pilot and operational version of Project INTEL’s Test Administration Manual, and creating a 

self-paced training course in the ELPA21 Learning Management System.  

Lesley Morgan. Lesley Morgan will lead and coordinate each Educator Workgroup. Ms. 

Morgan is an English Learning Specialist who has created and delivered professional learning, 

developed curriculum, and advised on the design of classroom products for EL educators.  

Having Ms. Morgan lead all five workgroups will ensure coherence of the deliverables and 

thoughtful use of project resources.  The workgroups each consist of four educators from 

ELPA21 states who have direct experience with the resources under development. Each 

Educator Workgroup is responsible for a separate component of Goal 3 deliverable: one 

workgroup to create the framework for data-driven instruction (Objective 3.1), a second and 

third workgroup to source research and create materials for the community of practice’s English 

learner inclusion and funds of knowledge resources (Objective 3.2), a fourth to develop score 

report interpretation training for caregivers (Objective 3.3), and a fifth to create the home-based 

literacy activities and infographics (Objective 3.4).  
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Language Line. Since the proposed project, if funded, will involve English learners’ 

caregivers as stakeholders, several of the project’s deliverables will be translated into a variety of 

languages to support inclusion of caregivers, who may not be proficient in English. Language 

Line will perform these translations of pilot and final versions of project deliverables, as needed, 

to support the full participation of caregivers and incorporate their feedback.  

HumRRO. HumRRO has extensive experience conducting comprehensive process and 

outcome evaluations, as well as formative and summative evaluations and has a deep bench of staff 

with experience conducting a wide range of evaluation studies for educational programs and 

interventions. HumRRO’s Project INTEL evaluation director will be Ms. Anne Woods. Ms. Woods 

will oversee daily project activities, monitor their progress, and ensure they are completed on 

time and within budget. She will also lead the evaluations of assessment design and score 

reporting activities.  She will be supported by Dr. R. Marc Brodersen, who will act as evaluation 

technical advisor. He will lead evaluations related to the communities of practice, as well as the 

evaluation’s data tracking and analysis activities. Ms. Woods and Dr. Brodersen will be 

supported by a team of analysts at HumRRO.  

Technical Advisory Committee. Six subject matter experts will act as a Technical 

Advisory Committee for Project INTEL and oversee the project’s technical quality and 

contribute advisement to the development of project deliverables. The TAC will review the 

blueprint for the pilot test prototype under Goal 1; under Goal 2, they will consult on the needs 

sensing questionnaire and identify key priorities for student- and school-level reporting; and 

under goal 3, the TAC will provide review of and feedback on the data-driven instructional 

framework for the Project INTEL community of practice, review and advise on CoP materials, 

and provide guidance on the development of the home-based literacy activities for caregivers. 
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implementation evaluation approach are carefully aligned to INTEL’s Goals and Objective (see 

Appendix B). Because Project INTEL will develop interim assessments and reporting structures, 

we will use an argument-based approach to the evaluation, like the validity argument approach 

described by Kane (2013) for validating test inferences.  

HumRRO will attend to the degree INTEL assessment activities accomplish the 

following: (a) support the validity argument; (b) adhere to best practices; (c) establish feasible 

and useable administration protocols; (d) support teachers and caregivers in their understanding 

of the assessment; (e) use of communities of practice to assist user learning, sharing, and 

networking; (f) establish sustainability plans that maintain or expand the fidelity of the 

assessment system; and (g) support continuing assessment use.   

HumRRO’s formative and implementation evaluation questions are presented below and 

are organized by INTEL goal: 

Goal 1. To what extent does INTEL develop interim assessments that address the four 

domains of language development? To what extent can the INTEL assessments be 

adapted to meet individual educator and student needs? 

Goal 2. To what extent does INTEL provide interim assessments reports that inform 

classroom instruction? To what extent do individual student reports inform caregivers’ 

ability to support their student’s EL development outside of school settings? 

Goal 3. To what extent does educators and caregivers’ capacity to support ELs’ language 

and literacy development increase over time? 

HumRRO will use a mixed-methods design that involves collecting quantitative and 

qualitative data that link directly to Project INTEL’s goals and objectives. HumRRO will work 

with CRESST to utilize data collected through Project INTEL, as well as collaborate to obtain 
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additional information. HumRRO’s evaluation design is comprehensive and includes document 

review, analyses of evaluation-specific data, and independent review of CRESST’s INTEL 

program analytic results. HumRRO will compare the interim assessments to the Standards for 

Educational and Psychological Testing (AERA, APA, & NCME, 2014) and interim assessment 

best practices as outlined by the Council of Chief State School Officers (CCSSO) Balanced 

Assessment Collaborative. HumRRO will prepare an annual technical report as well as one-page 

interim briefs based on specific project milestones and data collection efforts. HumRRO’s 

evaluation activities specific to the INTEL project goals are presented below: 

For Goal 1, HumRRO will review assessment items against high-quality standards, 

including coverage of the four domains of language development. We will conduct two focus 

groups a year with test administrators. Additionally, we will add questions to CRESST surveys to 

obtain data on interim assessment development and the appropriateness of the tests. We will check 

the final assessments against test blueprints. Once a year, at least two HumRRO staff will evaluate 

the extent to which collected evidence has met relevant Standards using a process and rating rubric 

successfully used for several projects, including the CAAELP evaluation.  

 For Goal 2, HumRRO will observe needs sensing sessions and cognitive interviews 

conducted to develop the reporting system. HumRRO will add survey questions to the CRESST 

surveys for educators and caregivers regarding the usability of individual student reports. 

HumRRO’s questions will focus on (a) the timeliness of reports to maximize usability and (b) 

how well educators and caregivers understand and use the results. HumRRO staff will employ a 

ratings rubric to evaluate the extent to which collected evidence meets relevant Standards and 

best practices.  

For Goal 3, HumRRO will conduct focus groups and surveys with CoP members 
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regarding quality and usefulness of CoP activities, including increasing assessment literacy. We 

will conduct two separate focus groups and surveys with educators and caregivers regarding their 

perceptions of the quality and usability of score report interpretation training and home education 

resources. HumRRO staff will employ a rating rubric to evaluate the extent to which collected 

evidence meets relevant Standards.  

Analysis. Data gathered from open-ended survey questions and other qualitative data will 

be captured and analyzed via content analysis. HumRRO will generally follow the approach 

outlined by Neuendorf (2005) to conduct our content analysis of the qualitative data. HumRRO 

will incorporate de-identified state lead and participant quotes to elucidate and enhance our 

description of themes. HumRRO will then analyze the qualitative data using MAXQDA software.   

Annual formative evaluation reports will provide an independent evaluation perspective on 

how Project INTEL is being implemented. HumRRO will provide formative feedback to inform 

key decisions and allow for corrections during development. HumRRO will triangulate evaluation 

data to monitor and provide actionable feedback on the interim assessment design, instructional 

relevance of the assessment reports, and the assessment literacy development of educators and 

caregivers of English learners.  

Reporting and Dissemination. HumRRO will prepare an annual technical report, along 

with brief interim reports based on specific project milestone and data collection efforts, as 

agreed upon with CRESST. Throughout the process, HumRRO will share evaluative findings to 

facilitate prompt program improvement. HumRRO will provide a separate evaluation report that 

details all evaluation activities and results, as well as summary statements regarding support for 

each listed evaluation question and assessment claim.  
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Competitive Grants for State Assessments 

Louisiana Department of Education Proposal 

Project INTEL: Interim Assessments for English Learners 

 

 

Part 6 

Additional Attachments for Proposal: 

Memorandum of Understanding for Participation in the ELPA21 Consortium 

All states sign the same MOU. The full text of the Memorandum of Understanding is included, 

and is followed by each state’s signature page. 

The ELPA21 states are: 

Arkansas 

Iowa 

Louisiana (lead state and fiscal agent for this proposal) 

Nebraska 

Ohio 

Oregon 

West Virginia 
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Competitive Grants for State Assessments 

Louisiana Department of Education Proposal 

Project INTEL: Interim Assessments for English Learners 

 

 

Part 6 

Additional Attachments for Proposal: 

Indirect Cost Rate Agreement 

  

 

PR/Award # S368A220010

Page e119



 INDIRECT COST RATE AGREEMENT 
 STATE EDUCATION AGENCY 
 
 
Organization: 
 
Louisiana Department of Education 
1201 North Third Street 
P.O. Box 94064 
Baton Rouge, LA 70802 

Date: June 29, 2021 

Agreement No: 2021-049 
 
Filing Reference: This replaces previous 
Agreement No. 2020-063  
Dated: 6/26/2020 

 
The approved indirect cost rates herein are for use on grants, contracts, and other agreements with the 
Federal Government. The rates are subject to the conditions included in Section II of this Agreement and 
regulations issued by the Office of Management and Budget (OMB) Uniform Administrative 
Requirements, Cost Principles, and Audit Requirements for Federal Awards under 2 CFR 200. 
 
Section I - Rates and Bases 
  

Type  From  To  Rate  Base  Applicable To  
Fixed  7/1/2020  6/30/2021  8.7%  MTDC  Unrestricted  
Fixed  7/1/2020  6/30/2021  5.9%  MTDC  Restricted  
Predetermined  7/1/2021  6/30/2025  8.6%  MTDC  Unrestricted  
Predetermined  7/1/2021  6/30/2025  5.8%  MTDC  Restricted  
 
Distribution Base: 
 

MTDC Modified Total Direct Cost - Total direct costs excluding equipment, capital 
expenditures, participant support costs, pass-through funds, and the portion of each 
subaward (subcontract or subgrant) above $25,000 (each award; each year). 

 
Applicable To: 
 

Unrestricted Unrestricted rates apply to programs that do not require a restricted rate per 34 CFR 
75.563 and 34 CFR 76.563. 

Restricted Restricted rates apply to programs that require a restricted rate per 34 CFR 75.563 
and 34 CFR 76.563. 

 
Treatment of Fringe Benefits: 
Fringe benefits applicable to direct salaries and wages are treated as direct costs. Pursuant to 2 CFR 
200.431, (b), (3), Paragraph (i), unused leave costs for all employees are allowable in the year of 
payment. The treatment of unused leave costs should be allocated as an indirect cost except for those 
employee salaries designated as a direct cost for the restricted rate calculation. 
 
Capitalization Policy: Items of equipment are capitalized and depreciated if the initial acquisition cost 
is equal to or greater than $1,000.
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 Section II – Particulars 
 
 Limitations: Application of the rates contained in this Agreement is subject to all statutory or  
 administrative limitations on the use of funds, and payments of costs hereunder are subject to the  
 availability of appropriations applicable to a given grant or contract. Acceptance of the rates agreed to  
 herein is predicated on the following conditions: (A) that no costs other than those incurred by the  
 Organization were included in the indirect cost pools as finally accepted, and that such costs are legal  
 obligations of the Organization and allowable under the governing cost principles; (B) the same costs  
 that have been treated as indirect costs are not claimed as direct costs; (C) that similar types of  
 information which are provided by the Organization, and which were used as a basis for acceptance of  
 rates agreed to herein, are not subsequently found to be materially incomplete or inaccurate; and (D)  
 that similar types of costs have been accorded consistent accounting treatment. 

 Accounting Changes: The rates contained in this agreement are based on the organizational structure  
 and the accounting systems in effect at the time the proposal was submitted. Changes in  
 organizational structure or changes in the method of accounting for costs which affect the amount of  
 reimbursement resulting from use of the rates in this agreement, require the prior approval of the  
 responsible negotiation agency. Failure to obtain such approval may result in subsequent audit  
 disallowance. 

 Provisional/Final/Predetermined Rates: A proposal to establish a final rate must be submitted. The 
 awarding office should be notified if the final rate is different from the provisional rate so that  
 appropriate adjustments to billings and charges may be made. Predetermined rates are not subject to  
 adjustment. 

 Fixed Rate: The negotiated fixed rate is based on an estimate of the costs that will be incurred during 
 the period to which the rate applies. When the actual costs for such period have been determined, an  
 adjustment will be made to a subsequent rate calculation to compensate for the difference between the  
 costs used to establish the fixed rate and the actual costs. 

 Notification to Other Federal Agencies: Copies of this document may be provided to other Federal 
 agencies as a means of notifying them of the agreement contained herein. 
 Audit: All costs (direct and indirect, federal and non-federal) are subject to audit. Adjustments to 
 amounts resulting from audit of the cost allocation plan or indirect cost rate proposal upon which the 
 negotiation of this agreement was based may be compensated for in a subsequent negotiation. 

 Reimbursement Ceilings/Limitations on Rates: Awards that include ceiling provisions and statutory/ 
 regulatory requirements on indirect cost rates or reimbursement amounts are subject to the stipulations  
 in the grant or contract agreements. If a ceiling is higher than the negotiated rate in Section I of this  
 agreement, the negotiated rate will be used to determine the maximum allowable indirect cost. 
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 Section III - Special Remarks 
 
 Alternative Reimbursement Methods: If any federal programs are reimbursing indirect costs by a  
 methodology other than the approved rates in this agreement, such costs should be credited to the  
 programs and the approved rates should be used to identify the maximum amount of indirect costs  
 allocable. 
 
 Submission of Proposals: New indirect cost proposals are necessary to obtain approved indirect cost 
 rates for future fiscal years. The next indirect cost rate proposal is due six months prior to the 
 expiration dates of the rates in this agreement. 
 
 Section IV – Approvals 
 
 For the State Education Agency: For the Federal Government: 
  
Louisiana Department of Education 
1201 North Third Street 
P.O. Box 94064 
Baton Rouge, LA 70802 

U.S. Department of Education 
OFO / OAGA / ICD 
400 Maryland Avenue, SW 
Washington, DC 20202-4500 

 

 

 ____________________________________ __________________________________ 
 Signature Signature 

 ____________________________________ Andre Hylton                                               
 Name Name 

 ____________________________________ Director, Indirect Cost Division                 
 Title Title 
 ____________________________________ June 29, 2021                                               
 Date Date 
 

Negotiator: Catherine Hull 
Telephone Number: (202) 453-6355 
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Competitive Grants for State Assessments 

Louisiana Department of Education Proposal 

Project INTEL: Interim Assessments for English Learners 

 

 

Part 6 

Additional Attachments for Proposal: 

Letters of Support from collaborating SEAs 

Iowa 

Nebraska  

Oregon 

West Virginia 

Letters from Arkansas and Ohio did not arrive in time for inclusion in the proposal 
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March 21, 2022 
 
Dr. Cade Brumley 
Superintendent  
Louisiana Department of Education 
1202 North Third Street 
Baton Rouge, LA 70802-5243 
 

Dear Dr. Brumley, 

On behalf of the Nebraska Department of Education (NDE), I write to express our support for 
the Louisiana Department of Education’s funding proposal to develop an interim assessment 
system for English learners, with real-time reporting information designed to guide instruction for 
both content area educators and EL specialists, as well as teaching team leads, instructional 
coaches and state policymakers. The NDE fully supports the proposal of a multi-state 
development effort to be funded by a grant from the Competition Grants for State Assessments 
program of the U.S. Department of Education.  

The NDE will fully support the proposal, and will support the project by contributing expertise, 
and identifying districts for pilot testing, if the proposal is funded. This participation will include 
contributing to decision-making, supporting project communication with districts, and 
participating in the operational roll out of the interim assessment system.   

The NDE is committed to the goal of implementing a system of high quality, instructionally 
relevant interim assessments that will provide feedback and guidance to all the educators and 
personnel who support English learners on their journey toward English language proficiency 
and will engage English learner families and caregivers in supporting these students.  

Sincerely,  

 
 
Matthew L. Blomstedt, Ph.D. 
Commission of Education 

 
 

 

PR/Award # S368A220010

Page e125







Competitive Grants for State Assessments 

Louisiana Department of Education Proposal 

Project INTEL: Interim Assessments for English Learners 

 

 

Part 6 

Additional Attachments for Proposal: 

Letters of Commitment from collaborating organizations

CRESST Cambium Assessment Inc. 

Spotlight Education ACCESS, LLC. 

Lesley Morgan Language Line 

HumRRO  

 

Subject Matter Experts:

Diane August (D. August & Associates) Karen Thompson (Oregon State Univ.) 

David Francis (University of Houston) Paola Ucelli (Harvard University) 

Lorena Llosa  (NYU) Mikyung Wolf (ETS) 
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April 27, 2022 

 

Louisiana Department of Education 

1202 North Third Street 

Baton Rouge, LA  70802 

 

Dear Dr. Brumley, 

 

As Director of CRESST, I am writing to indicate our commitment to participate in your proposed project, 

“Project INTEL: Interim Assessments for English Learners” to be reviewed for support by the U.S. 

Department of Education under the 2022 Competitive Grants for State Assessment program. 

 

The UCLA Center for Research, Evaluation, Standards and Student Testing (CRESST) is internationally 

known for its expertise and accomplishments in assessment, measurement research, program evaluations, 

educational games and simulations. CRESST will leverage its experience to provide advisement, project 

management services, and assessment system design to complement the Louisiana Department of 

Education in all stages of the proposed project. As you know, CRESST is the home of ELPA21 and has a 

history of developing and sustaining large-scale K-12 student assessments. These ongoing assessment 

projects position CRESST as a unique partner to help advance the goals of Project INTEL.  

 

Your planned work will span a critical gap in the services and supports to English learners through data-

driven instructional support based on interim assessment results. Educators, families, and students 

themselves need timely and reliable data related to English learners’ growth toward proficiency in the 

English language. The data from the Project INTEL assessments, coupled with the project’s professional 

learning, will support educators in scaffolding their instruction for English learners, supporting English 

learners’ growth and success in academic subjects.  

 

If the project is funded, CRESST will be honored to serve as Project Management Partner to the 

Louisiana Department of Education in this important work. We look forward to lending our knowledge 

and expertise to inform the development of your proposed interim assessment system.  

 

Thank you for the opportunity to participate in this exciting project. I look forward to working with you 

and your colleagues.  

 

Sincerely, 

Li Cai 

Professor/Director 

UCLA/CRESST 
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1000 Thomas Jefferson Street NW, Washington, DC 20007 3835  |  202.926.2799  |  www.cambiumassessment.com 
 

April 1, 2022 

Dr. Li Cai 
Director, CRESST 
300 Charles E. Young Drive North, UCLA 
Los Angeles, CA 90095 

Dear Dr. Cai, 

Thank you for the opportunity to participate in your proposal to develop Project INTEL, a 
system of interim assessments for English Learners, to be submitted in partnership with The 
Louisiana Department of Education, in response to CFDA 84.368A. 

Your proposed project and its outputs will span a critical gap in the services to English Learners 
at the classroom level, where timely and relevant data about student competencies in English 
language proficiency are needed to guide and scaffold content instruction.  Developing a system 
of real-time interim assessments and improving the utility of score report information will yield 
more accurate and reliable information about what English Learners know and can do, and will 
provide educators with meaningful and relevant information to tailor their instruction in content 
areas. Engaging parents and caregivers in home-based literacy and language development, and 
creating educator-led Communities of Practices as components of the interim assessment system 
will help to sustain the project’s accomplishments and improvements, and will make the sharing 
of lessons learned and best practices with other states more impactful. 

If the project is selected for funding, Cambium Assessment, Inc. will be honored to serve as the 
assessment delivery and reporting vendor. In this role, Cambium Assessment, Inc. will contribute 
expertise in assessment delivery and reporting to advise and collaborate with the Louisiana 
Department of Education, CRESST, and the ELPA21 States in support of Project INTEL.    

Wishing you luck in this endeavor and looking forward to working together if the project is 
funded.  

Sincerely,  

Steve Kromer 
President, Cambium Assessment, Inc. 
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Dr. Li Cai 

Director, CRESST 

300 Charles E. Young Drive North, UCLA 

Los Angeles, CA 90095 

 

          March 25, 2022 

 

Dear Dr. Cai, 

Thank you for the opportunity to participate in your proposal to develop Project INTEL, a system of 
interim assessments for English Learners, to be submitted in partnership with The Louisiana Department 
of Education, in response to CFDA 84.368A. 

Your proposed project and its outputs will span a critical gap in the services to English Learners at the 
classroom level, where timely and relevant data about student competencies in English language 
proficiency are needed to guide and scaffold content instruction.  Developing a system of real-time 
interim assessments and improving the utility of score report information will yield more accurate and 
reliable information about what English Learners know and can do, and will provide educators with 
meaningful and relevant information to tailor their instruction in content areas. Engaging parents and 
caregivers in home-based literacy and language development, and creating educator-led Communities 
of Practices as components of the interim assessment system will help to sustain the project’s 
accomplishments and improvements, and will make the sharing of lessons learned and best practices 
with other states more impactful. 

If the project is selected for funding, Opinion Interactive LLC (dba “Spotlight,” a division of Pearson NCS), 
will be honored to serve as a contractor. In this role, Spotlight will contribute expertise in design, 
development, and delivery of personalized video-based assessment results reports, to advise and 
collaborate with the Louisiana Department of Education, CRESST, and the ELPA21 States in support of 
Project INTEL.    

Wishing you luck in this endeavor and looking forward to working together if the project is funded.  

Sincerely, 

S/Michael Fee 
Michael Fee 
Co-Founder, Spotlight 
Vice President of Business Development, Pearson 
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Dr. Li Cai 
Director, CRESST 
300 Charles E. Young Drive North, UCLA 
Los Angeles, CA 90095 
 

Dear Dr. Cai, 

Thank you for the opportunity to participate in your proposal, Project INTEL, a system of interim 
assessments for English Learners, to be submitted in partnership with the Louisiana Department of 
Education. The proposal is in response to the Office of Elementary and Secondary Education (OESE): 
Enhanced Assessment Instruments Grants (EAG) Program CFDA Number 84.368A. 

The purpose of the EAG program is to provide States with assistance by enhancing the quality of 
assessment instruments for measuring the academic achievement of elementary and secondary school 
students. Your proposal to develop a system of interim assessments accompanied by enhanced utility of 
score reports, parental/caregiver supports, and Communities of Practice for educators will enrich 
services to all English learners at the classroom level. High quality interim assessment will provide the 
real-time, valid, and relevant data at the classroom level needed to make just-in-time adjustments to 
instruction.  The proposal’s plan to enhance the utility of score report information will additionally 
provide educators with the meaningful information needed to adjust instruction. Included in the 
proposed project are plans to directly engage parents and caregivers in home-based literacy and 
language development. This will provide opportunities for parents and caregivers to meaningfully 
engage with their child’s education. The project will also establish educator-led Communities of 
Practices as components of the interim assessment system. These Communities of Practices will provide 
training in the components of the interim assessment system and help to sustain the project’s 
accomplishments. The educator interactions through Communities of Practice will make the sharing of 
lessons learned and best practices with other states more effective. 

ACCESS, LLC is honored to be invited to serve as a contractor. In this role, ACCESS, LLC will create pilot 
and operational versions of the test administration manuals, conduct user acceptance testing, and 
create training courses in the learning management system for the test administrators. 

 

Sincerely, 

Colleen Anderson 

Owner, ACCESS, LLC 
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March 30, 2022 
 
Professor Li Cai 
Co-Director, CSE/CRESST 
300 Charles E. Young Drive North, UCLA 
Los Angeles, CA 90095 
 
Dear Dr. Cai, 
 
Thank you for the opportunity to participate in your research proposal. I am extremely excited to 
participate in the proposal, Development of an Interim ELP Assessment, to be submitted in 
partnership with The Louisiana Department of Education (LDOE), under the Competitive Grants 
for State Assessments (CGSA) program.  
 
Your planned work will span a critical gap in the services and supports to English Learners (ELs) 
through data driven instructional support based on interim assessment results. Educators, 
families, and students themselves are in need of data related to performance in the four domains 
of language (reading, writing, speaking and listening) at multiple points in time throughout the 
school year to adjust instruction to meet the student’s needs and maximize EL student success.   
 
If the project is funded, I will be honored to serve as a member of the Technical Advisory 
Committee (TAC) In this role, I will contribute my expertise in assessment and development of 
language and literacy in English learners. As a principal investigator or co-principal investigator, 
I have conducted years of longitudinal and intervention research focused on the development of 
language and literacy in English learners. For these studies we have developed and validated 
measures to assess EL’s language and literacy development. Additionally, I have conducted 
policy studies for the U.S. Department of Education that report on the use of English language 
proficiency and English language arts assessments for ESEA accountability purposes. 
 
I wish you success with this proposal, and look forward to working with you should this project 
be funded. 
 
Sincerely, 
 

Dr. Diane August 
Principal, D. August and Associates, Inc. 
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Texas Institute for Measurement, Evaluation,  
and Statistics 

HOUSTON’S CARNEGIE‐DESIGNATED TIER ONE PUBLIC RESEARCH UNIVERSITY 
 
4849 Calhoun Rd, Ste 373  •  Houston, TX 77204‐6022 

Office: 832.842.7010   •  Fax: 832.842.7532   •  www.uh.edu 

 

 

 

 
March 28, 2022 
 
Professor Li Cai 
Co-Director, CSE/CRESST 
300 Charles E. Young Drive North, UCLA 
Los Angeles, CA 90095 
 
Dear Dr. Cai, 
 
Thank you for the opportunity to participate in your research proposal. I am extremely excited to participate in 
the proposal, Development of an Interim ELP Assessment, to be submitted in partnership with The Louisiana 
Department of Education (LDOE), under the Competitive Grants for State Assessments (CGSA) program.  
 
Your planned work will span a critical gap in the services and supports to English Learners through data driven 
instructional support based on interim assessment results. Educators, families, and students themselves are in 
need of data related to performance in the four domains of language (reading, writing, speaking and listening) at 
multiple points in time throughout the school year to adjust instruction to meet the student’s needs and 
maximize EL student success.   
 
If the project is funded, I will be honored to serve as a member of the Technical Advisory Committee (TAC) In 
this role, I will contribute my expertise in large-scale assessment and English learners to advise the LDOE, 
CRESST, and the Collaborative States in the best interest of the INTERIM-ELPA project. As you know, I have 
previously served on the TAC for Texas and Idaho, and for the past 20+ years I have been intensely involved in 
research related to English Language Learners (ELs) from early elementary grades through high school.  During 
that time I have directed or collaborated on numerous projects focused on ELs, including directing two IES 
funded national research centers on ELs, and serving as Co-Investigator on an EL-focused NICHD funded 
learning disabilities research center.  My expertise lies very much at the intersection of measurement and 
statistics, reading and language, English Learners, and developmental disabilities.  I look forward to lending this 
knowledge and experience to your proposed ELP Interim assessment for English learners.  I wish you the best 
of luck with this endeavor, and look forward to working with you should this project be funded. 
 
Sincerely,  
 
 
 
David J. Francis, Ph.D. 
Hugh Roy and Lillie Cranz Cullen Distinguished University Chair 
Department of Psychology 
Director, Texas Institute for Measurement, Evaluation, and Statistics 
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College	of	Education	
Oregon	State	University	
104	Furman	Hall	
Corvallis,	Oregon	97331	

 
Professor	Li	Cai	
Co-Director,	CSE/CRESST	
300	Charles	E.	Young	Drive	North,	UCLA	
Los	Angeles,	CA	90095	
	
Dear	Dr.	Cai,	
	
I	am	pleased	to	participate	in	your	research	proposal,	Development	of	an	Interim	ELP	
Assessment,	to	be	submitted	in	partnership	with	The	Louisiana	Department	of	
Education	(LDOE),	under	the	Competitive	Grants	for	State	Assessments	(CGSA)	
program.		

Your	planned	work	will	span	a	critical	gap	in	the	services	and	supports	to	English	
Learners	through	data-driven	instructional	support	based	on	interim	assessment	
results.	Educators,	families,	and	students	themselves	are	in	need	of	data	related	to	
performance	in	the	four	domains	of	language	(reading,	writing,	speaking	and	
listening)	at	multiple	points	in	time	throughout	the	school	year	to	adjust	instruction	
to	meet	the	student’s	needs	and	maximize	EL	student	success.			

If	the	project	is	funded,	I	will	be	honored	to	serve	as	a	member	of	the	Technical	
Advisory	Committee	(TAC).	In	this	role,	I	will	contribute	my	expertise	in	large-scale	
assessment	and	English	learners	to	advise	the	LDOE,	CRESST,	and	the	Collaborative	
States	in	the	best	interest	of	the	INTERIM-ELPA	project.	I	currently	serve	on	the	
ELPA21	TAC	and	the	Oregon	Department	of	Education	TAC.	I	also	serve	as	Co-PI	for	
the	National	Research	and	Development	Center	to	Improve	Education	for	Secondary	
English	Learners	and	as	PI	for	two	National	Professional	Development	grants	from	
the	Office	of	English	Language	Acquisition.	I	look	forward	to	lending	my	knowledge	
about	policy	and	practice	for	English	learners	to	inform	the	development	of	your	
proposed	ELP	Interim	assessment.	

I	wish	you	the	best	of	luck	with	this	endeavor	and	look	forward	to	working	with	you	
should	this	project	be	funded.	

Sincerely,	

Karen	Thompson	
Associate	Professor	
ESOL/Dual	Language	Program	Chair	
College	of	Education	
Oregon	State	University	
karen.thompson@oregonstate.edu	
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Alissa
Kilpatrick
State Assessment
Content Director

Alissa Kilpatrick
1955 Royal Aberdeen
Zachary, Louisiana 70791

985-768-0360
alissa.kilpatrick@la.gov

ㅡ

Relevant Skills/Experience
Teacher Leader Advisor/Instructional Materials Review LDOE

Special Education Advisory Panel Member

Google Certified Educator

CCSSO Membership as state assessment director

Eligible for EDL 1 Certificate

ㅡ

Experience
Louisiana Department of Education/ Assessment Content
Director
August 2020 - PRESENT,  Baton Rouge, Louisiana

PROGRAM MANAGEMENT, IMPLEMENTATION AND EVALUATION

Oversee and lead all bodies of work within the Division of Assessment
Content, including English language proficiency,  English language arts,
humanities, math, and science.

Make recommendations to the Assistant Superintendent regarding
mandated and discretionary programs and budgetary or personnel
matters related to the Division of Assessment Content.

Research educational issues as they relate to programs, federal and state
laws, and BESE policies to develop proposed legislation impacting
assessments.

Coordinate the development of BESE agenda items, legislative
performance indicators, and response to legislation all related to state
assessments.

Oversee the application and implementation of large-scale grants for
state assessments.

Oversee implementation of state and federal laws and policies related to
state assessments.

Coordinate internal resources and vendors for the execution of projects
related to state assessment.

Ensure that projects related to state assessment are delivered on time,
within scope and within budget.

Work collaboratively with internal teams within the Department to
oversee the technical aspects of state assessments.

MANAGEMENT AND SUPERVISION

Advise the Assistant Superintendent of specific issues and makes
recommendations related to the work supported by the Division of
Assessment Content.
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Establish key annual priorities regarding assessment content within the
Department’s annual operating cycle.

Direct content experts in order to design and develop assessments used
in the state's assessment system.

Evaluate performance and ensures skills of subordinates, counsels
subordinate employees, recommends disciplinary action where
appropriate, trains employees in performance of job duties, assigns and
reviews completed projects of staff, and ensures overall performance of
the division.

Monitor and approve timesheets, leave requests, and travel
reimbursements for staff.

BUDGET AND FISCAL RESPONSIBILITIES

Make recommendations to the Assistant Superintendent regarding
mandated and discretionary programs and budgetary matters, including
the implementation of assessment costs and budgets.

Monitor and approve budgetary matters related to state assessments.

DeSoto Parish School Board / Coordinator of Student Learning
August  2018 - August 2020,  Mansfield, Louisiana

Plan and implement instructional programs

Assist in the implementation of the parish and school mission plan

Facilitate parish in-services for content areas

Assist in developing/analyzing the ELA/Literacy curriculum

Lead teachers in the selection and implementation of effective teaching
strategies according to parish and state guidelines

Conduct evaluation of program operations in cooperation with principals
and instructional staff

Assist with the selection and use of instructional materials

Formulate with directors, supervisors, and principals instructional plans
based on identified goals

Complete all reporting related to K-12 literacy data

Maintain good rapport with the instructional personnel, administration,
teachers, support staff, community groups or individuals, vendors

Develop instructional strategies specific to students with disabilities
including ensuring access to high quality materials and instruction

Develop and support implementation of continuous learning plans

Select and support implementation of learning management system and
educational technologies to support effective virtual instruction

DeSoto Parish School Board / NIET Master Teacher
August 2015 - August  2018,  Mansfield, Louisiana

Analyze school-wide student data as the basis for developing school plan

Develop school plan utilizing the NIET best practices and protocols

Oversee planning, facilitation, and follow-up of job embedded cluster
group meetings  
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Team-teach with colleagues

Demonstrate model lessons

Implement curriculum

Observe and provide peer assistance and coaching towards meeting
teachers’ individual growth plan goals.

Evaluate teacher performance using NIET observation rubrics

Conduct follow-up coaching sessions upon completion of observation

Participate in all NIET training and certify as a NIET evaluator

Attend professional learning facilitated opportunities by the district,
state and NIET

Implement The Leader in Me program

ㅡ

Education

DeSoto Parish School Board / Classroom Teacher
August 2012 - August  2015,  Mansfield, Louisiana

Provide instruction ELA and SS curriculum using GLE’s, CCSS, then LSS

Design, develop and implement create lesson plans according to the NIET
instructional rubrics in order to meet the needs of diverse learners,
English learners, and students with disabilities

Northwestern State University / Master’s Degree
12/2015,  Natchitoches, Louisiana

Master s in Education, Concentration in Special Education Mild/Moderate

Northwestern State University / Bachelor’s Degree
12/2006,  Natchitoches, Louisiana

Bachelor of Science, Major: Psychology
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D U S H I M ET Y W A N N A

P R O F I L E  S U M M A R Y

Program coordinator and master teacher with 15 years of experience serving students with significant
cognitive disabilities in a variety of settings.

P R O F E S S I O N A L  S K I L L

Determine program goals and objectives
Coordinate research assessment designs

T E C H N I C A L  S K I L L

Strong written and verbal communication
Edit, revise, and evaluate assessments

E D U C A T I O N

Masters of Education, Speciak Education & Habilitative Services
University of New Orleans, New Orleans

2002 - 2004

Bachelor of Arts, Communication Sciences & Disorders
Louisiana state University, Baton Rouge

1997 - 2001

W O R K  E X P E R I E N C E

Small Populations Assessment Coordinator
Louisiana Department of Education, Baton Rouge

Provide instructional resources to support teachers, schools, and district leaders
Determine program goals and objectives for diverse learners
Revise, edit, and evaluate research assessment designs

6/2021 - Present

Exceptional Student Service Teacher
East Baton Rouge Parish School System, Baton Rouge

11/2005 - 5/2021

Developed and implemented instructional best practices for students with disabilities
Modified the general curriculum to provide accessibility for diverse learners
Created and managed Individual Education Plans to support student's learning objectives
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MARGARET W. PICCOLI 

gmail.com	
	

 
 

EDUCATION 

Ph.D., Louisiana State University, Baton Rouge, LA Fall 2018  

Major: Curriculum and Instruction 
Minor: Theatre 
Dissertation: Using Improvisation to Increase Students’ Self-efficacy, Oral Proficiency, and 
Learning Satisfaction in Second Language Learning 

M.A., Louisiana State University, Baton Rouge, LA 1998 

Major: Curriculum and Instruction 
Emphasis: Foreign Language Education 

B.S., Louisiana State University, Baton Rouge, LA 1994 

Major: Spanish - Secondary Education 
 

EXPERIENCE 

2021 – Present English Language Strategy Coordinator, Louisiana Department of Education, 
Baton Rouge, LA 

2017 – Present Adjunct Instructor, Louisiana State University, Baton Rouge, LA 

2017 – 2021 Student Teacher Supervisor, Louisiana State University, Baton Rouge, LA 

2010 – 2014 English Lecturer, Università Cattolica, Piacenza, Italy 

2009 English Lecturer, University of Sassari, Sassari, Italy 

2008 – 2009 English Instructor, Westminster School, Sassari, Italy 

2005 – 2008 Italian Lecturer, Department of Modern Languages and Literature, Ithaca 
College, Ithaca, NY  

1995 – 2000 Spanish Teacher, Denham Springs High School, Denham Springs, LA 

1994 – 1995 English Instructor, Oxford School, Pavia, Italy 

 

COURSE DEVELOPMENT AND TEACHING 

English as a Second Language Methods (Graduate) 

Introduction to the English Language (Graduate) 

Second Language Curriculum Design (Graduate) 

Curriculum and Pedagogy in Grades 6-12 World Languages 
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Critical Issues in World Language Education 

Teaching in the Multicultural Classroom 

TOEFL preparation courses 

Beginning Italian Language and Culture 

Spanish Beginning and Intermediate 

Business English  

 

PUBLICATIONS 

Piccoli, M. (2018). Improvisation: A creative theatrical technique to engage English language 
learners. TESOL Journal (9(4), 1-9. 
 
Piccoli, M. (2016). Words Matter: Creating academic language in the classroom through 

improvisation. Ubiquity: The journal of learning, literacy, and the arts, 3(2), 70-86. 
 
PRESENTATIONS 

Piccoli, M. (2022). Additive or Subtractive: A Crosswalk of Current English Language Program and 
Instruction in K-12 Schools. Panel presented at The Southeastern Conference on Linguistics 
(SECOL). Baton Rouge, LA. 
 
Piccoli, M. (2022). Scaffolding Strategies to Maintain the Integrity of Authentic Texts. Roundtable 
presented at The Louisiana Foreign Language Teaching Association (LFLTA). Baton Rouge, LA. 
 
Piccoli, M. (2019). Assessing English Language Learners’ Comprehension of Content through the 
Theatrical Technique of Improvisation. National Council of Teachers of English. Baltimore, MD. 
 
Piccoli, M. (2017). Using improv games to teach second languages. Roundtable presented at The 
Louisiana Foreign Language Teaching Association (LFLTA). Lafayette, LA. 
 
Piccoli, M. (2016). Teaching second languages through improvisation. Roundtable presented at 
The American Association of Italian Studies. Baton Rouge, LA. 
 

CONSULTING 

Jan-June 2021  EL Institute: The EL Coaching Process. Professional Training for the Louisiana 
Department of Education. Baton Rouge, LA. 

 
January 2021 The 3X3 Approach: Planning, Delivery, and Assessment. Workshop South Baton 

Rouge Charter Academy. Baton Rouge, LA. 
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January 2020 Supporting ELLs in the Mainstream Classroom. Workshop South Baton Rouge 
Charter Academy. Baton Rouge, LA. 

