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MIDAS GEPA  

 
1 

General Education Provisions Act (GEPA) Requirements 

MIDAS Project 

 

The MIDAS project is committed to ensuring equitable access to, and participation in, its federally-

assisted program for students, teachers, and other program beneficiaries with special needs. Because the 

managing partner for this project is the National Center on Educational Outcomes (NCEO), and it will be 

responsible for carrying out all project activities and hiring, the General Education Provisions Act 

(GEPA) requirements reflect the commitment of NCEO to equitable access and participation. 

Barriers to Project Employment 

NCEO, and its affiliated University of Minnesota department, the Institute on Community Integration 

(ICI), have maintained a consistent record of hiring persons with disabilities, as well as people with a 

variety of national origins, races, age groups, and gender identifications. At least 10% of the current ICI 

staff have some type of documented disability. A broad range of disabilities is represented, including 

developmental disabilities such as cerebral palsy and epilepsy, as well as sensory disabilities and mental 

health disabilities. ICI is an organization committed by its very nature to engaging people with disabilities 

in participation through employment and through various advisory boards. For example, more than one-

half of the Institute’s current Community Advisory Council is people with disabilities or people who are 

parents of children with disabilities. In addition, the Institute has employed culturally and linguistically 

diverse individuals from a variety of nations, including Czech Republic, China, Japan, Somalia, South 

Korea, Taiwan, Turkey, and Ukraine. NCEO has employed individuals with disabilities, including 

individuals with Down syndrome, blindness, cerebral palsy, and mental health disabilities. Current 

employees at NCEO include staff members whose national origins are Taiwan and Cameroon. The 

proposed project is committed to continuing the employment of individuals from a variety of 

backgrounds. To do so, a three-pronged approach will be implemented. 

First, NCEO will provide the training needed by graduate students with diverse backgrounds to attain 

the qualifications that ready them for positions in higher education or other positions that require a Ph.D. 
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MIDAS GEPA  

 
2 

The Center creates a strong avenue for ensuring the employment and advancement of diverse individuals, 

including those who are culturally and linguistically diverse and those with disabilities. This is a strategy 

used in the past with individuals such as James Shriner, an individual with cerebral palsy, who is now a 

University professor, training new teachers. The strategy was also used with Sarah Barrow, an individual 

who is legally blind. While working at NCEO, Sarah completed her school psychology internship in a 

local school district as part of her School Psychology Specialist degree. She continued on to employment 

in a school setting. 

Second, NCEO will undertake an active recruitment policy for hiring culturally and linguistically 

diverse individuals and individuals with disabilities. This recruitment policy will involve advertising 

positions in publications with culturally and linguistically readerships such as community-based 

newsletters. It will also involve advertising positions in publications composed of many individuals with 

disabilities, including newsletters of the Association for Individuals with Severe Handicaps, the Council 

of Learning Disabilities, and various similar associations. Furthermore, individuals currently employed 

within the Institute on Community Integration, especially those who are culturally and linguistically 

diverse and those with disabilities themselves, will be asked to actively and personally inform and recruit 

individuals for positions. 

Barriers to Participation in Project Activities 

The MIDAS project contains several components where there may be barriers to full participation for 

individuals with disabilities. We can expect that many of our participants, all of whom are adults, will 

have fluency in English, so for them, there should be no participation barriers. For the participants who 

are parents of English learners, who will be interviewed, we can expect that at least some will be from 

non-majority English-speaking countries of origin. Accordingly, we have already planned for NCEO 

personnel having familiarity with English fluency challenges to assist with these interviews. We also have 

budgeted for interpreters and translators to ensure that people without English fluency indicate comfort 

with participating. 
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MIDAS GEPA  
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First, the state partners and other stakeholders will participate in meetings and reviews via email, 

webinars, and teleconferences. If any of our state partners and other stakeholders require large print or 

audio presentation, computers should allow for easy adaptation to fit the needs of individual participants. 

A Telecommunication Device for the Deaf (TDD) service is available if we are communicating with any 

participants with hearing impairments via telephone. In-person meetings will be conducted in hotels or 

other public conference facilities that are fully accessible to individuals with physical disabilities. 

Microphones will always be used, and sign interpreters will be hired when needed. 

School practitioners (e.g., teachers, special education service providers, English language 

development teachers) will be participating in asynchronous online focus groups. We can address in 

advance any accessibility issues in the process of participant recruitment, including ensuring availability 

of access technology for written communication.    

All materials disseminated from the project will be made available on a 508 compliant web page for 

the project. These materials will be provided in both html and accessible PDF formats, and will have 

adapted content for visual data images, so that they are fully accessible to individuals who use screen 

readers.  
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Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for 
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  
subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying 
Activities,'' in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the  
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

Arkansas Department of Education

Mr. Greg

Assistant Commissioner of Fiscal and Admin. 

Rogers

Joshua O Hart 04/27/2022

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:Apr 27, 2022 02:11:24 PM EDTTracking Number:GRANT13604905
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U.S. Department of Education Supplemental Information for the SF-424  
Application for Federal Assistance

* Zip Code:

* State:
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* Phone Number (give area code)
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 * City:
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* Email Address:

1. Project Director:
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2. New Potential Grantee or Novice Applicant:
a. Are you either a new potential grantee or novice applicant as defined in the program competition’s  
    notice inviting applications (NIA)?

Yes No

3. Qualified Opportunity Zones:
If the NIA includes a Qualified Opportunity Zones (QOZ) Priority in which you propose to either provide 
services in QOZ(s) or are in a QOZ, provide the QOZ census tract number(s) below:

 Street2:

Country:

County:

Mrs. Robin Stripling
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Little Rock
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AR: Arkansas

72201-2936

USA: UNITED STATES

1 (501) 682-4221 1 (501) 682-4248
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OMB Number: 1894-0007
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Project Director Level of Effort (percentage of time devoted to grant): 25

Alternate Email Address:

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:Apr 27, 2022 02:11:24 PM EDTTracking Number:GRANT13604905
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MIDAS Project Human Subjects Narrative 

 

Three research activities in the MIDAS project will include human subjects research: an analysis 

of state assessment data, online focus groups with educators, interviews with parents, and 

classroom observations and follow-up interviews with teachers. The first two activities are 

considered exempt human subjects research. The last two activities (parent interviews, 

classroom observations and follow-up interviews with teachers) are considered non-exempt 

human subject research. Applications for human subjects approval for the four  activities will be 

completed prior to any data collection efforts. 

 

Exempt Research on Human Subjects Narrative 

 

Exempt Research – Activity 1: Assessment Data Analysis 

 

Researchers at the University of Minnesota propose to analyze data provided by selected states, 

as well as developing a model that other states could follow to conduct their own data analysis. 

The purpose of these analyses is to identify the characteristics of students who moved from the 

alternate assessment based on alternate academic achievement standards (AA-AAAS) to the 

general state assessment, as well characteristics of students who move back and forth across 

these assessments. These results will contribute to the development of professional development 

modules and materials on the use of multiple measures of academic achievement for 

instructional decision making for students who have moved from the AA-AAAS to the general 

assessment.  

 

Longitudinal data sets will be created using individual student records to help track and describe 

performance and participation in the AA-AAAS and general assessment across years. Student 

characteristics such as ethnicity, English learner (EL) status, English proficiency level, disability 

status, disability category, and other demographic characteristics will be examined. Other data 

sets will include educational program information (e.g., time in content classrooms) and 

available information on assessment accessibility features. The data will also be analyzed for a 

better understanding of the relationships among student performance, characteristics, programs, 

and assessment participation.  

 

This activity is considered exempt because the data collected involves normal educational 

practices and the data will be de-identified by the state prior to being shared with the research 

team.  

 

Outcome: Professional development modules and other materials and tools for special 

educators, EL educators, and general educators. 

 

Method to Evaluate: Results will be evaluated by the state departments of education that 

provided the data and by the project’s Stakeholder Group. 
 

Exempt Research – Activity 2: Online Focus Groups with Educators 

 

Researchers at the University of Minnesota propose to conduct asynchronous online focus 

groups in which human subjects will be participants. The participants in the online focus groups 
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will include special education teachers, EL teachers, and general education teachers, with 8-10 

individuals  per group. The departments of education of the partner states will help recruit the 

participants.  

 

Focus group participants will respond to facilitator questions and react to their colleagues’ 

comments. Facilitator questions will include topics such as:: (a) types of data are needed for 

instructional decision making (e.g., progress monitoring data, multiple measures of academic 

achievement including data from interim, benchmark, and formative assessment processes) for 

students with disabilities; (b) teachers’ involvement in and understanding of the use of measures 

of academic achievement for instructional decision making (e.g., progress monitoring); (c) 

teachers’ comfort and familiarity with the use of instructional accommodations and supports to 

meet both a child’s disability-related needs and possible English language development needs; 

(d) teachers’ efforts to collaborate across general education and special education to support 

students with disabilities; and (e) teacher confidence in instructing students who have 

transitioned from the AA-AAAS to the general assessment. 

 

Participants in the focus groups will maintain their anonymity by using pseudonyms for their 

online interactions. This research is considered exempt because the focus group procedures will 

not collect individually identifiable information about the participating adults. 

 

Outcome: Professional development modules and other materials and tools for special 

educators, EL educators, and general educators. 

 

Method to Evaluate: Protocols and draft results will be evaluated by participating states and 

the project’s Stakeholder Group. 

 

 

Non-Exempt Research on Human Subjects Narrative 

 

Non-Exempt Research – Activity 3: Parent Interviews 

 

Researchers at the University of Minnesota are proposing a third study in which human subjects 

will be participants. Parents of students with disabilities and ELs with disabilities will be the 

subjects in this research activity. Parent interview questions will be developed for use in this 

activity. Researchers will conduct phone interviews and/or in-person interviews with parents (a) 

whose child has an IEP and is in grades 3 to 8 or high school, or (b) whose child is an EL with a 

disability and is in grades K-12.  

 

Understanding parents’ perspectives is important because it has implications for professional 

development provided by states to districts, and by districts to schools. In addition, parent 

interviews will provide the MIDAS project with critical information about materials and tools 

that will be helpful to support meaningful two-way communications between educators and the 

parents of students who have moved from the AA-AAAS to the general assessment.  

 

This research is considered non-exempt because the subjects of the phone and/or in-person 

interviews are parents whose child has one or more disabilities and may also be an EL. State 

departments of education will help recruit the participants. Parents will be asked to participate in 

the consent process before participating in this research activity.  
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Outcome: Professional development modules and other materials and tools for special 

educators, EL educators, and general educators on successful two-way communication with 

parents. 

 

Method to Evaluate: Interview questions, protocols, and draft results will be evaluated by 

participating states and the project’s Stakeholder Group. 

 

 

Non-Exempt Research – Activity 4: Classroom Observations and Interviews. 