 
September 2019 Customer Care and Communication: Using Improvisation to Improve Cultural, 

Listening, and Speaking Skills. AirItaly. Olbia, Italy 
 
September 2019 Using Improvisation to Improve English and Overall Communicative Skills. 

AirItaly. Olbia, Italy 
 
August 2019  Supporting ELLs in the Mainstream Classroom. Workshop at River Oaks 

Elementary School, East Baton Rouge School District. Baton Rouge, LA.  
 
August 2019 Supporting ELLs in the Mainstream Classroom. Workshop at Southside 

Elementary School, Livingston Parish School District. Denham Springs, LA. 
 
November 2018 Best Practices in ESL Practices. Workshop at Woodlawn Middle School, East 

Baton Rouge School District. Baton Rouge, LA. 
 
November 2018 Best Practices in ESL Practices. Workshop at Central School District. Central, LA. 
 
January 2018 1-2-3 Improv. Opening workshop at LFLTA 2018 conference. Shreveport, LA. 
 
February 2018 Using improvisation to teach second languages. Workshop for the Council for 

the Development of French in Louisiana (CODIFIL). Louisiana State Department 
of Education. Baton Rouge, LA. 

 
June 2017 Improvisation: A novel technique to teach English as a second language. 

Workshop for English Second Language teachers. SPS Sviluppo Performance 
Strategie, srl. Olbia, Italy 

 
 

PROFESSIONAL SERVICE 

National Recognition Report: Initial Preparation of French Language Educators (SPA). Louisiana 
State University. (2019) 

National Recognition Report: Initial Preparation of Spanish Language Educators (SPA). Louisiana 
State University. (2019) 

Organized a collaborative conference, Best Practices in the Teaching of World Languages, 
Conference. for teachers to learn more about cross-fertilization of the Immersion, ESL, and 
second language classrooms. (75 participants – 2019; 92 participants - 2020) 

Textbook committee member, Livingston Parish School District, Livingston, LA (1997) 

State Standards teacher trainer. Livingston Parish School District, Livingston, LA (1997) 
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Developer of teaching and assessment materials that accommodated the Louisiana State 
Standards, Standards Assessments Measurements (SAM), Louisiana State University, Baton 
Rouge, LA (1997) 

 

PROFESSIONAL DEVELOPMENT  

Improvisation II & III Intensive, Second City Training Center, Chicago, IL 2018 

Improvisation I Intensive, Second City Training Center, Hollywood, CA 2012 

 

REVIEWER  

Journal of Adolescent & Adult Literacy 

Pedagogies: An International Journal 

 

PROFESSIONAL ORGANIZATIONS 

American Council on the Teaching of Foreign Languages 

The National Council of Teachers of English 

Teachers of English to Speakers of Other Languages 

 

AWARDS AND HONORS 

Albert Leblanc Endowed Fellowship (2015 – 2018) 
 

LANGUAGES (ACFTL Proficiency Guidelines) 

English: Native Speaker 

Italian: Advanced High 

Spanish: Intermediate High 
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MEREDITH F. JORDAN 
 

 
SUMMARY 

Ambitious, versatile, visionary educational leader. Educational Leadership certification in Louisiana and Texas, over ten 

years of leadership experience and four years of teaching experience. Increased SPS in Special School District, increased 

district and state accountability measures, led many state-aligned initiatives, led successful federal monitoring, builds and 

retains high performing teams. Committed to equity in education and leading all students and staff to success. 
 

EDUCATION AND TRAINING 

STANDARD PRINCIPAL CERTIFICATE: PDAS AND ILD CERTIFICATION 

Region IV Principal Certification Program, Houston, TX 

Scored 272 
 

MASTER OF ARTS: CURRICULUM & INSTRUCTION/GIFTED EDUCATION 

Louisiana State University, Baton Rouge, LA 

GPA: 4.0 
 

BACHELOR OF SCIENCE: SECONDARY EDUCATION/ENGLISH 

Louisiana State University, Baton Rouge, LA, United States 

GPA: 4.0 

Summa cum Laude 
 

HIGH SCHOOL DIPLOMA 

Franklinton High School, Franklinton, LA, United States 

Honors Graduate, Valedictorian, 4.0 GPA 

 
 

April 2008 
 
 

 
August 2005 
 
 

 
May 2004 

 

 
 
 
 

2000 

 

CERTIFICATIONS 

LA Educational Leadership - Level 3, Scored 173 

LA Educational Leadership -  Level 2, July 2011 

LA Educational Leadership – Level  l, Scored 189/200, November 2009 

Standard Principal Certificate, Scored 272, February 2007- April 2008 

LA Teaching Certificate - Level 2 

• English 6-12, Gifted Education, Computer Literacy 
 

EXPERIENCE 

 

LOUISIANA DEPARTMENT OF EDUCATION 

Baton Rouge, LA 

 

Executive Director of Diverse Learners, Louisiana Department of Education                                             July 12, 2021 to Present 

• Manage and direct Diverse Learner program staff in order to meet needs of 100,000+ students with disabilities and 

30,000+ ELs by removing barriers and creating equitable, inclusive learning experiences.  

• Develop and execute strategies with intentional coordination with the Office of Teaching and Learning and Office of 

College and Career Readiness to embed diverse learner strategies into all guidance and initiatives. 

• Analyze state and school system data to provide technical support to our systems and educators. 

• Convene and consult networks of special education stakeholders to advise the Department on strategic initiatives.  

• Serve at point of contact with US DOE Office of Special Education. 

• Develop, submit, execute an IDEA application and budget. Identify and secure additional funding sources and 

support systems to maximize their funding to support diverse learners. 

• Ensure policies exist to enforce and promote special education environments that are equitable, accessible, 

culturally responsive, safe, secure and healthy across settings. 
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Education Program Consultant 3, School Improvement Support Specialist             June 2020 to Present 

• In this position I provide support and coaching to school systems and school leaders on implementing state 

education initiatives and best practices for improving their struggling schools. Specifically, we are supporting 

schools on reopening for the 2020-2021 school year during the COVID 19 pandemic.  

• Develop relationships with system and school leaders resulting in an understanding of their goals and needs and a 

mutual drive toward increasing student achievement.  

• Partner with system and school leaders to conduct learning walks, collect evidence, determine 

student/teacher/leader needs for support, define trends, and participate in coaching system and school leaders 

toward growth. Support implementation of ILT, teacher collaboration, teacher standards to improve teaching and 

learning for students. 

• I develop and share resources and tools that will assist school systems and schools in implementing best practices 

hopefully in an effort to increase school performance scores.  

• At times develop tools and protocols for LDOE to support educators, for example Teaching and Learning Toolkit 

materials for 2020-2021.  

 

• Engage in professional development and continuous learning that improves my skill, coaching and 

knowledge. Collaborate with peers and team members to receive feedback and improve my practice. 

 

 

LOUISIANA DEPARTMENT OF EDUCATION/SPECIAL SCHOOL DISTRICT 

Baton Rouge, LA 

 

Regional Coordinator      3/2020 to 5/2020 

• Advised and acted as liaison to Superintendent during transitioning of his new executive team.  

• School leader of four schools in south region. 

• Instructional leadership implementing Tier 1 curriculum and supporting diverse learners. 

• Supervision of eight teachers and paraeducators.  

• Responsible for all special education compliance, implementation of special education student supports. 

• Implement coaching and support cycle for all staff including goal setting, professional growth goals, observation and 

feedback cycle and cognitive coaching. 

• Lead staff collaboration during PLCs and professional development. 

• Develop relationships with facility leaders to support the school vision and needs.  

• Set school goals and analyzed student data quarterly. 

• Successfully implemented virtual instruction at Methodist Home for Children via Zoom during COVID-19 school 

closure.  

• Recruiting and developing hiring protocols for highly effective staff.  

• Responsible for inventory and ensuring physical plant is conducive to learning. Lead staff collaboration during PLCs 

and professional development. 

• Responsible for student data management, including entering and exiting students in SIS, verifying CVR rosters, 

monitoring attendance, and student grade input.  

 

 

Assistant Superintendent   ~12/2018 to 3/2020 

• Advised Superintendent in all curriculum and instruction strategic planning and decision-making; led curriculum team; 

designed curriculum plan and professional development plan. 

• Supervised additional schools in this role, totaling 20 schools and 6 principals; 3 schools were failing, 2 of which 

grew to a D last year. Led district leadership meetings and built leadership skills within school administrators.  

• Contribute to and initiate policy, including pupil progression plan. 

• Knowledgeable on LA State Standards, ELA Guidebooks, Eureka math, LDOE's online curricular and assessment 

resources in the toolbox; provided training on these resources to our staff. 

• Managed a team including special education, data and assessment, and academic officers.  

• Account administrator and manager of our academic databases, Renaissance Place, Unique Learning System. I also 

monitor our student information database, Special Education Reporting system, LEADS portal and CVR, egms 

grants management. 

• Served on a team of leaders designing a 3-year strategic plan, including vision and goal setting. 
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• Presentations to Board of Elementary and Secondary Education (BESE). 

• Served as federal programs director writing and monitoring our federal grants in egms (IDEA, Title I N&D, Title II, 

Title IV, 8g). I also lead our Super App plan. I retained this responsibility from my previous position in the district. I 

have passed all state monitoring of these programs for all of my ten years at Special School District. I attended 

LASAFAP conference, other legal and state conferences with regard to federal programs. 

• Project management, including assisting CTE director with opening a CTE academy on campus, managing district 

newsletters, tracking progress toward strategic plan.  

• Other duties include State Teacher of the Year contact, writing contracts for professional development, account 

contact for our program vendors, teacher leader contact. I also support staff and review all certification 

renewals/applications. I sign off on travel authorizations and reimbursements. I also review and approve 

purchases and appropriate coding. 

• Create alliances with other state agencies, including the Office of Juvenile Justice, LA Department of Health with 

whom we partner and provide services too. Engaged with all stakeholders, starting school advisory teams in first year 

to facilitate decision-making and communication. 

 

 

 

 

 

 

Chief Academic Officer  07/2015 to 12/2018 

• Advised  Superintendent  in  all  curriculum  and  instruction  advances  and  plans:  curriculum  teams  and  plans, 

professional learning communities, data walls in schools, Compass cycles and forms, data tracking and collection 

mechanism, School Redesign, accountability plan for district and school goals, SLTs, and data calculation, wrote 

alternative school SLT sample and now published by LDOE. 

• Supervised all academic activities at seventeen schools across Louisiana, a central office Coordinator of Literacy and 

Numeracy and 5 Regional Principals across the state. Coordinated with these staff to create goal-focused weekly 

agendas. Led district leadership team meetings and professional development with these staff and other district-level 

staff. Conduct needs assessments with regard to academics. Professional development coordinator. Evaluated leaders 

using Compass rubric and CIS. 

• Redelivered strategies and best practices from conferences and trainings: Model Schools, LDOE Teacher Leader, 

Plain Talk about Reading, School Law, LASAFAP, ISTE, and Eureka training 

• Book studies on Good to Great, John Hattie's Visible Learning 

• Knowledgeable on LA State Standards, ELA Guidebooks, Eureka math, LDOE's online curricular and assessment 

resources in the toolbox; provided training on these resources to our staff. 

• Backup district test coordinator knowledgeable about all state and district assessments. 

• Develop and collect needs assessment data annually. 

• Account administrator and manager of our academic databases, Renaissance Place, Unique Learning System. I also 

monitor our student information database, Special Education Reporting system, LEADS portal and CVR, egms 

grants management. 

• Created our district vision and mission. Led and collaborated with leaders regarding the goal-setting process and 

tracking of data. Reported data to state legislators with regard to district performance via performance indicators that 

I also helped former Superintendent write in 2009. 

• Data-driven decision making based on multiple data sources, JCampus and student data, student achievement data, 

Compass data, needs assessment. 

• Served as federal programs director writing and monitoring our federal grants in egms (IDEA, Title I N&D, Title II, 

Title IV, 8g). I also lead our ESSA Redesign plan. I retained this responsibility from my previous position in the 

district. I have passed all state monitoring of these programs for all of my nine years at Special School District. I 

attended LASAFAP conference, other legal and state conferences with regard to federal programs. 

• Recommend staffing based on data patterns and student enrollment and scheduling. Led initiative to create a new 

hire process and streamline new teacher/employee training and induction. 

• Other duties include State Teacher of the Year contact, writing contracts for professional development, account 

contact for our program vendors, teacher leader contact. I also support staff and review all certification 

renewals/applications. 

• Create alliances with other state agencies with whom we partner and provide services too. 
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LOUISIANA DEPARTMENT OF EDUCATION/SPECIAL SCHOOL DISTRICT 

Baton Rouge, LA 

 

Literacy and Numeracy Coordinator/Supervisor 08/2009 to 07/2015 

• Supervise programs and personnel at several school sites in our district; Plan, develop, and implement education 

programs necessary to meet federal and state requirements in focus areas, such as literacy and numeracy; Plan, 

develop, administer, monitor staff development opportunities and on-going training; Partners with and collaborates 

with many other coordinators, administrators, teachers, and staff members; advise Chief Academic Officer. 

• Professionally develop leaders and school staff on instruction and best practices. 

• Interview/hiring process for regional coordinators and teacher positions; hired and supervised two lead teachers; 

write at least four grants per year, including federal and state grants (IDEA, Title I, 8g); serve on district committees; 

updates to accountability manuals and policies and procedures; plan, coordinate, and host district conference; 

attended national and state conferences. 

• 504 coordinator. 

• Planned and coordinated successful district-wide annual conference, including budget, writing contracts, designing 

agenda. 

• District Test Coordinator. 
 

 

 

ZACHARY COMMUNITY SCHOOLS 

Zachary, LA 

 

High School English Teacher, Dance Coach  08/2008 to 07/2009 

• Taught English 3 Honors, English 3, and English 2. 

• Engaged students in curriculum while performing all school duties and attending school functions. 

• Attended regular curriculum planning meetings and various professional development opportunities. 

• I also presented at a staff development on quality assessment. 

• I was elected Teacher of the Month after only being at Zachary for four months. 

• I was also asked to be the dance team coach and writing club sponsor. 

• My English 2 students were very successful on the GEE. 

• I also taught Twilight and Summer School credit recovery courses. 
 

 

 

 

PASADENA INDEPENDENT SCHOOL DIS1RICT 

Pasadena, TX 

 
Community Evening School Teacher  02/2006 to 06/2008 

• Teach British Literature two nights a week to a diverse group of students, some who are recovering credit and some 

who are graduating early. 

• Engage students in literature while covering the related historical facts and literary elements and devices found in the 

literature. 

• In addition, students demonstrate their writing skills through related activities. 

• Taught English IlIA during the summer session of 2007. 

• Also served as principal on occasion when my principal was out. 

 

 

 

PASADENA INDEPENDENT SCHOOL DIS1RICT 

Pasadena, TX 

 

Middle and High School English Teacher                                 8/2005 – 5/2008 

• Teach l0th, 11th, and 12th grade Language Arts in a diverse, alternative school setting. 

• Taught Read180. 

• Individualize instruction according to student need. 
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      • In addition to academics, I model social skills and help students make a plan to control their behavior. 

• I also created and initiated a school newsletter, given out to other schools and parents. 

• Serve on Expectation Graduation committee for three years devoted to improving the district's schools; focusing on 

key areas of change to best improve our school and student success. 

• Developed a written plan of action and PowerPoint presentation to present to the PISD school board. 

• Make presentations to our faculty about learning strategies to use with students. 

• Collected data in support of our efforts. 

• Collaboratively wrote a grant for my school for a new library. 

• Collaborate with community groups and school support groups to follow select students through their school career 

in order to keep them on track. 

• Chosen to represent my school at Model Schools Conference in Washington, D.C., October 26-29, 2006, and present 

new information to faculty upon my return. 

• Elected to be on the Campus Curriculum Committee to make decisions concerning the master schedule, courses 

offered, and general curriculum issues. 

• I also presented at a district staff development on Rigor & Relevance. 

• On committee to form an effective character and social skills building program. 

• I also served on an interviewing committee for a secretary position and was elected to serve on hiring committee for 

new principal. 

• I am involved as much as possible with leadership roles and interviewing key individuals for learning purposes since 

during Region IV principal certification. 

• Taught summer school 
 

 

EAST BATON ROUGE PARISH SCHOOL BOARD 

Baton Rouge, LA 

 

Summer School Teacher  06/2005 

• Students participated in a variety of activities, including writing activities, reading, and project-based and 

novel-based learning, Taught diverse set of gifted students from the Baton Rouge area. 

• Created valuable, engaging, fun lessons pertaining to the content of my classes. 

• Allowed students to experiment with their creativity and explore their interests. 

• Engaged students in discussions and student-centered activities and lessons. 

• Students completed artwork, writings, and other projects. 
 

 

 

 

 

COX COMMUNICATIONS ACADEMIC CENTER FOR ATHLETES, LSU 

Baton Rouge, LA 

 

Mentor/Tutor                 01/2004 to 05/2005 

• Constructed and administered academic objectives for two high-risk freshman football players each year. 

• Reviewed learning profiles and developed individualized study plans. 

• Both student athletes benefited greatly and showed improvement in attitude and grades compared to their first 

semester. 

• Organized accurate, consistent files and documentation on the athletes. 
 

 

MCKINLEY HIGH SCHOOL 

Baton Rouge, LA 

 
Student Teacher  01/2004 to 05/2004 

• Prepared educational objectives and lesson plans for eleventh and twelfth grade gifted and talented students. 

• Conversed with parents on students' progress. 

• Responsible for approximately ninety students in a diverse, public high school. 

• Compiled an organized portfolio, including lesson and unit plans, reflections, and evaluations. 

• Collaborated with LSU supervisor, student teachers, and mentor teacher to derive effective teaching methods for 

English. 
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OMB No. 0925-0001 and 0925-0002 (Rev. 10/15 Approved Through 10/31/2018) 
 

BIOGRAPHICAL SKETCH 
Provide the following information for the Senior/key personnel and other significant contributors. 

Follow this format for each person. DO NOT EXCEED FIVE PAGES. 
NAME: Cai, Li 
eRA COMMONS USER NAME (credential, e.g., agency login): LICAI2 
POSITION TITLE: Director 
EDUCATION/TRAINING (Begin with baccalaureate and include postdoctoral training if 
applicable. Add/delete rows as necessary) 

INSTITUTION AND LOCATION DEGREE 
(if 

applicable) 

Completion 
Date  

MM/YYYY 

FIELD OF STUDY 

Nanjing University, Nanjing, Jiangsu BA 2001 Business 
Communication 

The Ohio State University, Columbus, 
OH 

MA 2003 Journalism 

University of North Carolina, Chapel 
Hill, NC 

MS 2006 Mathematical Statistics 

University of North Carolina, Chapel 
Hill, NC 

PHD 2008 Psychometrics 

A. Personal Statement 

I am a statistician whose research encompasses psychometrics, computational statistics, and 
research design. I led the development of popular statistical software programs such as IRTPRO 
and flexMIRT that are used around the world to support educational and health outcomes 
assessment programs. I have also contributed to the development of large-scale educational and 
health outcomes assessment systems. 

B. Positions and Honors 

Positions and Employment 
2008 - 2011 Assistant Professor, University of California, Los Angeles 
2010 -  Managing Partner, Vector Psychometric Group, LLC. 
2011 - 2014 Associate Professor, University of California, Los Angeles 
2012 - 2015 Co-Director, CRESST/UCLA 
2014 -  Professor, University of California, Los Angeles 
2015 -  Director, CRESST/UCLA 

Other Experience and Professional Memberships 
2010 - 2011 Member, AERA Division D Dissertation Award Committee 
2010 - 2012 Member, GSE&IS Faculty Executive Committee 
2011 - 2012 Co-Chair, AERA Division D Dissertation Committee 
2011 - 2012 Member, NCME Annual Awards Committee 
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2012 - 2012 Member, UCLA Hellman Fellowship Awards Committee 
2012 - 2013 Chair, AERA Division D Dissertation Committee 
2012 - 2013 Co-Chair, NCME Annual Awards Committee 
2013 - 2014 Chair, NCME Annual Awards Committee 
2013 - 2014 Co-Chair, AERA E.F. Lindquist Award Committee 
2013 - 2015 Trustee, Society of Multivariate Experimental Psychology 
2013 - 2015 Member, Psychometric Society Conference Program Committee 
2014 - 2015 Chair, AERA E.F. Lindquist Award Committee 
2015 -  Member, UK Standards and Testing Agency TAC 
2015 - 2017 Trustee, Psychometric Society 
2017 -  Member, NCME Publications Committee 
2017 -  Member, GRE Board Research Committee 

Honors 
1998 University Scholarship, Nanjing University 
1999 University Scholarship, Nanjing University 
1999 First Prize, National College English Public Speaking Competition, China Daily 
1999 Best Non-Native English Speaker, International English Public Speaking 

Competition, The English-Speaking Union 
1999 University President's Special Scholarship, Nanjing University 
2000 Guang-Hua Scholarship, Nanjing University 
2001 Graduate with Distinction, Nanjing University 
2003 Research Award, Kappa Tau Alpha, National Honor Society of Journalism and 

Mass Communication 
2003 Chaffee-McLeod Award, Association for Education in Journalism & Mass 

Communication, Communication Theory & Methodology Division 
2003 Elected to Kappa Tau Alpha, National Honor Society of Journalism & Mass 

Communication 
2006 Lyle V. Jones Award, L.L. Thurstone Psychometric Laboratory 
2007 - 2008 Gulliksen Psychometric Research Fellowship, Educational Testing Service 
2008 Dean's Distinguished Dissertation Award, University of North Carolina 
2009 AERA Outstanding Quantitative Dissertation Award, American Educational 

Research Association 
2009 NCME Brenda H. Loyd Outstanding Dissertation Award, National Council on 

Measurement in Education 
2010 Outstanding Reviewer Award, American Educational Research Association 
2011 Anne Anastasi Early Career Award, American Psychological Association 
2011 Elected Member, Society of Multivariate Experimental Psychology 
2012 Presidential Early Career Award for Scientists and Engineers, United States 

Government 
2012 Cattell Early Career Award, Society of Multivariate Experimental Psychology 
2013 Outstanding Reviewer Award, American Educational Research Association 
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2015 Early Career Impact Award, Federation of Associations in Behavioral and Brain 
Sciences 

2016 Tanaka Award, Society of Multivariate Experimental Psychology 

C. Contribution to Education Research 

1. I have contributed broadly to the educational measurement and statistical methodology 
literature, with over 100 peer-reviewed papers, chapters, and reports covering a broad span of 
item response theory, multilevel modeling, structural equation modeling, statistical 
computation, and substantive topics in psychological and educational measurement. I have 
developed several innovative computational algorithms currently used routinely by 
educational researchers, including the Metropolis–Hastings Robbins–Monro algorithm for 
inference in high-dimensional latent variable models. I have contributed to the development 
of several large-scale assessment programs in education. 

2. Statistical Methodology 

a. Chung, S., & Cai, L. Alternative Multiple Imputation Inference for Categorical Structural 
Equation Modeling. Multivariate Behav Res. 2019 May-Jun;54(3):323-337. PubMed 
PMID: 30950634.  

b. Cai, L., Choi, K., Hansen, M., Harrell, L. Item response theory. Annual Review of 
Statistics and Its Application. 2016; 3:297-321. 

c. Bauer, D.J., & Cai, L. Consequences of unmodeled nonlinear effects in multilevel 
models. Journal of Educational and Behavioral Statistics. 2009; 34:97-114. 

d. MacCallum, R.C., Browne, M.W., Cai, L. Testing differences between nested covariance 
structure models: Power analysis and null hypotheses. Psychol Methods. 2006 
Mar;11(1):19-35. PubMed PMID: 16594765.  

3. Educational Measurement 

a. Baker, E.L., Chung, G., Cai, L. Assessment gaze, refraction, and blur: The course of 
achievement testing in the last hundred years. Review of Research in Education. 2016; 
40:94-142. 

b. Cai, L., Yang, J.S., Hansen, M. Generalized full-information item bifactor analysis. 
Psychological Methods. 2011; 16:221-248. 

c. Cai, Li. High-dimensional exploratory item factor analysis by a Metropolis-Hastings 
Robbins-Monro algorithm. Psychometrika. 2010; 75:33-57. 

d. Cai, Li. A two-tier full-information item factor analysis model with applications. 
Psychometrika. 2010; 75:581-612. 

D. Additional Information: Research Support and/or Scholastic Performance 

Ongoing Research Support 
Pending Award, Louisiana Department of Education 

Kilpatrick (PI)  
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01/01/23-12/31/2025 
Project INTEL: Interim Assessment for English Learners 
Designing the interim assessments and developing test delivery specifications and 
documentation. (35% effort over a 1-month summer period) 
Role: CPI 

Pending Award, Utah State University 
Feldon (PI)  

07/01/22-06/30/2025 
Exploring Computational Thinking: Applying Psychometric Analysis to Assess Relationships 
with Primary Cognitive Abilities and Malleability 
Conduct psychometric and data analysis for project. (100% effort over a 1-month summer 
period) 
Role: CPI 

C00072139-1, University of Missouri System/Dept of Education 
Bonifay (PI)  

06/01/21-05/31/2024 
Innovative, Transitional, and User-Friendly Tools for Comprehensive Statistical Model 
Evaluation 
The work contributions of UCLA will establish an integrative theoretical framework by 
comparing, contrasting, and uniting three statistical perspectives on model evaluation. (10% 
effort over a 3-month summer period) 
Role: CPI 
 
MC2213UCSB, University of California, Santa Barbara 

Sloan (PI)  
07/01/21-12/31/2022 
Development of California's Data System to Understand the Efficacy of Residencies and Other 
Pathways 
UCLA's component contributes to exploratory analyses to further understand how teacher 
education program components and other factors impact teacher vocational pathways. (50% 
effort over a 1-month summer period) 
Role: CPI 

MC1863UCSB, University of California, Santa Barbara 
Sloan (PI)  

04/15/18-12/31/2022 
California Teacher Education Research and Improvement Network 
UCLA's component contributes to the merging of California's disconnected data sources to study 
recruitment, retention, and pathways to the teaching profession. (3% effort over a 12-month 
calendar year) 
Role: CPI 
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S-00017683, WestEd 
Parsi (PI)  

07/01/20-06/30/2025 
National Research and Development Center to Improve Education for Secondary English 
Learners 
UCLA will conduct a study, using existing data, to examine the relationship of course taking and 
curricular factors to outcomes for English Learners (ELs) in grades 8-12. (100% effort over a 1-
month summer period) 
Role: CPI 
 
F20-212, California State University, Dominguez Hills 

Hamdan (PI)  
04/01/17-09/30/2022 
CSUDH HSI-STEM Academy 
The goal of the HSI STEM and Articulation program is to increase the number of Hispanic 
students pursuing and graduating with STEM degrees. (2% effort over a 12-month calendar year) 
Role: CPI 

S368A190007, Iowa Department of Education 
Denne (PI)  

07/13/20-06/30/2024 
The CAAELP Project 
The goal of the project is the development and validation of an alternate assessment system for 
English Learners with significant cognitive disabilities. (5% effort over a 12-month calendar 
year) 
Role: CPI 

T365Z210080, U.S. Department of Education 
Cai (PI) 

09/01/21-08/31/2026 
ASSETS (Accelerating Student Success for ELs through Scaffolded Support) 
Project ASSETS focuses on the development and implementation of innovative teacher 
professional development and instructional support to improve the educational experiences and 
outcomes of ELs. (3% effort over a 12-month calendar year) 
Role: PI 
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Cathryn Still 
 

(310) 625-8686 
  

Still@CRESST.org 
   

SUMMARY 
 
Collaborative leader with a proven track record of developing effective programs for states and universities. A 
visionary planner and focused implementer who creates respectful cultures, builds sustainable programs, 
leads engaged, productive teams, and ensures on-time and under-budget performance. Savvy program 
director with extensive experience managing project portfolios, implementing contracts, and deepening 
stakeholder engagement. Project Management Professional (PMP) credential holder since 2012.  
 
EXPERIENCE 
 
University of California, Los Angeles – Los Angeles, CA 2016 - present 
Executive Director, ELPA21 at CRESST/UCLA and Sustainability Director, The Iowa CAAELP Project 
 
In 2016, the ELPA21 program moved to UCLA, where it is part of a world-renowned research center: CRESST 
(Center for Research and Evaluation on Standards and Student Testing. ELPA21 has intergovernmental 
agreements with eight states to provide ELP assessment and professional development services. In 2019, 
CRESST was contracted by the Iowa Department of Education to manage a $7.9M grant to develop an 
alternate assessment system, the Alt ELPA, and migrate that program, post-funding to CRESST’s 
management, on behalf of the ELPA21 states.  

 
• Manage operating budget of ~$11M and a staff of 15; serve on CRESST senior leadership team. 
• Oversee all operational aspects of ELPA21 and Alt ELPA program, including research and 

psychometrics, assessment design and delivery, member support, outreach and communication, 
finance, contracts, procurement, and operations.  

• Responsible for opportunity, market, and product development, and for securing funding from ongoing 
research and development, as well as recruiting new states into ELPA21 membership.  

• Led development of the ELPA21 Strategic Plan for 2018-22. 
• Serve as member of ELPA21 Governing Board and lead ad hoc committees; attend and present at 

National EL Assessment Advisory Task Force.  
 

Council of Chief State School Officers (CCSSO) – Washington DC 2013 - 2016 
Program Director, English Language Proficiency for the 21st Century (ELPA21) 
 
CCSSO was contracted by the Oregon Department of Education (ODE) to manage the US Dept. of Education 
(USDOE) grant to create an innovative English Language Proficiency Assessment system, consisting of an 
annual summative assessment and a screener, for a federally-funded consortium of ten states.  

 
• Manage contractors leading work teams charged with item development, assessment design and 

administration, platform configuration, accessibility, standard setting, scaling, and reporting, as well as 
website and brand development, professional development and social media.  

• Administer $8.5M in vendor and consultant subcontracts on behalf of ODE. Act as primary point of 
contact for ODE and contribute to strategic and sustainability planning. 

• Accelerated summative assessment delivery timeline by one year (at request of USDOE) while 
maintaining budget and quality.  

• Oversaw delivery of successful 2015 field test; guided states’ recruitment of over 15,000 students. 
• Supported 8 states in 2016 implementation of new ELP assessment system. 
• Provide grant management performance reporting to fiscal agent (ODE) and funder (US DOE). 
• Manage stakeholder, partner, and vendor relationships with clear, constant communication, thorough 

documentation, and transparent decision-making. 
• Balance state stakeholders’ operational needs with researchers’ and funders’ desire for innovation. 
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CORE Education and Consulting Services  --  Los Angeles 

 
2011 - 2013 

Program Director, LAUSD Comprehensive Assessment Program 
 
CORE was contracted by Los Angeles Unified School District (LAUSD) to create and deliver a $25M, four-year 
assessment program consisting of over one hundred summative content assessments, two end-of-course 
assessments, and thousands of progress monitoring assessments for content areas and English Language 
Development. The program’s initial launch was managed poorly and after six months, the contract was in 
danger of cancellation. I was recruited and hired to save the relationship and build the program.  
  
• Took over and turned around CORE’s largest program; restored client satisfaction and secured two 

subsequent annual contract renewals. 
• Implemented and managed all aspects of large-scale, multi-year K-12 digital and print/ship 

engagements, including project planning, specifications-gathering, content blueprints, custom reporting, 
schedule of deliverables, billing schedule, internal and client-facing status and KPI reporting.  

• Consulted with District leadership on assessment program strategy and school-side user adoption rates; 
improved program communications and transparency, thus increasing educator collaboration and buy-in.  

• Negotiated and renewed statements of work; selected, bid and managed sub-contractors and vendors, 
oversaw program P&Ls.  Reviewed proposals, specifications and work scopes for technical integrity, risk 
management and strategic alignment.  

• Identified $500,000 in savings on 80M print-impression sub-contract; developed pricing models to 
identify, anticipate and prevent cost-overruns from vendors. 

• Designed and led professional development sessions in student assessment data interpretation and 
application. 
 

2U (formerly 2tor, Inc.)  --  Los Angeles  2010  -  2011 
Director, Placement Operations – MAT@USC Contract, University of Southern California 
 
2U partners with prestigious universities to allow students to pursue degrees in a digital environment. The 
Masters of Education, Teaching (MAT) program at USC was 2U’s first client. In year one, the program grew 
tenfold and existing systems faltered, putting the program’s reputation and the contract at risk. I joined 2U on a 
six-month contract to turn around the student-teacher placement department, a critical service center.  
 
• Developed and deployed turnaround program on all aspects of student teacher placement for online 

Master of Arts, Teaching degree program.   
• Established KPIs; deployed both qualitative and quantitative best practices. Built relationships and 

increased buy-in from key decision-makers and stakeholders.  
• Negotiated and secured more than 50 critical, multi-year placement contracts in key growth markets such 

as Los Angeles, Atlanta, Seattle, Chicago and San Francisco. 
• Collaborated with SMEs and USC lead faculty to align student teacher fieldwork goals with logistical 

constraints in over 1,000 partner schools nationwide.   
• Optimized escalation protocols to reduce close times from 14+ days to under 8 hours in 95% of cases; 

resolved frequent service failure points to decrease escalations from 1-in-5 students to 1-in-50. 
• Established accountability and participation among faculty by leading a cross-functional task force to 

improve the student-teaching experience within the program.   
• Led transformative improvement in client trust and turned client-side stakeholders from snipers into 

invested supporters and collaborators, leading to expansion of contract into other degree programs. 
 
Cat Still, Inc.  --  Los  Angeles  2003  -  2010 
Realtor and Business Owner 
 
Delivered consistently exceptional service to clients across a range of price points and objectives. Managed 
complex, time-sensitive transactions in compliance with contractual terms and applicable law.  

 
• Grew revenues 20 – 50% annually in both up and down markets. 
• Developed robust word-of-mouth referral base: 100% of clients came from networking or referrals. 
• Consistently ranked in top tiers of salespeople nationwide; received numerous sales award recognition. 
• Developed and presented seminars on building referral networks, lead management and sales process.   

 
Media Revolution   --  Los  Angeles  2002  -  2003 
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Brand Manager and Accounts Supervisor 
 
Led account management teams and oversaw business development initiatives for digital ad agency. Wrote or 
approved all Statements of Work and RFP responses. Acted as P&L supervisor on accounts, managing 
project-specific and overhead line items against budgets. Clients included Sony Pictures, Honda, Nestle, 
Purina, and the US Army. 

 
• Coached account managers in up-selling tactics and opportunity identification to deepen existing 

engagements, resulting in $500,000 in additional client commitment and 100% client retention. 
• Optimized payment schedules in new contracts to maximize cash flow for agency. 
• Implemented analytics to monitor growth, including sales pipeline analysis, conversion rates, and 

acquisition costs, resulting in 15% increase in new business. 
 

The Princeton Review  1994  -  2002 
Vice President, Graduate Courses  --  New York  (1997 – 2001) 
 
Held full budgetary and personnel responsibility for $8.1M division. Managed GMAT, GRE and TOEFL lines 
across product lifecycle from R&D to sales and operations. Project-managed development, programming and 
QA testing on three retail CD products and online equivalents.  Wrote spec for and managed development of 
computer adaptive testing engine. Provided tactical sales training to inbound customer call center. Managed 
tech support call-center: provided ongoing training, optimized bug tracking and escalation processes, tracked 
and improved resolution rates. Led cross-functional teams to identify and disseminate best practices. Made 
key presentations at national and international franchisee meetings.  
 
• Lightning-fast turnaround of derailed GMAT and GRE product development cycles with comprehensive 

redesign and re-launch of entire lines within one year. 
• Returned annualized 12% revenue growth, against 8% budgeted and 3% in previous years. 
• Increased profit margin to 28%, against 23% budgeted and 16% previous years. 
• Improved nationwide customer satisfaction rate from 56% to 88%. 
• Created modularized in-house GMAT program for Fortune 1000 companies and trained operations staff 

in outbound sales, which grew corporate sales by 300% across franchised and company-owned sites. 
• Mined databases and refined architecture to develop lead-rating system.  
• Improved conversion rates by 30% and decrease cost-per-acquisition by 46%. 

 
Earlier Positions at The Princeton Review 
E-Learning Developer and Team Lead --  Los Angeles (Contractor)  (2001 – 2002) 
Executive Director, Louisiana Franchise  --  New Orleans  (1995 – 1997) 
Marketing Manager, Austin Franchise  --  Austin, TX  (1994 – 1995) 

 
 
EDUCATION 
 
Master of Arts 

 
University of Texas, Austin 

 
1994 

Bachelor of Arts Trinity University, San Antonio 1989 
 
 
PROFESSIONAL CREDENTIALS 
 
Project Management Professional 

 
Issued by Project Management International 

 
2012 - present 

   
 
PUBLICATIONS 
 
Crash Course for the GMAT 

 
Author 

 
2000 and 2003 editions 

Guide to the Best Business Schools Expert Editor 2001 edition 
Cracking the GRE Content Editor 1999 and 2000 editions 
Cracking the GMAT Content Editor 2000 edition 

 
 
REFERENCES AND SALARY HISTORY 
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 1 Noelle C. Griffin 

NOELLE C. GRIFFIN 

 

PROFESSIONAL PREPARATION  

University of Southern California, Educational Psychology, Ph.D., 2000 

University of Southern California, Counseling Psychology, M.S.Ed., 1994 

University of California, Los Angeles, Psychology, B.A., 1990 

 

APPOINTMENTS 

2006-Present Assistant Director,  National Center for Research on Evaluation, Standards, and  

  Student Testing, University of California, Los Angeles 

2004-2006 Director of Assessment, Loyola Marymount University 

2001-2006  Senior Research Analyst, National Center for Research on Evaluation, Standards,  

  and Student Testing, University of California, Los Angeles 

1998-2001   Associate Director of the Center for Educational Governance at the University of  

  Southern California (USC) 

1996-1998  Research Associate, Center for Educational Governance, USC 

1997-1998  Consultant, Evaluation of Los Angeles Area Charter Schools 

1996-1998  Research Associate, School Violence Project, USC 

1992-1995  Research Assistant, Department of Counseling Psychology, USC 

 

SELECTED PUBLICATIONS 

Aguirre-Munoz, Z., Griffin, N., Amoo-Adare, E., & Amabisca, A. (May 2003). Don’t pass the 

 buck to pass the CHSEE: Preparing content area teachers to support English Learners. 

 Paper presented at the Linguistic Minority Research Institute Annual Conference. San 

 Diego, CA. 