 

Researchers at the University of Minnesota are proposing a fourth study in which human subjects 

will be participants. This activity includes classroom observations to explore how students who 

moved from the AA-AAAS to the general assessment are included in instruction. The 

observational protocol will be developed to collect information on classroom demographics, 

types and methods of instruction, use of instructional supports or accommodations, and other 

instructional information.. After each classroom observation, a brief follow-up semi-structured 

interview will be conducted with each teacher to elicit additional information related to the 

observation. Teacher demographic information will be collected to further contextualize the 

findings.  

 

This research is considered non-exempt because the subjects of the classroom observations are 

students with disabilities including ELs with disabilities. State departments of education will 

help recruit the participants.  

 

Outcome: Professional development modules and other materials and tools for special 

educators, EL educators, and general educators. 

 

Method to Evaluate: Interview questions, protocols, and draft results will be evaluated by 

participating states and the project’s Stakeholder Group. 
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MIDAS Abstract 

The MIDAS project addresses the complex issues surrounding how to help teachers develop 

the knowledge and skills they need to successfully instruct students with disabilities, including 

English learners (Els) with disabilities, who move from the alternate assessment based on 

alternate academic achievement standards (AA-AAAS) to the state general assessment. Arkansas 

is the lead state for this project, and is joined by North Carolina and West Virginia. The National 

Center on Educational Outcomes (NCEO) will manage the work of the project.   

Project Objectives and Activities: Overall goals: (1) increase capacity of SEAs to provide 

TA to LEAs on using multiple measures of academic achievement to improve instructional 

practices for students with disabilities who move from AA-AAAS to general assessment; (2) 

increase capacity of teachers to successfully instruct these students. Objectives: (1) Identify 

existing resources/measures that could inform the instruction of this group of students; (2) Learn 

more about successes and challenges of using multiple measures when making instructional 

decisions; (3) Generate strategies to effectively use multiple measures of academic achievement 

to inform instruction of these students; (4) Develop templates, modules, and materials on using 

multiple measures to inform instructional decisions; (5) Widely disseminate project materials.  

Activities: (1) Compile information about existing resources/measures; (2) Conduct analyses of 

identified resources; (3) Identify gaps; (4) Hold educator online focus groups; (5)  Conduct 

classroom observations; (6) Conduct parent interviews; (7) Conduct targeted data analyses; (8) 

Hold stakeholder meeting to identify strategies for effectively using multiple measures to inform 

instruction; (9) Draft customizable templates for using data from multiple measures; (10) Draft 

PD modules and materials; (11) Stakeholders review drafts; (12) Iteratively refine; (13) Pilot; 

(14) Revise; (15) Implement dissemination plan. 
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Project Outcomes: Short-term: (1) Collaborating states participate in project activities; (2) 

Optimal strategies for using multiple measures generated through project findings; (3) Modules 

and materials developed and disseminated among collaborating states. Intermediate: (1) 

Collaborating states implement modules and materials; (2) Modules and materials disseminated 

nationwide. Long-term: (1) Instructional practices improve; (2) Data-informed decisions are of 

higher quality than non-data informed decisions; (3) Student performance improves. 

Number of Participants: The number of students on the cusp between the AA-AAAS and 

the general assessment is estimated to be about 2% of the student population. More than 43,147 

students with disabilities on the cusp between these assessments in participating states will be 

directly served, though all 2,157,339 students in those states will indirectly benefit when 

instructional practices improve. Ultimately, products will be disseminated to all states. 

Number & Location - Proposed Sites: Activities will occur in all 3 states: Arkansas. North 

Carolina,  West Virginia.  

Priorities: MIDAS addresses Absolute Priority 1: Measuring student academic 

achievement using multiple measures of student academic achievement from multiple 

sources by focusing on the use of multiple measures to inform the instruction of students who 

move from the AA-AAAS to the general assessment. It addresses Competitive Preference 

Priority: Improving assessment scoring and score reporting by developing customizable 

templates for reporting and using scores/data from multiple measures for instructional decision 

making. It addresses the Invitational Priority of supporting effective instruction and building 

educator capacity by developing resources that will support the use of data from multiple 

measures of academic achievement to inform instructional decision making meets the needs of 

students who have shifted from the AA-AAAS to the general assessment. 
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Principal Investigator: Robin Stripling  

Subcontract Principal Investigator: Sheryl Lazarus 

Subcontract Co-Investigators: Linda Goldstone, Andrew Hinkle  

States: Arkansas (Lead), North Carolina, West Virginia 

 

Making Improved Decisions for Students on the Cusp of Alternate 

Assessment Participation Using Multiple Measures of Academic Achievement 

from Multiple Sources (MIDAS) 

 

The State of Arkansas is applying for funding under CFDA 84.368A: Competitive Grants 

for State Assessment Programs “to enhance the quality of assessment instruments and 

assessment systems used by States for measuring the academic achievement of elementary and 

secondary school students.” Arkansas is the lead state for the Making Improved Decisions for 

Students on the Cusp of Alternate Assessment Participation Using Multiple Measures of 

Academic Achievement from Multiple Sources (MIDAS) project, which also includes North 

Carolina and West Virginia, and the National Center on Educational Outcomes (NCEO). The 

purpose of this project is to create customizable templates, professional learning modules, and 

supporting materials for educators on the use of data from multiple measures of academic 

achievement to inform instructional decision making for students with disabilities, including 

English learners (ELs) with disabilities, who move from the alternate assessment based on 

alternate academic achievement standards (AA-AAAS) to the general assessment. The goals of 

this project are: (1) to increase capacity of State Education Agencies (SEAs) to provide technical 

assistance (TA) to local education agencies (LEAs) on the use of multiple measures of academic 

achievement from multiple sources to improve instructional practices for students with 
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disabilities who move from the AA-AAAS to the general assessment; (2) to increase capacity of 

special education and general education teachers to successfully instruct students with 

disabilities who move from the AA-AAAS to the general assessment. 

The collaborating states are all committed to improving the assessment and instruction of 

students who move from the AA-AAAS to the general assessment. They have worked diligently 

over the past several years to ensure that the correct students are participating in the correct 

assessment. Now they are equally committed to ensuring that students who moved from the AA-

AAAS to the general assessment receive the instruction and support they need as they work 

toward proficiency in grade-level content. 

NCEO is uniquely positioned to support the states in this effort given its longstanding 

technical assistance on the inclusion of students with disabilities, ELs, and ELs with disabilities 

in instruction and in the assessments that comprise comprehensive state assessment systems. 

NCEO has depth of experience and knowledge in both the research and practice realms that will 

inform this work. Additionally, NCEO is affiliated with TIES Center, which is the national 

technical assistance center on inclusive practices and policies. TIES has extensive experience 

providing technical assistance on successfully instructing all students, including those with 

significant cognitive disabilities. Both centers are at the University of Minnesota, and some 

NCEO staff also work as TIES staff and will bring their deep understanding of how to 

successfully create inclusive learning environments to this project.         

This project addresses Absolute Priority 1: Measuring student academic achievement 

using multiple measures of student academic achievement from multiple sources.  Project 

activities focus on the use of multiple measures to inform the instruction of students who move 

from the AA-AAAS to the general assessment.  
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 This project also addresses the Competitive Preference Priority: Improving assessment 

scoring and score reporting. The materials developed by this project will include customizable 

templates for reporting and using scores and other data from multiple measures for instructional 

decision making.  

The project addresses the Invitational Priority: Supporting effective instruction and 

building educator capacity by developing and implementing high-quality assessments (as 

defined in the Secretary’s Supplemental Priorities) of student learning and strategies that 

allow educators to use the data from assessments to inform instructional design and 

classroom practices that meet the needs of all students, and providing high-quality 

professional development to support educators in implementing these strategies. This 

project will develop and pilot resources (including professional development interactive modules 

and supporting materials) that will support the use of data from multiple measures of academic 

achievement to inform instructional design and classroom practices that meet the needs of 

students who have shifted from the AA-AAAS to the general assessment.  

This application also addresses three other allowable uses of funds: (1) Developing or 

improving assessments for English learners: This project proposes to improve the validity of 

assessment data for ELs with disabilities who move from the AA-AAAS to the general 

assessment. (2) Developing or improving assessments for children with disabilities: This 

project proposes to improve the validity of assessment data for students with disabilities, 

including ELs with disabilities, who move from the AA-AAAS to the general assessment. (3) 

Collaborating with institutions of higher education or other organizations to improve the 

quality, validity, and reliability of State academic assessments: The Arkansas Department of 

Education and the collaborating states are partnering with NCEO, which is part of the University 
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of Minnesota, to work collaboratively to enhance the validity of assessment data used to inform 

instructional and assessment participation decision making.     

Significance 

The MIDAS project addresses the complex issues surrounding how to help teachers develop 

the knowledge and skills they need to successfully instruct students who move from the 

statewide AA-AAAS to the statewide general assessment. This includes helping teachers learn 

how to better use data for instructional decision making. The focus of the MIDAS project is on 

the use of multiple measures of academic achievement from multiple sources (e.g., individual 

and group-administered achievement tests, individually administered reading tests, interim 

assessments, informal and formal classroom assessments) to inform instructional decision 

making for this group of students. Many of these types of measures have not included students 

with disabilities or ELs with disabilities during their development, and thus may not be 

accessible to some students with disabilities and may not be aligned to grade-level academic 

achievement (Lazarus, Hinkle, et al., 2021), and it is vital that educators have an understanding 

of how to appropriately select and use data for the intended purposes. This project will provide 

general and special educators (and for Els with disabilities, EL teachers) with strategies, 

customizable tools, professional development modules, and templates that will help them 

confidently make instructional decisions for students who move from the AA-AAAS to the 

general assessment.  

The 2015 reauthorization of the Elementary and Secondary Education Act (ESEA) put a 1% 

cap on student participation in the AA-AAAS. The AA-AAAS is designed for students with the 

most significant cognitive disabilities who are unable to take the general statewide assessment 

used for accountability, even with accommodations. Individual education program (IEP) teams 

use participation guidelines developed by states to make participation decisions about which 
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assessment a student should take. Many states were above the 1% cap when ESEA was 

reauthorized, and SEAs worked with their LEAs to help them work with IEP teams to make 

appropriate assessment participation decisions (Thurlow & Lazarus, 2017). States engaged in 

activities such as refining their participation guidelines, creating a definition of students with the 

“most significant cognitive disabilities,” developing guidance materials, and providing training 

and technical assistance on participation decision making (Hinkle et al., 2022; Thurlow, Lazarus 

et al., 2019). Still, there continues to be significant variability across states in the percentages of 

students identified to participate in the AA-AAAS. Although most states have made substantial 

progress in reducing participation in the AA-AAAS, some states are still above the 1% cap on 

participation (Thurlow et al., 2018; Wu et al., 2022). 

 As states lower their AA-AAAS participation rates, students are moving from the AA-

AAAS to the general state assessment, which is a transition for which many special and general 

educators have not been prepared. As this new issue emerged, it became clear that many teachers 

do not know how to confidently plan classroom assessment and instruction for students who 

move from the AA-AAAS to the general assessment. Students who participate in the AA-AAAS 

learn grade-level content at less breadth, depth, and complexity than their peers who participate 

in the general assessment (Hinkle et al., 2021a). Once students move to the general assessment, 

they need to learn content at the same level of rigor as other students who participate in the 

general assessment. Researchers have found that most students who participate in the AA-AAAS 

are assigned to self-contained classrooms, separate schools, or home settings; only 7% were in 

general education or resource room classrooms (Kleinert et al., 2015). Some students who shifted 

to the general assessment were moved to a general education classroom at the same time. For 
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most students, this is a substantial change in their placement. For many teachers, this is a 

substantial change in their responsibilities.  

Numerous districts are pushing back on SEA participation guidelines because of the 

challenges teachers are encountering in instructing students who once took the AA-AAAS. In 

some cases, these students were moved back to the AA-AAAS, not because it was the 

appropriate assessment for them, but because teachers did not know how to provide the supports 

for students to be successful with the new level of instruction and assessment. On the other hand, 

some students who no longer took the AA-AAAS were remaining in segregated settings along 

with students still taking the AA-AAAS. Consequently, these segregated students were receiving 

instruction at less breadth, depth, and complexity, leaving them unprepared for the general 

assessments. 

Participation in the AA-AAAS has major implications for students. A short-term implication 

is that once assigned to the AA-AAAS, students participate in instruction and assessment at less 

depth, breadth, and complexity than their peers assigned to the general assessment. Long-term 

implications are that students who take the AA-AAAS may not be on track to meet the 

requirements for a regular high school diploma, or may not be eligible for some postsecondary 

training institutions, military service, or employment (Hinkle et al., 2021a) . 

Many of the students who moved from the AA-AAAS to the general assessment previously 

were held to alternate achievement standards, but there is now a need for an “onboarding” 

process that will enable them to smoothly transition to instruction based on grade-level academic 

achievement standards and probable general education classroom placement.                 

Teachers need strategies for supporting students who shift from instruction based on 

alternate academic achievement standards to instruction based on general education academic 
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achievement standards. Some guidance suggests that educators should identify what is “most 

essential” for them to learn across the year. This suggests that a subset of academic standards can 

be identified that have the highest priority for assessment and instruction for these students. 

Another approach promotes use of universal design for learning (UDL) (CAST, 2018) to develop 

accessible and flexible learning goals aligned with flexible measures of student achievement. 

These suggestions raise questions about how multiple measures of academic achievement can 

support approaches that educators might use. Are there ways to use formative assessment 

practices and interim assessments for these students? What is the role of whole-school 

approaches to multi-tiered systems of support (MTSS) in supporting the learning of students who 

move from the AA-AAAS to the general assessment (Thurlow et al., 2020)? How can students’ 

special education and general education teachers (including EL teachers) seamlessly collaborate 

to support instruction and assessment of these students? What is the role of parents in supporting 

the transition of their child from the AA-AAAS to the general assessment? They may have 

questions about why their child appears to be performing less well when the child was proficient 

on the AA-AAAS, but is not proficient on the general assessment, or may wonder how grades 

will be determined (Reyes et al., 2020). 

Building on the longstanding work of the collaborating states and NCEO, MIDAS is 

uniquely positioned to address the identified gaps and challenges described above. We are able 

to move rapidly to successfully address existing needs as well as efficiently address emerging 

issues and challenges. Proposed project activities include identifying multiple measures of 

academic achievement that can inform the instruction of these students, and coordinating these 

with the characteristics of students (including those who are ELs) who move from the AA-

AAAS to the general assessment. The project also seeks to better understand the instructional 
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challenges so that resources created help educators become more confident instructing these 

students. The project will incorporate the voices of general (including EL) educators and special 

educators through focus groups and interviews, thus allowing MIDAS to generate answers to 

questions about making sound data-based instructional decisions for these students. The MIDAS 

project will then develop professional development modules and supporting materials for general 

and special education teachers to help them learn how to confidently use multiple measures of 

academic achievement to make instructional decisions for students who move from the AA-

AAAS to the general assessment – these will provide a roadmap of evidence-based strategies for 

using data from multiple sources of academic achievement to support the learning of these 

students. Materials that support thoughtful two-way conversations between families and 

educators also will be developed. Further, customizable templates for reporting and using scores 

and other data from multiple measures for instructional decision making will be created.  

Build Local Capacity to Provide, Improve, or Expand Services that Address the Needs of 

the Target Population   

There is limited research information on instruction of students who move from the AA-

AAAS to the general assessment. Thus, the MIDAS project will draw on lessons learned from 

state and district experiences. MIDAS states have committed to sharing lessons and participating 

in new research (see letters of commitment from states).  

MIDAS also will establish a foundation of data on the characteristics of students who have 

moved from the AA-AAAS. It will also gather information on students who have moved back 

and forth between the AA-AAAS and the general assessment (including ELs who have made 

these transitions). Student-level data from partner states will be analyzed for this purpose.  
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There is evidence, much of it anecdotal, that educators often do not know how to instruct 

students who move from the AA-AAAS to the general assessment, and as a result, these students 

may remain in non-inclusive settings with students taking the AA-AAAS who are learning 

content at less breadth, depth, and complexity (Lazarus & Bailey, 2020). Multi-tiered systems of 

support (MTSS) that use assessment data to measure progress is a potential framework for addressing 

academic support using a tiered service model (Bowman & Ghere, 2020; Horner & Halle, 2020; 

Thurlow et al., 2020). Successful MTSS effectively uses multiple measures of academic achievement 

(e.g., individual and group-administered achievement tests, individually administered reading 

tests, interim assessments, informal and formal classroom assessments) for progress monitoring 

and decision making. Still, there are many challenges associated with the use of these measures 

for students with significant cognitive disabilities. For example, interim or benchmark 

assessments often have accessibility issues and may not be aligned to state content standards 

(Lazarus et al., 2021). When developed, these measures generally did not include students with 

disabilities, particularly those with significant cognitive disabilities (Boyer & Landl, 2021). 

MIDAS will conduct activities that culminate in the identification of strategies for 

successfully using multiple measures of academic achievement in MTSS systems (see Quality of 

Project Services). Research on effective instructional strategies also will be generalized for use 

within a tiered system. For example, UDL instruction is one approach shown to be effective for 

delivering effective and accessible instruction (Dymond et al., 2006; Hartmann, 2015; Saunders 

et al., 2020; Thurlow et al., 2020). The confidence that materials and tools for decision makers 

can improve decisions grows out of research on professional development.  

Special and general educators, including EL teachers, who teach students who transition 

from the AA-AAAS to the general assessment all have a role to play in making instructional 

decisions for these students. When these students are placed in the general education classroom, 
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teachers often have limited understanding of how to provide instruction in ways that enable the 

students to meaningfully access the general curriculum. Challenges are compounded if students 

are identified or potential ELs who also need English language development support to 

meaningfully access the general education curriculum (Liu et al., 2021). On the other hand, 

special education teachers may not have a deep understanding of grade-level content standards 

and curriculum. Special education and EL teachers may be the “holders” of academic 

achievement data for these students because the students often are assessed by these specialists, 

resulting in the general education teacher not knowing how the student is performing on these 

measures. For successful instruction of these students, the knowledge and skills of both special 

and general education teachers (including EL teachers) are needed, even though collaboration 

often is challenging. Educators will benefit from training on how cooperation and collaboration 

build on the unique knowledge and skills of special and  general education teachers and EL 

teachers to create learning environments that enable students to meaningfully access instruction 

and assessment. Teachers can work together to support improved outcomes by: (a) sharing 

information; (b) helping students achieve challenging learning goals aligned to grade-level 

achievement standards; (c) considering student needs for accessibility and accommodations for 

instruction and assessment, including those intended to support students who are developing 

proficiency in English; (d) designing instruction and learning environments that support learning; 

(e) co-planning strategies that enable students to access instruction; (f) evaluating what is 

working and not working, making changes as needed; and (g) celebrating successes (NCEO, 

2011).  

Creation of a school culture where there are high expectations and ongoing collaborative 

practices supports instruction of all students (Telfer, 2011). Transdisciplinary teams (MTSS 
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teams, grade-level teams, professional learning communities – PLCs) collaboratively reviewing 

data and planning instruction can support improved learning outcomes. Starting collaborations 

by asking questions about evaluation and grading (plans for using formative assessment 

practices, classroom assessment, interim assessments, data review, and changes to instruction 

based on the data) will support the learning of students who move from the AA-AAAS to the 

general assessment.   

The MIDAS project will create professional learning modules and supporting materials that 

provide high-quality information and evidence-based strategies for both special education and 

general education teachers (including EL teachers) that support a culture of high expectations for 

all. The development of skills and knowledge related to collaborative decision making and 

implementation will be built into the training design.    

Utility of the Products that will Result from the Proposed Project, Including the Potential 

for Use in Other Settings 

MIDAS is designed to benefit Arkansas and its partner states by developing a base of 

knowledge and skill upon which appropriate instructional decisions can be made. This 

knowledge will inform the instruction and assessment of students who move from the AA-

AAAS to the general assessment. Special education and general education teachers in MIDAS 

states will learn from sharing promising practices with partner states, and contributing to the 

effective transfer of research to practice. This collaborative  approach will result in a model 

demonstration of best practices that will be used to inform the development of a roadmap for 

improved instruction and assessment of the targeted population.  

Previous research efforts with educators of students with significant cognitive disabilities 

have found that educators desire more information about instructional practices and assessment 
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decision making for students on the cusp between the AA-AAAS and the general assessment 

(e.g., Liu et al., 2013). The proposed activities, including the data analyses and educator focus 

groups and interviews, will result in the development of customizable templates, modules, 

supporting materials, and published reports that will be disseminated widely. Special and general 

educators in the MIDAS project may use these products to improve their decision making and 

instructional practices. An additional outcome is that products developed by this project will be 

applicable to students who take the AA-AAAS (especially those enrolled in general education 

classes).  

As materials, tools, and modules developed from the project are finalized, they will be 

available for all states to use, regardless of their participation in MIDAS. MIDAS project 

services and activities will be extended to all states through the publication and posting of 

information and materials developed on the project’s web pages, via social media (e.g., 

Facebook, Twitter, LinkedIn), and through presentations (such as at CCSSO’s Assessment 

Standards and Education for Students with Disabilities [ASES] meetings). The resources 

developed will not be contextualized for any particular state or entity, which will increase their 

usability among stakeholders nationwide.  

Finally, an essential component of this work is the project’s evaluation efforts (see Quality of 

Project Evaluation), which will provide guidance about effective strategies suitable for 

replication or testing in other settings. A key evaluation activity is to document the project’s 

processes, events, and findings on an ongoing basis. This documentation will facilitate future 

replication and scale-up efforts. Data regarding the process measures will also provide 

information on lessons learned that can guide future similar studies. 