Baker, E. L., Griffin, N. C., & Choi, K. (2008). The achievement gap in California: Context, 

 status, and approaches for improvement. Paper prepared for the California Department of 

 Education, P-16 Closing the Gap Research Council “Connecting the Dots and Closing the 

 Gap.” Davis, CA: California Department of Education (CDE), University of California, 

 School of Education, Center for Applied Policy in Education (CAP-Ed). Retrieved April 

 18, 2008 from http://www.closingtheachievementgap.org/cs/ctag/download/resources/93/ 

 Baker_Paper.pdf?x-r=pcfile_d. To be reprinted as a book chapter by Harvard Education 

 Press with minor modifications. 

Griffin, N.C, Kim, J., So, Y., & Hsu, V. (2009). Evaluation of the WebPlay Arts Education 

 Program: Findings from the 2006-07 School Year . National Center for Research on 

 Evaluation, Standards, and Student Testing. 

Griffin, N., & Trusela, L. (April 2003). Joining the team: Literacy professional development for 

 secondary school content area teachers. Paper Presented at the Annual Meeting of the 

 American Educational Research Association.  Chicago, IL. 

Griffin, N. C., & Wohlstetter, P. W. (2001). Building a plane while flying it: Early lessons from 

 charter schools.  Teachers College Record, 103 (2), 336-365. 

Griffin, N. C., Wohlstetter, P. W., & Barhadwaja, L. (2001). Teacher coaching: A tool for 

 retention. School Administrator, 58 (1), 38-40. 

Griffin, N., Wohlstetter, P., & Bharadwaja, L. (1999). The DELTA Initiative: Reforming Pre-

 Service, Induction, and In-Service Professional Development. Education Brief. Los 

 Angeles: LACE, University of Southern California. 
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 2 Noelle C. Griffin 

Griffin, N. C., Aguirre-Munoz, Z., Miyoshi, J., Roberson, I, & Ambascia, A. (2002).  Evaluation 

 of the California Professional Development Institutes in English Language Arts: Grades 

 prek-6. National Center for Research on Evaluation, Standards, and Student Testing. 

Griffin, N. C., Hammersley, D.,  Ambascia, A., & Aguirre-Munoz, Z. (2002).  Evaluation of the 

 Secondary School California Professional Development Institutes in English Language 

 Arts: Preliminary Report. National Center for Research on Evaluation, Standards, and 

 Student Testing. 

Wohlstetter, P., Griffin, N.C., & Chau, D. (2002).  Charter Schools in California: A Bruising 

 Campaign for Public Choice.  In S. Veragi (ed.), The charter school landscape. 

 Pittsburgh, PA: University of Pittsburgh Press. 

Wohlstetter, P. & Griffin, N.C. (1998). Creating and Sustaining Learning Communities: Early 

 Lessons From Charter Schools.  (Research Report OP03). Consortium for Policy 

 Research in Education: University of Pennsylvania. 

Wolf, K.M., Herman, J.L., Bachman, L.F., Bailey, A., & Griffin, N.C. (2008). Recommendations 

 for Assessing English Learners: English Language Proficiency Measures and 

 Accommodation Uses. National Center for Research on Evaluation, Standards, and 

 Student Testing. 

Wolf, K.M., Herman, J.L., Kim, J., Abedi, J., Leon, S., Griffin, N.C., Bachman, P.L., Chang, 

 S.M., Farnsworth, T., Jung, H., Nollner, J., & Shin, H.W. (2008). Providing Validity 

 Evidence to Improve the Assessment of English Language Learners. National Center for 

 Research on Evaluation, Standards, and Student Testing. 

Wolf, M.K., Kao, J., Griffin, N.C., Herman, J.L., Bachman, P.L., Chang, S.M., & Farnsworth, T. 

 (2008). Issues in Assessing English Language Learners: English Language Proficiency 

 Measures and Accommodation Uses. National Center for Research on Evaluation, 

 Standards, and Student Testing. 

 

RECENT SYNERGISTIC ACTIVITES 

Directed large-scale evaluations and research projects that incorporated instruction and 

assessment issues, including the evaluations of the California Teacher Professional Development 

Institutes,  professional development component of the Annenberg reforms in Los Angeles, 

evaluation of 21
st
 Century Learning Community After school Programs, literacy/science 

integrated instruction, charter school programs, and national arts-based education models. 

Directed University wide assessment and evaluation efforts for Loyola Marymount University: 

including extensive involvement in campus-wide diversity and outreach projects addressing the 

needs of Second Language Learner students. 

Provides management leadership to CRESST National Assessment Center Grant. 

Directed and designed student, teacher and school-level instrumentation for multiple school-level 

reform evaluation and research projects, including national charter schools research and school 

violence research. 
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Kilchan Choi 
Address 

300 Charles E Young Dr. North 
GSE & IS Bldg., 3rd flr. Los Angeles, CA 90095-1521 
Telephone: (301) 717 1258 
Email: kchoi@cresst.org 

Education 
1992 B.A., Education, College of Education, Seoul National University, South Korea 
 
1995  M.A., Educational Measurement and Evaluation, College of Education, Seoul 

National University, South Korea 
 
2002  Ph. D., Advanced Quantitative Methodology in Social Research Methodology 

Division, Graduate School of Education and Information Studies, University of 
California, Los Angeles 

Professional Experience 
Associate Director, Center for Research on Evaluation, Standards and Student 
Testing (CRESST), University of California Los Angeles (UCLA) (2016–present) 
- Serving Associate Director, plan and oversee all statistical and methodological 

activities at CRESST 
- Serves as lead quality control for all CRESST products in terms of research 

design/methodology, statistical analysis, and quantitative reporting, including project 
planning, reports, proposals, and other dissemination activities.  

- Develop long-term vision and goals to establish priorities for new and innovative 
approaches and techniques for design/methodology and statistical analysis, and 
oversees their implementation by CRESST staff.  

- Provide intellectual leadership on center-wide innovative approaches to statistical 
analysis, psychometrics, and research methodology, as well as for identifying 
new/emerging areas and topics for R & D 

- Build connections between existing CRESST work and new/emerging approaches in 
statistics and research methodology 

- Lead innovative research programs and projects  
 
Principal Researcher, Division of Education, Human Development, and the 
Workforce, AIR (2010–2013) 
- Developed and applied statistical models to analyze changes in student achievement 

over time and links these changes to characteristics of students, teachers, and schools 
- Developed new value-added models to estimate new types of effects with more 

efficient computational techniques 
- Conducted various projects that use data from individual states and large school 

districts to estimate value-added models using data from their assessment systems 
such as development of value-added measures project (Baltimore City School 
District), growth and value-added measures of teacher and principal effectiveness 
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 2 

project (New York State Education Department), value-added model for measuring 
student learning gains (State of Florida Department of Education) 

- Developed innovative statistical models to identify low-performing schools and 
turning-around schools, and those models were applied to IES funded research 
project, “Identifying potentially successful approaches to turning around chronically 
low-performing schools”  

 
Senior Researcher, CRESST, UCLA (2002–2013) 
- Conducted various evaluation projects, named a few, “Evaluation of University of 

California outreach program: course-taking patterns of high school students for UC 
admission eligibility” funded by University of California Office of President, “Seattle 
School District effect of expository writing and science notebook program” funded by 
the Stuart Foundation, “LA’s Best afterschool program evaluation” funded by LA’s 
BEST 

- Conducted a large-scale randomized clustered trial on effectiveness of formative 
assessment on middle school students’ mathematics, funded by IES as a 5 years 
center grant 

- Developed a new statistical model for estimating teacher effects over time, funded by 
IES unsolicited grant program.  

- Developed a new latent variable hierarchical model for monitoring school 
performance over time using multiple-cohort longitudinal data, funded by IES 
unsolicited grant program 

- Developed a statistical module using R for calculating statistical power in 4-level and 
5-level RCTs 

Professional History 
1992-1995  Graduate Student Researcher, Educational Research Institute, College of 

Education, Seoul National University, South Korea 
 
1995-1996  Researcher, Educational Research Institute, College of Education, Seoul 

National University, South Korea 
 
1996-2002  Graduate Student Researcher, CRESST, UCLA  
 
2002-2010 Senior Researcher, CRESST, UCLA 
 
2010-2013 Principal Researcher, American Institutes for Research 
 
2013-2016 Assistant Director and Principal Scientist, CRESST, UCLA 
 
2016-present Associate Director, CRESST, UCLA 

Honors and Awards 
Leigh Burstein Methodology Award, Social Research Methodology Division, Graduate 
School of Education and Information Studies, UCLA, 2001 
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Department Fellowships, Graduate School of Education and Information Studies, UCLA, 
1996–2001 

B.A. with distinction, Seoul National University, South Korea, 1992 

Publications 
Choi, K. (2001). Latent variable modeling in the hierarchical modeling framework in 
longitudinal studies: A fully Bayesian approach. Asia Pacific Education Review, 2(1), 
44–55. 

Svartberg, M., Seltzer, M., Choi, K. & Stiles, T. (2001).  Cognitive change before, during 
and after short-term dynamic and non-directive psychotherapies.  Psychotherapy 
Research, 11, 201-219. 
 
Seltzer, M., Novak, J., Choi, K., & Lim, N. (2002). Sensitivity analysis for hierarchical 
models employing t level-1 assumptions. Journal of Educational and Behavioral 
Statistics, 27, 181–222. 

Seltzer, M. & Choi, K. (2002).  Model checking and sensitivity analysis for multilevel 
models.  In S. Reise & N. Duan (Eds.), Multilevel modeling:  Methodological advances, 
issues, and applications.  Hillsdale, NJ:  Lawrence Earlbaum. 
 
Seltzer, M., Choi, K., & Thum, Y. M. (2003). Examining relationships between where 
students start and how rapidly they progress: Using new developments in growth 
modeling to gain insight into the distribution of achievement within schools. Educational 
Evaluation and Policy Analysis, 25(3), 263–286. 

Choi, K., Goldschmidt, P., & Yamashiro, K. (2005). Exploring models of school 
performance: from theory to practice. In J. Herman & E. Haertel (Eds.), Data use and 
misuse. The 104th Yearbook of the National Society of Study of Evaluation. Malden, 
MA: Blackwell. 

Goldschmidt, P., Roschewski, P., Choi, K., Auty, W., Blank, R., & Williams, A. (2006). 
Policymaker’s guide to growth models for school accountability: How do accountability 
models differ? Washington, DC: Council of Chief State School Officers. 

Choi, K. (2006). Growth-based school accountability systems: Key issues and 
suggestions. Washington, DC: U.S. Department of Education invited paper. 

Choi, K., Seltzer, M., Herman, J., & Yamashiro, K. (2007). Children left behind in AYP 
and non-AYP schools: Using student progress and the distribution of student gains to 
validate AYP. Educational Measurement: Issues and Practice, 26(3), 21–32. 

Kim, J., & Choi, K. (2008). Closing the gap: modeling within school heterogeneity in 
school effect study. Asia Pacific Education Review, 9(2), 206–220. 
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Goldschmidt, P., Choi, K., Martinez, F., & Novak, J. (2010). Using growth models to 
monitor school performance: Comparing the effect of the metric and the assessment. 
School Effectiveness and School Improvement, 21(3), 337–357. 

Choi, K. (2010). Latent variable regression 3-level hierarchical model using 2 time-point 
longitudinal data for monitoring school performance. Asian Journal of Education, 11(2), 
163–177. 

Choi, K., & Kim, S. (2010). Monitoring school performance based on national level 
achievement test. Journal of Education Evaluation and Curriculum, 13(2), 175–195. 

Choi, K., & Seltzer, M. (2010). Modeling heterogeneity in relationships between initial 
status and rates of change: Treating latent variable regression coefficients as random 
coefficients in a three-level hierarchical model. Journal of Educational and Behavioral 
Statistics, 35(1), 54–91. 

Phelan, J., Choi, K., Herman, J., & Baker, E. (2011). Differential improvement in student 
understanding of mathematical principles following formative assessment intervention. 
Journal of Educational Research, 104(5), 330–339.  

Baker, E., Griffin, N., & Choi, K. (2012). The achievement gap in California and beyond 
context, status, and approaches for improvement. In T. B. Timar & J. Maxwell-Jolly 
(Eds.), Closing the achievement gap (pp. 77–94). Cambridge: Harvard Education Press. 

Goldschmidt, P., Choi, K., & Beaudoin, J. P. (2012). Growth model comparison study: 
Practical implications of alternative models for evaluating school performance. 
Washington, DC: The Council of Chief State School Officers (CCSSO). 

Choi, K., & Goldschmidt, P. (2012). A multilevel growth curve approach to predicting 
student proficiency. Asia Pacific Education Review. 13(2), 199-208. 

Phelan, J., Choi, K., Herman, J., & Baker, E. (2012). The effect of Powersource 
assessment on middle school students’ math performance. Assessment in Education: 
Principles, Policy, & Practice. 19(2), 211-230. 

Cai, L., Choi, K., & Kuhfeld, M. (2016). On the role of multilevel item response models 
in multi-site evaluation studies for serious games. In H. F. O’Neil, E. L. Baker, & R. 
Perez (Eds.), Issues regarding the use of games and simulations for teaching and 
assessment. New York: Taylor & Francis. 

 
Cai, L., Choi, K., Hansen, M., & Harrell, L. (2016). Item response theory. Annual Review 
of Statistics and Its Applications, 12(3), 1–25. 

 
Choi, K., & Kim, J. (2019). Latent variable regression 4-level hierarchical model using 
multisite multiple cohort longitudinal data, Accepted, Journal of Educational and 
Behavioral Statistics, 44(5), 597-624. 
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Choi, K. (2020). Teacher effect change model: latent variable regression 5-level 
hierarchical model. Asia Pacific Education Review, 21(4), 615-628.  
 
Park, J., Song, M., Nam, M. & Choi, K. (2021). Applying an integrated approach to 
analyse item features for curriculum-based assessments. Journal of Curriculum and 
Evaluation, 24(1), 101-122. 
Baker, E. L., Choi, K., Harrison, M. C., & Ervin, B. (2021). Assessment principles for 
games and innovative technologies. In H. F. O’Neil, E. L. Baker, R. S. Perez, & S. E. 
Watson (Eds.), Theoretical issues of using simulations and games in educational 
assessment. Routledge/Taylor & Francis. 
Baker, E. L., Choi, K., & O’Neil, H. F. (2021). The training assessment framework: 
innovative tools using scenario-based assessment and feature analysis. In  

 

Research Reports 
Seltzer, M., Choi, K., & Thum, Y. (2002).  Examining relationships between where 
students start and how rapidly they progress: Implications for constructing indicators 
that help illuminate the distribution of achievement within schools.  (CSE Tech. Rep. No. 
560). Los Angeles: University of California, Center for Research on Evaluation, 
Standards, and Student Testing. 

Seltzer, M., Choi, K., & Thum, Y. (2002).  Latent variable modeling in the hierarchical 
modeling framework: Exploring initial status ´ treatment interactions in longitudinal 
studies of intervention.  (CSE Tech. Rep. No. 559). Los Angeles: University of 
California, Center for Research on Evaluation, Standards, and Student Testing. 

Choi, K., & Seltzer, M. (2003).  Addressing Questions Concerning Equity in 
Longitudinal Studies of School Effectiveness and Accountability: Modeling Heterogeneity 
in Relationships between Initial Status and Rates of Change.  (CSE Tech. Rep. No. 614). 
Los Angeles: University of California, Center for Research on Evaluation, Standards, and 
Student Testing. 

Choi, K., & Shin, E. (2004).  What are the chances of getting into a UC school?  A look 
at the course-taking patterns of high school students for UC admissions eligibility.  (CSE 
Tech. Rep. No. 623). Los Angeles: University of California, Center for Research on 
Evaluation, Standards, and Student Testing. 

Goldschmidt, P., Choi, K., & Martinez, F. (2004).  Using hierarchical growth models to 
monitor school performance over time: comparing NCE to scale score results.  (CSE 
Tech. Rep. No. 618). Los Angeles: University of California, Center for Research on 
Evaluation, Standards, and Student Testing. 

Choi, K., & Seltzer, M., Herman, J., & Yamashiro, K. (2004).  Children Left Behind in 
AYP and Non-AYP Schools: Using Student Progress and the Distribution of Student 
Gains to Validate AYP.  (CSE Tech. Rep. No. 637). Los Angeles: University of 
California, Center for Research on Evaluation, Standards, and Student Testing. 
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EDUCATION 
 
PhD, Education 2015 
Cognitive Studies in Education, Department of Human Development 
Teachers College, Columbia University, New York 
 
MA, Education 2002 
Learning and Instruction, Division of Psychological Studies in Education 
University of California, Los Angeles 
 
BA, Psychology and English 2000 
Double major 
University of California, Los Angeles 
 
EXPERIENCE 
 
Project Manager for Research 2020-present 
English Language Proficiency Assessment for the 21st Century (ELPA21) 
National Center for Research on Evaluation, Standards, and Student Testing (CRESST),  
UCLA Graduate School of Education & Information Studies, Los Angeles, CA 
 
Research Scientist 2016-present 
National Center for Research on Evaluation, Standards, and Student Testing (CRESST),  
UCLA Graduate School of Education & Information Studies, Los Angeles, CA 

Direct, manage, and plan long-term research studies; manage day-to-day activities and team 
members; liaise with clients and consultants; prepare proposals; design survey instruments 
and sampling procedures; determine and locate sources for collection of information and 
data; analyze and interpret findings; summarize and synthesize findings in written academic 
and technical reports; prepare and deliver presentations at national conferences; determine 
budget needs; plan, assign, and evaluate work assignments; assist principal investigators in 
the planning of long-term projects; work with external public and private agencies in 
determining project needs. 
 

Independent Consultant 2012-2016 
New York, NY 

Consult on various research projects related to education and educational assessment: 
- Center for Applied Special Technology (CAST): administered test measures and 

classroom implementation observations on an online literacy program based on principles 
of universal design for learning for middle school students with reading disabilities; 

- Scholastic, Inc.: reviewed Scholastic Reading Inventory (SRI) assessment items for bias; 
- Advance Research & Data Analyses Center: consulted on the development of 

instruments, conducted data analyses, generated results tables and wrote a scholarly 
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report on a study on the effectiveness and validity of read-aloud assessment 
accommodations in the National Assessment of Educational Progress (NAEP). 

 
Teaching Assistant 2012-2013 
Teachers College, Columbia University, Department of Human Development, New York, NY 
 
Research Assistant 2010-2015 
Teachers College, Columbia University, Department of Human Development, New York, NY 

Developed and evaluated a reading and social studies curriculum for second-grade students; 
coordinated data collection activities; conducted classroom observations; administered one-
on-one and group assessments to students; analyzed quantitative data; delivered 
presentations; prepared scholarly reports for publication. 
 

Research Associate 2002-2010, 2011 
National Center for Research on Evaluation, Standards, and Student Testing (CRESST),  
UCLA Graduate School of Education & Information Studies, Los Angeles, CA 

Coordinated research-related efforts; conducted data collection and program evaluation 
activities including administering surveys, conducting site visits, and conducting in-depth, 
one-on-one interviews with teachers and focus groups with students; developed and designed 
research instruments; led scoring sessions; trained scorers and new staff; analyzed qualitative 
data; wrote, edited, and prepared research reports, scholarly publications, and grant 
proposals; delivered presentations at national conferences; organized scholarly conferences; 
participated in hiring committees; created and maintained IRB protocols. 

 
Graduate Student Researcher 2002 
National Center for Research on Evaluation, Standards, and Student Testing (CRESST), 
UCLA Graduate School of Education & Information Studies, Los Angeles, CA 

 
Tutor 2002 
UCLA Office for Students with Disabilities, Los Angeles, CA 
 
Administrative Assistant 2000-2002 
UCLA Campus Human Resources, Los Angeles, CA 
 
Undergraduate Research Assistant 1999 & 2000 
UCLA Department of Psychology, Los Angeles, CA 
 

PUBLICATIONS 
 
Koenig, A. D., Iseli, M. R., Lee, J. J., Kao, J. C., & Michiuye, J. K. (2021). Metrics for 

assessment in the Navy Life Game. In H. F. O’Neil, E. L. Baker, R. S. Perez, & S. E. Watson 
(Eds.), Using cognitive and affective metrics in educational simulations and games: 
Applications in school and workplace contexts (pp. 190–220). Routledge. 

Williams, J. P., Kao, J. C., Pao, L. S., Ordynans, J. G., Atkins, J. G., Cheng, R., & DeBonis, D. 
(2016). Close analysis of texts with structure (CATS): An intervention to teach reading 
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comprehension to at-risk second graders. Journal of Educational Psychology, 108(8), 1061-
1077. 

Wolf, M. K., Kim, J., & Kao, J. (2012). The effects of glossary and read-aloud accommodations 
on English language learners’ performance on a mathematics assessment. Applied 
Measurement in Education, 25(4), 347-374. 

Abedi, J., Bayley, R., Ewers, N., Mundhenk, K., Leon, S., Kao, J., & Herman, J. (2012). 
Accessible reading assessments for students with disabilities. International Journal of 
Disability, Development and Education, 59(1), 81-95. 

Wolf, M. K., Kao, J. C., Rivera, N. M., & Chang, S. M. (2012). Accommodation practices for 
English language learners in states’ mathematics assessments. Teachers College Record, 
114(3). [Related video: http://www.tcrecord.org/content.asp?contentid=16302] 

Abedi, J., Kao, J. C., Leon, S., Mastergeorge, A., Sullivan, L., Herman, J., & Pope, R. (2010). 
Accessibility of segmented reading comprehension passages for students with disabilities. 
Applied Measurement in Education, 23(2), 168-186. 

TECHNICAL REPORTS 
 
Kao, J. C., Choi, K., Rivera, N. M., Madni, A. & Cai, L. (2018). Using feature analysis to 

examine career readiness in high school assessments (CRESST Report 858). Los Angeles: 
University of California, Los Angeles, National Center for Research on Evaluation, 
Standards, and Student Testing. 

Kao, J. C., Rivera, N. M., Clemens, B., & Cai, L. (2018). Validating career-readiness features 
in high school assessments (CRESST Report 860). Los Angeles: University of California, 
Los Angeles, National Center for Research on Evaluation, Standards, and Student Testing.  

Choi, K., Kao, J. C., Rivera, N. M., & Cai, L. (2018). Career-readiness features in Korean 
assessment items (CRESST Report 859). Los Angeles: University of California, Los 
Angeles, National Center for Research on Evaluation, Standards, and Student Testing 

Madni, A., Kao, J. C., Rivera, N. M., Baker, E. L., & Cai, L. (2018). Exploring career-readiness 
features in high school test items through cognitive laboratory interviews (CRESST Report 
857). Los Angeles: University of California, Los Angeles, National Center for Research on 
Evaluation, Standards, and Student Testing. 

Abedi, J., Leon, S., Kao, J., Bayley, R., Ewers, N., Herman, J., & Mundhenk, K. (2010). 
Accessible reading assessments for students with disabilities: The role of cognitive, 
grammatical, lexical, and textual/visual features. Minneapolis, MN: University of 
Minnesota, Partnership for Accessible Reading Assessment. 

Wolf, M. K., Griffin, N., Kao, J. C., Chang, S. M., & Rivera, N. M. (2009). Connecting policy 
to practice: Accommodations in states’ large-scale math assessments for English language 
learners (CRESST Report 765). Los Angeles: University of California, Los Angeles, 
National Center for Research on Evaluation, Standards, and Student Testing. 

Wolf, M. K., Kim, J., Kao, J. C., & Rivera, N. M. (2009). Examining the effectiveness and 
validity of glossary and read-aloud accommodations for English language learners in a math 
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assessment (CRESST Report 766). Los Angeles: University of California, Los Angeles, 
National Center for Research on Evaluation, Standards, and Student Testing. 

Abedi, J., Kao, J. C., Leon, S., Sullivan, L., Herman, J., Pope, R., Nambiar, V., & Mastergeorge, 
A. M. (2008). Exploring factors that affect the accessibility of reading comprehension 
assessments for students with disabilities: A study of segmented text (CRESST Report 746). 
Los Angeles: University of California, Los Angeles, National Center for Research on 
Evaluation, Standards, and Student Testing. 

Abedi, J., Leon, S., & Kao, J. C. (2008). Examining differential item functioning in reading 
assessments for students with disabilities (CRESST Report 744). Los Angeles: University of 
California, Los Angeles, National Center for Research on Evaluation, Standards, and Student 
Testing. 

Abedi, J., Leon, S., & Kao, J. C. (2008). Examining differential distractor functioning in 
reading assessments for students with disabilities (CRESST Report 743). Los Angeles: 
University of California, Los Angeles, National Center for Research on Evaluation, 
Standards, and Student Testing. 

Wolf, M. K., Kao, J. C., Griffin, N., Herman, J. L., Bachman, P. L., Chang, S. M., & 
Farnsworth, T. (2008). Issues in assessing English language learners: English language 
proficiency measures and accommodation uses. Practice review (CRESST Report 732). Los 
Angeles: University of California, Los Angeles, National Center for Research on Evaluation, 
Standards, and Student Testing. 

Wolf, M. K., Kao, J. C., Herman, J., Bachman, L. F., Bailey, A., Bachman, P. L., Farnsworth, 
T., & Chang, S. M. (2008). Issues in assessing English language learners: English language 
proficiency measures and accommodation uses. Literature review (CRESST Report 731). 
Los Angeles: University of California, Los Angeles, National Center for Research on 
Evaluation, Standards, and Student Testing. 

Abedi, J., Courtney, M., Leon, S., Kao, J., & Azzam, T. (2006). English language learners and 
math achievement: A study of opportunity to learn and language accommodation (Technical 
Report 702). Los Angeles: University of California, Los Angeles, National Center for 
Research on Evaluation, Standards, and Student Testing. 

 
PRESENTATIONS 
 
Kao, J. C., Redman, E., & Chung, G. K. W. K. (2020, April). Qualitative coding of assessment 

attributes: An introduction to feature analysis. Training session at the annual meeting of the 
National Council of Measurement in Education (NCME), San Francisco, CA. [Conference 
canceled] 

Baker, E. L., Kao, J. C., & Court, S. C. (2020, April). Training Assessment Framework System. 
Symposium paper at the annual meeting of the American Educational Research Association 
(AERA), San Francisco, CA. [Conference canceled] 

Kao, J. C., & Cai, L. (2020, April). Exploring career readiness in high school assessments. 
Poster session at the annual meeting of the American Educational Research Association 
(AERA), San Francisco, CA. [Conference canceled] 
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Kao, J. C., Redman, E., Choi, K., Chung, G. K. W. K., Court, S. C., & Feng, T. (2019, April). 
Analyzing features of assessment items: An introduction. Training session presented at the 
annual meeting of the National Council of Measurement in Education (NCME), Toronto, 
Canada. 

Kao, J. C., & Rivera, N. M. (2018, November). Exploring self-efficacy, experience, and 
achievement among high school students, community college, and workforce. Paper 
presented at the annual meeting of the California Educational Research Association (CERA), 
Anaheim, CA. 

Rivera, N. M., & Kao, J. C. (2018, November). Developing the web developer: A comparative 
case study of skills attainment. Paper presented at the annual meeting of the California 
Educational Research Association (CERA), Anaheim, CA. 

Kao, J. C., & Williams, J. P. (2015, February). Close analysis of texts with structure (CATS): An 
intervention program that teaches text structure embedded in social studies lessons to at-risk 
second graders. Paper presented at the annual Pacific Coast Research Conference (PCRC), 
Coronado, CA. 

Atkins, J. G., Williams, J. P., Cheng, R., Kao, J. C., Ordynans, J. G., & Pao, L. S. (2014, 
April). Do different text structures lend themselves to different instructional strategies for at-
risk second grade students? Roundtable session presented at the annual meeting of the 
American Educational Research Association (AERA), Philadelphia, PA. 

Williams, J., Pao, L., Kao, J., & DeBonis, D. (2014, April). CATS: A comprehension 
intervention embedding text structure within social studies lessons. Paper presented at the 
annual meeting of the Council for Exceptional Children (CEC), Philadelphia, PA. 

Williams, J. P., Pao, L. S., Kao, J. C., & DeBonis, D. S. (2014, February). Close analysis of 
texts with structure (CATS): A preliminary evaluation of the full intervention. Poster 
presented at the annual Pacific Coast Research Conference (PCRC), Coronado, CA. 

Williams, J. P., Kao, J. C., Atkins, J. G., Cheng, R., Ordynans, J. G., & Pao, L. S. (2012, July). 
Developing description and problem-solution text structure instruction using social studies 
content for second grade at-risk students. Poster presented at the annual meeting of the 
Society for the Scientific Study of Reading (SSSR), Montreal, Quebec. 

Williams, J. P., Cheng, R., Atkins, J. G., Ordynans, J., Pao, L. S., & Kao, J. (2011, July). Using 
sequence text structure to teach reading comprehension to primary grade students. Poster 
presented at the Annual Meeting, Society for the Scientific Study of Reading (SSSR), St. 
Petersburg Beach, FL. 

Kao, J. C. (2011, April). The role of cognitive features for reading assessments for students with 
disabilities. In M. L. Thurlow (Chair), Construct-irrelevant sources affecting reading 
assessments of students with disabilities. Structured poster session presented at the annual 
meeting of the American Educational Research Association (AERA), New Orleans, LA. 

Rivera, N. M., Kao, J. C., Chang, S. M., Wolf, M. K., & Griffin, N. (2011, April). Teacher and 
student perceptions of accommodations for ELLs on math assessments: Do they add up? 
Roundtable session paper presented at the annual meeting of the American Educational 
Research Association (AERA), New Orleans, LA. 
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HAMIDA ASKARYAR, MPH
@gmail.com

Program Manager with over a decade of experience working with diverse stakeholders to advance strategic goals
and visions.

➢ Diplomatic collaboration with key stakeholders and innovative partners to define vision and design and
execute work plans

➢ Proactive communication, including presentations, writing and one-on-one conversations to build
consensus and act on strategies backed by relevant data

➢ A diligent focus on finding opportunities as much as solving problems

Professional Experience
Program Manager (Project Policy Analyst 4) May 2020- current
Program Manager for the Collaborative for the Alternate Assessment of English Language Proficiency (CAAELP) at
the UCLA National Center for Research on Evaluation, Standards, and Student Testing (CRESST) within the UCLA
Graduate School of Education & Information Studies
➢ Manage a Federally funded project with high-stakes outcomes, more than a dozen contractual

agreements, support 10 states and over 100 of their stakeholders, manage and ensure the quality of a
large volume of deliverables for several high-stakes contracts.

➢ Manages nine teams comprised of vendors and state education staff, and numerous system documents
and reports.

➢ Ensure compliance with federal, state, and UC policies related to high-stakes assessment, expenditure of
public funds, and human subjects testing.

➢ Liaise with state departments of education, communication and program officers, and subject matter
experts to facilitate communication, collaboration and the achievement of project objectives.

➢ Coordinate project finances totaling close to $8 million.
➢ Establish organizational structures and best practices, performing on-going risk assessment and load

balancing.
➢ Maintain project records using various databases and prepare annual Federal reports.

Program Manager (Principal Administrative Analyst)
University of California, Los Angeles; School of Dentistry Sept 2015- May
2020
Strategic Partnership in Interprofessional Collaboration & Education in Pediatric Dentistry www.uclachatpd.org
➢ Implement all goals of this very comprehensive five-year project and promote the strategic vision of this

training program.
➢ Manage, coordinate and implement Federal grant to advance the development of a Pediatric Dentistry

Residency Program including all required Federal data entry, data maintenance, and reporting.
➢ Manage staff recruitment, HR reports and maintain the project's budget ($ 3.4 million).
➢ Coordinate academic, clinical, and community resources to prepare pediatric dental residents to

become pediatric dentists with a focus on interprofessional education/training .
➢ Plan, implement, and evaluate interprofessional education/training with medical residents, nursing

students, and AEGD/GPR dental residents.
➢ Update, implement, and maintain the pediatric dentistry curriculum in close collaboration with faculty.
➢ Implement course syllabi and course schedules (maintain MedHub online residency management

software and CODA alignment).
➢ Arrange for faculty development trainings, conferences, and annual faculty retreat.
➢ Oversee all evaluation (database tracking), research (IRB protocols), and quality improvement effort.
➢ Co-write and edit manuscripts for publishing .
➢ Manage, coordinate and implement grant writing activities and event planning for the UCLA Center for

Children's Oral Health www.uccoh.org
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○ Work with the Center Director to secure funding for the newly established center.
○ Developed policy agenda and facilitated development of a multi-year strategic plan with the

center’s steering committee.
○ Spearheaded inaugural interprofessional UCLA Oral Health Innovation Forum 10/05 &

10/06/2018.

Health Services Manager Feb 2008 -Sept 2015
University of California, Los Angeles; David Geffen School of Medicine
UCLA Early Head Start Program https://www.uclahealth.org/mattel/early-head-start/about-us
➢ Health educator and case manager for more than 120 participants with substantial increases in

better pregnancy and general health outcomes for all enrolled
○ Developed and managed computer software program resulting in more than 30% time

savings for data tracking for all staff members
➢ Created new streamlined health intake process translating into more than 50% increase in efficiency

through eliminating process and paperwork backlogs
➢ Developed and reviewed all grant applications including budget and financial projections analysis

○ Key Focus -- Administration for Children and  Families
➢ Managed recruitment process including writing job descriptions, reviewing resumes, serving on

candidate selection committees, and managing new staff training
➢ Developed health improvement plans for counseling and presentations to participants and staff
➢ Researched, developed, and disseminated materials and literature based on patient needs and inquiries
➢ Responsible for all Federal and State compliance requirements including planning, conducting, and

managing all details to ensure successful guideline completion
➢ Successfully passed two federal audits with no findings in the assigned areas of responsibilities
➢ Served as Programs Emergency Preparedness Coordinator including writing and reviewing all related

procedures and primary UCLA emergency preparedness contact for the site

Lead Health Educator- Corporate Wellness Programs Jan 2011- 2015
Summit Health, Inc. , Los Angeles, CA
➢ Led and facilitated industry-related health education discussions to diverse corporate audiences

○ Key topics -- Nutrition, exercise, wellness, mental health, weight management,
health screenings, etc.

➢ Performed health screenings and provided individual one-on-one health counseling for
patients at clients’ sites.

Clinical Instructor Jan 2008 - 2014
Oxnard Community College, Dental Hygiene Program, Oxnard, CA (part-time)
➢ Taught dental hygiene classes including junior and senior clinic and dental materials

Education

California State University Northridge
Master’s of Public Health, Magna Cum Laude; Master with Distinction
Emphasis in Health Education

California State University Los Angeles
Bachelor of Science in Health Education

Hamida Askaryar Page 2 

PR/Award # S368A220010

Page e192



Professional Licenses And Certifications
➢ Project Management Certificate from UCLA 2015 Earned with Distinction
➢ Supervisor Certificate from UCLA Human Resources 2011
➢ California Registered Dental Hygienist (RDH)
➢ Master Certified Health Education Specialist (MCHES)
➢ Certified Lactation Educator (CLE)

Professional Organizations/Achievements/Executive Leadership
➢ Certificate of Recognition for Exemplary Performance UCLA National Center for Research on Evaluation,

Standards, and Student Testing (CRESST) 2021
➢ Selected Outstanding Staff Member of the Year UCLA School of Dentistry 2017
➢ President for the Southern California Chapter Society of Public Health Education (SC SOPHE) 2015
➢ UCLA Professional Development Program (PDP) alumni 2012-2013

https://www.chr.ucla.edu/training-and-development/professional-development-program
➢ Sigma Phi Alpha Dental Hygiene Honor Society 2000- current

Research and Creative Activities/Presentations/Publications
➢ Ramos-Gomez F., Kinsler J, Askaryar H., Verzemnieks I., & Garell C.  (February 2021). Evaluation of an

interprofessional education program in pediatric dentistry,medicine, and nursing. J Dent Educ. 2021;
1–10.

➢ Ramos-Gomez F., Askaryar H., Kinsler  J., Mathe G., Geiermann S., & Monopoli M. Oral Health Disparities:
Proceedings of an Oral Health Innovation Forum. Journal of the California Dental Association (May 2020).
https://issuu.com/cdapublications/docs/cdapubs journal 2020 mayjune issu 2?fr=sMjhlNDEzNTYzNjQ

➢ Askaryar, H. (04/06/2020). Oral Presentation: Evaluation Model for an Innovative Interprofessional
Pediatric Dentistry Residency Curriculum. National Oral Health Conference (NOHC), San Diego, CA.

➢ Ramos-Gomez, F., Kinsler, J. &  Askaryar, H. Understanding oral health disparities in children as a global
public health issue: how dental health professionals can make a difference. J Public Health Pol (2020).
https://doi.org/10.1057/s41271-020-00222-5

➢ Ramos-Gomez F. & Askaryar H. (03/16/2020). Evaluation Model for an Innovative Interprofessional
Pediatric Dentistry Residency Curriculum. Poster Presentation. American Dental Education Association
(ADEA), National Harbor, MD.

➢ Askaryar, H. (10/14/2019). Poster Presentation: Developing an Effective Community Oral Health Workers
Program for Early Head Start. National Network for Oral Health Access (NNOHA), Las Vegas, NV.

➢ Villalta J., Askaryar H. , Verzemnieks I., Kinsler J., Kropenske V., Ramos-Gomez F. (07/03/2019).
Developing an Effective Community Oral Health Workers—“Promotoras” Model for Early Head Start.
Frontiers in Public Health. https://doi.org/10.3389/fpubh.2019.00175

➢ Askaryar, H. (04/15/2019). Oral Presentation: Developing an Effective Community Oral Health Workers
Program for Early Head Start. National Oral Health Conference (NOHC), Memphis, TN

➢ Imran Ahmed BS, Hamida Askaryar, MPH, RDH, Francisco Ramos-Gomez DDS, MS, MPH (03/18/2019).
Examining the Role of Interprofessional Education in Advancing Pediatric Dentistry Curricula: A
Systematic Review. Poster Presentation. American Dental Education Association (ADEA), Chicago, IL

➢ Askaryar, H. (11/15/2018). Oral Presentation: Developing an Effective Community Oral Health Workers
Program for Early Head Start. American Public Health Association (APHA) Annual Meeting and Expo, San
Diego, California.

➢ Imran Ahmed BS, Hamida Askaryar, MPH, RDH, Francisco Ramos-Gomez DDS, MS, MPH (07/20/2018).
Examining the Role of Interprofessional Education in Advancing Pediatric Dentistry Curricula: A

Hamida Askaryar Page 3 
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Systematic Review. UCLA Clinical and Translational Science Institute (CTSI). Poster Presentation. Los
Angeles, California

➢ Salcedo G., Ramos-Gomez F., Askaryar H., Tseng C., Kritz-Silverstein D. (July 2018). Effects of an
Educational and Outreach Intervention on Community Oral Health Workers. Journal of the California
Dental Association.

➢ Kang H., Ramos-Gomez F., and Askaryar H., (July 2018). Survey of Dental Students and Recent Graduates’
Knowledge, Attitudes and Practices in Regard to Treating Patients With Special Health Care Needs.
Journal of the California Dental Association.

➢ Ramos-Gomez F. & Askaryar H. (04/17/2018). Oral Presentation: Interprofessional Pediatric Dentistry
Program & Infant Oral Care Program Address Oral Health Disparities. National Oral Health Conference
(NOHC), Louisville, Kentucky.

➢ Askaryar, H. (11/06/2017). Oral Presentation: Adding Oral Health Content to Pediatric Nurse Practitioner
Education and Practice: Interprofessional Education between Nursing and Pediatric Dentistry, American
Public Health Association (APHA) Annual Meeting and Expo, Atlanta, Georgia.

➢ Askaryar, H. (09/21/2017). Poster Presentation: Pioneering and Interprofessional Pediatric Dentistry
Programs Aimed at Reducing Oral Health Disparities. Poster presentation at National Association of
Medical Minority Educators, INC.(NAMME). Long Beach, California

➢ Ramos-Gomez F., Askaryar H., Garell C. and Ogren J. (2017). Pioneering and Interprofessional Pediatric
Dentistry Programs Aimed at Reducing Oral Health Disparities. Frontiers. Public Health 5:207. doi:
10.3389/fpubh.2017.00207

➢ Askaryar, H. (04/26/2017). Oral Presentation: Community Oral Health Workers Project. Poster
presentation at the National Oral Health Conference (NOHC), Albuquerque, New Mexico.

➢ Askaryar, H. (05/06/2017). Poster presentation: Strategic Partnership for Interprofessional Collaborative
Education in Pediatric Dentistry (SPICE-PD). Pediatric Academic Societies (PAS), San Francisco, California.
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KARA A. SCHLOSSER • 202-330-8549 • schlosser@cresst.org 
 
 

OVERVIEW 
Marketing and communications executive providing guidance and leadership on branding and outreach 
strategies 

 
EMPLOYMENT HISTORY 

Public Relations Specialist – CRESST at UCLA October 2019-Current 

• Direct and oversee completion of communications strategies for the Center for Research on 
Evaluation, Standards and Student Testing with UCLA’s School of Education and Information Studies 

• Develop, design, and implement organization-wide processes for websites, social media, and 
publications  

• Work collaboratively with project directors to meet communications and marketing needs including 
product development, brand awareness, and strategic marketing 

• Manage all press and media relations  
• Oversee the creation and dissemination of marketing and informational materials via various social 

media platforms and tools 
• Manage communications team through strategy development to goal achievement 
 

Communications and Outreach Consultant – September 2010-October 2019 

• Work collaboratively with executives and organizational leaders to meet communication and marketing 
needs including product development, brand awareness, and strategic marketing 

• Serve as spokesperson for clients and develop messaging, talking points, and presentations 
• Develop, present, and implement multiple, budget-conscious solutions 
• Design, develop, and implement communications plans and strategies to meet client needs often under 

budget and always within deadline 
• Collaborate with and engage subcontractors in graphic and website design 
• Recent clients include legislative policy analysts, nonprofits, small businesses, and universities 

 
Communications Director – Council of Chief State School Officers, Sept 2003-July 2010 

• Developed and implemented marketing plans and strategies around major conferences, research, 
position statements, and publications including advertisements, online and digital marketing tools, and 
a strong web presence 

• Articulated and maintained consistent branding internally including monitoring and overseeing logo use, 
and trained staff on branding across all media including advertisements, social and digital media, 
signage, presentations, and websites 

• Branded, designed, developed, and marketed multiple series of publications including e-newsletters, 
annual reports, and quarterly printed newsletters 

• Ensured stakeholders (e.g., funders, business partners, state education agency staff, partner 
organizations, the U.S. Department of Education, and Congress) were kept up-to-date and informed of 
news, research, and topics of interest in the fastest and most digitally accessible formats 

• Utilized and participated actively in multiple in-person and digital networks to establish and maintain 
CCSSO’s presence in the national education community 

• Represented specific positions and organization goals through published articles, conferences, online 
communities, communication and marketing executives’ committees, business partner and funder 
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events, and editorials 
• Developed and managed annual budget including contracts, consultants, staff, and vendors 
• Hired, trained, and supervised staff including setting and monitoring professional goals 
• Built and maintained critical relationships with press, funders, consultants, vendors, business partners, 

national nonprofit communications directors, and state education agency communications directors 
• Developed and managed annual budget including contracts, consultants, staff, and vendors 
• Oversaw and facilitated network of state education agency communication directors including 

identifying and resolving immediate needs and providing content-area expertise, crisis support, and 
advise 

• Served as sole point of contact for all media related outreach and inquiries: pitched stories; provided 
data, research, and contacts to members of national and trade press; established and maintained 
relationships with press; organized and facilitated press roundtables and events; and served as 
spokesperson for issues including the common core state standards now adopted and being 
implemented by 45 states 

• Managed production of over 25 branded & marketed documents annually 
 
Senior Technical Writer & Editor – Dewberry LLC, April 2001-August 2003 

• Coordinated and facilitated the creation of marketing and information-based materials appropriate for 
various audiences such as members of Congress, state and local representatives, and the general 
public 

• Coordinated clients, management, executive leadership, and technical specialists in research and 
presentation of brochures, handbooks, journal articles, marketing materials, presentations, proposals, 
reports, and speeches 

• Developed curriculum and provided training to staff on business, professional, and technical writing 
• Designed solutions and brought together individuals from various teams to complete projects 
• Researched and wrote federal agency responses to congressional inquiries 

 
PROFESSIONAL DEVELOPMENT, AWARDS, & COMMUNITY SUPPORT 

Classroom volunteer, Los Alamitos Elementary School, San Jose, CA (current) 
Education Writers Association member (current) 
San Jose Unified School District Marketing Advisory Committee Member (2014) 
Media training (November 2014) 
Nonprofit Education Communications Executive Forum (2005-2010) 
Institute for Education Leadership Education Policy Fellowship Program Graduate (2006) 
Published article in Threshold Magazine’s Leadership and Innovation. “Connecting to the World of 

Online Learning” 
Dona Ana Community College Adjunct Faculty Teacher of the Year Award 

 

EDUCATION 
Master of Arts Education, Curriculum & Instruction, English Language Arts 
Bachelor of Arts English Literature & Psychology 
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 Cambium Assessment, Inc. 

Cambium Assessment, Inc. 

CARSTEN WILMES, PH.D., PMP 
Senior Program Director 

Education 
Ph.D. 2007, Second Language Acquisition and Teacher Education  

with a Specialization in Educational Measurement 
University of Illinois at Urbana–Champaign, Urbana, IL 

M.A. 2001, Germanic Languages and Literatures 
University of Illinois at Urbana–Champaign, Urbana, IL 

Professional Credentials and Certifications 
Project Management Professional, Project Management Institute, 2017 

Present Position 
Senior Program Director, Cambium Assessment, Inc. (CAI) (Formerly AIR Assessment*)  
(2022–Present) 
Serves as senior program director for the ELPA21, ClearSight and Arkansas assessment 
programs. Directs the development and execution of all ELPA21, ClearSight, and Arkansas 
program activities on the CAI master calendar, including system specifications meetings and 
decisions, system configuration timelines and completion, and scheduling of administrative tasks 
and project milestones, such as system launches, scoring, and reporting. Leads weekly status 
meetings, provides CAI agenda topics for weekly client meetings, and delivers weekly status 
updates and other contract updates, as needed. Leads monthly budget meetings within CAI to 
ensure that project stays within budget and scope. 

Additional Professional Experience  
Program Director, Cambium Assessment, Inc. (CAI) (Formerly AIR Assessment*)  
(2018–2022) 
Serves as program director for the ELPA21and ClearSight assessment programs. Leads the 
development and execution of all ELPA21 and ClearSight program activities on the CAI master 
calendar for eight member states and district clients, including system specifications meetings and 
decisions, system configuration timelines and completion, and scheduling of administrative tasks 
and project milestones, such as system launches, scoring, and reporting. Leads weekly status 
meetings, provides CAI agenda topics for weekly client meetings, and delivers weekly status 
updates and other contract updates, as needed. Leads monthly budget meetings within CAI to 
ensure that project stays within budget and scope. 

 
Director of Assessment Operations, WIDA Consortium (2017–2018) 
Directed delivery of large-scale assessments administered to more than three million K–12 
English learners (ELs) per year, including an annual English language proficiency summative 
assessment, an alternate English language proficiency summative assessment, paper-pencil and 
online screener assessments, as well as on-demand language assessments. Collaborated with the 
consortium’s director of client relations to ensure that contractual obligations to 39 state clients 
were met. Managed client relationships and responded to client requests. Developed and 
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approved budgets for all WIDA assessment programs. Oversaw development of consortium cost 
structure and sustainability efforts. Served as a subject-matter expert and final reviewer for 
contracts and RFPs. Represented WIDA at key client meetings, executive committee meetings, 
annual board meetings, and conferences. 

Director of Assessment, WIDA Consortium (2012–2017) 
Directed development and delivery of large-scale assessments administered to more than  
three million K–12 ELs per year, including an annual English language proficiency summative 
assessment, an alternate English-language proficiency summative assessment, paper-pencil and 
online screener assessments, as well as on-demand language assessments. Collaborated with the 
consortium’s director of client relations to ensure that contractual obligations to 39 state clients 
were met. Managed client relationships and responded to client requests. Oversaw the transition 
of several testing programs from paper-pencil to online delivery. Monitored program budgets and 
performance. Served as a subject-matter expert and final reviewer for contracts and RFPs. 
Represented WIDA at key client meetings, executive committee meetings, annual board 
meetings, and conferences. 

Assistant Director of Assessment, WIDA Consortium (2010–2012) 
Co-directed development and delivery of large-scale assessments administered to more than one 
million ELs per year. Managed the development and validation of new assessments, including an 
alternate English-language proficiency assessment. Monitored vendor budgets and performance. 
Oversaw quality assurance processes, including test security and content/bias reviews. Responded 
to RFPs for new state contracts, and served as point of contact for state clients. 

Assessment Operations Manager, WIDA Consortium (2008–2010) 
Managed the development and delivery of large-scale assessments administered to more than 
750,000 K–12 ELs per year. Participated in the development and implementation of quality 
assurance processes, including test security and content/bias reviews. Contributed to RFPs for 
new state contracts. 

Alignment Coordinator/Researcher, WIDA Consortium (2007–2008) 
Conducted alignment studies for WIDA member states in compliance with NCLB requirements. 
Contributed to the development of language tests.  

Coordinator for International Relations, City of Naoiri–Japan (2001–2003) 
Served as interpreter at official municipal functions. Translated government documents. 
Coordinated official student exchanges as well as government delegations. Taught English as a 
second language (ESL) and German-language courses. Organized community outreach. 

Employment History 
*AIR Assessment was acquired by Cambium Learning on January 1, 2020. 

2020–Present Program Director, Cambium Assessment, Inc., Washington, D.C. 
2018–2019 Program Director, AIR Assessment, Washington, D.C. 
2017–2018 Director of Assessment Operations, WIDA Consortium, Madison, WI 
2012–2017 Director of Assessment, WIDA Consortium, Madison, WI 
2010–2012 Assistant Director of Assessment, WIDA Consortium, Madison, WI 
2008–2010 Assessment Operations Manager, WIDA Consortium, Madison, WI 
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2007–2008 Alignment Coordinator/Researcher, WIDA Consortium, Madison, WI 
2001–2003 Coordinator for International Relations, City of Naoiri–Japan 

Professional Affiliations 
International Association of Language Testers 
National Council on Measurement in Education 
Project Management Institute 

Publications 
Journals 

Boals, T. J., Kenyon, D. M., Blair, A., Cranley, M. E., Wilmes, C., & Wright, L. (2015). Transformation 
in K–12 English language proficiency assessment: Changing contexts, changing constructs. 
Review of Research in Education, 39(1), 122–164.  

Kim, A., Chapman, M., & Wilmes, C. (2016). Developing the assessment literacy for interpreting score 
reports: Focus on K–12 ELL educators. Retrieved from University of Wisconsin–Madison, 
Wisconsin Center for Education Research website: 
http://www.wcer.wisc.edu/publications/working-papers. 

Kim, A., Kondo, A., Blair, A., Mancilla, L., Chapman, M., & Wilmes, C. (2016). Interpretation and use 
of K–12 language proficiency assessment score reports: Perspectives of educators and parents. 
(WCER Working Paper 2016–2018). Retrieved from University of Wisconsin–Madison, 
Wisconsin Center for Education Research website: 
http://www.wcer.wisc.edu/publications/working-papers.  

Wilmes, C., & Davidson, F. (2008). Review of Diagnosing Foreign Language Proficiency: The Interface 
between Learning and Assessment, ed. J. Charles Alderson. Modern Language Journal, 91(1), 
146–147.  

Books and Book Chapters 

Norton, J., & Wilmes, C. (2016). ACCESS for ELLs: Access to the Curriculum. In Contemporary Second 
Language Assessment: Contemporary Applied Linguistics, ed. D. Tsagari and J. Banerjee (Vol. 4, 
pp. 261–280). London: Bloomsbury Academic. 

Professional Presentations 

Alcaya, C., Alt, M., Paul, J., & Wilmes, C. (2014). Preparing for Next Generation English Language 
Proficiency Assessments. Presented at the National Conference on Student Assessment, New 
Orleans, LA. 

Alpert, T., Bowman, T., Quenemoen, R., Swinburne Romine, R., Thurlow, M., & Wilmes, C. (2016). 
Implications of Computer-Based Testing for Assessing Diverse Learners: Lessons Learned from 
the Consortia. Presented at the National Council on Measurement in Education Conference, 
Washington, DC. 

Boals, T., Gottlieb, M., & Wilmes, C. (2010). Assessing Levels of Academic Language Proficiency: 
Conceptualization, Operationalization, Alignment, and Validation. Presented at the Language 
Testing Research Colloquium, Cambridge, UK. 
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Bruce, W., Burge, J., Crawford, R., Domaleski, C., Torres, C., & Wilmes, C. (2015). The Road More 
Traveled: Next Generation Assessments and the State of All Six Multi-State Consortia. Presented 
at the National Conference on Student Assessment, San Diego, CA. 

Bruce, W., Cuff, J., Mattes, P., Redd., B., & Wilmes, C. (2015). Implementing Online State Assessments: 
Experiences of Multiple Consortia. Presented at the Learning Impact Leadership Institute, 
Atlanta, GA. 

Bruce, W., Domaleski, C., Kingston, N., Redd., B., & Wilmes, C. (2014). Are Your Schools Ready for the 
Next Generation Assessments? What You Need to Know from All Six Multi-State Consortia. 
Presented at the National Conference on Student Assessment, New Orleans, LA. 

Christenson, J., & Wilmes, C. (2009). Teacher Input in the Item Writing Process. Presented at the Illinois 
Resource Center Conference, Chicago, IL. 

Cook, H., et al. (2013). Challenges of Transitioning English Language Proficiency/Development 
Standards and the New On-Line Assessment System to Reflect the Language Behind the Common 
Core. Presented at the National Conference on Student Assessment, National Harbor, MD. 

Fugate, R., Montee, M., Paul, J., & Wilmes, C. (2015). Developing and Implementing a Computer-based 
Speaking Test for ELLs. Presented at the National Conference on Student Assessment, San Diego, CA. 

Guettler, K., Elliot, S., Redd, B., Van Gundy, S., & Wilmes, C. (2014). Preparing for Multiple Online 
State Assessments: Questions and Answers Regarding Cross Consortia Technology 
Collaboration. Presented at the Learning Impact Leadership Institute, New Orleans, LA.  

Kim, A., Chapman, M., & Wilmes, C. (2015). Development of the new Individual Student Report for 
WIDA ACCESS for ELLs. Poster presented at the meeting of the East Coast Organization of 
Language Testers (ECOLT), New York, NY. 

Krogulski, J., Ptak, K., Rudolph, T., & Wilmes, C. (2015). ACCESS for ELLs 2.0: Implementation of 
Interoperability Standards. Presented at the Learning Impact Leadership Institute, Atlanta, GA. 

Norton, J., Kelly, J., & Wilmes, C. (2015). Under the Hood: How Are ACCESS Test Items Made 
Anyway? Presented at the WIDA National Conference, Las Vegas, NV. 

Redd, B., Lynch, P., Wilmes, C., Bruce, W., & Martin, S. (2016). The Road Ahead: What’s Next for the 
Six Multi-State Assessment Consortia? Presented at the National Conference on Student 
Assessment, Philadelphia, PA. 

Schuster, T., Bruce, W., & Wilmes, C. (2016). Speaking and Listening: Sounds Straightforward, but 
What’s the Real Story? Presented at the National Conference on Student Assessment, 
Philadelphia, PA. 

Shafer-Willner, L., & Wilmes, C. (2015). Practical Solutions for Leveraging English Language 
Proficiency (ELP) Assessment Data. Presented at the NCES STATS Data Conference, 
Washington, DC. 

Wilmes, C. (2008). The Role of Alignment in the Content Validation of a Large-Scale English Language 
Assessment. Presented at the Language Testing Research Colloquium, Hangzhou, China. 

Wilmes, C., Kim, A., Arango-Escalante, E., & Blanco, P. (2015). Development of WIDA Early Years 
Language Assessments. Poster presented at the annual meeting of the American Association for 
Applied Linguistics (AAAL), Toronto, Canada. 
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Wilmes, C., & Kim, A. (2015). Development of WIDA Early Years Language Assessments: From 
assessment to instruction. Poster presented at the annual meeting of the Language Testing 
Research Colloquium (LTRC), Toronto, Canada. 

Wilmes, C., & Kim, A. (2014). Development of an Early Childhood English Language Assessment 
Screener. Poster presented at the annual meeting of the East Coast Organization of Language 
Testers (ECOLT), New York, NY.  

Wilmes, C., Olsen, P., & Montee, M. (2016). Issues in Keyboarding on Assessments for English Learners. 
Presented at the National Conference on Student Assessment, Philadelphia, PA. 
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Tulay Atay-Turhan, Ph.D., PMP 
Senior Program Manager 

Education  
Ph.D. 2004, Early Childhood Education 

Florida State University, Tallahassee, FL 

M.S. 1997, Psychiatric Nursing 
Hacettepe University, School of Nursing, Ankara, Turkey 

B.S. 1994, Nursing 
Hacettepe University, School of Nursing, Ankara, Turkey 

Honors and Awards 
Julia Schwartz Endowed Scholarship, Florida State University, 2004 
Fay Kirtland Endowed Fund for Excellence in Teacher Education, Florida State University, 2004 
Full Scholarship from the Turkish Ministry of Education to pursue Ph.D in the United States, 1999 

Professional Credentials and Certifications 
Project Management Professional, Project Management Institute, 2020 

Present Position 
 
Senior Program Manager, Cambium Assessment, Inc. (CAI) (2021–Present) 
 
Serves as a Senior Program Manager assisting the administration of ELPA21 assessments 
including screener, summative, and Alt ELPA for Arkansas, Iowa, Louisiana, and Nebraska. 
Responsible for coordinating among the various functional teams, and making sure quality 
control procedures are adhered to in order to produce high quality assessments within deadline 
and budget as well as establishing positive working relationships with the client, including 
internal and external staff, and subcontractors. Responsible for ensuring specifications processes 
are followed and necessary documentation is completed. Works with CAI technical and 
production staff to coordinate workflow, including internal testing, configuration, and go-live of 
test delivery systems and to resolve client-facing issues and provides appropriate communication 
to impacted parties. 

 
Program Manager, Cambium Assessment, Inc. (CAI) (Formerly AIR Assessment*)  
(2017–2021) 
Serves as a Program Manager assisting the administration of Smarter Balanced assessments, 
ELPA21 assessments, and the state science assessments for the state of Oregon and ELPA21 
Screener Assessment for Arkansas, Nebraska, and Washington. Responsible for coordinating 
among the various functional teams, and making sure quality control procedures are adhered to in 
order to produce high quality assessments within deadline and budget as well as establishing 
positive working relationships with the client, including internal and external staff, and 
subcontractors. Responsible for ensuring specifications processes are followed and necessary 

 

PR/Award # S368A220010

Page e202



  
 

 

 Cambium Assessment, Inc. 

Tulay Atay-Turhan, Ph.D., PMP 
    

 

documentation is completed. Works with AIR technical and production staff to coordinate 
workflow, including internal testing, configuration, and go-live of test delivery systems and to 
resolve client-facing issues and provides appropriate communication to impacted parties. 

Additional Professional Experience  
ESL Program Director and District Testing Coordinator, Harmony Public Schools  
(2013–2016) 
District Testing Coordinator Responsibilities included overseeing the district state assessment 
program and making recommendations to the administration to ensure full compliance with 
federal and state regulations. Acting as the district liaison to communicate testing procedures with 
people or organizations outside of the district. Overseeing the state assessment program and 
insuring that state guidelines and procedures are followed before, during, and after test 
administrations. Accounting for district test materials. Assisting campus testing coordinators with 
appropriate professional development. 

ESL Coordinator Responsibilities included leading the district’s English Language Learner 
program, including insuring that regulations are met and that ELLs supported appropriately in 
their academic and language acquisition development. Leading the ESL team and supporting ESL 
and general education teachers by providing appropriate professional development. Overseeing 
the adoption and implementation of ESL curriculum, including a newcomer program. Assisting 
school administrators in implementing campus plans as well as coordinating ESL data collection 
and reporting at the school and district levels. 

Teacher, Harmony School of Political Science and Communication (2011–2013) 
Responsibilities included planning a program of study that, as much as possible, meets the 
individual needs, interests, and abilities of the students. Prepare lessons that reflect 
accommodations for individual differences. Prepare lesson plans and submit them to the school 
administration one week advance. Assess the students on a regular basis and provide progress 
reports as required. Overseeing the physical facility and implementation of the curriculum. Hiring 
and training staff. Communicating with parents. Ensuring compliance with state and federal, 
specifically DFPS, requirements. 

Director, Bluebonnet Learning Center (0-5 years) (2010–2011) 
Responsibilities included managing the facility and curriculum. Overseeing the physical facility 
and implementation of the curriculum. Hiring and training staff. Communicating with parents. 
Ensuring compliance with state and federal requirements outlined but the Department of Family 
and Protective Services. 

Teacher, Harmony Science Academy (2009–2010) 
Responsibilities included planning a program of study that, as much as possible, meets the 
individual needs, interests, and abilities of the students. Prepare lessons that reflect 
accommodations for individual differences. Prepare lesson plans and submit them to the school 
administration one week advance. Assess the students on a regular basis and provide progress 
reports as required. 

Assistant Professor, Department of Elementary Education, College of Education, Middle East 
Technical University (2005–2007) 

Instructor, EEC 5615 Issues and Trends in Early Childhood Education Department of 
Elementary and Early Childhood Education, Florida State University (2005) 
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Teaching Assistant, EEC 5665 Historical and Theoretical Bases of Early Childhood 
Education. Department of Elementary and Early Childhood Education, Florida State 
University (2004) 

Teaching Assistant, EEC 5615 Issues and Trends in Early Childhood Education. Department 
of Elementary and Early Childhood Education, Florida State University (2003) 

Research Assistant, School of Social Work, Florida State University (2002) 

Research and Teaching Assistant, School of Nursing, Hacettepe University, Ankara, Turkey 
(1995–1997) 

Supervisor (Administrative) Nurse, Atatürk Chest Diseases and Chest Surgery Center, Ankara, 
Turkey (1994–1995) 

Clinical Nurse, Atatürk Chest Diseases and Chest Surgery Center, Ankara, Turkey  
(1990–1994) 

Employment History 
*AIR Assessment was acquired by Cambium Learning on January 1, 2020. 

2021–Present Senior Program Manager, Cambium Assessment, Inc., Washington, DC 
2020–2021 Program Manager, Cambium Assessment, Inc., Washington, DC 
2017–2019 Program Manager, AIR Assessment, Washington, DC 
2013–2016 ESL Program Director and District Testing Coordinator, Harmony Public 

Schools, Austin, TX 
2011–2013 Teacher, Harmony School of Political Science and Communication, Austin, TX 
2010–2011 Director, Bluebonnet Learning Center (0-5 years), Austin, TX 
2009–2010 Teacher, Harmony Science Academy, Austin, TX 
2005–2007 Assistant Professor., Department of Elementary Education, College of Education, 

Middle East Technical University, Ankara, Turkey 
2005 Instructor, EEC 5615 Issues and Trends in Early Childhood Education 

Department of Elementary and Early Childhood Education, Florida State 
University, Tallahassee, FL 

2004 Teaching Assistant, EEC 5665 Historical and Theoretical Bases of Early 
Childhood Education. Department of Elementary and Early Childhood Education, 
Florida State University, Tallahassee, FL 

2003 Teaching Assistant, EEC 5615 Issues and Trends in Early Childhood Education. 
Department of Elementary and Early Childhood Education, Florida State 
University, Tallahassee, FL 

2002 Research Assistant, School of Social Work, Florida State University, Tallahassee, FL 
1995–1997 Research and Teaching Assistant, School of Nursing, Hacettepe University, 

Ankara, Turkey 
1994–1995 Supervisor (Administrative) Nurse, Atatürk Chest Diseases and Chest Surgery 

Center, Ankara, Turkey 
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1990–1994 Clinical Nurse, Atatürk Chest Diseases and Chest Surgery Center, Ankara, Turkey 

Publications 
Journal Articles 

Isiksal, M., Koc, Y., Bulut, S., & Atay-Turhan, T. (2007). An analysis of the new elementary 
mathematics teacher education curriculum in Turkey. The Mathematics Educator, 17, 41-51. 

Atay-Turhan, T., Koc, Y., Isiksal, M., & Isiksal, H. (2009). The New Turkish Early Childhood Teacher 
Education Curriculum: A Brief Outlook. Asia Pacific Education Review 10(3), 345-356. 

Professional Presentations 
Papers Presented At Conferences 

Atay-Turhan, T. & Dogan, Z. (2007). A Qualitative Examination of Kindergarten Students’ Reading 
Behaviors. 

Dogan, Z. & Atay-Turhan, T. (2004) Parent-Child Interaction in a Natural Setting: The Perspective of 
Attachment Theory. Paper presented at the annual meeting of Florida Educational Research 
Association (FERA), Tampa. 

Atay-Turhan, T. & Jones, I. (2004). Social Contexts of Learning Literate Language: The Role of Close 
Relationships. Paper presented at the annual meeting of American Educational Research 
Association (AERA), San Diego. 

Atay-Turhan, T. & Dagli U. (2003). Correlates of Reading Skills in Kindergarten Children: School, 
Family, and Child. Paper presented at the annual conference of National Association for the 
Education of Young Children (NAEYC), Chicago. 

Dagli, U. & Atay-Turhan, T. (2004). Class size and its effects on the kindergarten and first graders’ 
school outcomes. Paper presented at the NAEYC’s 2004 Annual Conference, California. 

Dagli, U. & Atay-Turhan, T. (2004). Science Education in Kindergarten Classrooms. Paper presented at 
the NAEYC’s 2004 Annual Conference, California. 

Atay, T. & Tantekin, F. (2002). Problem solving behaviors of preschool children during block building. 
Paper presented at the annual meeting of Association for Childhood Education International, San 
Diego. 

Tantekin, F. & Atay, T. (2002). Gender role socialization and the toy preferences of parents for their sons 
and daughters: A case study of the US and Turkey. Paper presented at the annual conference of 
Association for Childhood Education International, San Diego. 
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Professional Summary
Software engineer and web developer with a passion for full

stack development and cross team communication

Skills and Qualifications

● Knowledgeable and friendly consensus builder
● Troubleshooting and debugging expert
● Creative and innovative thinker
● Advanced knowledge of JavaScript, Node, Java, SQL
● Skilled with Groovy, PHP, C++, bash, and Rust
● Proficiency with Unix, Windows, and OSX operating systems
● Worked with VS Code, IntelliJ, Eclipse, PhpStorm, Unity, MonoDevelop, and Code::Blocks
● Experience with Subversion, Perforce, and Git version control systems
● Utilized Scrum, Jira, Confluence, and Asana for agile software development

Work History

2018 - Present Software Engineer
Spotlight Education
Davis, CA

● Led the production and development of student video report cards
● Created a production pipeline from documentation to delivery
● Utilized Node, React, Groovy, SQL, and web technologies
● Led interviews and team development processes
● Assisted in platform testing and troubleshooting

2016 - 2017 Web Developer / Webmaster
Bonanza Parts
Woodland, CA

● Developed and maintained web presence for personal aircraft company
● Managed technical implementation of web services and presentation
● Technical photography and inventory management for website
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2010 - 2016 Software Engineer
Capital Games, a division of Electronic Arts (EA)
Sacramento, CA

● Worked as a web engineer creating multiple games, tools, and server
environments

● Supported releases and live technical operations
● Collaborated with designers, QA, support, technical operations,

marketing, and management to implement needed updates to server
behavior

● Developed code fixes and enhancements for inclusion in future code
releases

● Built databases and table structures in both SQL and Couchbase

2009 - 2010 Software Engineer
Pac-West Telecomm
Stockton, CA

● Worked on database entries and web development with ColdFusion, JSP
● Entered numerical data into databases in a timely and accurate manner
● Scanned documentation and entered into the database

2009 - 2009 Computer Technical Assistant
Anu Resources
Elk Grove, CA

● Updated bank software and peripherals for the Chase acquisition of
WaMu

2008 - 2009 Computer Science Tutor
University of the Pacific
Stockton, CA

● Tutored 25 students for programming classes in C++

Education

University of the Pacific, Stockton, CA
Bachelor of Science, Computer Science
Graduated 2009

∙ 3.8 GPA in Computer Science
∙ Dean’s Honor Roll
∙ Member and O�cer of Association for Computing Machinery (ACM) Club
∙ Recipient of National Robotics/NASA Scholarship
∙ Coursework in Web Design and Development, Computational Science and Engineering,

Information Technology
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ANGELA CHIU
EXPERIENCE:
San Francisco Unified School District San Francisco, CA

Senior Business Analyst September 2020 - Present

• Technical Lead for all enrollment projects such as improving the Student Assignment System to

ensure 50,000+ students are properly enrolled

• Partner with 10 departments in 7 projects to configure, implement, and launch online platforms

for families resulting in 75% less data entry for staff

• Develop new processes for internal tools to accommodate new district policy changes

• Work with vendors to prioritize and drive new product improvements and customizations

Business Analyst June 2019 - September 2020

• Utilize SQL, SSRS and Visual Studio to pull data and produce 40+ reports and dashboards for

various teams across SFUSD to help track progress of projects

• Create and maintain internal resources for both technical and non-technical for staff

• Maintain consistent and clear communication across multiple SFUSD teams to ensure alignment

on new online tools and processes

Intercom San Francisco, CA

Client Services Specialist January 2018 - June 2019

• Analyzed the workflow of the Customer Support Team by utilizing SQL to understand how

various phrases affect the team’s overall CSAT ratings

• Created Tableau dashboards for all Client Services Specialists to track individual tickets and KPIs

• Presented product demos to Intercom’s Sales Team to prepare them for feature releases

• Exceeded KPIs on a weekly and monthly basis by efficiently supporting customers through

training, resolving issues, and escalating feedback to the appropriate Product Teams

Education Elements San Carlos, CA

Client Services Analyst January 2016 - October 2017

• Analyzed customer experiences to identify pain points through SQL and Salesforce reports in

order to present new feature suggestions to the Product Team to help improve user experiences

• Created and maintained internal and external documentation for the Client Services Team

• Provided customer support for over 30 school districts by utilizing Zendesk and Salesforce

EDUCATION:
University of California, Los Angeles October 2011 - June 2015

Major: Economics, Minor: Education

ADDITIONAL SKILLS:
• Proficient in SQL, Visual Studio, and SSRS

• Proficient in Intercom, JIRA, Zendesk, Slack and Trello

• Skilled in Microsoft Office (Work, Excel, Powerpoint) and Google Drive (Docs, Sheets, Slides)

• Familiar with Tableau  
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Joel Fischbein 

Work Experience---------------------------------------------------------------------------- 
Jun 2021–Present  Pearson - Spotlight, Manager, Programme Management 

 Spot ght Educat on was acqu red by Pearson Educat on n March of 2021. I was the ead 
from Spot ght n our company s ntegrat on nto Pearson, nc ud ng ema  m grat on, too s 
m grat on, and nterna  process overhau  (Goog e to M crosoft). 
Three months after Spot ght was acqu red, I was promoted to oversee the ent re product on 
team, nc ud ng Project Managers, Account Managers, and a  Eng neer ng teams, current y 
oversee ng twenty emp oyees. I hand ed commun cat on throughout the team for performance 
and compensat on rev ews, and set up a new system for managers throughout our bus ness un t 
to conduct them go ng forward us ng Pearson s HR system. I am respons b e for track ng 
work oad and request ng new headcount, both expand ng ex st ng departments and creat ng 
new ro es/departments to ncrease our capac ty for non- near sca ng. I rebu t our company 
processes and project schedu es to ref ect work that often m ssed and QA that h stor ca y was 
not performed. Where necessary, I coord nate w th c ents, vendors, and other departments of 
Pearson to ensure our capab t es are understood and projects are p anned w th feas b e 
success. 
I ut ze J ra, Conf uence, SharePo nt, Luc dChart, MS Off ce, and Smartsheets for project 
p ann ng/track ng, documentat on organ zat on, techn ca  p ann ng, organ zat ona  p ann ng, and 
asset management for our projects 
 

Jan 2019–Jun 2021 Spotlight Education, Technical Lead 
 I managed a team of f ve that produces persona zed, mu t ngua  Co ege Access reports 
for students n h gh and m dd e schoo  and read ness reports for students n 2nd-8th grade. I 
worked w th over 18 schoo  d str ct partnersh ps to des gn and spec out reports custom to the r 
d str ct. I then took the constra nts of the r data/de very schedu e and project managed the 
deve opment, product on, and de very of reports. I a so oversaw and part c pated n the 
deve opment of too s and automat ons to mprove our system. My pos t on requ red frequent 
stakeho der engagement n and out of the off ce, a ong w th manag ng product on eve  
emp oyees to operate a arge y autonomous branch of our company. 
 I d d most of my work w th the fo ow ng anguages and too s Groovy, SQL, Python, XML, 
Javascr pt, HTML, CSS, Conf uence, Smartsheets, J ra, and Jenk ns. 
  

May 2017–Jan 2019 Spotlight Education, Software Engineer 
Worked w th schoo  d str cts to deve op persona zed, mu t ngua , data-dr ven Co ege Access reports for students n grades 

6-12. My pos t on requ red frequent stakeho der engagement w th severa  partnersh ps for both 
des gn ng and mp ement ng the reports, a ong w th organ z ng the prov s on of data and 
manag ng schedu es. 

I d d most of my work w th the anguages Groovy, SQL, Exce  VBA, XML, Javascr pt, HTML, and CSS as we . 

Technical Experience----------------------------------------------------------------------- 
● College Acceptance Data Modeling. Wrote a Python scr pt to take as nput student GPA and SAT scores and whether or not 

they were accepted to var ous co eges and mode ed acceptance aga nst GPA/SAT scores for each co ege w th suff c ent data 
po nts. L near Regress on was used to make the mode s, then they were “tweaked” w th oca zed know edge of typ ca  entry 
requ rements expectat ons from adv sors at D str ct of Co umb a Pub c Schoo s. Python, SQL te 
 

● Twitter-Watson Sentiment Analysis. Wrote a Python scr pt that attempted to reverse eng neer the Tw tter recommendat on 
a gor thm us ng IBM Watson’s text sent ment ana ys s. The scr pt ooked for patterns n recommendat ons after b as ng users towards 
accounts that scored h gh n spec f c sent ments. It used a SQL te DB for stor ng and ca cu at ng the resu ts. Python, SQL te, Tw tter 
API, IBM Watson API 

Languages and Technologies--------------------------------------------------- 
● Groovy; SQL; Java; Python; Javascr pt; HTML5; CSS; J ra Automat on; JQL; Exce  formu as 
● BIRT Report Des gner; G t (hooks); MySQL Workbench; Inte J; J ra (B gP cture); Conf uence; B tBucket; Smartsheets 

Education------------------------------------------------------------------------ 
Un vers ty of Ca forn a, Dav s - B.S. n Computer Sc ence, 2017 
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Michael Fee MF 
 

Summary 

Accomplished education executive with proven ability to lead and grow organizations, including 
startups and turnarounds. Extensive experience building teams that exceed expectations, and 
increasing revenues through marketing plan creation and execution, as well as business development 
and direct sales.  

Experience 

Pearson   Davis, CA (Iowa City, IA headquarters) 
Vice President of Business Development March 2021-present 
• Joined with Spotlight’s acquisition by Pearson 
• As the Spotlight division’s sole sales and business development representative, drove effort that 

resulted in 150% increase in revenues in 2021; on track to double revenues in 2022 
• Trained and worked alongside state education agency sales team to sign seven new clients in nine 

months (average annual revenue ~$850,000) 
• Lead product conceptualization efforts for new clients, including stakeholder engagement and 

scriptwriting for video reports 
• Steer Spotlight’s brand-alignment efforts within new parent company 
• Review and edit Pearson’s RFP responses for state assessment RFP responses 

Spotlight   Davis, CA 
Ed tech startup that developed pioneering “data animation” approach to information management 
in school systems and education organizations. Primary applications include College & Career 
Readiness Guide and Video Assessment Score Reports. 
Co-Founder and Chief Revenue Officer September 2014-present 
• Served as company’s sole sales, marketing, and business development representative 
• Grew company from scratch to $2.5M in revenues through development of partnerships with major 

education organizations, state education agencies and large school districts 
• Formed business development partnerships with key assessment companies, including Cambium, 

CenterPoint, ETS, MetaMetrics, and NWEA  
• Led product development process; drove creation and commercialization of several innovative 

applications of the company’s proprietary technology, including personalized college access tools 
and personalized video-based test score reports 

• Created Spotlight’s brand and marketing plan, including mission statement, logo, tagline, key 
messaging, website and sales collateral. 