Quality of the Project Design 
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Goals, Objectives, and Outcomes to be Achieved by the Proposed Project are Clearly 

Specified and Measurable 

The goals of the MIDAS project are to: (1) increase the capacity of SEAs to provide TA to 

LEAs on the use of multiple measures of academic achievement from multiple sources to 

improve instructional practices for students with disabilities who move from the AA-AAAS to 

the general assessment, and (2) increase the capacity of special education and general education 

teachers (including EL teachers) to successfully instruct students with disabilities who move 

from the AA-AAAS to the general assessment. To accomplish these goals, customizable 

templates, modules, and supporting materials will be developed. The MIDAS Theory of Action 

(ToA; see Figure 1 in Rationale section) supports a focus on decision making, which means a 

focus on providing good information and tools to special and general educators (and IEP team 

members) making and implementing instructional decisions for students who move from the 

AA-AAAS to the general assessment, and projected outcomes. Additionally, materials for 

parents and families, as well as educators, that support two-way communication will be 

developed.  

MIDAS states have identified five objectives to support the project’s overall goals and meet 

the needs of a unique but growing group of students. Each objective is listed in Table 1, along 

with activities, expected outputs, and measures for judging success. Each objective was 

developed to support the improved use of multiple measures of academic achievement to 

improve data-based decision-making practices. A number of activities are proposed to achieve 

project goals; they are described in this section. Challenges, needs, and effective practices will be 

identified by member states and stakeholders (e.g., special and general educators, El teachers), 

state data will be analyzed, and expert reviews conducted. These activities will inform effective 
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strategies aimed to support improved data-based instructional decisions for students who move 

from the AA-AAAS to the general assessment. Each project objective is achievable through an 

identified activity. The outputs and outcomes, as well as the measures used to evaluate each 

activity, are a fundamental part of the planning and administration of the project. 
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Table 1. MIDAS Objectives, Activities, Outputs, and Measures  

 

Objective Activities Outputs Measures 

Obj. 1. Identify 

existing instructional 

resources and measures 

of academic 

achievement that could 

inform instruction of 

students who move 

from the AA-AAAS to 

the general assessment 

1-a. Compile information about existing 

instructional resources and measures of 

academic achievement 

1-b. Conduct analysis of instructional resources 

and measures of academic achievement with a 

focus on their appropriateness for students with 

disabilities (including ELs with disabilities) who 

move from the AA-AAAS to the general 

assessment 

1-c. Identify gaps in existing instructional 

resources and measures of academic 

achievement 

Report on findings of 

analysis of 

instructional 

resources and 

measures of academic 

achievement 

• Documentation of 

completion and 

publication of report 

• State member ratings of 

quality, relevance, and 

usefulness of findings in 

report 
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Obj. 2. Learn more 

about successes and 

challenges of using 

multiple measures of 

academic achievement 

when making 

instructional decisions 

for students who move 

from the AA-AAAS to 

the general assessment 

2-a. Conduct online focus groups with general, 

special education teachers (including EL 

teachers) to identify challenges and needs (e.g., 

training, tools, models) 

2-b. Conduct classroom observations and follow-

up interviews 

2-c. Conduct interviews with parents to identify 

needs related to changes in assessment and 

instruction for their children 

2-d. Conduct targeted state data analyses to learn 

more about the characteristics of students who 

move from the AA-AAAS to the general 

assessment 

      

      

Reports on findings 

of:  

• Online focus groups 

• Classroom 

observations  

• Parent interviews 

• Targeted data 

analyses 

● Documentation of 

completion and 

publication of report 

● State member ratings of 

quality, relevance, and 

usefulness of findings in 

report 
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Obj. 3. Generate 

strategies to effectively 

use multiple measures 

of student academic 

achievement to inform 

instruction of students 

who move from the 

AA-AAAS to the 

general assessment 

3-a. Hold meeting with state members and 

Stakeholder Group to identify strategies for 

effectively using multiple measures 

Report on strategies 

identified by 

Stakeholder Group 

● Evaluation survey of state 

and Stakeholder Group 

members of meeting 

process 

● Documentation of 

publication of report 

● State member ratings of 

quality, relevance, and 

usefulness of findings in 

report 

Obj. 4. Develop 

templates, modules, 

and supporting 

materials on using 

multiple measures to 

inform instructional 

4-a. Draft customizable templates for using and 

reporting data from multiple measures of 

academic achievement 

4-b. Draft professional learning modules and 

supporting materials 

Publication of: 

• Customizable 

templates for using 

and reporting data 

from multiple 

sources 

● Documentation of 

completion of each 

outcome 

● Stakeholder review of 

quality, relevance, and 

usefulness of drafts 
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decision making for 

students who have 

moved from the 

alternate to the general 

assessment 

4-c. Review of draft materials and modules by 

state members, Stakeholder Group, and parent 

representatives 

4-d. Iteratively review and refine materials 

(including templates) and modules 

4-e. Pilot materials and modules 

4-f. Revise materials (including templates) and 

modules, as needed 

 

• Professional 

learning modules 

• Supporting 

materials 

● State review of quality, 

relevance, and usefulness 

of drafts 

● Findings of pilot processes 

& procedures evaluation 

survey of pilot participants 

 

Obj. 5. Widely 

disseminate templates, 

modules and 

supporting materials 

5-a. Refine and implement dissemination plan 

 

• Project webpage on 

NCEO website 

• Project reports, 

templates, modules, 

and materials 

posted on project 

webpage 

• Tracking of dissemination 

and scaling up by 

participating states, and 

documentation of website 

and social media analytics, 

and presentations. 
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• Information about 

project activities 

and products shared 

via: Social media, 

presentations, 

Journal articles, and 

other publications 
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Proposed Project is Part of a Comprehensive Effort to Improve Teaching and Learning 

and Support Rigorous Academic Standards for Students 

The central idea of the MIDAS TOA (see Rationale) is obtaining valid data using multiple 

measures of academic achievement to improve instruction for students who move from the AA-

AAAS to the general assessment. The use of multiple measures of academic achievement can 

help ensure that decisions are reflective of what the student knows and can do, inform 

instruction, and support these students on the way to post-school success.  

Proposed Project Demonstrates a Rationale, with Project Component in the Theory of 

Action  

The objectives and activities of the MIDAS project are derived from a ToA that encompasses 

Core Beliefs, Foundational Assumptions, Objectives, and Outcomes (see Figure 1). The Core 

Beliefs and Foundational Assumptions are based on the work of many researchers and 

policymakers. The proposed project objectives and outcomes are based on the needs reflected in 

the ToA Core Beliefs and Foundational Assumptions, and viewed as effective ways to improve 

instructional decision making. 

The four core beliefs in the ToA are based primarily on recent research that highlights 

including students with disabilities and ELs with disabilities in standards-based education, where 

the content standards are rigorous and the achievement standards to which students are held are 

appropriate (e.g., Liu et al., 2017; Quenemoen & Thurlow, 2017; Rodríguez & Rodríguez, 2017; 

Shyyan et al., 2008). For example, both Liu et al. and Rodríguez and Rodríguez reported on 

studies confirming the importance of having the same academic achievement standards for all 

students and an ongoing need for professional development to ensure high quality standards-

based instruction. Quenemoen and Thurlow confirmed the decades of low expectations and 
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deeply ingrained beliefs of some stakeholders that nothing can be done to improve the 

achievement of students with disabilities, coupled with findings that what teachers expect of 

students is typically what they do, especially when they are from stigmatized or marginalized 

groups (Jussim & Harber, 2005; Jussim et al., 1994). In reviewing research examining access to 

the general education curriculum for students with intellectual disabilities, Wehmeyer and Lee 

(2017) observed that students with intellectual disabilities often have IEP goals that are not 

linked to grade-level standards, yet those with access to general education instruction perform 

better on state assessments (see Roach & Elliott, 2006). Wehmeyer and Lee further concluded: 

. . . students receiving their education in self-contained settings tend to work on IEP 

goals that are not focused on grade-level, general education curriculum content. Students 

educated in the general education classroom, on the other hand, have frequent 

opportunities to work on tasks linked to grade-level standards. (p. 124) 

MIDAS will develop strategies, modules, and materials that apply regardless of the student’s 

educational setting. 

Figure 1. MIDAS Theory of Action  

Core Beliefs Assumptions Objectives Outcomes 

Students with 

disabilities and ELs 

with disabilities 

should receive 

instruction and 

assessments based 

● Analyses of data 

for students who 

move from the 

AA-AAAS to the 

general 

assessment can 

help identify 

● Identify existing 

instructional 

resources and 

measures of academic 

achievement that 

could inform 

instruction of students 

Short-Term 

Outcomes 

• Collaborating 

states participate in 

project activities 

• Optimal strategies 

for using multiple 
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on rigorous content 

standards. 

● Multiple decision 

makers have a role 

to play in 

determining 

appropriate 

instruction and 

assessments for 

students with 

disabilities and 

ELs with 

disabilities. 

● Using multiple 

measures of 

academic 

achievement can 

improve 

instructional 

decisions.  

●  The development 

of materials and 

tools (including 

customizable 

templates and 

professional 

development 

modules) designed 

for specific 

audiences that 

decision-making 

challenges. 

● Multiple 

stakeholders 

including IEP 

team members 

(e.g., special 

education 

teachers, general 

education 

teachers) need 

information and 

tools to help make 

instructional 

decisions. 

● Materials and 

tools that will be 

useful and used 

can be identified 

by states and 

stakeholders. 

● Widespread 

dissemination of 

who move from the 

AA-AAAS to the 

general assessment. 

● Learn more about 

successes and 

challenges of using 

multiple measures of 

academic 

achievement when 

making instructional 

decisions for students 

who move from the 

AA-AAAS to general 

assessment. 

● Generate strategies to 

effectively use 

multiple measures of 

student academic 

achievement to 

inform instruction of 

students who move 

from the AA-AAAS 

measures generated 

through project 

findings 

• Templates & PD 

materials 

developed & 

disseminated 

among 

collaborating states 

Intermediate 

Outcomes 

• Collaborating 

states implement 

MIDAS 

professional 

development 

materials 

• MIDAS materials 

are disseminated 

nationwide 

Long-term 

Outcomes 
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support the use of 

multiple measures 

is needed. 

 

materials, tools, 

and interactive 

modules 

(including 

customizable 

templates) is 

necessary to 

ensure their use. 

to the general 

assessment. 

● Develop templates, 

modules, and 

supporting materials 

on using multiple 

measures to inform 

instructional decision 

making for students 

who move from the 

alternate to the 

general assessment. 

● Widely disseminate 

templates, modules, 

and supporting 

materials. 

• Instructional 

practices improve  

• Data-informed 

decisions are of 

higher quality than 

non-data informed 

decisions 

• Student 

performance 

improves 

 

The foundational assumptions were developed through conversations among states, including 

the states working together in the MIDAS project. They also emerged through NCEO’s years of 

experience as a technical assistance provider (e.g., Thurlow et al., 2013, 2016), along with 

observations of needs at the local level (Cho & Kingston, 2011, 2015). They are supported by the 

recognition of the importance of the engagement of multiple stakeholders (Liu et al., 2008; 

Thurlow et al., 2008).  

Quality of Project Services 
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Strategies for Ensuring Equal Access and Treatment for Eligible Project Participants Who 

Are Members of Groups that have Traditionally Been Underrepresented Based on Race, 

Color, National Origin, Gender, Age, or Disability 

MIDAS is designed to develop a strong instructional and assessment system where valid data 

from multiple measures of academic achievement are available and used to inform instruction. 