• Developed internal systems and policies, ranging from data privacy and security plan and 
employee handbook to customer account management structure. Served as company’s HR 
Director. 

• Played key role in Spotlight’s sale to Pearson 
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EverFi   Oakland, CA 
Rapidly-growing education technology company bringing online “critical lifeskills” courses to adult, 
college, and school-aged students at no cost through corporate sponsorship. 
Executive Vice President September 2012 – September 2014 
• Built and led EverFi’s first remote team, ten Implementation Managers across western U.S. 
• Led business development effort in western U.S., including formation of partnerships with regional 

banks and tech companies 
• Regional team’s growth rate was EverFi’s fastest, increasing adoption tenfold in two years. 

Lango   San Francisco, CA 
Children’s foreign language education startup, incubated within parent company Intrax, Inc. 
Founder and Managing Director  January 2008 – September 2012 
• Launched and led all aspects, including writing and executing business plan; creating curriculum; 

writing franchise documents; recruiting and training franchisees; and developing the Lango brand. 
• Grew business to 30 franchise-led and two company-operated units.  

Intrax   San Francisco, CA 
Diversified international education and cultural exchange company. 
Managing Director, Intrax Education Abroad and Intrax English Institute 2004-2006, 2006-2008 
• Turned around failing overseas education business unit by doubling revenues in two years 
• Led network of four English-language schools; reversed trend of falling revenues 

Additional Experience 
Various roles of increasing authority with Score Educational Centers (division of Kaplan, Inc.) and Teach 
For America; started career as English teacher in the Mississippi Delta; founded college counseling office 
and served as volunteer college counselor at Central High School in Helena, AR.  

Education 

Stanford Graduate School of Business, MBA  1997-1999 
• Served as Student Senator, elected by classmates 
• Started and led Socially Responsible Investment Club 
• Competed in National Collegiate Cycling Championships on behalf of Stanford 

Stanford University, BA, English  1987-1991 

Other 

• Accomplished public speaker; invited often to present at a range of events, from education 
conferences to fundraising events 

• Strong writer; authored several published professional and personal pieces 
• Active volunteer with education organizations; served as President and Vice President of 

elementary and high school PTAs 
• Serve as volunteer Board President for Achon Uganda Children’s Fund 
• Competitive triathlete and cyclist 
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Summary   
Creative technologist with over 20 years of experience directing educational video and over 5 
years of integrating STEAM into K-12 classrooms. 

Experience 
 Editorial Director 
!"#$%&'
C#" DEDD 0 F"+6+$* G3 ?-$*) HI

 Senior Video Production Technology Manager 
!"#$%&'
;+1 DED3 0 C#" DEDD GJ ?-$*)6I

 Senior Producer, Video and Virtual Events 
)*+"'%*&'#, -.'/ 0/1*%&$%
K#$ DED3 0 ;+1 DED3 GL ?-$*)6I

 Senior Video Producer 
)*+"'%*&'#, -.'/ 0/1*%&$%
K#$ DE3M 0 K#$ DED3 GN O+#"6 3 ?-$*)I

 Video Producer 
)*+"'%*&'#, -.'/ 0/1*%&$%
C#O DE3P 0 Q+@ DE3J G3 O+#" M ?-$*)6I

 Video Production Coordinator, Project Manager 
)*+"'%*&'#, -.'/ 0/1*%&$%
K5. DE3R 0 C#O DE3P G33 ?-$*)6I

 Video Producer 
23*4"5&$6%
;+1 DE3N 0 K5. DE3R G3 O+#" 33 ?-$*)6I

 Senior Associate Producer 
0+7 !&"8,"$9% 2+#$: ;*$,%

;+1 DE3D 0 ;+1 DE3N G3 O+#" 3 ?-$*)I
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 Technology Curriculum Specialist 
<8" =#:8"/$#, 248&&, &> 2:? @&8' :8" )*1*'"
K5. DE3E 0 K5. DE3D GD O+#"6 3 ?-$*)I

 Media Teacher, Technology Assistant 
A$&&6,7' B"*C8:% D&':"%%&$* 248&&,
;+1 DEEM 0 452 DE3E GD O+#"6I

 Location Sound Specialist 
;&:8#+ 2&.'/ #'/ =&++.'*4#:*&'%E F'4?
C#" DEEM 0 K#$ DEEL G33 ?-$*)6I

 Asst. Archivist, Producer 
)"+&4$#47 G&5H !$&/.4:*&'%
K#$ DEEM 0 C#" DEEM GN ?-$*)6I

Education 
 Savannah College of Art and Design 
D-0E -*,+ #'/ <","1*%*&' !$&/.4:*&'
DEER 0 DEEJ

 Wayne State University 
A0E F':"$/*%4*3,*'#$7 -*,+ 2:./*"%E !8*,&%&387
DEED 0 DEER

Skills 
S&%+- F"-%5@*&-$ T Q-@5?+$*#"&+6 T U%&*&$2 T S&%+- T ;-@&#. C+%&# T S&%+- U%&*&$2 T V&.?

F"-%5@*&-$ T F"-%5@&$2 T ;)-"* V&.?6 T V&.?

Honors & Awards 
 37th Annual TELLY Award (2016) 
K#$ DE3P
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Colleen Anderson 
Owner, ACCESS, LLC 

 
EXPERIENCE 
 2016 – Current  ACCESS, LLC 
 Ankeny, Iowa 

Owner, Assessment Consulting 
2007 - 2016   Iowa Department of Education 

 Des Moines, Iowa 
  Lead, Student Assessment/Formative Assessment/Title III 

2004 – 2007  Data Recognition Corporation                                       
Maple Grove, MN 

    Science Test Development Specialist 
2000 - 2004   Heartland Area Education Agency 11                                     
Johnston, IA 

    Science Curriculum and Assessment Consultant 
1998 - 2000 Heartland Area Education Agency 11                                        
Johnston, IA 

  School Improvement Consultant 
1996 - 1999 Iowa Department of Education/Iowa Public Television           
Johnston, IA 

  Educational Consultant/Science Curriculum Writer K-12 
1996 - 1998 Johnston Community Schools      
Johnston, IA 

Instructional Resource Strategist K-12 
 1993 - 1997 Johnston Community Schools               

Johnston, IA 
  Middle School Science Teacher - 7th Grade 
 1978 - 1993 Plano Independent Schools     

Plano, TX  
  Middle School Science/Middle School World History 
  5th Grade Team Leader 
  3rd and 6th Grade Teacher  

1973 - 1978    Marshalltown Community Schools                             
Marshalltown, IA 

  3rd and 4th Grade teacher 
  Kindergarten teacher  
EDUCATION 
 Iowa State University  

Ames, IA 
  BS Elementary Education - 1971 
  MS Elementary Administration and Supervision – 1977 

University of North Texas                                                                             
Denton, TX 

 middle management certification -1979  
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48 additional graduate hours in curriculum and instruction from University of Iowa, Iowa 
City and Drake University, Des Moines, Iowa 

 
PROFESSIONAL MEMBERSHIP & AFFILIATIONS 
 Smarter Balanced Co-Chair Formative Practices and Professional Learning 

Smarter Balanced Co-State Lead 
Council of Chief State School Officer (CCSSO) –  

Implementing the Common Core, Formative Assessment for Students and 
Teachers SCASS, English Language Learners SCASS, Science SCASS 

Response to Intervention State Transition Team 
American Educational Research Association 
Iowa Assessment Network 
Iowa Education Research Association 
National Science Teachers Association (NSTA) 
        Science & Children Advisory Board Member  
National Earth Science Teachers Association (NESTA) 
         Regional Director  
Association for Supervision and Curriculum Development (ASCD) 
Science Education for Students with Disabilities (SESD) 
Minnesota Professional Development Council 
Delta Kappa Gamma Society 
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Lani Chu 
LanguageLine Solutions 
lchu@llts.com 
 
More than a decade of experience complemented by triple-major Business Degree. Background 
features achievements in many aspects of project management and localization, with key areas of 
strength including: 
 
⬥ website/application localization ⬥ document translation ⬥ linguistic recruiting 
⬥ strategic planning ⬥ process documentation ⬥ business development 
⬥ revenue building ⬥ process improvement ⬥ training documentation 
⬥ price negotiation ⬥ product introduction ⬥ market review/expansion 
⬥ research ⬥ quality assurance ⬥ merchandising and display 
⬥ regulatory compliance ⬥ customer service ⬥ purchasing 
 
Computer literate: Word, Excel, PowerPoint, Outlook, Project.  
Trilingual: English/Mandarin/Cantonese. 
 
 
LANGUAGELINE SOLUTIONS, Portland, OR    2011 to present   
 
Senior Account Manager (since 2021) 
Senior Localization Project Manager  (2013-2020) 
Develop, sell, and manage localization/translation solutions and workflows for various types of 
projects ranging from data extraction, marketing materials, operations manuals, e-learning 
content, transcriptions, and website applications. Facilitate vendor and internal staff 
collaboration to ensure projects are completed successfully. Manage a team of project managers 
to provide support and directions to ensure deliverables are on time, on budget and within scope. 
Mentor team members and encourage professional and personal growth. Attend tradeshows and 
client meetings to foster client relations and promote company. 
 
Linguistic Recruiter (2013-2014) 
Recruited new linguistic resources to assist in projects to meet growing service demands. 
Reviewed resumes, tested linguists, negotiated pricing, updated database, and generated monthly 
reports on linguistic cost data. In additional to recruiting resources, took on project management 
assignments a needed. 
 
Project Manager (2011-2013) 
Managed 10-30 translation projects at any given time from various clients. Coordinate all 
resources required to complete project on time, on budget, and within scope.  Ensure 
communication between all stakeholders and monitor progress and quality of each project. 
Maintain documentation, verify all vendor payment is accurate and client invoices reflect the 
service requested. 
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PRECISION COUNTERTOPS. Wilsonville,OR     2006 to 2011   
 
Commercial Project Manager (2008-2011) 
Coordinated install/upgrade commercial/residential/government projects in Oregon and southern 
Washington, managing costs, schedule, documentation, billing, quality assurance, and client 
relations. Supervised installers and general contractors; track projects through timelines; address 
problems to ensure completion.  
 
Showroom Coordinator/Inside Sales Associate (2006-2008) 
Dealt with walk-in customers and supported installers/contractors. Helped customers make 
project decisions; prepared quotations; processed purchase orders; maintained displays; 
scheduled in-home appointments. 
 
FIRST PHYSICAL AND FUNCTIONAL REHAB, Honolulu, HI   2004 to 2005  
 
Human Resource/Administrative Assistant 
Established and refined policies and procedures for 60-staff organization, ensuring standards 
compliance for sick leave, vacations, overtime, and labor hours. Improved time tracking system, 
devising an Excel document that upgraded efficiency and reduced time card review period by 
5%. Developed company’s first employee handbook and distributed to all staff. 
 
Education 
University of Hawaii - 2003 
Bachelor of Business Administration: Marketing/Finance/International Business (triple major)      
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ANNE WOODS 
Research Scientist 

 

 

PROFESSIONAL PROFILE 

 
Ms. Anne Woods has over 15 years of experience in assessment, program evaluation, and test design, 

and validation studies including alignment studies and standard setting workshops. She employs best 

practices regarding program design and evaluation for process improvements, improved training 

effectiveness, and decision making. Ms. Woods has experience in instructional design and 

developing materials used for trainings and workshops conducted both in-person and virtually. Ms. 

Woods performs full cycle assessment development including design, development, 

implementation, analysis, and evaluation. She is an accomplished workshop facilitator in training 

and development for soft skills, job analyses, standard setting workshops, and alignment studies. 

She employs a variety of training techniques and tools to effectively evaluate programs. Ms. 

Woods specializes in collecting qualitative and quantitative data via surveys, interviews, focus 

groups, and direct observation, analyzing data, and reporting results. 
 

EDUCATION 

 

MPS, Industrial-Organizational Psychology 2018  University of Maryland 

BS, Biology 1998 Washington College 
 

Certifications 

• 2021, Virtual Training and Facilitation, Association for Talent Development 

• 2014, Education Policy and Program Evaluation, Georgetown University 
 

AREAS OF EXPERTISE 

 

• Educational program evaluation 

• Research methods and design 

• Survey development 

• Item development 

 

• Standard settings 

• Qualitative research 

• Quantitative research 

• Education policy 

PROFESSIONAL EXPERIENCE 

 

Human Resources Research Organization             2016 - Present  
Research Scientist; Research Associate 

 

• Project director/lead facilitator for financial credentialing exam standard setting workshops. 

Conducts workshops with subject matter experts (SMEs) for multiple level exams. Identifies 

candidate qualifications and analyzes learning objectives to design training standards. 

• Serves as Quality Assurance lead for MN state assessment assurance. Responsible for 

recruiting and training observers, coordinating school site visits, and summarizing/finalizing 

the site visit reports.  
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• Conducts school site visits, interviews, and focus groups for program evaluations. Develops 

observation protocols and interview materials used for collecting information in mid-sized 

urban school districts. Develops survey instrument protocols. Provides quantitative and 

qualitative analysis regarding program implementation and success.   

• Provides qualitative analysis for national women’s health program. Analyzed interview and 

survey data for thematic coding development using MAXQDA software.  

• Attends quarterly meetings for national policy board and summarize findings. Participates in 

special research studies and conducts literary reviews related to policy discussions.  

• Reviews and edits occupational databases for O*NET, the government-funded resource on 

occupational information that supports other agencies and the private sector. Includes support 

for career exploration, job analysis, and job classification. 

• Leads physical performance test sessions for government, first responders, and public service 

agencies candidate selection process. Provides test instructions to candidates, ensures fair and 

accurate test administration, and addresses issues that arise during testing process. 

• Performs job task analysis to identify and determine in detail the job duties and requirements 

and the relative importance of these duties for a given job. Engage with SMEs to articulate 

relevant skills and to close skills gaps for medical specialties. 

• Writes, reviews, and edits situational judgement items for the Society of Human Resource 

Management certification exams. Leads item development trainings and review sessions with 

SMEs. Task lead for Bias and Sensitivity analysis. 

• Facilitates workshops aimed at evaluating the alignment of assessment content to student 

achievement standards and adherence to quality standards. Trains small groups of educators 

and provide guidance on the various alignment dimensions and facilitate discussion 

throughout the workshop. Content alignment studies have been conducted for over ten states 

as well as national consortiums, in Mathematics, ELA, Science, and English language 

learners.  

• Recruitment coordinator for multiple large-scale education projects. Work with client to 

identify program and staffing needs. Determined selection criteria and sourced potential 

candidates using a variety of channels. Developed training materials, including protocols, 

scripts, and observation records. Coordinated logistics between recruited participants and 

clients regarding travel and compensation.   

• Served as project director for higher education client used to study post-secondary school 

student academic outcomes. Directed staff in the database categorization of tens of thousands 

of college level courses for hundreds of post-secondary institutions by content type and 

equivalence with course curricula. Prepared and managed budgets, staffing, quality control, 

deliverables, and client interactions.  

• Evaluated a federally funded large-scale alternate state assessment. Provided formative 

feedback to state education department to strengthen initiative. Participated in training 

workshops, conducted school site visits, focus groups, and interviews with school and district 

level leadership teams. Collected data from program stakeholders, analyzed data, and 

reported results.   
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CTB/McGraw-Hill 2003 - 2016 

Research Associate 

• Demonstrated specialized experience in designing, providing, and managing technical 

assistance to State agencies, improving the application of dozens of education programs. 

• Developed and updated program policy manuals targeted at increasing efficiency. Provided 

training for junior team program officers on policies and standard operating procedures for 

collection, analysis, use, and reporting of data. 

• Developed and executed recruitment campaigns for multiple training initiatives.  
 
Marc Boogay Consulting Engineer (MBCE)  2001 - 2003 

Engineering Associate 
 

• Conducted commercial site visits, researched and developed environmental site assessment 

reports, minimizing client’s exposure to environmental liabilities. 

• Provided technical arguments and performed due diligence for property transactions, assuring 

client’s defense against unreasonable regulatory demands.  

 

PROFESSIONAL AFFILIATIONS AND SERVICE 
 

• American Educational Research Association (AERA), Member 

• American Psychological Association (APA), Member 

- Division 13 (Society of Consulting Psychology), Co-Chair, Training and 

Development  
 

BIBLIOGRAPHY 

Technical Reports 

Dvorak, R. L., Wiley, C. R. H., Woods, A., & Schultz, S. (2021). An evaluation of 

Add+VantageMR® classroom implementation (2021 No. 074). Human Resources Research 

Organization. 

Dvorak. R. L., Wiley, C. R. H., Schultz, S., & Woods, A. (2021). An evaluation of 

Add+VantageMR classroom implementation: executive summary (2021 No. 078). Human 

Resources Research Organization. 

Minjock, R. M., & Woods, A. (2021). 2021 demographics survey of ACLU national office staff 

(2021 No. 080). Human Resources Research Organization. 

Pittman, S., & Woods, A. (2021). Laborers’ international union of North America - steward 

workers skills standards (2021 No. 159). Human Resources Research Organization. 

Pittman, S., & Woods, A. (2021). Steward: Currency job analysis report (2021 No. 158). Human 

Resources Research Organization. 
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Woods, A. (2021). CFA institute validation studies report (2021 No. 072). Human Resources 

Research Organization. 

Dvorak, R. L., Schultz, S. R., Wiley, C. R. H., & Woods, A. (2020). An evaluation of 

Add+VantageMR® Classroom implementation year 2 (2020 No. 069). Human Resources 

Research Organization. 

Dvorak, R. L., Spratto, E. M., Woods, A., Buckland, W. W., Patelis, T., Prendez, J. Y., & 

Millard, J. (2020). Analysis for the evaluation of the building interdisciplinary research careers 

in Women’s health program (2020 No. 065). Human Resources Research Organization. 

Schultz, S. R., & Woods, A. (2020). Alignment of Winsight English Language Arts and 

Mathematics operational forms and blueprints (2020 No. 062). Human Resources Research 

Organization. 

Thacker, A. A., Woods, A., Michaels, H. R., Schultz, S. R., & Patelis, T. (2020). 

Recommendations for a NAEP interpretative guide (2020 No. 068). Human Resources Research 

Organization. 

Deatz, R. C., Schultz, S. R., Millard, J., & Woods, A. (2019). evaluating the effectiveness of 

select SAT math, reading, and writing and language items (2019 No. 066). Human Resources 

Research Organization.   

Dvorak, R. L., Wiley, C. R. H., Schultz, S. R., & Woods, A. (2019). An evaluation of 

Add+VantageMR® as applied to the classroom project (2019 No. 067). Human Resources 

Research Organization.   

Gribben, M. A., Schultz, S. R., & Woods, A. (2019). National-only NAEP results: Who uses 

them, why, and how (2019 No. 007). Human Resources Research Organization. 

Woods, A., Dickinson, E. R., & Schultz, S. R. (2018). Young adult focus group for the ad hoc 

committee on measures of postsecondary preparedness (2018 No. 076). Human Resources 

Research Organization. 

Becker, D. E., Thacker, A. A., Sinclair, A. L., Dickinson, E. R., Woods, A., & Wiley, C. R. H. 

(2017). Formative evaluation of New Hampshire’s Performance Assessment of Competency 

Education (PACE) final report (2017 No. 013). Human Resources Research Organization. 

Nemeth, Y. M., Wiley, C. R. H., Swain, M. S., Patton, E., Woods, A., Koch, A. J., & Huber, C. 

(2017). Independent alignment review of the Maine Education assessments in Mathematics and 

English Language Arts (ELA)/Literacy: eMPowerME (2017 No. 073). Human Resources 

Research Organization. 

Nemeth, Y. M., Wiley, C. R. H., Swain, M. S., Patton, E., Woods, A., Koch, A. J., & Huber, C. 

(2017). Independent alignment review of the Maine Education assessments in Mathematics and 

English Language Arts (ELA)/Literacy: eMPowerME (2017 No. 073). Human Resources 

Research Organization. 

 

PR/Award # S368A220010

Page e224



 

Use or disclosure of data contained on this sheet is subject to the restriction on the title page of this proposal. 5 

Becker, D. E., Thacker, A. A., Sinclair, A. L., Wiley, C. R. H., Woods, A., & Dickinson, E. R. 

(2016). Formative evaluation of New Hampshire’s Performance Assessment of Competency 

Education (PACE): September 2016 interim report (2016 No. 055). Human Resources Research 

Organization. 

Dvorak, R. L., Gribben, M. A., Schultz, S. R., Becker, D. E., Buckland, W. W., Chen, J., 

Michaels, H. R., & Woods, A. (2016). NAEP quality assurance technical panel meeting: 

November 9-10, 2016 (2016 No. 080). Human Resources Research Organization. 

Woods, A., Dvorak, R. L., & Medsker, G. J. (2016). PARCC-NY workshop evaluation results 

(2016 No. 032). Human Resources Research Organization. 

Woods, A., Dvorak, R. L., & Medsker, G. J. (2016). PARCC-NY workshop evaluation results 

(2016 No. 032). Human Resources Research Organization. 

Kim, D., Woods, A., & Wan, P. (2015). Wisconsin alternate assessment for students with 

disabilities. CTB. 

Kim, D., Woods, A., & Wan, P. (2015). Wisconsin knowledge and concepts examinations. CTB. 

Mercado, R., Brandstrom, A., & Woods, A. (2015). Georgia milestones end of course and end of 

grade standard setting. DRC/CTB. 

Mercado, R., Brandstrom, A., & Woods, A. (2015). Indiana statewide testing for educational 

progress plus standard setting. DRC/CTB. 

Tomkowicz, J., Woods, A., & Wei, B. (2014). Qatar comprehensive educational assessment. 

CTB. 

Tomkowicz, J., Woods, A., & Wei, B. (2013). Qatar secondary school certificate. CTB. 
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R. MARC BRODERSEN 
Senior Staff Scientist  

 

 
PROFESSIONAL PROFILE 

 
Dr. R. Marc Brodersen, Senior Staff Scientist, has more than 17 years of experience conducting 
research and evaluation projects for international, federal, state, and local agencies. This work 
has included leading a variety of short-term and multi-year formative and summative 
evaluations. He has supported stakeholders in developing logic models, surveys, observation 
protocols, and interview and focus group protocols to help them track the success of their 
programs and support continuous program improvement. Dr. Brodersen has extensive experience 
developing research and evaluation designs, sampling and data collections plans, analytic plans, 
and presenting findings that are accessible to a variety of audiences.   
 

EDUCATION 
 
PhD, Applied Social Psychology 
MS, Experimental Psychology 

2005 
1999 

Colorado State University 
Central Washington University 

BS, Psychology                    1996 California Polytechnic State University 
 

AREAS OF EXPERTISE 
 
 Research design 
 Program evaluation 
 Education research 

 Needs assessment 
 Quantitative research 
 Qualitative research 
 

PROFESSIONAL EXPERIENCE 
 
Human Resources Research Organization 2021 - Present 
Senior Staff Scientist 
 
 Supports HumRRO’s evaluation of UnboundEd’s Project MILA, a multi-year IES Supporting 

Effective Educator Development (SEED) grant. Role involves conducting a formative 
evaluation to examine the extent to which (a) principals learn and implement UnboundEd’s 
Mathematics Identity Leadership Accelerator (MILA), (b) teachers integrate Project MILA 
into their instruction, and (c) changes result in students’ mathematics identity and 
achievement. Role also involves conducting a randomized control trial (RCT) to examine the 
effectiveness of Project MILA on changing principal, teacher, and student outcomes. 

 As part of HumRRO’s subcontract with the Manhattan Strategy Group, provides technical 
support to the National Assessment Governing Board and conducts research on various issues 
related to the National Assessment of Educational Progress (NAEP) program and setting 
NAEP policy. 

 Provides support and technical guidance on HumRRO’s evaluation of Colorado’s K–12 
education accountability systems. Purpose of the evaluation is to examine the efficacy of 
Colorado’s current K–12 education accountability systems, including areas that can be 
improved, and to identify and inform the allocation of resources to meet the increased needs 
at the state and local levels, to advance public education in Colorado. 
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Marzano Research 2012 - 2021 
Managing Senior Researcher; Senior Researcher   

Evaluation of South Dakota’s Rethink Education Model Grant  (2020 - 2021) 

Funded by the South Dakota Department of Education through a U.S. Department of Education 
Rethink K–12 Education Models Grant 

 As Principal Investigator, led an evaluation to provide qualitative and quantitative data to 
inform continuous project improvement and assess progress toward the grant’s goals and 
objectives. The project sought to strengthen South Dakota teachers’ capacity to deliver high 
quality learning along a continuum of settings, including remote, hybrid, and onsite learning 
environments.  

Examining the Impact of Career and Technical Education Course-Taking in Nebraska and 
South Dakota (2019-2021) 

Funded by the Institute of Education Sciences REL Central (Contract # ED-IES-17-C-0005) 

 Principal investigator of a quasi-experimental study that examined the impact of being a 
career and technical education concentrator on high school graduation rates and 
postsecondary outcomes 2- and 5-years after high school graduation. Lead writer for study 
proposal and report, which included developing the study methodology and analytic plan. 
The study was designed to meet WWC group design standards with reservations and used 
propensity score matching to create the analytic sample. Led initial technical assistance work 
that involved collaboration with the Common Education Data Standards team to identify and 
map relevant data elements across various state agencies in Nebraska and South. 

Educator and Leader Evaluation Research (2017-2018) 

Funded by Gogebic-Ontonagon Intermediate School District through a grant awarded from the 
Michigan State Department of Education (MDE) 

 Led a project that supported MDE in understanding best practices, and the current practices 
of Michigan schools, related to implementation of educator evaluation systems. Following 
the initial project, MDE requested additional services to better understand best practices 
related to administrator evaluation and to examine district implementation of administrator 
evaluation systems (i.e., systems used to evaluate school principals). The project employed a 
literature review, interviews and focus groups, survey development and administration, and 
site visits and case studies to identify barriers to successful implementation and to inform 
MDE’s future efforts to support educator evaluation systems.  

Evaluation of the Region IV Western Equity Assistance Center (WEEAC) Program (2016-2018) 

Funded by Metropolitan State University of Denver through a grant awarded by U.S. 
Department of Education. 

 Evaluation leader for the WEEAC, one of four regional centers funded by the U.S. 
Department of Education under Title IV of the Civil Rights Act of 1964. The center provides 
training and technical assistance on educational issues related to race, sex, national origin, 
and religion. Designed to provide formative and outcome feedback for the center’s equity 
projects, the evaluation included quick-turn around and follow-up stakeholder surveys; 
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selected case studies with site visits, document analysis, and stakeholder interviews; and 
support to ensure compliance on all federal reporting requirements. 

Evaluation of a Formative Assessment and Standards-Based Grading Initiative (2014-2016) 

Funded by the Guam Department of Education (GDOE) 

 As Lead Evaluator, assessed a multi-year project that provided professional development to 
teachers and administrators in Guam. The project supported region-wide implementation of a 
formative assessment and standards-based grading initiative. The evaluation used a quasi-
experimental design to examine program impacts on teacher practice and student 
achievement. Responsible for coordinating and conducting site visits, classroom 
observations, and stakeholder interviews to examine implementation and provide formative 
feedback. 

 
Evaluation Center – University of Colorado 2009 - 2012 
Senior Evaluation Associate   

Colorado Clinical & Translational Sciences Institute (2009 - 2012)  

Funded in part by Colorado CTSA Grant UL1 TR000154 from NCATS/NIH 

 As lead evaluator of the CCTSI, whose work focused on ways to accelerate the translation of 
new medical discoveries and methods into clinical practice in order to impact community 
health and reduce health disparities, evaluated and tracked the organizational changes, 
processes, and outcomes resulting from implementation of the institute. Areas of emphasis 
included evaluating the quality and impact of the pre- and post-doctoral training provided to 
clinical investigators. 

Building Research Achievement in Neuroscience (2011-2012) 

Funded by the University of Colorado Denver through a National Institutes of Health Grant 
(Grant # 1R25GM097633-01) 

 Lead evaluator for a program that provided mentored research experiences and targeting 
training to undergraduate students intending to pursue graduate degrees in neuroscience 
fields. Was responsible for developing evaluation proposals, instrument development, 
coordinating and conducting site visits, report writing, and maintaining client relations. 

 
RMC Research 2005 - 2009 
Research Associate   

Evaluation of the School District of Philadelphia’s Partners in Character Education (2006-
2009) 

Funded by the School District of Philadelphia through a U.S. Department of Education 
Character Education Program Grant (Award# R215S020106) 

 As lead evaluator, assessed a multi-year program that provided professional development to 
teachers to assist them in implementing character education programs that utilized a service-
learning teaching strategy. Was responsible for developing the evaluation plan, instrument 
development, staff coordination, statistical analyses, and report generation. 
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Saint Paul Public Schools Historians in the Schools (HITS) Program (2006-2008) 

Funded by Saint Paul Public Schools 

 As lead evaluator of the HITS Program, was responsible for observing teacher professional 
development activities and interviewing project staff to assess fidelity of implementation. 
Was also responsible for developing and administering pre- and-post surveys to participating 
teachers and students of participating and comparison teachers. Was the primary analyst and 
writer of all evaluation reports. 

 
PROFESSIONAL AFFILIATIONS AND SERVICE 

 
 Member, American Educational Research Association, 2022  
 

SELECTED BIBLIOGRAPHY  

Journal Articles 

Brodersen, R. M., Gagnon, D., Liu, J., & Tedeschi, S. (2021). The impact of career and technical 
education on postsecondary outcomes in Nebraska and South Dakota (REL 2021–087). U.S. 
Department of Education, Institute of Education Sciences, National Center for Education 
Evaluation and Regional Assistance, Regional Educational Laboratory Central. 
http://ies.ed.gov/ncee/edlabs. 

Brodersen, R. M., Joyce, J., Yanoski, D., & Underwood, K. (2020). How Legacy High School 
students use their flexible time (REL 2020–031). U.S. Department of Education, Institute of 
Education Sciences, National Center for Education Evaluation and Regional Assistance, 
Regional Educational Laboratory Central. http://ies.ed.gov/ncee/edlabs.  

Brodersen, R. M., & Melluso, D. (2017). Summary of research on online and blended learning 
programs that offer differentiated learning options (REL 2017–228). U.S. Department of 
Education, Institute of Education Sciences, National Center for Education Evaluation and 
Regional Assistance, Regional Educational Laboratory Central. http://ies.ed.gov/ncee/edlabs. 

Cherasaro, T. L., Brodersen, R. M., Reale, M. L., & Yanoski, D. C. (2016). Teachers’ responses 
to feedback from evaluators: What feedback characteristics matter? (REL 2017–190). U.S. 
Department of Education, Institute of Education Sciences, National Center for Education 
Evaluation and Regional Assistance, Regional Educational Laboratory Central. 
http://ies.ed.gov/ncee/edlabs.  

Billig, S. H., Jesse, D., Brodersen, R. M., & Grimley, M. (2008). Promoting secondary students’ 
character development in schools through service-learning. In M. A. Bowdon, S. H. Billig, & B. 
A. Holland (Eds.), Advances in service-learning: Vol. 8. Scholarship for sustaining service-
learning and civic engagement (pp. 57–83). Information Age. 

Technical Reports 

Brodersen, R. M., Joyce, J., Bopp, L., Stewart, J., & Cherasaro, T. (2017). District 
implementation of educator evaluation systems: Survey results. Marzano Research. 

Brodersen, R. M. (2015). Lead partner for instructional improvement, final evaluation report for 
Indianapolis Public Schools. Marzano Research  
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Brodersen, R. M., & Reale, M. (2015). Evaluation of the Guam Department of Education, 
formative assessment and standards-based grading project, 2014-2015. Marzano Research 

Connors, S. C., Challender, A., Brodersen, R. M., & Walters, B. (2012). Report on year one: Novel 
Education Clinical Trainees and Researchers (NECTAR) grant programs in Zimbabwe. The 
Evaluation Center, School of Education and Human Development, University of Colorado Denver. 

Brodersen, R. M., Farro, S., Nearing, K., & Walters, B. (2011). Report on the 2011 Colorado 
Clinical & Translational Sciences Institute (CCTSI) comprehensive needs assessment. The 
Evaluation Center, School of Education and Human Development, University of Colorado Denver. 

Brodersen, R. M., & Brown, S. (2009). Junior Achievement Worldwide – Our Nation evaluation. 
RMC Research Corporation. 

Billig, S. H., Jesse, D., Brodersen, R. M., & Grimley, M. (2008). Promoting secondary students’ 
character development in schools through service-learning. In M. A. Bowdon, S. H. Billig, & B. 
A. Holland (Eds.), Advances in service-learning: Vol. 8. Scholarship for sustaining service-
learning and civic engagement (pp. 57–83). Information Age. 

Sutton, J. T., Brodersen, R. M., & Turnbull, J. (2008). Evaluation report: Nebraska statewide 
mathematics and science partnership program—Keep improving content knowledge in science. 
RMC Research Corporation. 

Selected Presentations 

Brodersen, R. M., Liu, J., & Scheibe, L. (2021, September). The Impact of Career and Technical 
Education on Postsecondary Outcomes in Nebraska and South Dakota. In R. M. Brodersen 
(Chair). Pathways to College and Career Success: Longitudinal Outcomes of Accelerated 
College Credit and Career and Technical Education Programs. [Symposium]. Annual meeting of 
the Society for Research on Educational Effectiveness, Washington, DC.  

Schmidt, T., Johnson, B., Brodersen, R. M., Joyce, J., Patton, B., & Ternes, I. (2020, October). 
Choice in Learning: Examination of Students’ Use of Flex-Time at Legacy High School. [Pre-
Symposium Webinar] Annual Aurora Institute Symposium, Virtual. 

Kelleman, B., Brodersen, R. M., Gagnon, D., Smith, S., & Folkers, D. (2018, July). Are the Data 
Available? Leveraging CEDS Tools to Examine CTE Course Taking in Three States. 
[Presentation]. National Center for Education Statistics STATS-DC Data Conference, 
Washington, DC. 

Brodersen, R. M., & Libby, A. (2011, November). Evaluation of the Colorado Clinical and 
Translational Science Institute’s (CCTSI) Leadership in Innovative Team Science (LITeS) 
Program: A Mixed-Methods Approach. [Paper presentation]. Annual meeting of the American 
Evaluation Association, Anaheim, CA. 

Brodersen, R. M., & Connors, S. (2011, February). NCI student/faculty needs assessment results. 
[Presentation]. NECTAR/CHRIS/IMHERZ planning workshop, Harare, Zimbabwe. 

Connors, S., Brodersen, R. M., Proctor, J., Nearing, K., & Walters, B. (2010, November). 
Making meaning: Participatory social network analysis. [Presentation]. Annual meeting of the 
American Evaluation Association, San Antonio, TX.  
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Diane L August 

 
Education 

PhD 1982, Stanford University, Education (Child Development and Second 
Language Learning) 

MA 1971, Stanford University, Second Language Education 
BA 1970, Wheaton College, Spanish, Humanities/English  

(Magna Cum Laude) 

Honors and Awards 
Postdoctoral Fellowship, Stanford University, Psychology Department, 1983 
Congressional Science Fellowship, Society for Research in Child Development, 1984 

Present Position 
Principal, D. August & Associates (2019-2022) 
Leads technical assistance, policy analyses, evaluations, and research focused on second 
language learners for federal, state, and district clients in the following areas: language 
and literacy development and instruction; science and math education; early childhood 
education; evaluation and testing; and program improvement.  

Dr. August currently serves as Co-Principal Investigator of a federally-funded research 
center focused on improving the education of secondary-level English learners; leads a 
foundation-funded project sponsored by the American Federation of Teachers to prepare 
educators to support English learners through remote tutoring; and is Co-Principal 
Investigator of  a project (Professional Learning for Educators working with the 
Danielson Group to Improve Outcomes for English Learners) focused deeper learning for 
school  administrators, coaches, and teachers to enable them to provide ELs with high 
quality equitable education.  

Professional Experience 
Managing Director, American Institutes for Research (AIR) (2011–2019) 
Provided managerial leadership for the Center for English Language Learners at the 
American Institutes for Research. In this capacity provided technical assistance to state- 
and district-level educational practitioners. Conducted policy research and analyses for 
federal, state, and district clients focused on improving outcomes for second language 
learners. Led teaching and learning research in early childhood education, second 
language acquisition, STEM, English language arts. Served as a panelist for the National 
Academy of Sciences, Engineering Report titled Promoting the Success of Children and 
Youth Learning English: Promising Futures. 
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• Project Director, Center for English Learners, American Institutes for Research in 
collaboration with the Council of Chief State School Officers (CCSSO), 2016–2019. 
Supported two working groups composed of state education agency leaders, district 
leaders, and CCSSO staff in preparing an overview and two tools. These tools help 
educators integrate attributes and exemplars of effective teaching of ELs into two 
widely used teacher evaluation and support systems: the Danielson Framework for 
Teaching and the Marzano Focused Teacher Evaluation Model. 

• Principal Investigator, Cultivating Oral Language and Literacy Talent in Students 
(COLLTS) (2015–2020). Directed the development and pilot testing of an oral 
language and literacy intervention for 3- and 4-year-old dual language learners in 
early childhood settings, including Head Start programs. 

• EL Task Lead, State Support Network, (2014–2020). Guided the work of two 
communities of practice focused on ELs; coauthored a guidebook that reports on 
innovative state approaches for incorporating ELs into state accountability systems; 
and provided individualized technical assistance to states using the ELSTAR, a 
statistical analysis tool to support state education agency leaders in making data-
based decisions about English learner accountability. 

• Senior Advisor, REL Southwest (2012–2020).  As a senior advisor, supported a large-
scale longitudinal study that examined the educational trajectories of ELs in Texas 
and the contextual variables that influence those trajectories plus a study that 
examined the participation of ELs in Texas in gifted and talented programming. 
Supported Texas districts in setting up early warning systems for ELs and the New 
Mexico state education agency in enhancing programs and instruction for ELs. 

• Principal Investigator, Math and English Language Development for English 
Language Learners (Project MELD (2014–2019). Directed an Institute of Education 
Sciences (IES) Goal 2 intervention study that supported middle-grade, Spanish-
speaking English language learners in acquiring the skills and knowledge needed to 
meet state standards for mathematics and literacy. The results indicated that Project 
MELD students outperformed control students in both domains. 