Project activities entail several strategies (e.g., analyzing data, holding focus groups, conducting 

classroom observations interviews, identifying strategies, developing modules and materials and 

piloting them, and applying feedback and revision mechanisms), as well as tailored approaches 

(e.g., online, face-to-face, synchronous, asynchronous) to bolster the ongoing learning of project 

participants and others in the field for whom the project deliverables are intended. We will 

provide accommodations needed for full participation including interpreters for staff, partners, 

parents, and other stakeholders.  

State members and others will be invited to participate through multiple means, including 

meetings (virtual and in-person) to review materials during development, and to promote 

collaboration with other state partners. All meetings and materials will follow appropriate 

accessibility guidelines to ensure participation by a broad audience. We anticipate holding two 

in-person meetings (project kick-off meeting; Stakeholder meeting). If any individuals 

participating in project activities require large print or audio presentation, computers should 

allow for easy adaptation to fit participants’ needs. As needed, MIDAS will provide copies of 

written materials in large print or braille. Sign interpreters will be employed when needed. A 

telecommunication service for deaf and hard of hearing is available if we are communicating 

with any participants with hearing impairments via telephone. In-person meetings will be 

conducted in fully accessible hotels or conference facilities. 
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NCEO’s website, which will host materials created by the proposed project, will include 

relevant information and documents in a format that meets a government or industry-recognized 

standard for accessibility. We will ensure that the website includes relevant information and 

documents in a format that meets the 508 compliance standard for accessibility. When 

appropriate, some materials may be translated into commonly spoken languages of K-12 students 

and their families (e.g., Spanish).  

The State of Arkansas and its project management partner (NCEO) are committed to the 

employment of personnel who are members of groups that have traditionally been 

underrepresented based on race, color, national origin, gender, age, or disability. This 

commitment is reflected in NCEO’s current employment of individuals with disabilities and 

individuals of different races, and from a variety of national origins. NCEO has strong 

procedures in place for seeking applications from individuals with disabilities and other 

historically underrepresented groups. See the project’s GEPA statement for additional details 

about how we will ensure equal access and treatment for both participants and staff. 

Services Provided Are Appropriate to Needs of the Intended Recipients or Beneficiaries  

A challenge for special and general educators making instructional decisions is the lack of 

easily accessible and understandable data from multiple measures of academic achievement for 

students who move from the AA-AAAS to the general assessment. Our model considers the 

importance of content, pedagogy, and technology in teacher learning about improved 

instructional decision making and student outcomes (Ball, 2000; Mishra & Koehler, 2006).  It 

incorporates the lesson that a certain “balance between the conceptual and procedural knowledge 

of an innovation is required” (Baker et al., 2004) to achieve desired outcomes while 

simultaneously promoting its ease of use.  
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As soon as possible after funding is established, MIDAS states and NCEO will meet in 

Arkansas for a project kickoff meeting. The purpose of this meeting is two-fold. The first 

purpose is to establish relationships among state members and NCEO staff. The second purpose 

is to establish the “rules of engagement” for the project, including expectations for who will be 

each state’s contact person, how often states will meet via webinars, what they are to provide for 

the project (e.g., general and special education teachers and parents for the MIDAS Stakeholder 

Group), agreement on how MIDAS will achieve each objective and its timelines, and other 

topics of concern to states.  

The project will address five objectives through 15 activities designed to meet the needs of 

the educators, and through them to meet the needs of schools, districts, and states. The objectives 

and the activities associated with each are described in detail here: 

Objective 1. Identify existing instructional resources and measures of academic 

achievement that could inform instruction of students who move from the AA-AAAS to the 

general assessment. 

Objective 1 includes three activities: compiling information on existing instructional 

resources and measures of academic achievement, analysis of measures, and identification of 

gaps. 

1-a. Compile information about existing instructional resources and measures of academic 

achievement. There are many existing resources on instructional planning and decision making 

for all students, students with disabilities, ELs with disabilities, and students with significant 

cognitive disabilities (for example, TIES Center has a plethora of resources on how students with 

significant cognitive disabilities can acquire knowledge and skills tied to grade-level content 

standards in every content area, using a variety of instructional strategies). This activity will 
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include compiling information about: (1) what measures educators are using to make 

instructional decisions; (2) commercial assessments that might be used to inform instructional 

decision making (e.g., interim assessments, vendor created assessments aligned to a curriculum, 

etc.); (3) free or low-cost products available on the internet; and (4) processes for the creation 

and use of teacher-developed measures.  

To identify existing resources that may be particularly useful with the targeted 

population, MIDAS also will compile relevant materials from technical assistance centers funded 

by the U.S. Dept. of Education’s Office of Special Education Programs (OSEP) (e.g., TIES 

Center, Progress Center, the National Center on Inclusive Intervention, etc.), SEAs, and other 

organizations (e.g., regional education service providers/intermediate units). 

1-b. Conduct analysis of existing instructional resources and measures of academic 

achievement with a focus on their appropriateness for students with disabilities (including ELs 

with disabilities) who move from the AA-AAAS to the general assessment. NCEO will work 

with the partner states to determine criteria for evaluating identified existing instructional 

resources for potential usefulness and relevance for the purpose of informing the instruction of 

students who move from the AA-AAAS to the general assessment, as well as to identify 

characteristics of high-quality assessments. NCEO will then use those criteria to identify existing 

resources that could be used to improve the instruction for these students. Additionally, NCEO 

will examine the quality of identified existing resources for developing high-quality multiple 

measures, such as: 

●  writing learning targets aligned to academic achievement standards and ELP standards 

for ELs with disabilities; 
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●  identifying appropriate measures (e.g., oral response, written response, selected 

response, etc.); and 

● creating scoring guides and blueprints.  

All resources and assessments will be considered with the needs of students with disabilities and 

ELs with disabilities in mind. 

Many interim assessments and other measures of academic achievement whose data are often 

used for instructional decision-making purposes may not have included students with disabilities, 

including ELs with disabilities, in their test development, may not be accessible to some students 

with disabilities, and may not be aligned to grade-level academic achievement standards 

(Lazarus et al., 2021). NCEO will analyze identified existing commercial measures of academic 

achievement for appropriateness for use as a data source for measuring the academic 

achievement of students with disabilities. It will also examine existing measures of English 

language proficiency for ELs with disabilities. The Center will use methods similar to those used 

by Boyer and Landl (2021) in a 2021 scan of the interim assessment landscape; that scan focused 

on the availability of documentation supporting the appropriateness of these assessments for 

students with disabilities. Factors Boyer and Landl examined included whether selected interim 

assessments: (a) explicitly or implicitly identify students with disabilities as part of the targeted 

test population; (b) provide evidence of detailed attention to the principles of universal design 

and involvement of special education experts and students with disabilities during test design, 

development, and standard setting; (c) make accessibility features and accommodations available 

to students with disabilities; (d) provide specific evidence that alignment was examined between 

the supported interpretations and the intended uses for students with disabilities; and (e) provide 
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evidence of measurement invariance between students with disabilities and their peers without 

disabilities. 

1-c. Identify gaps in existing instructional and assessment resources. The findings of the 

analyses conducted in 1-b will be used to identify gaps that may exist across existing 

instructional resources and measures of academic achievement that support instructional decision 

making for students who move from the alternate assessment to the general assessment.  

Objective 1-Output: Report on findings of analysis of instructional resources and measures 

of academic achievement. 

Objective 2. Learn more about successes and challenges of using multiple measures of 

academic achievement when making instructional decisions for students who move from 

the AA-AAAS to the general assessment 

Objective 2 includes six activities: online focus groups; classroom observations and follow-

up interviews; parent interviews; targeted data analyses; and analyses of state data. 

Activity 2-a. Online focus groups with special and general educators (including EL 

educators). NCEO will conduct online focus groups with special and general education teachers 

(including EL educators) in participating states. The following topics will be addressed in focus 

group discussions: (1) types of data needed for instructional decision making (e.g., progress 

monitoring, multiple measures of academic achievement, including interim, benchmark, and 

formative assessment processes) for students with disabilities; (2) teachers’ involvement in and 

understanding of the use of measures of academic achievement for instructional decision making 

(e.g., progress monitoring); (3) teachers’ comfort and familiarity with the use of instructional 

accommodations and supports to meet both a child’s disability-related needs and possible 

English language development needs; (4) teachers’ efforts to collaborate across general 
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education and special education to support students with disabilities; and (5) teacher confidence 

in instructing students who have transitioned from the AA-AAAS to the general assessment. 

Discussion questions related to these topics will be asked gradually by a moderator from NCEO 

who will facilitate conversations within each focus group. In addition to answering the 

moderator’s questions, teachers will be encouraged to comment on one another’s responses and 

ask questions of their own. 

One-week asynchronous focus groups of 8-10 educators will be held, in which participants 

can respond to facilitator questions and react to their colleagues’ comments at any time. A focus 

group will be held for each participating state, and the participants will be from that state. In each 

participating state, the focus group will include special and general education teachers (including 

EL educators) at the elementary, middle, and high school levels. This approach was used 

successfully by both the IVARED project (Liu, et al., 2013) and the DIAMOND project 

(Goldstone et al., 2018). 

In these online asynchronous text-based focus group discussions, teachers will read and post 

on a discussion board forum, but will not be required to do so at the same time. They will be 

accessible to educators regardless of any possible upticks in COVID that might limit the 

advisability of holding in-person focus groups. Also, studies report that such focus groups are 

effective venues for qualitative researchers with several added benefits not possible in face-to-

face methods (Atkinson et al., 2006; Burton & Goldsmith, 2002; Gothberg et al., 2013; Turney & 

Pocknee, 2005). First, focus group participation is flexible so as to involve as many participants 

as possible. Second, participants can maintain their anonymity. Third, cost-effective (some that 

are free) software solutions exist. Fourth, the same moderator can be used for all focus groups. 

Last, transcription of the discussion is not needed because everything is recorded in an online 
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database, downloaded to local computers, and placed into a desktop word processing software 

program for analysis (Kenny, 2004; Stancanelli, 2010; Watson, et al, 2006). 

Although participation in focus groups will be anonymous, each teacher will be invited 

during the registration process to complete an online profile that addresses areas of expertise, 

years of professional experience, and other demographic characteristics. They will also be asked 

whether they would like to participate in the pilot test of a training module (see Activity 4-e). 

2-b. Conduct classroom observations and interviews. This activity includes classroom 

observations to explore how students who moved from the AA-AAAS to the general assessment 

are included in instruction. Research staff at NCEO will work with SEAs to email research 

participation invitations to school districts in the participating states. 

The observational protocol will be developed to collect information on classroom 

demographics, types and methods of instruction, use of instructional supports or 

accommodations, and other instructional information. Teams of two researchers will conduct a 

total of 18 30-minute observations (six observations per each school level) in rural, suburban, 

and urban schools with 6 in each participating state. After each classroom observation, a brief 

follow-up semi-structured interview will be conducted with each teacher to elicit additional 

information related to the observation. Teacher demographic information will be collected to 

further contextualize the findings. 

2-c. Conduct interviews with parents of children who have moved from the AA-AAAS to 

the general assessment. In each participating state, parents of students with disabilities, 

including Els with disabilities, who have moved from the AA-AAAS to the general assessment 

will be interviewed to learn more about parent knowledge and perspectives regarding the change 

in assessments and their child’s instruction. Interviews will be conducted with up to six parents 
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or responsible guardians per state using the method preferred by the parent (e.g., phone, in-

person, video conferencing platform). Flexibility in interview methods will allow for 

participation of parents with a variety of schedules, childcare arrangements, and modes of 

transportation. Flexibility in the mode of interviewing will also allow for families from a variety 

of language backgrounds to be included. For example, if interpreters from a particular language 

background are not available for in-person interviews, they may be more available via video 

remote interpreting.  

Parent participants will represent a variety of student ages, experiences, and perspectives 

related to assessment participation decision making and their role in the process. Topics of 

interviews may include: (a) Parents’ awareness of the state assessments; (b) Parents’ perspectives 

on the consequences associated with their student participating in a particular assessment; (c) 

Parents’ knowledge or concerns about any changes to their child’s instruction or placement 

following a shift in assessments. The topics will be developed based on available literature (e.g., 

Streagle & Scott, 2015), and will include questions that explore how parents think their children 

best show their academic skills..  

2-d. Conduct targeted data analyses to learn more about the characteristics of students 

who have moved from the alternate to the general assessment. Virtually no data are available 

on the student and educational characteristics of students who moved from the AA-AAAS to the 

general assessment. This type of information will help inform considerations of possible multiple 

measures of achievement that are appropriate for the students’ characteristics.  

For this activity, data will be requested from selected states. De-identified student-level data 

will be requested for at least four years, retrospectively, for both AA-AAAS and general 

assessments. There will be data limitations due to the pandemic since state assessments were not 
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administered in 2020, and the percentage of students who participated was relatively low in 

2021. It is unknown at this time what the participation rates will be for 2022 and 2023. If no data 

is available for a year (e.g., 2020), the data request will go an additional year into the past (e.g., 

data would be requested for 2023, 2022, 2021, 2019). NCEO will work with the selected states to 

identify which data are available and the characteristics of those data. All reports summarizing 

these analyses will clearly describe data limitations. Formatting of data, variables for which data 

are available, number of years of data available, etc., will depend on state policies and may differ 

across partner states. All data will be cleaned (to remove duplicated cases, etc.), checked for 

consistency (e.g., across years), and merged when appropriate (e.g., program and assessment 

data). 

It is expected that longitudinal data sets will be created using individual student records (de-

identified) to help track and describe participation, performance, and student and educational 

characteristics (including placements) across years. Some of the questions that might be asked of 

the data include: What are the demographics (grade, race/ethnicity, gender, disability category. 

EL status, etc.) of students who shifted assessments and how do they compare to the overall 

demographics of the state or district? What is the educational setting of students who moved 

from the AA-AAAS to the general assessment? (This will entail the use of least restrictive 

environment (LRE) data to learn about placement.) How do students who moved from the AA-

AAAS to the general assessment perform on the general assessment? What/how many 

accommodations did they have? How many/which students moved back and forth between the 

AA-AAAS and the general assessment?   

The results of these analyses will inform the identification of the characteristics of students 

for whom the greatest challenges seem to exist for making instructional and placement decisions. 
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With this information, states and NCEO will be able to begin to generate ideas for materials and 

tools that will help address the challenges. 

Objective 2-Outputs: Reports on findings of the online focus groups, classroom observations 

with follow-up interviews, interviews with parents, and data analyses will be written and 

published.  

Objective 3. Generate strategies to effectively use multiple measures of student academic 

achievement to inform instruction of students who moved from the AA-AAAS to the 

general assessment 

Objective 3 has one activity: a meeting to identify strategies. 

3-a Hold meeting(s) with state members and Stakeholder Group to identify strategies for 

effectively using multiple measures of academic achievement. Once all the findings from 

Activities 1 and 2 are analyzed and synthesized, a forum with the panel of stakeholders (e.g., 

special education teachers, general education teachers - including EL teachers) will be convened 

to review these research findings and prioritize their importance. The meeting will also include 

state representatives from member states to ensure that all project stakeholders are involved in 

the process of prioritizing strategies. 

A Multi-Attribute Consensus Building (MACB) process will be used to generate consensus 

around the collected findings (Shyyan et al., 2013). During this quantitative, consensus-building 

approach for determining a group’s opinion about the importance of each strategy on the list 

(Vanderwood & Erickson, 1994), stakeholders will be asked to weight the importance of each 

strategy on a scale from 1 (very unimportant) to 100 (very important), with at least one strategy 

receiving a score of 100. Once the weightings are complete, they will be entered into an MACB 

spreadsheet projected onto a screen so that participants are able to see one another’s weightings 
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as well as importance averages and proportional weights for each guideline. The strategies 

(particularly those with a range of weightings) will be discussed, and participants will be allowed 

to change their weightings at any time, if desired. The goal of this activity is not to generate 

absolute consensus on the usefulness of each strategy. Rather, we will seek to capture the reasons 

for the ways the strategies are prioritized, and to identify those that are considered to be 

important and will subsequently be included in the training modules. 

The members of the MIDAS Stakeholder Group will also provide suggestions that will 

inform the development of customizable templates for using and reporting data, modules and 

supporting materials. This process, which will be informed by formative evaluation results, will 

ensure that the project recognizes the views of the target audiences.  

Objective  3-Output: Report on strategies identified by Stakeholder Group. 

Objective 4. Develop templates, modules, and supporting materials on using multiple 

measures to inform instructional decision making for students who have moved from the 

AA-AAAS to general assessment. 

Objective 4 has six activities: draft customizable templates; draft modules and supplemental 

materials; review of templates, modules, and materials by state members, Stakeholder Group, 

and parent representatives; iteratively refine templates, modules and materials; pilot templates, 

modules, and materials; make revisions as needed.  

Activity 4-a. Draft customizable templates for using and reporting scores and other data 

from multiple measures of academic achievement. Based on the MIDAS data collection 

activities, and stakeholder input, draft customizable templates for using and reporting scores and 

other data from multiple measures of academic achievement will be developed. For special and 

general educators (and EL educators when applicable) to fully use scores and other data from 
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measures of academic achievement, there is a need for data to be assembled and provided in an 

understandable and uniform format that supports its use for instructional decision making. For 

example, templates may be developed for rubrics that could be used as scoring tools that 

articulate performance expectations for identified criteria and levels of mastery.  

Activity 4-b. Draft professional learning modules and supporting materials. Based on all 

MIDAS project data collection activities, state input, and stakeholder input, NCEO will develop 

drafts of professional learning modules and supporting materials for special and general 

education teachers. They will include materials on transitioning students who move from the 

AA-AAAS to the general assessment as they shift to instruction with greater depth, breadth, and 

complexity, and higher performance expectations, as well as the use of multiple measures of 

academic performance from multiple sources to inform instructional decision making. 

The interactive training modules will include an overview and introduction, key messages on 

data-informed decision making, instructional and assessment tools that can be used for optimal 

decision making, and any other materials collected during the study and deemed as instrumental 

for this professional development product. The modules will include tools such as checklists, 

forms, scenarios, etc., that can be used by educators when making instructional decisions. The 

modules will be segmented into meaningful sections that can be fit into teachers’ schedules. 

Related supplemental materials (e.g., flyers, short audiotapes/videos) will also be developed for 

parents and families. These materials will support two-way communication between schools and 

parents about the implications of assessment participation decisions, considerations when 

students move from the AA-AAAS to the general assessment, etc. The materials were be similar 

to previous parent materials developed by NCEO. NCEO has a history of creating user-friendly 

materials for parents. For example, early in the pandemic it co-published a series of videos for 
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parents on supporting the learning of children with significant cognitive disabilities at home 

(https://www.youtube.com/channel/UCnvPMaguIvwYqWrBSgZKlUA/videos). Additionally, an 

NCEO affiliated project developed a parent educator toolkit for parents of ELs with several 

concise briefs to guide parents through the accessibility and accommodations decision-making 

process. Print and audio versions of those briefs are available in Spanish, Mandarin, Vietnamese, 

and Arabic. For MIDAS, NCEO will develop similar user-friendly materials for parents.   

NCEO will collaborate with state and Stakeholder Group members to collaboratively develop 

products whenever possible. Regardless of involvement during development, everything 

developed will be a result of the data collection findings and the input of states and stakeholders. 

All materials and modules will undergo an iterative development and refinement process as they 

are being produced. 

Activity 4-c. Review of draft materials and modules by state members and Stakeholder 

Group plus parent representatives. Each of the draft templates, modules, and supporting 

materials will be shared with state and Stakeholder Group members, and parent representatives. 

Each group will test the beta versions, and then share their reactions to them. A set of questions 

developed by NCEO in collaboration with the evaluators will be used to gather both quantitative 

and qualitative data on the materials, tools, and resources.  

Activity 4-d. Iteratively review and refine templates, modules, and supporting materials. 

NCEO will use an iterative approach to refine templates, modules, and supporting materials. This 

iterative approach will be especially helpful in refining the modules and any other technology-

based products. They will be systematically improved on an ongoing basis until an optimal 

product is developed.  
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Activity 4-e. Pilot templates, modules, and supporting materials. Each of the developed 

materials and modules will be subjected to a small pilot test by potential users of the templates, 

modules, and supporting materials (e.g., special and general educators, including EL educators), 

as well as with a small group of parents. This pilot test will be conducted with approximately six 

individuals per state. These individuals will be nominated by the states to participate in this 

activity. A pre- and post-pilot online survey, using a secure survey tool such as Qualtrix, will be 

administered to identify any changes in participants’ beliefs, attitudes and practices that may be 

related to use of the templates, modules, and supporting material. Survey items will also address 

the clarity and usefulness of the templates, and modules, and supporting materials. Specific 

questions for the survey will be developed as a collaborative activity involving state 

representatives and Stakeholder Group members. As appropriate, NCEO will follow up the 

survey with phone interviews of selected pilot test participants. 

4-f. Revise materials and modules, as needed. Based on the results of the pilot test of templates, 

modules, and supporting materials, all developed drafts will be revised (as needed) into final 

versions. NCEO will be responsible for this revision process, but will seek frequent input from 

states and stakeholders. 

Activity 4-Output: Publish templates, modules, and supporting materials.  

Objective 5. Widely disseminate project resources and materials. 

 Objective 5 has one activity: refine and implement a dissemination plan.   