• Project Director, Evaluation of Baltimore County Public Schools (BCPS) Spanish 
World Language Program (2017-2019). Directed a systematic review of the literature 
to better understand best practices related standards-aligned world-language 
instruction. Directed an audit of the BCPS Grades 4–8 Spanish world language 
program to assess the level of program implementation, the extent to which the BCPS 
Grades 4–12 proficiency targets are attainable given evidence from research and 
program reviews, and to determine how well the BCPS world language curriculum 
and instructional methods are aligned to external frameworks and research for 
effective world language instruction. 

• Project Director, EngageNY (2013-2018). Directed specialists in conducting an 
annotated review of the EngageNY English language arts and math curriculum and in 
adding scaffolds to support ELs using the EngageNY English Language Arts lessons 
developed by Core Knowledge, Expeditionary Learning and Public Consulting 
Group. 

• Project Director, Task Order 20: Review of Extant Data of Dual Language Education 
Programs: Current Policies and Practices of States (2014–2015). Led the review of 
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existing research and extant data on state policies and district implementation of dual 
language programs and produced a report on this topic. 

• Project Director, Quality of English Language Proficiency Assessments  
(2012–2017). Directed a study that included interviews with experts in the field on 
Title III assessment and accountability provisions; a literature review of the 
theoretical and research literature on assessment systems in general, and English 
language proficiency assessment systems in particular; and the development of a 
technical guide and checklist for state assessment developers and peer reviewers of 
state ELP assessment and accountability systems. 

Senior Research Scientist, Center for Applied Linguistics (1998–2011) 
From 2000 to 2012, served as principal investigator for a National Institute of Child 
Health and Human Development (NICHD) program project grant, Development of 
Literacy in Spanish-Speaking Children. From 2003 to 2008, served as co-principal 
investigator of an Institute of Education Sciences (IES)–funded study to examine 
developmental trajectories of ELLs in bilingual and structured English immersion 
programs. From 2005 to 2012, served as co-principal investigator for the IES–funded 
National Research and Development Center for English Language Learners and was 
responsible for developing, implementing, and evaluating middle school science 
interventions. From 2005 to 2011, served as co-principal investigator for an IES–funded 
study to develop a diagnostic assessment of reading comprehension. From 2001 to 2005, 
served as principal investigator for the IES–funded National Literacy Panel on Language-
Minority Children and Youth, which conducted a comprehensive review of the research 
on the development of literacy in language-minority children and youth. 
• Co-principal Investigator, Vocabulary Improvement Project (dates). Co-directed an 

IES-funded study focused on developing and pilot-testing an intervention to build the 
vocabulary of upper-elementary school English learners.  

• Principal Investigator, Acquiring Literacy in English (2006–2006). Directed a 5-year 
program project grant from the National Institute of Child Health and Human 
Development/IES. The studies investigated the acquisition of literacy in Spanish-
speaking children. Goals were to discover the predictors of success in literacy 
acquisition by bilinguals, characterize transfer between the two languages, and 
describe the sequence for the development of literacy skills. Methods included 
randomized controlled trial studies, correlational studies, case studies, and surveys. 

• Principal Investigator, Development of Literacy in Spanish-speaking Children (2000-
2005). Directed a 5-year program project grant from the Eunice Kennedy Shriver 
National Institute of Child Health and Human Development (NICHD) and the 
Institute of Education Sciences (IES). Participants included the Center for Applied 
Linguistics and its collaborators, Harvard University, Boston College, the University 
of Connecticut, and the University of Houston. Studies included randomized 
controlled trials and quasi-experiments as well as cross-sectional and longitudinal 
surveys. 

• Co-Principal Investigator, Optimizing Language and Literacy Outcomes for Spanish-
Speaking Children (2003–2008). For this IES Goal 2 study, developed, implemented, 
and evaluated two research-based models of instruction (Structured English 
Immersion and transitional bilingual education) for Spanish-speaking English 
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language learners in Grades K–3. Methods included randomized controlled trial 
studies, correlational studies, case studies, and surveys. The study was conducted in 
the Rio Grande Valley.  

• Principal Investigator, National Panel on the Development of Literacy Among 
Language Minority Children and Youth (2001–2005). Directed the work of an IES-
funded, nationally selected panel of prominent researchers in conducting a 
comprehensive, evidence-based review of the research literature on the development 
of literacy among language minority children and youth.  

• Co-Principal Investigator, Developing a Diagnostic Assessment of Reading 
Comprehension (2005–2009). Co-directed an IES-funded study that developed, 
validated, and normed a reading comprehension assessment battery for ELs with low 
literacy skills. Methods included literature reviews, the development and validation of 
an assessment, and qualitative analysis of students’ cognitive processes associated 
with reading. 

Senior Program Officer, National Academy of Sciences (1996–1998) 
Was the study director for the Committee on Developing a Research Agenda on the 
Education of Limited-English-Proficient and Bilingual Students. Responsibilities 
included organizing and running committee meetings and helping prepare and 
disseminate the final report published by the National Academies Press, Improving 
Schooling for Language-Minority Children: A Research Agenda. 

Director of Education Division, Children’s Defense Fund (1987–1988) 
Oversaw research, public education, and advocacy concerning federal and state programs 
and policies for children from low-income and minority families, and children with 
disabilities.  

Program Officer, Carnegie Corporation (1984–1987) 
Funded and monitored grants in the areas of education and child development. 

Congressional Science Fellow, U.S. Congress (1983–1984) 
Served as a legislative assistant to U.S. Congressman Edward R. Roybal (California) in 
health and education policy. 
Administrator and Teacher, Mountain View, California (1972–1982) 
Developed and managed a multilingual-multicultural magnet middle grades program, 
designated in 1981 as one of five exemplary programs in California. Instructed 
elementary and middle school students, trained teachers, and worked as a community 
liaison, specializing in reading instruction and the instruction of English language 
learners. 

Employment History 

        2019-2022 Principal, D. August & Associates 
2011–2019 Managing Researcher, American Institutes for Research  
1998–2011 Senior Research Scientist, Center for Applied Linguistics 
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1996–1998 Senior Program Officer, National Academy of Sciences 
                1988-1996 Principal, D. August & Associates 

1984–1987 Program Officer, Carnegie Corporation 
1972–1982 Resource Specialist and Teacher, Mountain View, CA. 

Professional Affiliations 
National Association for Bilingual Education 
American Educational Research Association 
Society for Research in Educational Effectiveness 

Selected Publications  
Journal articles 
August, D., Uccelli, P. Artzi, L., Barr, C. & Francis, D. (2021). English Learners’ Acquisition of 

Academic Vocabulary: Instruction Matters, but So Do Word Characteristics. Reading 
Research Quarterly, 56 (3), 559-582. 

Bergey, R., August, D. Simpson Baird, A.  Martin, A. LeVangie, S.  & Carbuccia-Abbott, M. 
(2020) Developing oral language in young dual language learners, Cultivating Oral 
Language and Literacy Talent in Students (COLLTS), NABE Journal of Research and 
Practice, 10:3-4, 57-69. 

August, D. (2018). Educating English language learners: A review of the research. American 
Educator, 42(3), 4–9, 38–39.  

August, D., Artzi, L., Barr, C., & Francis, D. (2018). The moderating influence of instructional 
intensity and word type on the acquisition of academic vocabulary in young English 
language learners. Reading and Writing an Interdisciplinary Journal, 31(4), 965–989.  

August, D., Artzi, L., & Barr, C. (2016). Helping ELLs meet standards in English language arts 
and science: An intervention focused on academic vocabulary. Reading and Writing 
Quarterly, 32(4), 373–396. 

Duguay, A., Kenyon, D., Haynes, E., August, D., & Yanosky, T. (2015). Measuring teachers’ 
knowledge of vocabulary. Reading and Writing, 28(9), 321–347. 
https://doi.org/10.1007/s11145-015-9598-4 

Goodwin, A. P., August, D., & Calderon, M. (2015). Reading in multiple orthographies: 
Differences and similarities in reading in Spanish and English for English learners. 
Language Learning, 65(3), 595–630. https://doi.org/10.1111/lang.12127 

Howard, E. R., Páez, M. M., August, D. L., Arteagoitia, I., Pizzo, L., Green, J. D., . . . Arzti, L. 
(2014). Effective vocabulary instruction for Spanish-speaking students. Journal of 
Bilingual Education Research and Instruction, 16(1), 1-17. 
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David J. Francis, Ph.D. 
Hugh Roy and Lillie Cranz Cullen Distinguished University Chair of Psychology 

The University of Houston 
 

HIGHER EDUCATION 
 
Institute Degree Major Date  
Kalamazoo College B.A. Psychology 1978 
Univ. of Houston M.A. Clinical-Neuropsychology 1984 
Univ. of Houston Ph.D. Clinical-Neuropsychology 1985 
 
EXPERIENCE 
 
University of Houston   Date  
Hugh Roy and Lillie Cranz Cullen Distinguished Professor of Psychology 2007-Pres. 
Director, Center for the Success of English Learners 2021-Pres. 
Director, National Research & Development Center for English Language Learners 2005-2012 
Co-Director/Director, Texas Learning and Computation Center/CACDS 2005-2012/2015-2017 
Chairman, Department of Psychology  2002-2014 
Director, Texas Institute for Measurement, Evaluation, and Statistics 1999-Pres. 
Professor, Quantitative Psychology, Department of Psychology 1998-2007 
Assistant Prof (1986-1992), Associate Prof (1992-1998), Department of Psychology 1986-1998 
 
Honors & Awards   Date  
Member, National Board of Education Sciences 2020-2021 
Hedges Lecture, Society for Research in Educational Effectiveness 2021 
Fellow, Association for Psychological Science  2016 
Inaugural Fellow, American Educational Research Association 2008 
Esther Farfel Award, University of Houston  2008 
University of Houston Award for Excellence in Research and Scholarship 2007 
Albert J. Harris Award, International Reading Association 2006 
Fellow, Division 5, American Psychological Association 1998 
University of Houston, Teaching Excellence Award 1989 
 
PUBLICATIONS 
 
Selected peer-reviewed publications (Since 2012) 
MacDonald, K.T., Francis, D.J., Hernandez, A.E., Castilla-Earls, A.P., & Cirino, P.T. (2022).  

Characterization of English and Spanish language proficiency among middle school 
English learners with reading difficulties.  Bilingualism: Language and Cognition, 
(pages not yet available).  https://doi.org/10.1017/ S1366728922000104. 

Castilla-Earls, A.P., Francis, D.J., Iglesias, A. (in press).  The complex role of utterance length 
on grammaticality: Multivariate multilevel analysis of English and Spanish utterances 
of first-grade English Learners.  (pages not yet available). 
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Little, C., Erbeli, F., Francis, D.J., & Tynan, S. (in press).  Developmental trajectories for 
literacy and math skills from primary to secondary school.  Journal of Research in 
Reading. (pages not yet available).  https://doi.org/10.1111/1467-9817.12382. 

Francis, D.J., Kulesz, P.A., Khalaf, S., Walczak, M., & Vaughn, S.R. (in press). Is the 
treatment weak or the test insensitive: Interrogating item difficulties to elucidate the 
nature of reading intervention effects.  Learning and Individual Differences, (pages not 
yet available). 

Barnes, M.A., Davis, C., Kulesz, P., & Francis, DJ (in press). Effects of semantic 
reinforcement, semantic discrimination, and affix frequency on new word learning in 
skilled and less skilled readers in Grades 6 to 12.  Journal of Experimental Child 
Psychology, 205. (pages not yet available). 

Ahmed, Y., Miciak, J., Taylor, W. P., and Francis, D., (in press). Structure altering effects of a 
multi-component  reading intervention: An application of the Direct and Inferential 
Mediation (DIME) model of reading comprehension in upper elementary grades. 
Journal of Learning Disabilities, 55(1), 58-78.    

August, D., Uccelli, P., Artzi, L., Barr, C., Francis, DJ (in press).  English Learners’ Acquisition 
of Academic Vocabulary: Instruction Matters, but so Do Word Characteristics. Reading 
Research Quarterly, 3, 559-582. https://doi.org/10.1002/rrq.323  

Tolar, T.D., Francis, D.J., Kulesz, P.A., & Stuebing, K.K. (2021). A latent class IRT approach 
to defining and measuring language proficiency. Chinese/English Journal of 
Educational Measurement and Evaluation, 2, 49-73. 

Barr, C.B., August, D.A., Artzi, L., Carlson, C.D., & Francis, D.J. (2021).  Designing and 
validating a criterion referenced assessment of high utility academic vocabulary in 
English for elementary and middle school students.  Chinese/English Journal of 
Educational Measurement and Evaluation, 2, 27-45. 

Lawrence, J., Knoph, R., McIlraith, A., Kulesz, P. A., Francis, D.J. (2021). Reading 
comprehension and academic vocabulary: Exploring relations of item features and 
reading proficiency. Reading Research Quarterly, 1-22, https://doi.org/10.1002/rrq.434 

Fletcher, J. M., Francis, D. J., Foorman, B. R., & Schatschneider, C. (in press). Early detection of 
dyslexia risk: Development of brief, teacher-administered screens. Learning Disability 
Quarterly, 44(3), 145-157.   

Fletcher, J. M., Francis, D. J., Foorman, B. R., & Schatschneider, C. (in press). Early detection of 
dyslexia risk: Development of brief, teacher-administered screens. Learning Disability 
Quarterly, 0731948720931870.  

Francis, D.J. (2019). Identification, Classification, and Treatment of Reading and Language 
Disabilities in Spanish-speaking EL students: Introduction to the Special Issue. New 
Directions in Child and Adolescent Development, 166, 7-14.  

Francis, D.J., Rojas, R., Gusewski, S, Santi, K.L., Khalaf, S., Hiebert, L., & Bunta, F. (2019). 
Speaking and reading in two languages: On the identification of Reading and Language 
Disabilities in Spanish-speaking EL students. New Directions in Child and Adolescent 
Development, 166, 15-41. 

Rojas, Raul, Hiebert, Lindsey, Gusewski, Svenja, & Francis, David J. (2019). Moving forward 
by looking back: Understanding why some Spanish-speaking English learners fall 
behind. New Directions in Child and Adolescent Development, 166, 43-77. 
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Khalaf, Shiva, Santi, Kristi L., Kulesz, Paulina A., Bunta, Ferenc., & Francis, David J. (2019).  
Bilingual phonological awareness: Construct validation of grade 1 Spanish-speaking 
English learners. New Directions in Child and Adolescent Development, 166, 79-110. 

Santi, Kristi L., Khalaf, Shiva, Bunta, Ferenc, Rojas, Raul, & Francis, David J. (2019). IQ-
Achievement discrepancy for identification of disabilities in Spanish-speaking English 
learners. New Directions in Child and Adolescent Development, 166, 111-143. 

Castilla-Earls, A., Francis, D.J., Iglesias, A., & Davidson, K.C. (2019).  English learners broad 
measures of grammaticality.  Journal of Speech, Language, and Hearing Research, 62, 
1739-1754. 

Benoit, J.S., Hannay, H.J., Yamal, J.M., Francis, D.J., Aisiku, I., & Robertson, C. (2019).  
Longitudinal Changes in Disability Rating Scale Scores: A Secondary Analysis Among 
Patients With Severe TBI Enrolled in the Epo Clinical Trial. Journal of the 
International Neuropsychological Society, 25(3), 293-301. 

Barr, C., Reutebuch, C., Carlson, C.D., Vaughn, S.R., & Francis, D.J. (2019). Explaining 
Variation in Findings from Efficacy and Effectiveness Studies for English Reading 
Interventions for English Learners. Journal of Research in Educational Effectiveness, 
12, 116-134. 

August, D., Artzi, L., Barr, C., Francis, D. (2018). The moderating influence of instructional 
intensity and word type on the acquisition of academic vocabulary in young English 
language learners. Reading and Writing, 31(4), 965-989. 

Francis, D.J., Kulesz, P.A., & Benoit, J.S. (2018). Extending the Simple View of Reading to 
Account for Variation Within Readers and Across Texts: The Complete View of Reading 
(CVRi). Remedial and Special Education, 39(5), 274-288. DOI: 
10.1177/0741932518772904. 

Taylor, W.P., Miciak, J., & Fletcher, J.M., & Francis, DJ. (2017). Cognitive discrepancy models 
for specific learning disabilities identification: Simulations of psychometric limitations. 
Psychological Assessment, 29(4), 446-457. NIHMS: 793430 

Denton, CA, York, M, Francis, DJ, Haring, C, Ahmed, Y, & Bidulescu, A. (2017). An 
Investigation of an Intervention Approach to Promote Inference Generation by 
Adolescent Poor Comprehenders, Learning Disabilities Research and Practice, 32(2), 
85-98. 

Wolters, CA, Barnes, MA, Kulesz, PA, York, M, & Francis, DJ (2017). Examining a 
motivational treatment and its impact on adolescents' reading comprehension and 
fluency. Journal of Educational Research, 110(1), 98-109. 

Lawrence, JF, Francis, DJ, Pare-Blagoev, J & Snow, CE (2016). The Poor Get Richer: 
Heterogeneity in the Efficacy of a School-Level Intervention for Academic Language. 
Journal of Research on Educational Effectiveness, 1-27. 

Barnes, M. A., Stuebing, K.K., Fletcher, J.M., Barth, A. E., Francis, D.J. (2016). Cognitive 
Difficulties in Struggling Comprehenders and Their Relation to Reading Comprehension: 
A Comparison of Group Selection and Regression-Based Models. Journal of research 
on educational effectiveness, 9(2), 153–172. 

Kulesz, P. A., Francis, D.J., Barnes, M. A., Fletcher, J.M. (2016). The Influence of Properties of 
the Test and Their Interactions with Reader Characteristics on Reading Comprehension: 
An Explanatory Item Response Study. Journal of Educational Psychology, 108(8), 
1078-1097. 

Ahmed, Y., Francis, D.J., York, M., Fletcher, J.M., Barnes, M.A., Kulesz, P. A. (2016). 

 

PR/Award # S368A220010

Page e238



Validation of the direct and inferential mediation (DIME) model of reading 
comprehension in grades 7 through 12. Contemporary Educational Psychology, 44, 68–
82. 

Hernandez, A. E., Greene, M. R., Vaughn, K. A., Francis, D., Grigorenko, E. L. (2015). Beyond 
the bilingual advantage: The potential role of genes and environment on the development 
of cognitive control. Journal of Neurolinguistics, 35, 109–119. 

Barth, A. E., Barnes, M.A., Francis, D.J., Vaughn, S.R., York, M.J. (2015). Inferential 
processing among adequate and struggling adolescent comprehenders and relations to 
reading comprehension. Reading and writing, 28(5), 587–609. 

McIntyre, T., McIntyre, S., Barr, C., Woodward, P., Francis, D., Durand, A., Mehta, P., 
Kamarck, T. (2016). Longitudinal Study of the Feasibility of Using Ecological 
Momentary Assessment to Study Teacher Stress: Objective and Self-Reported Measures. 
Journal of occupational health psychology, 21(4), 403-414. 

Denton, C. A., Enos, M., York, M., Francis, D., Barnes, M. A., Kulesz, P. A., Fletcher, J., Carter, 
S. (2015). Text-Processing Differences in Adolescent Adequate and Poor Comprehenders 
Reading Accessible and Challenging Narrative and Informational Text. Reading 
Research Quarterly, 50(4), 393–416. 

Barnes, M. A., Ahmed, Y., Barth, A.E., Francis, D.J. (2015). The Relation of Knowledge-Text 
Integration Processes and Reading Comprehension in 7th-to 12th-Grade Students. 
Scientific Studies of Reading, 19(4), 253–272. 

Santi, K. L., Francis, D. J., Currie, D., Wang, Q. (2015). Visual-Motor Integration Skills: 
Accuracy in Predicting Reading. Optometry and Vision Science, 92(2), 217-226. 

Kulesz, P. A., Tian, S., Juranek, J., Fletcher, J. M., Francis, D. J. (2015). Relations between 
volumetric measures of brain structure and attentional function in spina bifida: Utilization 
of robust statistical approaches. Neuropsychology, 29(2), 212-225. 

Santi, K. L., Kulesz, P. A., Khalaf, S., Francis, D. J. (2015). Developmental changes in reading 
and visual processing: An application of explanatory item response models in grades K-2. 
Frontiers in Psychology, 6(116), 1-13. 

Denton, C. A., Wolters, C. A., York, M., Swanson, E., Kulesz, P. A., Francis, D. J. (2015). 
Adolescents' use of reading comprehension strategies: Differences related to reading 
proficiency, grade level, and gender. Learning and Individual Differences, 37, 81-95. 

Wolters, C. A., Denton, C. A., York, M.J., Francis, D.J. (2014). Adolescents’ motivation for 
reading: group differences and relation to standardized achievement. Reading and 
Writing, 27(3), 503–533. 

Fletcher, J.M., Stuebing, K.K., Barth, A. E., Miciak, J., Francis, D.J., Denton, C.A. (2014). 
Agreement and coverage of indicators of response to intervention: A multi-method 
comparison and simulation. Topics in language disorders, 34(1), 74. 

August, D., Branum-Martin, L., Cárdenas-Hagan, E., Francis, D.J., Powell, J., Moore, S., 
Haynes, E. F. (2014). Helping ELLs meet the Common Core State Standards for Literacy 
in Science: The impact of an instructional intervention focused on academic language. 
Journal of Research on Educational Effectiveness, 7(1), 54–82. 

Arrington, C. N., Kulesz, P. A., Francis, D. J., Fletcher, J. M., Barnes, M. A. (2014). The 
contribution of attentional control and working memory to reading comprehension and 
decoding. Scientific Study of Reading, 18(5), 325-346. 

Barth, A. E., Stuebing, K., Fletcher, J.M., Denton, C. A., Vaughn, S.R., Francis, D.J. (2014). The 
Effect of Reading Duration on the Reliability and Validity of Middle School Students’ 
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ORF Performance. Assessment for Effective Intervention, 40(1), 53–64. 
Goldenberg, C., Tolar, T. D., Reese, L., Francis, D. J., Ray, A., Mejia-Arauz, R. (2014). How 

important is teaching phonemic awareness to children learning to read in Spanish. 
American Educational Research Journal, 51(3), 604-633. 

Barth, A. E., Tolar, T. D., Fletcher, J. M., Francis, D. J. (2014). The Effects of Student and Text 
Characteristics on the Oral Reading Fluency of Middle-Grade Students. Journal of 
Educational Psychology, 106(1), 162-180. 

Branum-Martin, L., Mehta, P. D., Carlson, C. D., Francis, D. J., Goldenberg, C. (2014). The 
nature of Spanish versus English language use at home. Journal of Educational 
Psychology, 106(1), 181-199. 

Tolar, T. D., Barth, A. E., Francis, D. J., Fletcher, J. M., Vaughn, S. (2014). Predicting reading 
outcomes with progress monitoring slopes among middle grade students. Learning and 
Individual Differences, 30, 46-57. 
http://www.sciencedirect.com/science/article/pii/S1041608013001829 

Fletcher, J. M., Stuebing, K. K., Barth, A. E., Miciak, J., Francis, D. J., Denton, C. A. (2014). 
Agreement and coverage of indicators of response to intervention: A Multi-method 
comparison and simulation. Topics and Language in Learning Disorders, 34(1), 74-89. 

Denton, C. A., Tolar, T. D., Fletcher, J. M., Barth, A. E., Vaughn, S., Francis, D. J. (2013). 
Effects of Tier 3 intervention for students with persistent reading difficulties and 
characteristics of inadequate responders. Journal of Educational Psychology, 105(3), 
633-648. 

Stuebing, K. K., Fletcher, J. M., Branum-Martin, L., Francis, D. J. (2012). Evaluation of the 
technical adequacy of three methods for identifying specific learning disabilities based on 
cognitive discrepancies. School Psychology Review, 41(1), 3-22. 

Branum-Martin, L., Tao, S., Garnaat, S., Bunta, F., Francis, D. J. (2012). Meta-analysis of 
bilingual phonological awareness: Language, age, and psycholinguistic grain size. 
Journal of Educational Psychology, 104(4), 932-944. 

Barth, A. E., Stuebing, K. K., Fletcher, J. M., Cirino, P. T., Romain, M., Francis, D. J., Vaughn, 
S. (2012). Reliability and validity of oral reading fluency median and mean scores among 
middle grade readers when using equated texts. Reading Psychology, 33(1-2), 133-161. 

Phillips, B. M., Piasta, S. B., Anthony, J. L., Lonigan, C. J., Francis, D. J. (2012). The IRTs of 
the ABCs: Children's letter name acquisition. Journal of Social Psychology, 50(4), 461-
481. 

Tolar, T. D., Barth, A. E., Francis, D. J., Fletcher, J. M., Stuebing, K. K., Vaughn, S. (2012). 
Psychometric Properties of Maze Tasks in Middle School Students. Assessment for 
Effective Intervention, 37(3), 131-146. 

 
Books 

National Academies of Sciences, Engineering, and Medicine. 2018. English Learners in STEM 
Subjects: Transforming Classrooms, Schools, and Lives. Washington, DC: The 
National Academies Press. https://doi.org/10.17226/25182. (D.J. Francis and S. Stephens, 
Editors). 

Mcintyre, TM, McIntyre, SE, & Francis, DJ. (2017).  Educator Stress: An Occupational Health 
Perspective.  New York: Springer. 
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LORENA LLOSA 
New York University 

lorena.llosa@nyu.edu 
(212) 998-5485 

 
 

EDUCATION 
 
Ph.D., Applied Linguistics (Language Assessment Track) 
University of California, Los Angeles, 2005 
 
MA, Teaching English as a Second Language 
University of California, Los Angeles, 1996 
 
BA, English and Spanish 
Santa Clara University, Santa Clara, CA, 1994 
French minor. University Honors Program.  
 

EMPLOYMENT HISTORY 
 
Professor (2021-Present) 
Program Director, TESOL/Bilingual/World Language Education (2020-Present) 
Associate Professor (2011- 2021) 
Assistant Professor (2005-2011) 
New York University  
Multilingual Multicultural Studies Unit (TESOL/Bilingual/World Language Education) 
Department of Teaching and Learning 
Steinhardt School of Culture, Education, and Human Development 
 
Academic Coordinator (1999 – 2005)  
International Pre-Orientation (IPO) 
The Anderson School, UCLA and The Language Resource Center at UCLA. 
 
Senior Educational Research Analyst (1/2002 – 1/2003) 
Professional Expert (2/2003 –9/2004) 
Program Evaluation and Research Branch 
Los Angeles Unified School District, Los Angeles, CA. 
 
Teaching Assistant/Associate/Fellow (1/1996 – 6/2004)  
ESL Service Courses 
University of California, Los Angeles 
 
Staff Research Associate (4/1997 - 8/1998)  
Graduate Student Researcher (Summer 1999)  
Center for the Study of Evaluation/CRESST 
University of California, Los Angeles  
 
Part-time Teaching Positions (1995-2004) 
Listed at the end of the CV. 
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FUNDED RESEARCH PROJECTS 
 
Co-Investigator of the Center / PI of Formative Assessment Research Strand. National Research 
and Development Center for English Learners: Transdisciplinary approaches to improving 
opportunities and outcomes for English learners in secondary school settings: Using engagement, 
team-based learning, and formative assessment to develop content and language proficiency (PI: 
David Francis; Co-PI: Sharon Vaughn; Co-Is: Michael Kieffer (NYU), Coleen Carlson, Jeremy Miciak, 
Suzanne Donovan, Leticia Martinez, Philip Capin, Diane August, Catherine Snow, & Joel Gómez) 

Funded by the Institute of Education Sciences 
Award Period: September 2020-August 2025 
Amount: $10 million (NYU Subcontract: $2 million) 

 
Co-Principal Investigator. Science and Integrated Language Plus Computational Thinking and 
Modeling with ELs (SAIL+CTM with ELs) (PI: Okhee Lee, New York University; Other Co-PIs: Corey 
Brady at Vanderbilt and Eric Klopfer at MIT) 

Funded by the National Science Foundation (NSF DRL 1742138) 
Period: 8/2017 – 7/2020 
Amount: $2.5 million 

 
Co-Principal Investigator. Collaborative Research: Development of Language-Focused Three-
Dimensional Science Instructional Materials to Support English Language Learners in Fifth Grade (PI: 
Okhee Lee, New York University and Guadalupe Valdés, Stanford University) 

Funded by the National Science Foundation (NSF DRL 1503330) 
Period: 9/2015 – 8/2019 
Amount: $3.0 million  

 
Co-Principal Investigator. Unpacking language-related knowledge for teaching: A study of 
linguistically responsive teachers working with English learners. (PI: Kongji Qin) 

Funded by The Spencer Foundation  
Period: Fall 2018 – Fall 2019 
Amount: $50,000 

 
Co-Principal Investigator. What is language-related knowledge for teaching? Investigating this 
construct as a framework for preparing linguistically responsive teachers for English learners. (PI: 
Kongji Qin) 

Funded by the Steinhardt Faculty Challenge Grants Competition—Research Development 
Award Period: Fall 2018 – Fall 2019 
Amount: $10,000 

 
Co-Principal Investigator. Promoting Science among English Language Learners (P-SELL) Scale-
Up. (PI: Okhee Lee, NYU) 

Funded by the National Science Foundation (NSF DRL 1209309) 
Period: 9/2011 – 8/2015 
Amount: $4.5 million 

 
Principal Investigator. Comparability of students’ writing performance on TOEFL-iBT and required 
university writing courses (with Margaret Malone, Center for Applied Linguistics) 

Funded by Educational Testing Service 
Period: 8/2012 – 8/2015 
Amount: $125,000 
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Principal Investigator. Next Generation Science Standards and English language learners: 
Developing language and science assessments for elementary school classrooms 

Funded by the Steinhardt Faculty Challenge Grants Competition—Summer Development 
Award Period: Summer 2014 
Amount: $5,000 

 
Principal Investigator. Developing a diagnostic assessment of academic writing: Teacher and 
student perspectives (with Sarah W. Beck, NYU) 

Funded by the Kate Sapir Zirin Education Faculty Research Award, NYU Steinhardt 
Period: 9/2012 – 12/2013 
Amount: $10,000 

 
Postdoctoral Fellow. Assessing English learners’ progress: A longitudinal examination of a 
standards-based classroom assessment based on teacher judgments 

Funded by the National Academy of Education/Spencer Postdoctoral Fellowship 
Period: 9/2009 – 8/2010 
Amount: $55,00 (One year leave from teaching and administrative responsibilities) 

 
Co-Investigator. Language-Minority Students and California’s Community Colleges: Testing, 
Placement, and Academic Pathways (PI: George Bunch, University of California, Santa Cruz) 

Funded by The William and Flora Hewlett Foundation 
Period: 7/1/07 – 6/1/10 
Amount: $ 434,898 (NYU Subcontract Amount: $42,988) 

 
Co-Principal Investigator. What is academic writing? Investigating this construct as a basis for 
diagnosing secondary students’ writing difficulties (PI: Sarah W. Beck, NYU) 

Funded by The Spencer Foundation  
Period: 9/1/07 – 8/31/08 
Amount: $39,875 

 
Principal Investigator. Developing a diagnostic assessment of academic writing: The construct 
definition phase (with Sarah W. Beck, NYU) 

Funded by the Steinhardt Challenge Grants Competition--Doctoral Graduate Assistant Award 
Period: 2007 – 08 
Amount: $31,710  

 
Co-Principal Investigator. Developing an evidentiary framework for the construct of academic 
writing (PI: Sarah W. Beck, NYU).  

Funded by a New York University Research Challenge Grant  
Period: 6/1/07 – 5/31/08 

Amount: $10,326 
 
Principal Investigator. The nature of academic writing in secondary education: Implications for 
diagnostic assessment (with Sarah W. Beck, NYU) 

Funded by the Steinhardt Faculty Challenge Grants Competition--IDEA Award 
Period: 6/1/07 – 5/31/08 
Amount: $5,000 

 
Principal Investigator. Developing a diagnostic assessment of academic writing: The construct 
definition phase (with Sarah W. Beck, NYU) 

Funded by the Steinhardt Faculty Challenge Grants Competition—Summer Development 
Award Period: Summer 2008 
Amount: $5,000 

 

PR/Award # S368A220010

Page e243



                             4 

 
OTHER FUNDED PROJECTS 
 
Co-Principal Investigator. Roundtable on Applied Linguistics: An NYU Interdisciplinary Faculty 
Working Group. (with Maria José Zubieta, Department of Spanish and Portuguese, NYU).  

Funding source: NYU’s Center for Latin American and Caribbean Studies (CLACS) Faculty Grant  
Funding period: 2010 – 2011 
Amount: $1,500 

 
 
GRANT PROPOSALS UNDER REVIEW  
 
Principal Investigator. Promoting multilingual learners’ participation in science learning through 
curriculum-embedded formative assessments. (PI: Lorena Llosa; Co-PIs: Erin Furtak at University of 
Colorado Boulder and José-Felipe Martinez at UCLA) 

Submitted to the National Science Foundation in October 2021 
Award Period: September 2022-August 2026 
Amount: $3 million 

 
 
HONORS AND AWARDS 
 
▪ AERA Second Language Research SIG Midcareer Award (2019) 
▪ National Academy of Education/Spencer Postdoctoral Fellowship (2009-2010) 
▪ New York University W. Gabriel Carras Award (2007) 
▪ AERA Division H Outstanding Dissertation Award (2006) 
▪ Spencer Foundation Dissertation Fellowship for Research Related to Education (2004-2005) 
▪ UC Linguistic Minority Research Institute (LMRI) Dissertation Grant (2004-2005) 
▪ Lado Award for Outstanding Student Paper at the 2005 Language Testing Research Colloquium 
▪ CATESOL Graduate Student Research Award (2005) 
▪ TOEFL Small Grant for Doctoral Research in Second or Foreign Language Assessment (2004) 
▪ Marianne Celce-Murcia Award for Outstanding Teaching Assistant (2004) 
▪ Eugene Cota Robles Award, University of California, Los Angeles (1998-2002) 
 
 

PEER REVIEWED JOURNAL ARTICLES (current and former students’ names are in italics) 
 
Grapin, S. E. & Llosa, L., Lee, O. (in press). Disciplinary practices with multilingual learners in the 

content areas: Investigating grasp of practice in fifth-grade science. Journal of Language, 
Identity, & Education. 

 
Grapin, S. E., Llosa, L., Haas, A., & Lee. O. (2022) Affordances of computational models for English 

learners in science instruction: Conceptual foundation and initial inquiry. Journal of Science 
Education and Technology, 31, 52-67. 

 
Llosa, L., Grapin, S. E., & Haas, A. (2022). Assessment for English learners: An illustration of four 

types of formative assessment in a fifth-grade physical science unit. Science and Children, 
59(3), 58-63. 
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Grapin, S. E. & Llosa, L. (2022). Multimodal tasks to assess English learners and their peers in 

science. Educational Assessment. https://doi.org/10.1080/10627197.2022.2028139 
 
Haas, A., Januszyk, R., Goggins, M., Grapin, S., Llosa, L., & Lee, O. (2021). Developing instructional 

materials aligned to the Next Generation Science Standards for all students, including English 
learners. Journal of Science Teacher Education, 32(7), 735-756. 

 
Grapin, S. E. & Llosa, L. (2021). Dynamic assessment of English learners in the content areas: An 

exploratory study in fifth-grade science. TESOL Quarterly. https://doi.org/10.1002/tesq.3059 
 
Haas, A. Grapin, S., Simon, C., Llosa, L., & Lee, O. (2021). Integrating computational modeling into 

science instruction with English learners. Science and Children, 58(5), 74-79. 
 
Grapin, S.E., Llosa, L., Haas, A., & Lee, O. (2021). Rethinking instructional strategies with English 

learners in the content areas in light of contemporary perspectives on content and language 
learning. TESOL Journal, 12(2), 1-12. 

 
Grapin, S. E., & Llosa, L. (2020). Toward an integrative framework for understanding multimodal L2 

writing in the content areas. Journal of Second Language Writing, 47. 
 
Haas, A., Grapin, S. E., Wendel, D., Llosa, L., & Lee, O. (2020). How fifth-grade English learners 

engage in systems thinking using computational models. Systems, 8, 47. 
 
Llosa, L., Grapin, S. E., Friginal, E., Cushing, S. T., & Malone, M. E. (2020). Linguistic dimensions of 

TOEFL iBT essays compared with successful student disciplinary writing. TESOL Quarterly, 
54(1), 251-265. 

 
Grapin, S., Haas, A., Goggins, M., Llosa, L., & Lee, O. (2019). Beyond general-purpose talk moves: 

Discipline-specific probes with English learners in the science classroom. Science and 
Children, 57(4), 36-43. 

 
Goggins, M., Haas, A., Grapin, S., Llosa, L., & Lee, O. (2019). Integrating cross-cutting concepts into 

science instruction. Science and Children, 57(1), 56-61. 
 
Grapin, S. E., Llosa, L., Haas, A., Goggins, M., & Lee, O. (2019). Precision: Toward a meaning-

centered view of language use with English learners in the content areas. Linguistics and 
Education, 50, 71-83. 

 
Lee, O., Llosa, L., Grapin, S. E., Haas, A., & Goggins, M. (2019). Science and language integration 

with English learners: A conceptual framework guiding instructional materials development. 
Science Education, 103, 317-337. 

 
Grapin, S. E., & Llosa, L. (2019). Comparing objectives and assignments in ESL versus mainstream 

composition courses. NYS TESOL Journal, 6(1), 3-18. 
 
Llosa, L., & Malone, M. E. (2019). Comparability of students’ writing performance on TOEFL iBT and 

in university writing courses. Language Testing, 36(2), 235-263. 
 
Beck, S., Llosa, L., Black, K., & Anderson, A.T.G. (2018). From assessing to teaching writing: What 

teachers prioritize. Assessing Writing, 37, 68-77. 
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KAREN D. THOMPSON 
 

Oregon State University, 301B Furman Hall, Corvallis, OR 97331 
karen.thompson@oregonstate.edu (541) 737-2988 

http://education.oregonstate.edu/karen-thompson 

 

ACADEMIC APPOINTMENTS 
2018-present Associate Professor, Oregon State University, College of Education 
2012-2018  Assistant Professor, Oregon State University, College of Education 

2013-present Faculty Affiliate, School of Public Policy, Oregon State University 
 

EDUCATION 
Ph.D. Stanford University (Educational Linguistics), 2012 
M.A. University of California, Berkeley (Education; also earned Bilingual, 

Crosscultural, Language, and Academic Development Teaching 
Credential), 2002 

A.B. Brown University (Double major: English and American Literature, with 
Honors; and Political Science), 1996 

 

PROFESSIONAL EXPERIENCE 
2007-2012 Research Assistant to Prof. Kenji Hakuta, Stanford University 
2002-2007 4th Grade Bilingual Teacher, San Leandro Unified School District, San 

Leandro, CA 

1998-2000 Middle School Program Coordinator, Samaritan House, San Mateo, CA 
1996-1998 Partner, Partners in School Innovation, San Francisco, CA 
1995-1996 Intern, Annenberg Institute for School Reform, Providence, RI 

 

RESEARCH AND TEACHING INTERESTS 
Educational experiences of multilingual students; education policy affecting multilingual 
students; researcher-practitioner partnerships; mixed methods. 
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PUBLICATIONS (Graduate students and postdocs are indicated with an asterisk. 
Practitioner partners are indicated with a plus sign.) 