5-a. Refine and implement a dissemination plan. We have developed a dissemination plan 

to widely promote the availability of MIDAS resources and information. We will refine the plan 

before implementation, but preliminary plans include:  

This dissemination plan for MIDAS describes audiences and methods of dissemination. It 

will build on NCEO’s extensive mechanisms for ensuring widespread dissemination of 
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information. SEA and LEA leadership and special and general educators and parents are primary 

audiences for the project’s resources and events, with a special focus on ensuring that the 

materials and information are disseminated to special and general education teacher, IEP team 

members and other school- or district-based teams (e.g., MTSS teams, peer learning 

communities – PLCs, etc.). Secondary audiences include researchers and teacher and school 

leader training programs. A multi-pronged approach using a variety of methods of dissemination 

will be used so that all audiences are reached. In addition to the website, information will be 

disseminated via social media (Facebook, Twitter, LinkedIn). The dissemination plan includes a 

social media strategy designed to maximize the success of our social media efforts. It includes a 

planned calendar of content and tools for tracking performance metrics. Videos will be 

disseminated via YouTube. Other venues for communicating information include reports, briefs, 

tools and toolkits, an electronic newsletter, and press releases. We will also write and submit 

papers to peer reviewed journals and present at conferences.  

Information about resources and events will be disseminated to State Departments of 

Education including special education, assessment, and curriculum divisions as well as Title I 

and III (English language development) when appropriate. Information about MIDAS products 

will also be provided to teacher and school administrator organizations. In addition, information 

will be distributed via our partners. CCSSO will distribute information via its State 

Collaboratives for SEA assessment and curriculum personnel. NASDSE will send out 

information about the Center’s resources and activities via its listserv to State special education 

directors. Information will also be disseminated to parents and parent centers via advocacy 

organizations (e.g., National Down Syndrome Congress, TASH, etc.). Other Federally funded 

TA centers that reach SEAs and LEAs will be provided materials about MIDAS and its resources 
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so that they can share via social media, newsletters, and websites. Some of the TA centers that 

will be contacted are: Center for Parent Information and Resources (CPIR), Progress Center, 

National Center on Intensive Intervention (NCII), Regional Educational Laboratories (RELs), 

and the Comprehensive Centers.  

A wide variety of approaches will be used to ensure widespread dissemination of MIDAS 

project findings. Everything will be available on the MIDAS pages on the NCEO website, which 

is a highly regarded source of information about assessments for students with disabilities and 

ELs with disabilities. In addition, states will post project materials on their own websites, to the 

extent they are permitted to do so. Further, other organizations will be approached with press 

releases and more detailed information on the available templates, modules, and supporting 

materials.  

MIDAS project representatives will also make presentations to targeted groups. These 

include CCSSO (e.g., at the National Conference on Student Assessment), NASDSE, and the 

Council of Administrators of Special Education (CASE) as well as other targeted groups (e.g., 

teacher and principal associations).  

Lead to Improvements in Practice   

The project will generate authentic and timely findings – through online focus groups, 

classroom observations and follow-up interviews, parent interviews, data analysis, and consensus 

building with stakeholders –which will be summarized in reports, professional development 

materials, and other project deliverables, and then shared with the field. The development of 

innovative templates, professional development modules and supporting materials, and other 

project deliverables will be shared nationally with the field. To ensure the high-quality, 

appropriate intensity, and sufficient duration of project services, all project components will be 
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evaluated, and evaluation findings will inform further strategies of the MIDAS implementation 

(see Quality of the Evaluation section). 

The resources and professional development materials developed as a result of this project 

will be piloted in member states to ensure that they serve intended purposes and provide desired 

professional development services. The diversity of pilot test participants will contribute to the 

replicability factor of project services, as this project is intended to serve educators who work 

with students characterized by diverse and individualized needs, and to the extent appropriate, 

other IEP team members. 

The project is designed to be purposefully intensive; in other words, the work of the project 

will be completed in a timely manner in order to maintain the momentum of project participants 

to continue the work of implementing MIDAS in the participating states and disseminating the 

information to LEAs and other audiences later in the project. 

The MIDAS project is scalable in nature, is designed to be adjusted in accordance with the 

field’s needs and will produce effective professional development resources that will have long-

term implications for improving instructional decision making for all students, with a focus on 

those students who have moved from the AA-AAAS to the general assessment. The project 

strategies and activities will generate extensive findings that will first inform educator 

professional development efforts in the participating states. and then will be scaled up on the 

national level as the materials are shared universally via the website, social media, presentations, 

publications, and other means. 

Multifaceted collaboration is planned for every stage of the project to ensure that multiple 

stakeholders are involved in amplifying the effect of the project outcomes across the country. 

The state representatives, even based on their initial messages of support for the project, are 
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significantly invested in generating effective project deliverables and sharing them with 

educators nationwide. NCEO, the subcontract agency, has a solid history of conducting timely 

and usable research enhancing educational practices and sharing research findings through well-

established channels of communication with SEAs and other educational stakeholders. For 

additional information about dissemination efforts, see the description of Objective 5 activities 

earlier in this section.  

Adequacy of Resources 

The MIDAS project brings established organizational resources together. The Arkansas 

Department of Education provides high-quality fiscal and management services. It has overseen 

many other grants funded through the U.S. Department of Education, and is very familiar with 

managing federal grants.  

NCEO as the MIDAS management partner has excellent facilities, equipment, supplies and 

other resources to support this project. Housed at the University of Minnesota, one of the 

nation’s top institutions of higher education, NCEO has rich resources for ensuring adequate 

support for successful completion of all project activities. NCEO is a nationally-acclaimed center 

within the College of Education and Human Development’s (CEHD) Institute on Community 

Integration (ICI) which has an active research staff of more than 100 individuals managing more 

than 60 research, evaluation, and technical assistance and training projects concurrently with an 

annual operating budget of approximately $24M. ICI has a core team of administrative support 

professionals who provide budget management and fiscal reporting; technology design and 

development; data management; communications and marketing; and print and graphic design 

services.  

NCEO is uniquely qualified to assist this project because it is widely considered to be the 
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national expert on assessment and accountability information for students with disabilities, 

including ELs with disabilities. NCEO has over 30 years of experience in providing OSEP-

funded technical assistance to all states and national leadership in inclusive assessments and 

accountability systems that appropriately monitor educational results for all students. It has also 

served as a management partner of several Office of Elementary and Secondary Education 

(OESE) Enhanced Assessment Grants (EAGs) (e.g., DIAMOND, IVARED). NCEO gathers 

information in order to inform technical assistance, and therefore has a deep understanding of the 

national and individual state policy contexts, as well as the technical requirements of 

assessments. For more than two decades, NCEO has also collaborated with states, school 

districts, and teachers to study standards-based instruction and outcomes for diverse students 

with disabilities. Additionally, NCEO is affiliated with TIES Center, the national technical 

assistance center on inclusive practices and policies, and can draw on the knowledge and 

expertise of that project. Because of its past work and relationships, NCEO is uniquely 

positioned to assist states in developing educators’ capacity to use multiple measures of 

academic achievement to make informed decisions about instruction for all students with a focus 

on those students who move from the AA-AAAS to the general assessment.  

The MIDAS member states bring to this project their individual and collective commitments 

to building the capacity of educators to use multiple measures of academic achievement to 

improve instructional decision making for students who have moved from the AA-AAAS to the 

general assessment. States’ interest in working together to ensure the highest possible outcomes 

for their students, and their willingness to advance the research and practice while they do so, is 

the most powerful resource this project has. 
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Costs are reasonable in relation to the number of persons to be served and to the 

anticipated results and benefits 

Costs are reasonable in relation to the number of persons to be served and to the anticipated 

results and benefits. The number of students on the cusp between the two assessments is 

estimated to be about  2% of the student population. More than 43,147 students with disabilities, 

including EL with disabilities, on the cusp between the general assessment and the AA-AAAS in 

the three participating states will be directly served by the MIDAS project, though all students 

(2,157,339 students) in those states will either directly or indirectly  benefit from improved use 

of multiple measures of academic achievement for instructional decision making. Following the 

end of this grant, all reports, materials, and tools will be made available to any state that wishes 

to use them, which will result in systems across the U.S. that more validly measure student 

performance for instructional interventions. Ultimately, the impact potentially will affect all 

students with disabilities and ELs with disabilities across the 50 states and other entities (e.g., 

DC, Puerto Rico). 

The budget of the MIDAS project reflects a sufficient but reasonable allocation of funds in 

relation to the purpose, activities, design, and potential significance of the proposed project. The 

state budget includes the subcontract for all activities. NCEO will manage all objectives for the 

project, with the input and assistance from the member states. NCEO will host the kickoff 

meeting and the in-person meeting of states and stakeholders. 

All project costs contained in the budget (see Budget and Budget Narrative) have been 

analyzed by multiple NCEO staff members and other University of Minnesota employees to 

ensure that they are both sufficient and reasonable for meeting the project goals, implementing 

the activities, and generating project deliverables of high significance. These costs are based on 
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NCEO’s prior extensive experience of budgeting for similar projects as well as current 

educational and economic trends shaping the field. 

Quality of the Management Plan  

The MIDAS project is a state collaborative supported by NCEO. NCEO will organize and 

carry out project activities under the direction of Principal Investigator (PI) and Project Director 

(Robin Stripling, Arkansas Department of Education). Ms. Stripling, with NCEO subcontract PI 

(Sheryl Lazarus), and NCEO Co-investigators (Co-PIs) (Linda Goldstone, Andrew Hinkle) will 

form the project Leadership Team. This team will meet by video conferencing bimonthly 

throughout the project to review project work related to projected timelines, troubleshoot and 

problem-solve, and plan activities. NCEO will write quarterly activity summaries to be sent to 

state coordinators from each state. The Leadership Team and other NCEO staff will participate 

in monthly calls with states. The project will also have a Stakeholder Group that will inform 

project activities, including the development of materials and tools.  

Achievement of the Objectives on Time and Within Budget, Including Clearly Defined 

Responsibilities, Timelines, and Milestones for Accomplishing Project Tasks  

The project management planning process included thorough considerations of project 

timelines, budgeting, staff roles and responsibilities, and project milestones. Within the MIDAS 

project, Arkansas will serve as the fiscal agent. Other states in the project will be partner states. 

NCEO will serve as the project management partner for the project. Project decisions will be 

made by majority rule. States may decide to leave the project at any time; should a state decide 

to leave the project, it must inform the project management partner six weeks prior to leaving. If 

a state requests to join the project, it may do so by submitting a written request to the project 

management partner. Additions to the project will be determined through a majority vote of all 
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partner states. States joining the project after the official start will work with the project 

management partner to determine which project activities the state can be involved in, and to 

what extent. The project management partner and the Arkansas Department of Education will 

manage project funds. States participating in the project will sign a letter of commitment, 

demonstrating their agreement to participate in project activities and to use materials produced 

by the project.  

Arkansas Department of Education. The Arkansas Department of Education, as the lead 

agency, will provide overall leadership and oversight of all project requirements. It will 

manage the NCEO subcontract, ensuring that this subcontractor performs in accordance with 

the subcontract terms, conditions, and specifications. This work will be carried out by PI,  

Robin Stripling, or designees within the Arkansas Department of Education.  