Refereed journal publications  
Thompson, K. D., Umansky, I. M., & Rew, W. J.+ (in press). Improving understanding 
of English learner education through an expanded analytic framework. Educational 
Policy. 
 
Rutherford-Quach, S., Thompson, K. D., Rodriguez-Mojica, C., & Román, D. (2021). 
Taking away excuses to quit:  The role of structural supports in completion and learning 
within online professional development. Online Learning Journal.  
 
Burho, J.*  & Thompson, K. D. (2021). Home-school communication and parent 
engagement in reclassification for English learner students with disabilities. Journal of 
Family Diversity in Education,  
 
Thompson, K. D., Umansky, I. M., & Porter, L.* (2020). Examining contexts of 
reception for newcomer students. Leadership and Policy in Schools 19(1), 10-35.  
 
Kieffer, M. & Thompson, K. D. (2018). Hidden progress of multilingual students on NAEP. 
Educational Researcher, 47(6), 391-398. 
 
Thompson, K. D., Martinez, M. I. +, Clinton, C. +, & Díaz, G.* (2017). Considering interest and 
action: Analyzing types of questions explored by researcher-practitioner partnerships. 
Educational Researcher, 46(8), 464-473. 
 
Umansky, I. M., Thompson, K. D., & Díaz, G.* (2017). Using an Ever-EL framework to 
examine special education disproportionality among English learners. Exceptional 
Children, 84(1), 76-96. 
 
Thompson, K. D. (2017). What blocks the gate? Exploring current and former English 
learners’ math course-taking in secondary school. American Educational Research 
Journal, 54(4), 757-798. 
 
Cimpian, J. R., Thompson, K. D., & Makowski, M. (2017). Evaluating English learner 
reclassification policy effects across districts. American Educational Research Journal, 
Centennial Issue, 54(S1) 255S-278S.  
 
Thompson, K. D. (2017). English learners’ time to reclassification: An analysis. 
Educational Policy, 31(3), 330-363.  (Online first, August 2015). 
 
Román, D., Thompson, K. D., Ernst, L.+, & Hakuta, K. (2016). WordSift: A free web-
based vocabulary tool designed to help science teachers in integrating interactive literacy 
activities. Science Activities, 53(1), 13-23.  
 
Robinson-Cimpian, J. P. & Thompson, K. D. (2016). The effects of changing test-based 
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criteria for reclassifying English Learners. Journal of Policy Analysis and Management, 
35(2), 279-305.  
 
Thompson, K. D. (2015). Questioning the Long-Term English Learner label: How 
classification and categorization can blind us to students’ abilities. Teachers College 
Record, 117(12), 1-50.  

 
Thompson, K. D. (2013). Is separate always unequal? A philosophical examination of 
ideas of equality in key cases regarding racial and linguistic minorities in education. 
American Educational Research Journal, 50(6): 1249 - 1278.  

Hopkins, M., Thompson, K. D., Linquanti, R., August, D., & Hakuta, K. (2013). Fully 
accounting for English learner performance: A key issue in ESEA reauthorization. 
Educational Researcher 42(2): 101-108. 

Thompson, K. D., Román, D., Wientjes, G., & Hakuta, K. (2012). The effects of a web-
based vocabulary development tool on student reading comprehension in science. 
REMiE: Multidisciplinary Journal of Educational Research, 2(3): 272-300. 

Working Papers and Submissions  

Umansky, I. M., Thompson, K. D., Soland, J., & Kibler, A. (revise and resubmit). 
Understanding newcomer English learner students’ English language development: 
Comparisons and predictors. Bilingual Research Journal. 

 
Burho, J.*, Woodruff, K.*, Koetje, M.*, Sandstead, M.*, Thompson, K. D., & Kibler, A. 
(revise and resubmit). Co-teaching in two fields: A systematic review of co-teaching in 
special education and English language development. Review of Educational Research. 
 
Burho, J. *  & Thompson, K. D. (in preparation). Just the same as a regular diploma? 
Exploring the use of modified diplomas among students classified as English learners 
with disabilities.  

 
Other refereed publications  
 

Umansky, I. M., Hopkins, M., Dabach, D., Porter, L., Thompson, K. D. & Pompa, D. (2018). 
Understanding and supporting the educational needs of recently arrived immigrant English 
learner students: Lessons for state and local education agencies. Washington DC: Council of 
Chief State School Officers.  
 
Greenberg Motamedi, J., Singh, M., & Thompson, K. D. (2016). English learner student 
characteristics and time to reclassification: An example from Washington state (REL 
2016– 128). Washington, DC: U.S. Department of Education, Institute of Education 
Sciences, National Center for Education Evaluation and Regional Assistance, Regional 
Educational Laboratory Northwest. (Peer-reviewed) 
 
Umansky, I., Reardon, S., Hakuta, K., Thompson, K. D., Estrada, P., Hayes, K. +, Maldonado, 
H. +, Tandberg, S. +, Goldenberg, C. (2015). Improving the opportunities and outcomes of 
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California’s students learning English: Findings from school district – university collaborative 
partnerships. Policy Brief. Stanford, CA: Policy Analysis for California Education. (Peer-
reviewed) 

 
Non-refereed publications/Book chapters  

 
Vazquez Cano, M. *, Umansky, I. M., & Thompson, K. D. (2021). How state, district, 
and school levers can improve the  course access of students classified as English learners 
in secondary schools. National Research and Development Center to Improve Education 
for Secondary English Learners. WestEd. https://www.elrdcenter.wested.org/improve-
course-access-of-els   
 
Sato, E. & Thompson, K. D. (2020). Standards-based K-12 English language proficiency 
assessments in the United State: Current policies and practices. In M. Wolf (Ed.), 
Assessing English language proficiency in U.S. K-12 schools (pp. 19-35). New York: 
Routledge.  
 
Thompson, K. D., Rew, J. +, Martinez, M. I. +, & Clinton, C. + (2017, June 16). 
Understanding student outcomes by using the “Ever English learner” category. 
Washington, DC: Institute of Education Sciences.  Retrieved from 
https://ies.ed.gov/blogs/research/post/understanding-outcomes-for-english-learners-the-
importance-of-the-ever-learner-category  (Invited post for the Institute of Education 
Sciences’s blog.) 
 
Robinson-Cimpian, J. P., Thompson, K. D., & Umanksy, I. M. (2016). Research and 
policy considerations for English learner equity. Policy Insights from the Behavioral and 
Brain Sciences, 3(1), 129-137.  

 
Thompson, K. D. & Díaz, G.* (2016). Policy brief: English learner students with 
disabilities. Corvallis, OR: Oregon State University. Retrieved from 
http://blogs.oregonstate.edu/odeosuellpartnership/files/2016/08/ELSWDPolicyBrief_Fina
l.pdf  
 
Thompson, K. D., Silva, J., Cross, K., Robb, S. +, & Curry, D. + (2015). Collaboration 
and the Smarter Balanced test. Leadership 44(4), 16-19, 37.  

Smith, R. +, Johnson, M. +, & Thompson, K. (2012). Data, our GPS. Educational 
Leadership, 69(5), 56-59.  

Thompson, K. and Hakuta, K. (2011). Education and bilingualism. In J. P. Gee and M. 
Handford (Eds.), The Routledge handbook of discourse analysis (pp. 396-411). New 
York: Routledge. 

Wentworth, L., Pellegrin, N., Thompson, K., & Hakuta, K.  (2010). Proposition 227 in 
California: A long-term appraisal of its impact on language minority student 
achievement. In P. Gándara and M. Hopkins (Eds.), Forbidden language: English 
learners and restricted language policies (pp. 37-49). New York: Teachers College 
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Press. 

Gifford, B. & Thompson, K. (2009).  Generation 1.5 students and the linguistic demands 
of community college mathematics classes: A review of the literature. In G. Valdés. & B. 
Gifford, Final report on the developmental mathematics and language project (pp. 3-
44).  Stanford, CA: Carnegie Foundation for the Advancement of Teaching.   

Román, D., Wientjes, G., Thompson, K., & Hakuta, K. (Summer 2009). WordSift: An 
interactive vocabulary development tool.  AccELLerate: National Clearinghouse for 
English Language Acquisition, 1(4).  

Hakuta, K., Wientjes, G., Román, D. & Thompson, K. (April 2009). WordSift – A 
website to support vocabulary and reading for English learners. ASCD Express, 4(13). 

Thompson, K. (2005). ¿Qué dijo?: Peers supporting newcomers’ English language 
development. Questions unfolding, volume 2: Teacher research articles and reflections 
2004-2005. Berkeley, CA: University of California. 

Thompson, K. (2004). Roadblocks and resistance: Adventures in supporting newcomer 
students with limited prior schooling. Questions unfolding, Volume 1: A compilation of 
teacher research articles and reflections from Project IMPACT participants in 2003-
2004. Berkeley, CA: University of California.    

Thompson, K. (2002). Language problem solving: Strategies for supporting English 
language learners’ development as writers. (Unpublished master’s thesis). University of 
California, Berkeley, CA. 

Thompson, K. (1996). The Edmonton experience: The interactions among one district’s 
funding, governance, and school choice policies. Providence, RI: Annenberg Institute for 
School Reform. 

 

PRESENTATIONS (Graduate students and postdocs are indicated with an asterisk. 
Practitioner partners are indicated with a plus sign.) 
 
National Research Presentations 
 

Thompson, K. D. (2022, January 26). Fostering equity in research design: Lessons from 
partnerships focused on English learners. Presentation at the Institute of Education 
Sciences annual Principal Investigator virtual meeting. (Invited presentation) 
 
Burho, J. * & Thompson, K. D. (2020, April 18). Understanding opportunities to learn 
for English learner students with disabilities, before and after reclassification. Paper 
accepted for the annual meeting of the American Educational Research Association, San 
Francisco, CA. http://tinyurl.com/rtd26bu (Conference canceled) 
 
Thompson, K. D. (2020, January 19). Spotlight: Award-winning early career 
researchers. Presentation at the Institute of Education Sciences annual Principal 
Investigator meeting, Washington, DC. (Invited presentation) 
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Paola Uccelli 
Harvard Graduate School of Education  

320 Larsen Hall  •  Cambridge, MA 02138  •  617.496.3601  
paola uccelli@gse.harvard.edu 

 

ACADEMIC POSITIONS 
Professor of Education         
Human Development and Psychology 
Harvard Graduate School of Education, Cambridge, MA    2017- present 
 

Associate Professor of Education 
Human Development and Psychology 
Harvard Graduate School of Education, Cambridge, MA    2012–2017 
 

Assistant Professor of Education 
Human Development and Psychology  
Harvard Graduate School of Education, Cambridge, MA    2008–2012 

 

EDUCATION AND TRAINING 
Postdoctoral Fellow 
Research in collaboration with the University of Houston, Center for 
Applied Linguistics and Center for Applied Special Technology 
as part of two projects funded by the Institute of Education Sciences 
Harvard Graduate School of Education, Cambridge, MA        2005 – 2008 

 

Ed. D. in Human Development and Psychology 
Harvard University. Graduate School of Education, Cambridge, MA 
Dissertation: Time and narratives: The development of temporality in 
 young Spanish-speaking children       2003 
 

Ed. M. in Human Development and Psychology  
Harvard University. Graduate School of Education, Cambridge, MA  1993 

 

B.A. in Linguistics and Literature  
Pontificia Universidad Católica del Perú.  
Facultad de Lengua y Literatura, Lima, Perú     1990 

  
GRANTS AND FUNDED RESEARCH PROJECTS 

Radcliffe Accelerator Workshop        
with Verónica Boix-Mansilla as co-applicant, Pedagogies of Voice (2020/2022) 
 

Principal Investigator 
with Christopher Barr, Rice University, former student Emily Phillips Galloway, Vanderbilt 
University, and Jeremy Miciak, University of Houston, as co-PIs. Core Academic Language Skills 
Instrument: Refining the assessment to measure and monitor English Learners' progress.  
Institute of Education Sciences, Research Grant (2019-2023) 

 

Principal Investigator 
with Beatriz Cardoso, Laboratório de Educação, and Daniel Domingues Santos, Universidade de São 
Paulo. Aprender a Estudar: Supporting fourth-grade teachers to prepare lifelong readers and 
learners. Lemann Foundation, Harvard University (2019-2022) 
 

 

PR/Award # S368A220010

Page e251



Paola Uccelli, p. 2  

Principal Investigator 
With Gladys Aguilar and Linda Andreev as co-investigators 
Spanish biliteracy intervention for adolescent newcomers 
Instituto Cervantes Grant & HGSE Dean’s Impact Fund, Harvard University (2020-2022) 
 

Co-Principal Investigator 
with Alejandra Meneses (PI) and Maximiliano Montenegro (co-PI), Pontificia Universidad Católica 
de Chile. Project CLIC! Improving Science Learning by Expanding Inquiry and Language Skills: 
Preparing an innovative intervention to reach underserved Latin American School. David Rockefeller 
Center for Latin American Studies (2019-2020) 

 

Co-Investigator 
Reach Every Reader: Improving Early Literacy at Scale through Personalized Diagnosis and 
Intervention. Chan Zuckerberg Foundation (2018-2022) 

 

Principal Investigator 
with Christopher Barr (University of Houston) and Emily Phillips Galloway (Vanderbilt University) as 
co-investigators. The language of written argumentation and explanation: Individual developmental 
trajectories from 4th to 8th grade 
Institute of Education Sciences, U.S. Department of Education (2017 – 2020) 
 

Principal Investigator 
with Felipe Barrera and Sarah Dryden-Peterson (HGSE) as Co-Principal Investigators 
Learning for all-Phase 2: Improving Access to a Meaningful Education Globally-Brazil 
Lemann Foundation (2016-2019) 

 

Principal Investigator 
Global Learner Project 
Development of a computer-adaptive test version of the Core Academic Language Skills 
Instrument to assess transnational English learners, including immigrant students in English-
speaking countries and English-as-a-foreign-language students  
Education First Grant (2016-2019) 

 

Principal Investigator, Examining Early Adolescents' and Their Teachers' Language and Literacy Skill 
in Lima, Peru, David Rockefeller Center for Latin American Studies (2016-2017) 

 

Principal Investigator, Setting up Bilingual learners for Academic Success: Bridging research and 
practice, Instituto Cervantes Grant (2015-2017) 
 

Principal Investigator 
Exploring transnational English learners' academic writing skills 
International study on academic writing skills in middle school and high school English-as-a-
foreign-language learners from China, Korea, Russia, Spain and Latin America. 
Education First Grant (2013- 2016) 

 

Co-Principal Investigator 
with Suzanne Donovan (SERP) and Catherine Snow (HGSE) as Principal Investigators 
Kurt Fisher, Stephanie Jones, James Kim, Robert Selman, Jennifer Thompson (HGSE), & Lowry 
Hemphill (Wheelock College) as Co-Principal Investigators 
Catalyzing Comprehension through Discussion and Debate 
Reading for Understanding Grant, Institute of Education Sciences (2010-2016)   
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Principal Investigator 
with Alejandra Meneses (Pontificia Universidad Católica de Chile) as co- Investigator 
Language for learning in Chilean adolescent students: Designing and pilot testing a promising 
instrument to capture Spanish-speaking adolescents' academic language skills. David Rockefeller 
Center for Latin American Studies & Harvard-Chile Innovation Initiative (2014-2015) 
 

Co-Principal Investigator 
with Felipe Barrera and Sarah Dryden-Peterson (HGSE) as Co-Principal Investigators 
Learning for all – Phase 1: Improving Access to a Meaningful Education Globally 
An international comparative study that investigates local and global answers to improve early 
adolescents' literacy outcomes and civic engagement in Botswana, Colombia and Peru 
HGSE Dean's Venture Fund Award (2015-2016) 
 

Principal Investigator 
Understanding and promoting inner-city minority high school students’ academic language 
development, Milton Grant, Harvard University (2009-2011) 

 

Co-Principal Investigator 
with Diane August (Center for Applied Linguistics), Chris Barr (University of Houston), & Lauren 
Artzi (Center for Applied Linguistics) 
Acquisition of Vocabulary in English: Vocabulary Instruction and Assessment for Spanish Speakers, 
National Institute of Child Health and Human Development (NICHD) (2008-2012) 
  

Post-doctoral fellow and Co-Investigator 
David Francis (University of Houston) as Principal Investigator, with Diane August (Center for 
Applied Linguistics) and Catherine Snow (HGSE)       
Diagnostic Assessment of Reading Comprehension 
Institute of Education Sciences (2005-2011) 
Post-doctoral fellow (2005-2008), Co-Investigator (2009-2011) 

 
TEACHING EXPERIENCE 

COURSES AT HARVARD GRADUATE SC OOL OF EDUCAT ON 
Reading to Learn: Socialization, Language and Deep Comprehension (H870) 2008-present  
Bilingual Learners: Literacy Development and Instruction (H813)     2009-present 
Doctoral Colloquium in Learning and Development (S810H)  2014-2017 
Advanced Seminar in Literacy Research (H876)  2012-2013 
From Language to Literacy (H700)   2008-2011 
The Social Context of Language Minority Learners (H810x)    2008 
 

COURSES AT GRADUATE SC OOL OF ARTS AND SC ENCES, HARVARD UN VERS TY 
Department of Romance Languages and Literatures, Cambridge, MA         
Instructor for beginning and intermediate Spanish language and culture courses 1993- 2005 
 

PROFESSIONAL SERVICE 
International 
ProLEER (Professional Learning network to advance Early Education Reform) 2010-present 
Steering Committee Member 
 

University of Barcelona, Department of General Linguistics   2015-2019 
External Advisor on Development of analytic writing in different linguistic situations 
research project, funded by Spanish Government, Dr. L. Tolchinsky (PI)  
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Language and learning foundation, India      2018-present 
Global Advisor 
 

Instituto de Estudios Peruanos, Lima, Perú 
Advisor on research projects on reading comprehension    2012-2018 
 

Pontificia Universidad Católica de Chile, Facultad de Educación   2014-2015 
External advisor for Programa Convenio de Desempeños  
(Practice-based curricular transformation for pre-service teacher training) 
  

University of Johannesburg, South Africa 
External Advisor, Academic Language Project, Dr. E. Henning (PI)   2015 
 

Andean bilingual education network  
Co-Investigator with Dr. Liliana Sánchez, Rutgers University   2013-2014 
 

UNESCO, Consultant for the Literacy Assessment and Monitoring  
Programme (LAMP)         2012 
 

National 
NAEP Reading Assessment Panel Member     2019-2021 
Member of the National Assessment of Educational Progress (NAEP)  
Visioning and Development Panel teams, Reading Framework 2025 
 

Smithsonian Learning Lab & Reimagining Migration  
Research Advisor and Co-Investigator      2020-present 
 

Massachusetts Department of Education 
Research Advisory Council for Culturally and Linguistically Diverse Students  2018-2019 
 

NAEP Vocabulary group member               
Member of the National Assessment of Educational Progress (NAEP)  
Vocabulary Group charged to expand and enhance the framework of the  
Vocabulary section of the NAEP Reading assessment    2016- 2018 
 

American Psychological Association 
Member on the International Committee for Division 15    2016- 2018 
 

Institute of Education Sciences       2014 - 2019 
Research Grant reviewer 
 

MDRC, Abt Associates, & the Florida Center for Reading Research 
Academic language Consultant in Impact Evaluation of Academic Language 
Interventions, Institute of Education Sciences     2015-2018 
 

The World to Washington DC, project funded by DC Teacher Fund 
Academic Language Expert        2015-2017 
 

Council of Chief State School Officers (CCSSO)  
English Learner Definition Working Session, Academic Language Expert  2014 

 

International Baccalaureate          
Consultant for the IB MYP Curriculum      2010-2012 
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Center on Instruction, English Language Learners Strand, Houston, TX  2008 
Consultant for reviewing manuscripts and online presentation 

 

Office of English Language Learners, Boston Public Schools, MA    2014-2016 
Students with Interrupted Formal Education (SIFE) Project Advisor 
 

Office of English Language Learners, Boston Public Schools, MA  
Dual Language External Advisory Committee Member    2013-2015 
 

University 
PhD Concentration Chair, Human Development Learning and Teaching (HDLT) 2017-present 
PhD Steering Committee & Ph.D. Admissions, HDLT Chair, HGSE   2018- present 
Language & Literacy Master's Committee on Admissions, Member, HGSE  2008-2020 
Faculty Advisory Committee member, Brazil Studies Program, David  
   Rockefeller Center for Latin American Studies (DRCLAS)               2017 - 2019 
Harvard Library Board Member       2017 - present 
Fulbright Selection Committee, Chair         2017 - present 
Foundations courses, Master’s redesign committee, HGSE    2017 - 2019 
New and Aspiring School Leaders Institute, Invited presenter            2009- present 
Learning and Development Doctoral Colloquium, Co-chair, HGSE   2014-2017 
Ed.D. Steering Committee, Member, HGSE      2013- 2017 
Dean's Advisory Committee on Equity and Diversity (DACED), HGSE  2011-2015 
Fulbright/Travelling Fellowships Selection Committee, Member      2008-2015 
Fulfilling the Promise of Diversity Series, Invited speaker, HGSE   2015 
Educating Immigrant Students Institute, Invited speaker    2015 
David Rockefeller Center for Latin American Studies, Mexico  
      and Central America Program Seminar, Invited speaker    2014  
Education and Linguistic Diversity, Diversity Dialogues, Invited speaker, HGSE 2013-2015 
Ed.D. HDE Concentration Convener, HGSE      2013-2014 
Global Work Group, Member, HGSE      2013-2014 
The Future of Learning Institute, Invited speaker     2013 
HDE-HDP Student-Faculty Symposium, Panel respondent, HGSE   2013 
Global Education Conference, Discussant, HGSE     2013 
Harvard Educational Review, Faculty Review Committee, Member, HGSE  2011 - 2013 
Talking about Teaching, University-wide seminar, Participant   2011 
Committee on International Projects and Sites, Member, HGSE   2010-2013 
Conversations about literacy with international researchers Seminar,  
   Convener and presenter        2010 - 2011  

Committee on Curriculum and Instruction, Member, HGSE    2008-2010 
International Student Orientation, Panelist, HGSE               2009 - 2010 

 

PEER-REVIEWED JOURNAL ARTICLES  
Meneses, A., Hugo, E., & Uccelli, P. (Eds., 2021). Lenguajes para el Aprendizaje. Special Volume, 

Pensamiento Educativo de Investigación Latinoamericana. 
http://pensamientoeducativo.uc.cl/index.php/pel/issue/view/1705 
https://www.youtube.com/watch?v=k2QQSKiBBDo&t=5282s 

Qin, W. & Uccelli, P. (2021). Textual borrowing in science summaries: Mid-adolescents learning to write 
the language of science. Reading and Writing: An Interdisciplinary Journal, 34, 2505–2528. 
doi.org/10.1007/s11145-021-10155-4 
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Mikyung Kim Wolf, Ph. D. 
Educational Testing Service (ETS)  

Rosedale Road, MS4-R, Princeton, NJ 08541 | 609-734-5143 | mkwolf@ets.org 
 
EDUCATION 

 
Ph.D. University of California, Los Angeles (UCLA), 2002 

Applied Linguistics (specialization in language assessment) 
M.A.  UCLA, 1998 
 Teaching English as a Second Language (TESL) 
M.A. Korea University, Seoul, Korea, 1996  
 English Linguistics & Psycholinguistics 
B.A. Korea University, Seoul, Korea, 1994 

English Language & Literature 
 
EMPLOYMENT 

 
2021 – Present Managing Principal Research Scientist, Educational Testing Service 

(ETS), Princeton, NJ 
2013 – 2020 Managing Senior Research Scientist, ETS, Princeton, NJ 
2009 – 2012  Research Scientist, ETS, Princeton, NJ 
2006 – 2009 Senior Researcher, National Center for Research on Evaluation, 

Standards, & Student Testing (CRESST), UCLA 
2002 – 2006 Research Associate, Learning and Research Development Center (LRDC), 

University of Pittsburgh, PA 
1999 – 2002  Graduate Student Researcher, CRESST/UCLA 
1998 – 2000  Technology Teaching Assistant Consultant, UCLA 
1997 – 1999  Teaching Associate, UCLA 
1995 – 1996  Research Assistant, Korea University, Seoul, Korea 
1994 – 1995  Teaching Assistant, Korea University, Seoul, Korea   
1991 – 1994             Practicum teacher (middle school), tutor (middle & high school students)            
 
GRANTS, AWARDS, & FELLOWSHIPS 

 
• William T. Grant Foundation, $580,485, Grant Number: 187863, Role: Principal 

Investigator, 2018-2021 
Project Title: An Investigation of the Language Demands in Standards, Assessments, and 
Curricular Materials for English Learners 

• U.S. Department of Education, Institute of Education Sciences, $1,598,655, Grant Number: 
R305A130223, Role: Co-Principal Investigator (PI: Jamal Abedi), 2013-2017 
Project Title: A Comprehensive Research-Based Computer Assessment and Accommodation 
System for ELL Students 

• U.S. Department of Education, Institute of Education Sciences, $1,349,281, Grant Number: 
R305A100724, Role: Principal Investigator, 2010-2014 
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Project Title: Developing a Formative Assessment of Academic Reading Comprehension for 
English Language Learners: A Tool to Improve Teaching and Learning 

• U.S. Department of Education, Institute of Education Sciences, $2,491,331, Grant Number: 
R305A050004, Role: Project Director (PI: Eva Baker), 2006-2009 
Project Title: Providing Support to States to Improve the Assessment of English Language 
Learners: ELL Test Validity, Designation, and Test Accommodation Use 

• International Language Testing Association Best Article Award in Language Assessment, 
2019 

• ETS Presidential Award, 2011 (contribution to the TOEFL Junior Comprehensive test 
development) 

• Recipient of 2004 Jacqueline Ross Dissertation Award, Educational Testing Service (ETS) 
• Applied Linguistics Graduate Fellowships, UCLA, 1998-2002 
• National Foreign Language Resource Center (NFLRC), $3,000, Principal Investigator, 2000 

Project Title: Development of a Web-based Korean Language Test 
• UCLA Language Resource Center, $5,000, Principal Investigator, 1999 – 2000 

Project Title: Development of Web-based Testing  
• UCLA Asian American Studies Center, $2,500, Principal Investigator, 1998 

Project Title: Two-Way Bilingualism 
• UCLA Language Resource Center, $2,500, Principal Investigator, 1996 – 1997 

Project Title: Development of Oral Proficiency Tests for Korean-English Bilingual Children 
 
PUBLICATIONS 

 
Edited Books 
 
Wolf, M. K. (Ed.). (2020). Assessing English language proficiency in U.S. K-12 schools. New 

York: Routledge. https://doi.org/10.4324/9780429491689 
Wolf, M. K., & Butler, Y. G. (Eds.). (2017). English language proficiency assessments for 

young learners. New York: Routledge. https://doi.org/10.4324/9781315674391 
 
Book Chapters, Journal Articles, Research Reports (Refereed) 
 
Wolf, M. K., Lopez, A. A., & Lee, J. (in press). An investigation of the use of standardized and 

local assessments for young EAL students. In G. Brooks, J. Clenton, & S. Fraser (Eds.), 
EAL research for the classroom. Routledge.  

Wolf, M. K. (accepted for publication). Interconnection between constructs and consequences: 
A key validity considerations in K-12 English language proficiency assessments. 
Language Testing in Asia.  

Wolf, M. K., & Lopez, A. (2022). Developing a technology-based classroom assessment of 
academic reading skills for English language learners and teachers: validity evidence for 
formative use. Languages, 7(2). https://doi.org/10.3390/languages7020071 
Open access: https://www.mdpi.com/2226-471X/7/2/71 

 (Article for the Special Issue of Recent Developments in Language Testing and 
Assessment; special issue editors: Dina Tsagari & Henrik Bøhn) 
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Bailey, A. L., Wolf, M. K., & Ballard, L. (2022). English language proficiency standards and 
assessment alignment: Issues, insights, and innovations for guiding Peer Review (ETS 
Research Notes). ETS. 
https://www.ets.org/Media/Research/pdf/Research_Notes_Bailey_Wolf_Ballard.pdf 

Wolf, M. K., Yoo, H., Guzman-Orth, D., & Abedi, J. (2021). Investigating the effects of test 
accommodations with process data for English learners in a mathematics assessment. 
Educational Assessment. Advance online publication.  
https://doi.org/10.1080/10627197.2021.1982693 

Wolf, M. K. (2020). Assessing young language-minority students: Validation challenges and 
future research directions. Language Assessment Quarterly, 17(5), 559-567. 
https://doi.org/10.1080/15434303.2020.1826488 

Wolf, M. K. (2020). Alignment as a fundamental validity issue for K-12 English language 
proficiency assessments. In G. Ockey, & B. Green (Eds.), Another generation of 
fundamental considerations in language assessment (pp. 150-179). Singapore: Springer. 
https://doi.org/10.1007/978-981-15-8952-2 7 

Wolf, M. K. (2020). Introduction: Assessing K-12 English learners’ English language 
proficiency. In M. K. Wolf (Ed.), Assessing English language proficiency in U.S. K-12 
schools (pp. 3-16). New York: Routledge. https://doi.org/10.4324/9780429491689-1 

Bailey, A. L., & Wolf, M. K. (2020). The construct of English language proficiency in 
consideration of college and career readiness standards. In M. K. Wolf (Ed.), Assessing 
English language proficiency in U.S. K-12 schools (pp. 36-54). New York: Routledge. 
https://doi.org/10.4324/9780429491689-3 

Wolf, M. K., Guzman-Orth, D., Still, C., & Winter, P. (2020). Examining students’ response 
processes in a computer-based English language proficiency assessment. In M. K. Wolf 
(Ed.), Assessing English language proficiency in U.S. K-12 schools (pp. 111-133). New 
York: Routledge. https://doi.org/10.4324/9780429491689-7 

*Choi, I., Wolf, M. K., Pooler, E., Sova, L., & Faulkner-Bond, M. (2019). Investigating the 
benefits of scaffolding in assessments of young English learners: A case for scaffolded 
retell tasks. Language Assessment Quarterly, 16(2), 161-179. 
https://doi.org/10.1080/15434303.2019.1619180 
*2019 ILTA Best Article Award 

Hamill, C., Wolf, M. K., Wang, Y., & Banerjee, H. L. (2019). A review of digital products for 
formative assessment uses: Considering the English learner perspective. (ETS Research 
Memorandum No. RM-19-04). Princeton, NJ: Educational Testing Service. 

Wolf, M. K., Oh, S., Wang, Y., & Tsutagawa, F. (2018). Young adolescent EFL students’ 
writing skill development: Insights from assessment data. Language Assessment 
Quarterly, 15(4), 311-329. https://doi.org/10.1080/15434303.2018.1531868 

Faulkner-Bond, M., Wolf, M. K., Wells, C., & Sireci, S. (2018). Exploring the factor structure of 
a K-12 English language proficiency assessment. Language Assessment Quarterly, 15(2), 
130-149. https://doi.org/10.1080/15434303.2017.1419247 

Hauck, M.C., Pooler, E., Wolf, M. K., Lopez, A., & Anderson, D. (2017). Designing task types 
for English language proficiency assessments for K–12 English learners in the U.S. In M. 
K. Wolf & Y. G. Butler (Eds.), English language proficiency assessments for young 
learners (pp. 79-95). New York: Routledge. https://doi.org/10.4324/9781315674391-5 

Shore, J. R., Wolf, M. K., O’Reilly, T., & Sabatini, J. (2017). Measuring 21st century reading 
comprehension through scenario-based assessments. In M. K. Wolf & Y. G. Butler 
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(Eds.), English language proficiency assessments for young learners (pp. 234-252). New 
York: Routledge. https://doi.org/10.4324/9781315674391-13 

So, Y., Wolf, M. K., Hauck, M. C., Mollaun, P., Rybinski, P., Tumposky, D., & Wang, L. 
(2017). TOEFL Junior design framework. In M. K. Wolf & Y. G. Butler (Eds.), English 
language proficiency assessments for young learners (pp. 59-78). New York: Routledge. 
https://doi.org/10.4324/9781315674391-4 

Wolf, M. K., Lopez, A., Oh, S, & Tsutagawa, F. (2017). Comparing the performance of young 
English language learners and native English speakers on speaking assessment tasks. In 
M. K. Wolf & Y. G. Butler (Eds.), English language proficiency assessments for young 
learners (pp. 171-190). New York: Routledge.  
https://doi.org/10.4324/9781315674391-10 

Wolf, M. K. & Butler, Y. G. (2017). An overview of English language proficiency assessments 
for young learners. In M. K. Wolf & Y. G. Butler (Eds.), English language proficiency 
assessments for young learners (pp. 3-21). New York: Routledge.  
https://doi.org/10.4324/9781315674391-1 

Hauck, M. C., Wolf, M. K., & Mislevy, R. (2016). Creating a next-generation system of K–12 
English learner (EL) language proficiency assessments (ETS Research Report No. RR-
16-06). Princeton, NJ: ETS. https://doi.org/10.1002/ets2.12092 

Shore, J. R., Wolf, M. K., & Heritage, M. (2016). A case study of formative assessment to 
support teaching of reading comprehension for English learners. Journal of Educational 
Research & Innovation, 5(2), 1-19.  
Available at https://digscholarship.unco.edu/jeri/vol5/iss2/4 

*Wolf, M. K., & Faulkner-Bond, M. (2016). Validating English language proficiency 
assessment uses for English learners: Academic language proficiency and content 
assessment performance. Educational Measurement: Issues and Practice, 35(2), 6-18.  
https://doi.org/10.1111/emip.12105 

*one of the six finalists for the 2016 ILTA Best Article Award 
Wolf, M. K., Guzman-Orth, D., Lopez, A., Castellano, K., Himelfarb. I., & Tsutagawa, F. 

(2016). Integrating scaffolding strategies into technology-enhanced assessments of 
English learners: Task types and measurement models. Educational Assessment, 21(3), 
151-175. https://doi.org/10.1080/10627197.2016.1202107 
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BUDGET NARRATIVE 
PI: Alissa Kilpatrick 

Proposal to U.S. Department of Education in response to CGSA CFDA 84.368A 
Title: Project INTEL: Interim Assessments for English Learners 

Project INTEL: Interim Assessments for English Learners will be a collaborative effort led by 
Louisiana, as the lead state and fiscal agent, in coordination with the National Center for 
Research, Evaluation, Standards, and Student Testing (CRESST at UCLA), the states of the 
ELPA21 Consortium, and nationally recognized subject matter experts. Project INTEL will (1) 
create an interim assessment system to measure English learners’ growth toward English 
language proficiency; (2) develop enhanced score reporting templates for communicating 
assessment results and their meaning; (3) improve the assessment literacy of educators, and 
English learners’ parents and caregivers, to help them interpret test results; (4) provide strategies 
that allow educators to use the data from assessments to inform instructional design and 
classroom practices; and (5) provide high-quality professional development to support educators 
in implementing these strategies. 

The project, its resulting interim ELP assessments, developments in test score communication to 
the community, and professional development for teachers of English learners, are designed to 
address the persistent inequity in education – that English learners, by definition, do not have the 
language competencies necessary to access content area instruction and demonstrate mastery of 
states’ rigorous college- and career-ready standards. 

The total budget request for the INTEL project over the four years is $2,943,173 in support from 
the U.S. Education Department (ED) through the CGSA grant. A grant from ED would provide 
the essential funding necessary to specifically support the following elements of our plan as 
described in the enclosed proposal.  
 
Section A – U.S. Department of Education Funds  

The narrative that follows is organized by budget category and explains the use of requested 
funds for three years.  

Travel - LDOE’s total request to ED for travel amounts to $24,542.00.  

Travel expenses, including lodging, meals, transportation, etc., for 2 staff members to attend 2 
out-of-state conferences to share Louisiana’s progress on the assessments with other states and/or 
meet with external partners. Due to the uncertain nature of the location of these conferences, the 
budget includes the highest expense the state allows to ensure enough funds to cover these 
essential trips.  

● Out-of-State Conferences/Meetings: Airfare Baton Rouge-DC rt ($500 x 2 trips = $1,000) + 
Lodging ($225/night with tax x 3 nights x 2 trips = $1,350) + Meals ($71/day x 3 days x 2 trips = 
$426) + Taxis ($50 x 4 rides = $200) = Total $2,976  
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Section B – Non-Federal Funds 

Personnel 
Salary rates are based on current salaries of named staff members. These salaries are proposed as 
a voluntary cost-sharing commitment to the project.   

Personnel: The following proposed personnel 
will all be hired as employees of the project. % 

Time 

Annual 
Base 

Salary 

Total 
 

Kilpatrick, Alissa - P.I. – will serve as Project 
Director and Principal Investigator for the 
Louisiana Department of Education.  She will 
provide project vision, leadership, and executive 
oversight.  Her qualifications are described in the 
Quality of the Management Plan section of the 
application narrative. 

Y1-Y3 
10% 

 
FY2223: 
$91,998 

 

Y1 – Y3 
$9,200 

TOTAL: 
$27,599 

McAdams, Michelle – Small Populations 
Assessment Content Supervisor - Michelle will 
serve as a member of the Goal 1 team and 
provide leadership and coordination between the 
Standards and Assessment team at LDOE and 
CRESST. Her qualifications are described in the 
Quality of the Management Plan section of the 
application narrative. 

Y1-Y3 
10% 

FY2223:  
$89,544 

 

Y1 – Y3 
$8,954 

TOTAL: 
$26,863 

Watley-Dushime, Tywanna - Assessment 
Content Coordinator -- Tywanna will provide 
coordination between the Standards and 
Assessment team at LDOE and CRESST. 

Y1-Y3 
10% 

FY2223: 
$65,000 

Y1 – Y3 
$6,500 

TOTAL: 
$19,500 

Piccoli, Margaret – English Language Strategy 
Coordinator --- Margaret will provide 
communication to districts as needed via 
communities of practice and webinars. 

Y1-Y3 
10% 

FY2223: 
$72,010 

 

Y1 – Y3 
$7,201 

TOTAL: 
$21,603 

Jordan, Meredith – Diverse Learners Executive 
Director – Meredith will assist in providing 
communication as needed via webinars and 
monthly calls 

Y1-Y3 
10% 

FY2223: 
$100,006 

Y1 – Y3 
$10,001 
TOTAL: 
$30,002 

 
Salary Costs: Y1 - $41,856; Y2 - $41,856; Y3 - $41,856. TOTAL: $125,568 
 
Fringe Benefits 
These fringe benefits are proposed as a voluntary cost-sharing commitment to the project.   
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Employee grouping rates for 
budgeted staff are listed below 
for 2022-23: 
 

Fringe 
Benefit% Base Total 

 

Kilpatrick, Alissa 

FY2223: 
38.0% 

Y1 – Y3 
$9,200 

Y1 – Y3 
$3,496 

TOTAL: $10,488 

McAdams, Michelle  
FY2223: 
38.0% 

Y1 – Y3 
$8,954 

Y1 – Y3 
$3,403 

TOTAL: $10,208 
Watley-Dushime, Tywanna 

 
FY2223: 
38.0% 

Y1 – Y3 
$6,500 

Y1 – Y3 
$2,470 

TOTAL: $7,410 

Piccoli, Margaret 
FY2223: 
38.0% 

Y1 – Y3 
$7,201 

Y1 – Y3 
$2,736 

TOTAL: $8,209 

Jordan, Meredith FY2223: 
38.0% 

Y1 – Y3 
$10,001 

Y1 – Y3 
$3,800 

TOTAL: $11,401 
Fringe Benefit costs per year: Y1 - $15,905; Y2 – $15,905; Y3 - $15,905. TOTAL: $47,716 

Total Direct Costs 

Total Direct Costs per year: Y1- $57,761; Y2- $57,761; Y3 - $57,761. TOTAL: $173,283 

Indirect Costs 
Indirect costs are calculated at a rate of 8.7% of modified total direct costs (MTDC). MTDC 
excludes any amount over $25,000 for contractual line items each year of the grant. See the 
Appendix for LDOE’s Indirect Cost Rate Agreement. 

Total Indirect Costs per year: Y1- $5,025; Y2- $5,025; Y3 - $5,025. TOTAL: $15,075 
 
Total Non-Federal Funds proposed as voluntary cost-sharing commitment to the project. 
Y1 - $62,786; Y2 - $62,786; Y3 - $62,786. TOTAL: $188,358 
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UNIVERSITY OF CALIFORNIA, LOS ANGELES  UCLA 
 
BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  • MERCED •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO 

  
 

 
SANTA BARBARA   •   SANTA CRUZ 

OFFICE OF CONTRACT AND GRANT ADMINISTRATION PHONE: (310) 794-0102 
10889 WILSHIRE BOULEVARD, SUITE 700 FAX: (310) 794-0631 
LOS ANGELES, CALIFORNIA 90024-1406 w w w res ea rch u c l a edu / o cg a 
 

 
April 25, 2022 
 
 
Alissa Kilpatrick 
alissa.kilpatrick@la.gov 
225-342-3421 
 
Reference:   Prime Sponsor:  US Department of Education  
 
Dear Ms. Kilpatrick: 
 
The Regents of the University of California, on behalf of the Los Angeles campus (UCLA), is pleased to submit the 
following proposal in response to the Solicitation referenced above: 
 
Title: Project INTEL:  Interim Assessment for English Learners 
 
Period of Performance:   01/01/2023 – 12/31/2025 
 
Amount Requested:   $2,909,993 
 
UCLA Principal Investigators:  Dr. Li Cai 
 
This application is being submitted in contemplation of an agreement containing mutually agreeable terms and 
conditions applicable to educational institutions conducting unclassified fundamental research. 
 
Should an award be made, kindly forward notification and/or an award agreement to awards@research.ucla.edu and 
reference UCLA internal number 20224631.  Technical questions should be directed to the UCLA Principal 
Investigator.  Administrative or contractual questions should be directed to Paula Noble at (310) 794-0216 or via 
email at paula.noble@research.ucla.edu. 
 
Sincerely, 
 
 
 
Paula Noble 
Contract and Grant Officer 
Office of Contract and Grant Administration 
University of California, Los Angeles 
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NATIONAL CENTER FOR RESEARCH  
ON EVALUATION, STANDARDS,  
AND STUDENT TESTING 
 
300 CHARLES E. YOUNG DRIVE NORTH 
GSE&IS BLDG. 3RD FLR./MAILBOX 951522 
LOS ANGELES, CA 90095-1522 
 
CRESST.ORG 

 

The Louisiana Department of Education-CRESST Proposal: 

PROJECT INTEL (Interim Assessment for English Learners) 

 

Project INTEL is a to-be-proposed project by the Louisiana Department of Education for federal 

funding in the US Department of Education’s Competitive Grants for State Assessments 

Program. The competition provides funding for states to improve their assessment and 

accountability systems.  The Louisiana Department of Education is proposing to create a system 

of interim assessments for English learners and related supports for English learners’ educators 

and the families and caregivers of those English learners. The proposed project is scheduled to 

commence in January 2023, and conclude in December 2025. 

Louisiana Department of Education proposes to name CRESST as the Project Management 

Partner for the project. If the proposed project is funded, the project will entail CRESST 

undertaking the following activities on behalf of Louisiana Department of Education: 

• ensuring the quality, timeliness, and cost-management of all project activities and 

deliverables on behalf of the Louisiana Department of Education,  

• executing procurements with all project vendors and consultants, 

• managing all project management and administrative staff for the project,  

• designing the interim assessments and developing test delivery specifications and 

documentation,  
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• recruitment of districts for pilot test participation and stakeholders for focus groups and 

other feedback opportunities, 

• producing the key deliverables for the project, as described in the Louisiana Department 

of Education’s CGSA proposal, 

• coordinating project work across the Louisiana Department of Education, CRESST, 

contractors, subject matter experts, and the ELPA21 states, 

• producing annual reports for the U.S. Department of Education and the Louisiana 

Department of Education, quarterly reports to the ELPA21 Governing Board, routine 

updates to ELPA21 committees and project stakeholder groups, 

• managing all project documentation and compliance, 

• preparing the project deliverables for operational implementation, and 

• establishing the post-grant program and operating structure for Project INTEL at 

CRESST to ensure the deliverables of the project are maintained and that the resulting 

interim assessment system and supports operate as a self-sustaining entity on behalf of 

the ELPA21 states.  

The above-listed activities will occur consistently throughout the project, forming an ongoing 

system of project management support and technical assistance to the Louisiana Department of 

Education.  
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UCLA BUDGET NARRATIVE 
PI: Li Cai  

Sub-Proposal to Louisiana Department of Education in response to CGSA CFDA 84.368A 
Title: Project INTEL Interim Assessment for English Learners 

 
 
Personnel 
Salary rates are based on current salaries of named staff members augmented by estimated 
increases.  Estimates are based on scheduled merit and cost of living increases for named 
staff/faculty in accordance with policy for the same provided system wide for the University of 
California.  Separate salary escalation projections are applied based on the employee’s category 
of staff personnel; 5% escalation for faculty and 3% for staff at the beginning of the fiscal year, 
July 1, 2022. Personnel charges to the project are strictly monitored, routinely documented and 
approved, and reflect only project-specific services.  These salaries are not duplicated in the 
facilities and administrative costs or in any other charge presented to the agency.   
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Personnel: The following proposed personnel 
will all be hired as employees of the project. % 

Time  

Annual 
Base 

Salary 

Total 
 

Cai, Li - UCLA-CRESST P.I. – Dr. Cai will 
serve as CRESST’s Principal Investigator for the 
project. Dr. Cai will oversee all aspects of the 
project and will provide vision, expertise, and 
strategic leadership to the project His 
qualifications are described in the Quality of the 
Management Plan section of the application 
narrative. 

Y1-Y3 
35% of 

one 
summe
r month 

 
FY2223: 
$238,680 

 

Y1 – $9,746 
Y2 - $10,233 
Y3 - $10,745 

TOTAL: 
$30,724 

Choi, Kilchan - Principal Methodologist – Dr 
Choi will prioritize standards and item types for 
the interim assessment, design the blueprints for 
the interim assessments, and develop the proof 
of concept. He will develop the score 
computation methodology, perform statistical 
analyses to ensure the comparability of the two 
sets of interim tests, and ensure the overall 
validity of the assessment system. His 
qualifications are described in the Quality of the 
Management Plan section of the application 
narrative. 

 
Y1-Y3 
10% 

 

FY2223: 
$173,769 

Y1 - $17,638 
Y2 - $18,167 
Y3- $18,712 

TOTAL: 
$54,517 

Still, Cathryn – Sustainability Director - She 
will be responsible for the hiring and supervision 
of project management staff, as well as 
managing project procurements and budget. She 
will work closely with Dr. Cai to manage 
contracts, budgets, and timelines for this work. 
Still will oversee Cambium’s implementation of 
the pilot and operational interim assessments, 
and will lead the project’s sustainability efforts. 
Her qualifications are described in the Quality of 
the Management Plan section of the application 
narrative. 

 
Y1-Y3  
15% 

 

FY2223: 
$181,037 

Y1 – $27,563 
Y2 - $28,390 
Y3 - $29,241 

TOTAL: 
$85,194 
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McCoy, Michelle – Assessment Design 
Manager prioritize standards and item types for 
the interim assessment, design the blueprints, 
and develop the proof of concept. Dr. McCoy 
will also identify post-summative items for the 
pilot version of the interim, coordinate with 
Cambium to implement the pilot test, contribute 
to the development of a Test Administration 
Manual and training module, review feedback 
from test administrators and students, and 
finalize the interim testlets for operational 
launch. Her qualifications are described in the 
Quality of the Management Plan section of the 
application narrative. 

 
Y1 - 
25% 
Y2 – 
25% 
Y3 – 
25% 

 

FY2223: 
$116,221 

 

Y1 - $29,491 
Y2 - $30,376 
Y3 - $31,287 

TOTAL: 
$91,154 

Kao, Jenny – Technical Manager.  She will 
manage the Technical Advisory Committee and 
guide their reviews of key deliverables. Dr Kao 
will also conduct focus groups with educators 
and English learners’ caregivers, and write a 
need sensing report on score report data and its 
application to instruction. Her qualifications are 
described in the Quality of the Management Plan 
section of the application narrative. 

 
Y1 - 
40% 
Y2 – 
20% 
Y3 – 
20% 

 

FY2223: 
$86,520 

Y1 - $35,127 
Y2 - $18,090 
Y3 - $18,633 

TOTAL: 
$71,850 

Askaryar, Hamida - Project Manager will act 
as project manager, overseeing schedules, 
workflows, and deadlines, coordinating 
contractors, workteams and meetings to ensure 
smooth handoffs between teams, managing 
deliverables requirements and project 
documentation, supporting recruitment efforts, 
district MOUs and data sharing agreements, 
annual project reports, and project dissemination, 
and acting as a primary point of contact for 
LDOE, district representatives and stakeholders. 
Her qualifications are described in the Quality of 
the Management Plan section of the application 
narrative. 

Y1 -
50% 

(3 mos. 
only) 
Y2 – 
25% 
Y3 – 
25% 

 

FY2223: 
$100,796 

Y1 – $12,977 
Y2 – $26,344 
Y3 - $27,135 

TOTAL: 
$66,456 

 

Griffin, Noelle – Sr. Researcher – She will work 
closely with the external evaluator, HumRRO, 
and Project Director Kilpatrick ensure quality 
across the project.  Her qualifications are 
described in the Quality of the Management Plan 
section of the application narrative. 

 
Y1 -Y3 
10% 

 

FY2223: 
$165,402 

Y1 - $16,788 
Y2 - $17,292 
Y3 - $17,811 

TOTAL: 
$51,891 
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Schlosser, Kara – Outreach Director – She 
oversee all content generated by the project, and 
will manage the project’s communication efforts, 
which include developing stakeholder reporting, 
planning and supervising project outreach, and 
managing dissemination activities. Her 
qualifications are described in the Quality of the 
Management Plan section of the application 
narrative. 

 
Y1 - 
8% 

Y2 – 
7% 

Y3 – 
7% 

 

FY2223: 
$103,972 

Y1 – $8,443 
Y2 - $7,609 
Y3 - $7,837 

TOTAL: 
$23,889 

Administrative Support - will provide 
administrative support across the project, 
including contractor procurements, procurement 
of supplies, travel booking and expense 
reimbursements and will be logistical point of 
contact for advisory group meetings. The support 
costs included in the detailed budget are for time 
dedicated to this project only. 

 
Y1-Y3 
10% 

 

FY2223: 
$89,064 

Y1 - $9,040 
Y2 - $9,311 
Y3 - $9,591 

TOTAL: 
$27,942 

IT Manager – will assist with the programming 
needs across all aspects of the project, including 
database set up, and support on software and 
applications used for the project. The support 
costs included in the detailed budget are for time 
dedicated to this project only. 

Y1 - 
20% 
Y2 – 
15% 
Y3 – 
10% 

FY223: 
$90,376 

Y1 - $18,346 
Y2 - $14,173 
Y3 - $9,732 

TOTAL: 
$42,251 

Sr. Project Coordinator - will facilitate 
coordination between P.I. and senior personnel, 
including communication and meetings with 
LADOE and other constituents, provide 
verification of monthly internal financial 
reporting from the university ledger system to 
the P.I. The support costs included in the 
detailed budget are for time dedicated to this 
project only.  

 
Y1 - 
18% 
Y2 – 
21% 
Y3 – 
24% 

 

FY2223: 
$106,939 

Y1 - $19,538 
Y2 - $23,478 
Y3 - $27,636 

TOTAL: 
$70,652 

 
Salary Costs: Y1 - $204,697; Y2 - $203,463; Y3 - $208,360. TOTAL: $616,520 
 
Fringe Benefits – Based on employee groupings, employer paid benefits are pooled and charged 
using a composite benefit rate methodology. CBRs are charged in a consistent method as a 
percent to all components of pay except for certain bonuses, incentives and Z payments. CBR for 
2022-23 are 4.0% for faculty summer period and 48.2% for staff-exempt.   
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Employee grouping rates for 
budgeted staff are listed below 
for 2022-23: 
 

Fringe 
Benefit%   Base Total 

 

Senior Staff    
Cai, Li  

FY2223: 
4.0% 

Y1 – $9,746 
Y2 - $10,233 
Y3 - $10,745 

 

Y1 - $390 
Y2 - $409 
Y3 - $430 

TOTAL: $1,229 

Choi, Kilchan 
FY2223: 
48.2% 

Y1 - $17,638 
Y2 - $18,167 
Y3- $18,712 

Y1 - $8,501 
Y2 - $8,756 
Y3 - $9,019 

TOTAL: $26,276 
Still, Cathryn 

FY2223: 
48.2% 

 
Y1 – $27,563 
Y2 - $28,390 
Y3 - $29,241 

 

Y1 – $13,285 
Y2 - $13,684 
Y3 - $14,094 

TOTAL: $41,063 

McCoy, Michelle  
FY2223: 
48.2% 

Y1 - $29,491 
Y2 - $30,376 
Y3 - $31,287 

Y1 – $14,215 
Y2 – $14,641 
Y3 - $15,080 

TOTAL: $43,936 
Kao, Jenny 

FY2223: 
48.2% 

Y1 - $35,127 
Y2 - $18,090 
Y3 - $18,633 

Y1 – $16,931 
Y2 – $8,720 
Y3 - $8,981 

TOTAL: $34,632 
Askaryar, Hamida 

FY2223: 
48.2% 

Y1 – $12,977 
Y2 – $26,344 
Y3 - $27,135 

Y1 – $24,656 
Y2 - $12,698 
Y3 - $13,079 

TOTAL: $50,433 
Griffin, Noelle 

FY2223: 
48.2% 

Y1 - $16,788 
Y2 - $17,292 
Y3 - $17,811 

Y1 - $8,092 
Y2 - $8,335 
Y3 - $8,585 

TOTAL: $25,012 
Supporting Staff    
Schlosser, Kara 

FY2223: 
48.2% 

 
Y1 – $8,443 
Y2 - $7,609 
Y3 - $7,837 

 

Y1 – $4,069 
Y2 - $3,667 
Y3 - $3,777 

TOTAL: $11,513 
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Administrative Support, TBN  
FY2223: 
48.2% 

Y1 - $9,040 
Y2 - $9,311 
Y3 - $9,591 

Y1 - $4,357 
Y2 - $4,488 
Y3 - $4,623 

TOTAL: $13,468 
IT Manager, TBN 

FY2223: 
48.2% 

Y1 - $18,346 
Y2 - $14,173 
Y3 - $9,732 

Y1 - $8,843 
Y2 - $6,831 
Y3 - $4,691 

TOTAL: $20,365 
Sr. Project Coordinator, TBN 

FY2223: 
48.2% 

Y1 - $19,538 
Y2 - $23,478 
Y3 - $27,637 

Y1 - $9,418 
Y2 - $11,317 
Y3 - $13,321 

TOTAL: $34,056 
 
Fringe Benefit costs per year: Y1 - $112,757; Y2 – $93,546; Y3 - $95,680. TOTAL: $301,983 
 
Travel 
 

Purpose of Travel Basis for Cost 
Estimate 

# People 
Traveling 

# 
Nights Total 

LADOE - yearly meeting for 
status and progress reporting.  
  
 
1 trip per year in Years 1-2, 1 
traveler per trip 

Average airfare of 
$750/person  
 
Lodging of up to 
$275/night/person  
 
Subsistence 
allowance of 
$62/day/person 
 
Ground 
Transportation - 
$75/travel 
day/person 
 
Other travel related 
expenses - 
$30/travel day/ 
person 

1 3 Y1 - $1,971 
 

Y2 - $2,040 

 
 
 
 
 
 
 

Average airfare of 
$750/person  
 
Average registration 
$500/person 
 
Lodging of up to 
$275/night/person  

2 3 Y2 – $5,115 
 

Y3 - $5,294 
 
 

 

PR/Award # S368A220010

Page e276



Attendance to the National 
Association for Bilingual 
Education (NABE) Conference 
– 
Required project dissemination 
 
1 trip per year in Years 2-3, 
2 travelers per trip 

 
Subsistence 
allowance of 
$62/day/person 
 
Ground 
Transportation - 
$75/travel 
day/person 
 
Other travel related 
expenses - 
$30/travel day/ 
person  

Attendance to the Learning 
Forward Conference –  
Required project dissemination 
 
1 trip per year in Years 2-3, 
2 travelers per trip 

Average airfare of 
$750/person  
 
Average registration 
$500/person 
 
Lodging of up to 
$275/night/person  
 
Subsistence 
allowance of 
$62/day/person 
 
Ground 
Transportation - 
$75/travel 
day/person 
 
Other travel related 
expenses - 
$30/travel day/ 
person  

2 3 Y2 – $5,115 
 

Y3 - $5,294 
 
 

 
 
 
 
 
 
 
 

Average airfare of 
$750/person  
 
Average registration 
$500/person 
 
Lodging of up to 
$275/night/person  
 

2 3 Y3 - $5,294 
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Attendance to the National 
Conference on Student 
Assessment (NCSA) –  
Required project dissemination 
 
1 trip in Year 3,  
2 travelers  

Subsistence 
allowance of 
$62/day/person 
 
Ground 
Transportation - 
$75/travel 
day/person 
 
Other travel related 
expenses - 
$30/travel day/ 
person  

 
Estimates are for travel costs of UCLA personnel while on project travel status include airfare, 
subsistence, reasonable lodging, and vehicle rental or taxi fare.  Airfare estimates are based on an 
average of current coach rates relative to the point of origin/destination when identifiable.  
Airfare costs of $750 per flight, ground transportation costs and related costs are based on 
historical data and fare quotes obtained at the time of estimate. Subsistence is based on the 
University's subsistence allowance following rates set by the State of California and accepted by 
federal granting agencies currently set at up to $62/day.  All estimates are based on amounts 
provided by carriers/vendors and/or historical data.  The current mileage reimbursement rate is 
58.5 cents per mile for 2022. 
 
Travel costs per year: Y1 - $1,971; Y2 - $12,270; Y3 - $15,882. TOTAL: $30,123 
 
Supplies 
 
Core project supplies  
Core project supplies estimates are based on historical data and university vendor costs for 
project core office supplies, books, and publications. Expenses in this category pertain only to 
what is needed to accomplish the research goals of this project. There will be partial 
telecommunications charges, photocopy, ink cartridge, data storage and project related supplies 
as applicable. No new phone lines will be installed, but actual usage and equipment rental will be 
charged to facilitate communication between CRESST and collaborators. Other supplies that 
may be needed for the project include pens, folders, paper, and other routine project supplies 
used for various analysis activities and report preparation. Other costs also will be incurred such 
as software/hardware upgrades for the CRESST team, tablets/laptops, and other technology-
based supplies that may be required to replace/repair current equipment to accommodate the 
need of massive data storage, analyses, and reporting. Procurement methods are in accordance 
with University procedures using approved vendors and negotiated rates. FedEx is normally used 
at a university negotiated discounted price to secure and track mailing of data and/or reports. 
Office supplies are budgeted for technical use on the project and will be consumed within the life 
of the project.   
 
Core project supplies cost per year: Y1- $10,235; Y2- $10,173; Y3 - $10,418. TOTAL: $30,826 
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Contractual – UCLA follows procedures for procurement under: 2 CFR 200.317-200.326.  
 
Language Line 

• Purpose and relation to project success: Language Line will provide translation services, 
ensuring that English learner’s families can fully participate in the specified work. 

• Products or services: Translations of key project deliverables and stakeholder surveys 
• Justification for use of the contractor: Language Line is familiar with the languages and 

dialects used in ELPA21 states and ELPA21’s technical requirements for translations. 
• Cost: $31,824 (Y2- $8,427; Y3- $23,397) 
• Time: 60 days 
• Basis for cost: vendor quote received in the amount of $31,824 outlining the work to be 

performed. 
 
Lesley Morgan 

• Purpose and relation to project success: Ms. Morgan will supervise the five Educator 
Workgroups that will produce the key deliverables under Goal 3 of the project.  

• Products or services: Educator Workgroup management, expertise in English learner 
education.  

• Justification for use of the contractor: Ms. Morgan is an English Learning Specialist who 
has created and delivered professional learning, developed curriculum, and advised on 
the design of classroom products for EL educators. She is a long-standing ELPA21 
contractor and is familiar with ELPA21’s technical requirements and best practices for 
Educator Workgroup management.  

• Cost: $28,200 (Y1 - $17,400; Y2- $7,200; Y3- $3,600) 
• Time: 47 days 
• Basis for cost: Day rate of $600/day 

 
Cambium Assessment, Inc.  

• Purpose and relation to project success: Cambium Assessment, Inc. is a leading 
assessment vendor and has a long-standing relationship with the ELPA21 program, which 
delivers its annual ELP summative and screener assessments on the CAI online testing 
platform. 

• Products or services: Pilot and operational test delivery, scoring and reporting 
Justification for use of the contractor: Since this vendor delivers ELPA21 assessments, is 
familiar with ELPA21 items, specifications, and delivery requirements, and houses the 
ELPA21 items bank, offering the Project INTEL assessments on this assessment platform 
is a cost-effective solution. 

• Cost: $854,794 (Y1- $23,101; Y2- $450,799; Y3- $380,894) 
• Time: 484 days estimated 
• Basis for cost: vendor quote received in the amount of $854,794 outlining the work to be 

performed. 
 
Spotlight 
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• Purpose and relation to project success: Spotlight specializes in turning education data 
into personalized video-based stories with powerful insights for English learners’ families 

• Products or services: Video-based score reports in students’ home languages 
• Justification for use of the contractor: Spotlight is the only vendor to provide this service 

with proven results in a similar market  
• Cost: $120,705 (Y1 - $48,880; Y2- $45,500; Y3- $26,325) 
• Time: 232 days 
• Basis for cost: vendor quote received in the amount of $120,705 outlining the work to be 

performed. 
 
HumRRO 

• Purpose and relation to project success: HumRRO is an independent, non-profit research 
and consulting firm with deep assessment, measurement, and evaluation expertise, with a 
professional staff composed primarily of educational measurement and psychometric 
experts, industrial-organizational psychologists, data analysts, and statisticians. 

• Products or services: Project External evaluation to assure quality control for the 
Louisiana Department of Education. 

• Justification for use of the contractor: HumRRO has extensive experience conducting 
comprehensive process and outcome evaluations, as well as formative and summative 
evaluations, for projects in this Federal funding program.  

• Cost: $150,000 (Y1 - $50,000; Y2- $50,000; Y3- $50,000) 
• Time: 145 days 
• Basis for cost: vendor quote received in the amount of $150,000 outlining the work to be 

performed. 
 
ACCESS, LLC 

• Purpose and relation to project success: ACCESS, LLC is an assessment consulting firm 
specializing in large-scale assessment of English learners and educator training.  
assessment 

• Products or services: manage the training aspects of the proposed project: developing the 
pilot and operational version of Project INTEL’s test administrator manual, and creating 
an asynchronous training module in the ELPA21 Learning Management System 

• Justification for use of the contractor: Contractor is familiar with ELPA21’s training 
requirements and the use of the ELPA21 Learning Management System. 

• Cost: $10,800 (Y1 - $2,400; Y2- $6,000; Y3- $2,400) 
• Time: 18 days 
• Basis for cost: Day rate of $600/day 

 
The Technical Advisory Council (6 people) provide feedback to our project work plans and 
findings and serve as a quality control checkpoint, as well as support communication with 
various professional communities. They are experts in the area of alternate assessment design, 
statistics/psychometrics, English learners, special education, professional learning design, and 
educational policy, and come from academia, educational administration, and practitioners. 
(above-listed members are presented in the “Quality of the Management Plan” section of this 
proposal). We plan for the group to have semi-annual meetings with the advisory group, virtually 
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on Zoom, twice per year.  6 advisors for 2 days each at $1,200 a day.  Cost: $14,400 per year, 
$43,200 total. 
 
Contractual costs per year: Y1 - $156,181, Y2 - $582,326; Y3 - $501,016. TOTAL: $1,239,523 
 
Other Direct Costs 
 
Technology Infrastructure Fee (TIF) 
The Technology Infrastructure Fee (TIF) is budgeted for services provided for all campus 
activities and is based on usage by personnel directly charged to the project, regardless of fund 
source. The billing model for the TIF is currently assessed at $43.96 per Full-Time Equivalent 
(FTE) employee per month. Sponsored awards are charged monthly based on the actual FTE 
derived from payroll for employees directly working on the project. These costs are not 
duplicated in the facilities and administrative costs or in any other charge presented to the 
sponsor. The FTE-based model was reviewed by the University of California Office of the 
President’s Office of Costing Policy and Analysis for compliance.  
 
TIF costs per year: Y1 - $1,087; Y2 - $833; Y3 - $823. TOTAL: $2,743 
 
Participant Incentives 
To incentivize participation in focus groups, surveys and workgroups we are providing 
incentives as follows: 
 
Educator Payments (Focus Group & Surveys) - Y1 - 18 TA's & 30 educators $100 each, Y2 - 
two drawings/surveys $500 each 
 
Caregivers Payments (Focus Group & Surveys) - Y1 - one focus group of 20 families $200 each, 
Y2 - one focus group of 50 families and one focus group of 40 families $200 each, Y3 – one 
focus group of 50 families $200 each 
 
Educator Workgroup - Y1 and Y2 – two groups of 4 people for 10 days $250/person/day, Y3 one 
group of 4 people $250/person/day 
 
Participant Incentive Costs per year: Y1 - $28,800; Y2 - $39,000; Y3 - $20,000. TOTAL: 
$87,800 
 
Total Other Direct Costs per year: Y1- $29,887; Y2- $39,833; Y3- $20,823. TOTAL: $90,543 

Total Direct Costs 

Total Direct Costs per year: Y1- $515,728; Y2- $941,611; Y3 - $852,179. TOTAL: $2,309,518 
 
Indirect Costs 
 
Rates are based on UCLA’s current facilities and administrative cost rate agreement negotiated 
with the Federal government.  UCLA will assess an off-campus Indirect Cost rate of 26% of 
Modified Total Direct Cost (MTDC).  A contract is issued for the purpose of obtaining goods 
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and services for UCLA’s own use, and creates a procurement relationship between UCLA and 
the third-party contractor. UCLA’s indirect cost rate is assessed on the full amount of each 
contract.  UCLA referenced guidance provided by the Uniform Guidance 200.330 to determine 
the classification of a subrecipient versus a contractor relationship. All entities in UCLA’s 
proposed budget are categorized as contractors.  
 
Total Indirect Costs per year: Y1- $134,089; Y2- $244,819; Y3 - $221,567. TOTAL: $600,475 
 
Total Costs 
 
Total Costs per year: Y1- $649,817; Y2- $1,186,430; Y3 - $1,073,746. TOTAL: $2,909,993 
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Page 1 of 6

COLLEGES AND UNIVERSITIES RATE AGREEMENT

EIN: 95-6006143

University of California (UCLA)

Los Angeles Campus
10920 Wilshire Blvd., Ste. 600
Los Angeles, CA 90024

DATE:10/12/2018

FILING REF.: The preceding 
agreement was dated 
05/03/2017

The rates approved in this agreement are for use on grants, contracts and other 
agreements with the Federal Government, subject to the conditions in Section III.

SECTION I: INDIRECT COST RATES

PRED. 07/01/2016 06/30/2017 35.00 On-Campus Other Sponsored 
Activities

PRED. 07/01/2016 06/30/2019 26.00 Off-Campus Instruction

PRED. 07/01/2016 06/30/2019 8.00 Off-Campus IPA (1)

PRED. 07/01/2016 06/30/2019 26.00 Off-Campus Other Sponsored 
Activities

PRED. 07/01/2017 06/30/2019 38.00 On-Campus Other Sponsored 
Activities

PRED. 07/01/2017 06/30/2018 55.00 On-Campus Organized 
Research

PRED. 07/01/2016 06/30/2017 54.00 On-Campus Organized 
Research

PRED. 07/01/2017 06/30/2019 40.00 On-Campus Instruction

PRED. 07/01/2016 06/30/2017 37.00 On-Campus Instruction

PRED. 07/01/2016 06/30/2019 26.00 Off-Campus Organized 
Research

PRED. 07/01/2018 06/30/2019 56.00 On-Campus Organized 
Research

TYPE FROM TO RATE(%) LOCATION APPLICABLE TO

FINAL PROV. (PROVISIONAL) PRED. (PREDETERMINED)FIXEDRATE TYPES:

EFFECTIVE PERIOD

ORGANIZATION:
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ORGANIZATION: University of California (UCLA) Los Angeles Campus

AGREEMENT DATE: 10/12/2018

Page 2 of 6 U27008

PROV. 07/01/2019 Until 
Amended

Use same rates 
and conditions 
as those cited 
for fiscal year 
ending June 30, 
2019

TYPE FROM TO RATE(%) LOCATION APPLICABLE TO

*BASE

Modified total direct costs, consisting of all salaries and wages, fringe 
benefits, materials, supplies, services, travel and subgrants and subcontracts 
up to the first $25,000 of each subgrant or subcontract (regardless of the 
period covered by the subgrant or subcontract). Modified total direct costs 
shall exclude equipment, capital expenditures, charges for patient care, 
student tuition remission, rental costs of off-site facilities, scholarships, 
and fellowships as well as the portion of each subgrant and subcontract in 
excess of $25,000.



NOTE:  See Special Remarks regarding Genomic Arrays.



(1) Intergovernmental/Personnel Act Agreement
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ORGANIZATION: University of California (UCLA) Los Angeles Campus

AGREEMENT DATE: 10/12/2018

Page 3 of 6

SECTION I: FRINGE BENEFIT RATES**

FIXED 7/1/2019 6/30/2020 25.20 All Health 
Sciences 
Senior Faculty

FIXED 7/1/2019 6/30/2020 28.40 All Post-Doc. 
Scholars

FIXED 7/1/2019 6/30/2020 4.90 All Limited 
Benefits 
Eligibility

PROV. 7/1/2020 6/30/2021 Use same rates 
and conditions 
as those cited 
for fiscal 
year ending    
June 30, 2020.

FIXED 7/1/2019 6/30/2020 52.80 All Non-Exempt 
Staff

FIXED 7/1/2019 6/30/2020 43.40 All Academic & 
Exempt Staff

FIXED 10/1/2018 6/30/2019 51.60 All Non-Exempt 
Staff

FIXED 10/1/2018 6/30/2019 31.70 All Faculty

FIXED 10/1/2018 6/30/2019 4.80 All Limited 
Benefits 
Eligibility

FIXED 7/1/2019 6/30/2020 32.30 All Faculty

FIXED 10/1/2018 6/30/2019 27.50 All Post-Doc. 
Scholars

FIXED 10/1/2018 6/30/2019 42.50 All Academic & 
Exempt Staff

FIXED 10/1/2018 6/30/2019 24.80 All Health 
Sciences 
Senior Faculty

** DESCRIPTION OF FRINGE BENEFITS RATE BASE:

Salaries and wages excluding vacation and catastrophic leave.

TYPE FROM TO RATE(%) LOCATION APPLICABLE TO
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ORGANIZATION: University of California (UCLA) Los Angeles Campus

AGREEMENT DATE: 10/12/2018

Page 4 of 6

SECTION II: SPECIAL REMARKS

TREATMENT OF PAID ABSENCES

Vacation, holiday, sick leave pay and other paid absences are included in 
salaries and wages and are claimed on grants, contracts and other agreements 
as part of the normal cost for salaries and wages. Separate claims are not 
made for the cost of these paid absences.

TREATMENT OF FRINGE BENEFITS:

Effective 10/01/2018, the fringe benefits (other than Student Tuition 
Remission) is charged using the rate(s) listed in the Fringe Benefits section 
of this Agreement.  The fringe benefit(s) included in the rate(s) are listed 
below.



Effective 10/01/2018, the following fringe benefits are included in the 
fringe benefit rate(s):  BENEFITS ADMINISTRATION; MEDICAL, DENTAL, 
DISABILITY, LIFE, UNEMPLOYMENT, VISION, AND WORKERS' COMPENSATION INSURANCE; 
EMPLOYEE SUPPORT PROGRAMS; FICA AND MEDICARE TAXES; INCENTIVE AWARD PROGRAMS; 
RETIREE HEALTH BENEFITS; AND RETIREMENT BENEFITS.



This organization charges the actual costs of Student Tuition Remission per 
employee direct to Federal projects for all Student employees whose salary 
and wages is charged direct to Federal projects.



Prior to 10/01/2018, the fringe benefits are specifically identified to each 
employee and are charged individually as direct costs.  The directly claimed 
fringe benefits are listed below.

The following fringe benefits are treated as direct costs:  FICA, WORKERS 
COMPENSATION, HEALTH PLAN CONTRIBUTION, INCENTIVE AWARD PROGRAM, 
DISABILITY/LIFE/UNEMPLOYMENT/DENTAL INSURANCE, EMPLOYEE SUPPORT PROGRAM, AND 
RETIREMENT SYSTEM CONTRIBUTION.
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ORGANIZATION: University of California (UCLA) Los Angeles Campus

AGREEMENT DATE: 10/12/2018

Page 5 of 6

DEFINITION OF EQUIPMENT

Equipment is defined as tangible nonexpendable personal property having a 
useful life of more than one year and an acquisition cost of $5,000 or more 
per unit.



DEFINITION OF OFF-CAMPUS RATE

The off-campus rate is applicable to those projects conducted at facilities 
not owned or leased by the University.  However, if the project is conducted 
in leased space and lease costs are directly charged to the project, then the 
off-campus rate must be used.



PROJECTS CONDUCTED ENTIRELY ON-CAMPUS OR ENTIRELY OFF-CAMPUS:

Projects conducted entirely on-campus or entirely off-campus will be applied 
the on-campus or off-campus rate respectively.



PROJECTS CONDUCTED PARTIALLY OFF-CAMPUS AND PARTIALLY ON-CAMPUS:

If the project involves work at both on-campus and off-campus sites, either 
the on-campus or off-campus rate generally should be applied, consistent with 
where the majority of the work is to be performed.  Salary cost is generally 
accepted as a measure of work performed in terms of the total project.



USE OF BOTH ON-CAMPUS AND OFF-CAMPUS RATES

The use of both on-campus and off-campus rates for a given project may be 
justified if both of the respective rates can clearly be identified with a 
significant portion of salaries and wages of the project.  For purposes of 
this provision, significant is defined as approximately 25% or more of the 
total costs and a project's total salary and wage costs exceed $250,000.





SPECIAL REMARKS:  The NIH Policy on indirect costs pertaining to Genomic 
Arrays (NOT-OD-10-097) is effective as of 05/13/10.



NEXT PROPOSAL DUE DATE

An F&A proposal based on actual costs for fiscal year ending 06/30/18, will 
be due no later than 12/31/18.  A fringe benefits proposal based on actual 
costs for fiscal year ending 06/30/19, will be due no later than 12/31/19.
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

SECTION B - BUDGET SUMMARY 
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs 
(lines 1-8)

12. Total Costs   
(lines 9-11)

10. Indirect Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

41,856.00

15,905.00

0.00

0.00

0.00

0.00

0.00

0.00

57,761.00

5,025.00

62,786.00

41,856.00 41,856.00 125,568.00

15,905.00 15,905.00 47,715.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

0.00 0.00 0.00

57,761.00 57,761.00 173,283.00

5,025.00 5,025.00 15,075.00

62,786.00 62,786.00 188,358.00

Louisiana Department of Education

Project Year 6 Project Year 7
(f) (g)

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:May 02, 2022 04:01:43 PM EDTTracking Number:GRANT13607891
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES

6. Other Administrative

4. Contractual 
    Administrative

Budget Categories Project Year 2
(b)

1. Personnel 
    Administrative
2. Fringe Benefits 
    Administrative
3. Travel Administrative

5. Construction 
    Administrative

7. Total Direct Administrative 
Costs (lines 1-6)

8. Indirect Costs

9. Total Administrative  
    Costs
10. Total Percentage of  
      Administrative Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

Louisiana Department of Education

Project Year 6 Project Year 7
(f) (g)

(1)   List administrative cost cap (x%): 

(2)   What does your administrative cost cap apply to? (a) indirect and direct costs   or, (b) only direct costs

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:May 02, 2022 04:01:43 PM EDTTracking Number:GRANT13607891
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