NCEO Subcontract. Arkansas will establish a subcontract with NCEO to carry out the 

activities in each of the stated objectives. NCEO’s PI (Sheryl Lazarus) and Co- PIs (Andrew 

Hinkle and Linda Goldstone) will ensure that each activity is carried out in a way that is 

consistent with the project objectives and state agreed-upon activities in this proposal, and will 

ensure that the Arkansas Department of Education is continually aware of its progress on all 

activities. Progress updates will occur formally through bimonthly video calls and staff meetings, 

and informally through frequent email, phone, and webinars between the Arkansas and NCEO 

leads, as well as with other NCEO staff members and states.  

Specific NCEO responsibilities include the following:  

● Communicating with all states by facilitating monthly calls and summarizing those calls 

● Identifying and analyzing existing instructional resources and measures of academic 

achievement to learn more about them and their appropriateness for use to improve 
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instructional decision making for students who have moved from the AA-AAAS to the 

general assessment.  

● Analyzing assessment data from several partner states to learn more about trends and the 

characteristics of students with disabilities, including ELs with disabilities, who moved 

from the AA-AAAS to the general assessments 

● Conducting online focus groups with educators, and classroom observations to learn 

more about instructional decision making for students who shifted from the AA-AAAS to 

the general assessment 

● Conducting interviews with parents to learn more about their needs when their children 

shift from the AA-AAAS to the general assessment.  

● Gathering input from a Stakeholder Group (special educators, general educators, 

including EL educators) whose members were identified by the states on how the 

findings of the project’s research activities should inform the development of strategies 

and materials 

● Conducting a pilot of templates, modules, and supporting materials, and then refining, as 

needed 

● Finalizing and publishing finalized products 

● Widely disseminating project reports, templates, modules 

● Collaborating with the evaluator throughout the project to obtain and apply objective and 

effective evaluation results 

The project timeline provides additional details about how the activities occur (see Table 2).  
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The project has workflow processes and mechanisms for obtaining input via collaborating 

states to obtain continuous feedback and improvement of process activities. To facilitate 

planning and management, the timely completion of activities, and the delivery of products and 

services, the leadership team will meet bi-monthly, and will review workplans, assess needed 

resources, and work on the development of high-quality products and services.  

The high-quality control approach to all the project activities will be ensured through the 

evaluation mechanism as well as steadfast collaboration of all the project partners. All 

evaluation activities and measures will be used to inform the project development process in a 

timely and efficient manner. All project partners (member states, NCEO, Stakeholder Group) 

will be involved in the process of monitoring the project quality through regular updates, 

project reports, and ongoing collaboration efforts. Additionally, the collaborative nature of the 

project provides for continuous reliance on feedback from state experts – both from the 

participating states and from CCSSO’s Assessment, Standards, and Education for Students with 

Disabilities (ASES) Collaborative members. ASES members will receive frequent updates on 

project developments and will have the opportunity to offer suggestions to further project goals.  

Stakeholder Group. Our work will also rely on input from Stakeholder Group members 

who represent important project constituencies (special and general educators, including EL 

educators) and will be instrumental in enhancing project outcomes. The Stakeholder Group will 

include both elementary and secondary representation. Each participating state will be invited 

to identify five Stakeholder Group members (2 special education educators, 2 general 

education educator, 1 EL educator) who represent distinct voices based on role. The 

Stakeholder Group will provide input on measures of academic achievement, and review 

templates, modules, and supporting materials developed by the project. 
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Time Commitments of Project Director, Principal Investigator and Other Key Personnel 

are Appropriate and Adequate 

Highly qualified staff in the Arkansas Department of Education, at NCEO, and in the 

participating states will work on the MIDAS project. The time commitments, project 

qualifications and project responsibilities of the Principal Investigator (Robin Stripling), the 

NCEO Principal Investigator (Sheryl Lazarus) and Co-Investigators (Andrew Hinkle, Linda 

Goldstone), are included in this section. Curriculum Vitae are in the Appendix.  

Robin Stripling (.25 FTE) will serve as the principal investigator and directors for the 

project. She has extensive expertise at the Arkansas Department of Education, and currently 

serves as the curriculum and assessment coordinator in the special education unit. She will 

oversee the overall management of the project. She will work closely with the management 

partner (NCEO) to ensure that all project activities are adequate and appropriate to meet project 

objectives.  

Sheryl Lazarus, Ph.D., (.25 FTE) will serve as NCEO’s Principal Investigator on the project 

subaward. She has extensive experience managing large federally funded projects. She is the 

director of NCEO. Dr. Lazarus will oversee all aspects of the NCEO MIDAS project 

subcontract. She will be responsible for the hiring and supervision of all staff on the project. She 

will work closely with NCEO project Co-Investigators, Linda Goldstone and Andrew Hinkle, to 

manage contracts, budgets, and timelines for this work. Dr. Lazarus will review all reports prior 

to their publication and dissemination. She will attend project meetings and participate in 

dissemination as needed. 

Linda Goldstone, M.S. (.50 FTE) will serve as an NCEO Co-Investigator for the project. As 

a researcher, she has participated in multiple projects at NCEO. She also has 15 years experience 
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as a speech-language pathologist supporting preK-12 students with disabilities, including Els 

learners with disabilities. She will work closely with Dr. Lazarus and Mr. Hinkle to manage 

contracts, budgets, and timelines and to provide strategic leadership for the project. Ms. 

Goldstone has extensive experience planning, executing, and completing projects. For example, 

she assists the PI with the project management of the Collaborative for Alternate Assessment for 

English Language Proficiency (CAAELP) subcontract that NCEO has with the National Center 

for Research on Evaluation, Standards, and Student Testing (CRESST) at the University of 

California – Los Angeles (UCLA). Ms. Goldstone will supervise specific project activities, 

including collection and analysis of data from partner states, and educator focus groups, and 

parent interviews. She will contribute to writing project materials and to dissemination efforts. 

She will also work closely with the evaluator to ensure that all evaluation activities are 

completed in a timely and efficient manner and that formative evaluation results are used for 

project improvement; and attend project meetings and participate in dissemination efforts. 

Andrew Hinkle, M.S. (.50 FTE) will serve as an NCEO Co-Investigator. He will work 

closely with Dr. Lazarus and Ms. Goldstone to provide strategic leadership of the project. He is 

an Education Program Manager at NCEO where he co-lead’s NCEO’s technical assistance activities. 

In this capacity, he oversees the development, planning, operation, and internal evaluation of 

multiple technical assistance activities that are provided to state and federal agencies, and other 

stakeholders. Prior to joining NCEO, Mr. Hinkle worked for 14 years at the Ohio Dept. of 

Education managing the inclusion of ELs, students with disabilities, and ELs with disabilities in 

large-scale assessments, including accessibility, alternate assessments, and graduation 

requirements. In his role as co-PI, Mr. Hinkle will provide leadership for communicating with 

states, provide oversight of implementation of the dissemination plan, including leading project 
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social media and other dissemination efforts. He will organize monthly calls with collaborating 

states. He will also serve as the contact with states for the design of project activities, and the 

development of resources.  

Kathy Strunk, Ph.D. (.10 FTE) and Christopher Rogers, M.S. (.10 FTE) will oversee the 

evaluation for the project. They have successfully managed and implemented numerous 

evaluations designed to improve programs and outcomes for students with disabilities. They 

oversee the internal evaluation activities for NCEO, and have extensive experience in developing 

evaluation strategies and methodologies that provide both formative and summative information 

to support project leadership. Additionally, Mr. Rogers oversees the evaluation activities of TIES 

Center. Dr. Strunk and Mr. Rogers are experienced in terms of understanding and addressing the 

requirements of the Government Performance Reporting Act (GPRA) performance measurement 

system and will assist MIDAS in its annual reporting on these requirements. 

Careful consideration has been given to the amount of effort needed to meet the requirements 

of the planned MIDAS activities and management efforts. Key personnel will be supported by 

numerous other highly qualified staff members who will ensure that project activities occur in a 

timely manner and meet project objectives as shown by the person loading chart for year 1 of the 

project (see Table 3). This projection will be re-evaluated each year as part of the continuous 

improvement process. New person loading assignments will be developed each year. See the 

budget justifications for additional information about the respective roles of the other staff.      

State Personnel. Each participating state has designated a person to be the state coordinator 

for the project.  North Carolina will be represented on the project by Matthew Martinez, 

Consultant for Significant Cognitive Disabilities, Exceptional Children Division. West Virginia 

will be represented by Sonja Phillips, Coordinator, Office of Assessment. 
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Table 3. YEAR 1 Person Loading Chart  

Project Activities (Yr. 1) 

Person and FTE (in Days): Year 1 

RS SL LG AH VR DP YW CM KL MM DH KS CR GRA Total 

FTE 0.25 0.25 0.50 0.50 0.20 0.10 0.20 0.20 0.10 0.10 0.10 0.10 0.10 0.50   

Organize Kick-off Meeting 3 3 2 4                   4 16 

Compile existing resources 

& measures; conduct 

analyses 

  2 10 10 15 3   4 10         40 110 

Online focus groups   2 30 1  10 5     2         10 60 

Classroom observations & 

interviews 

  2 22 15  6 15     4         40 111 

Parent interviews   2 7 1  5     35 5         10 60 

Data analyses   2 9 3     58             10 74 

Identify stakeholders 1 1   4                     6 

Dissemination 5 5 5 15 10     5   23         68 
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Communicate with states 

inc. monthly calls 

5 3 3 30               1 1   33 

Evaluation   5 12 2               20 22   51 

Project Management 44 31 15 30             23 2     155 

Total Time in Days 58 58 115 115 46 23 58 44 21 23 23 23 23 114 744 

  RS SL LG AH VR DP YW CM KL MM DH KS CR GRA   

 

RS – Robin Stripling; SL – Sheryl Lazarus; LG – Linda Goldstone; AH – Andrew Hinkle; VR – Virginia Ressa; DP – Darrell 

Peterson; YW – Yi-Chen Wu; CM – Charity Funfe Tatah Mentan; KL – Kristin Liu;  MM – Michael Moore; DH – Debbie Hansen; 

KS – Kathy Strunk; CR – Christopher Rogers; GRA – Graduate Research Assistant 
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     Quality of the Project Evaluation 

Throughout the MIDAS project a continuous, outcome-oriented evaluation process will be 

implemented to provide formative evaluation feedback during the sequential implementation of 

activities, and summative evaluation of the overall goal of increasing the validity of results from 

existing state assessments (Weiss, 1972). This approach is consistent with the theory-driven 

approach recommended by Chen (2005) who identifies four aspects of this approach: (1) briefing 

stakeholders about purposes, strategies, and procedures of evaluation; (2) clarifying the plan and 

action model of the project, (3) using a combination of quantitative and qualitative methods of 

data collection, and (4) addressing additional questions that are generated during the evaluation. 

The methods of evaluation are thorough, feasible, and appropriate to the goals, objectives, 

and outcomes of the project. In preparation for the evaluation, to ensure that it meets project 

needs and is grounded in a strong plan, the evaluators will meet with the MIDAS leadership team 

in the first month of the project. During this meeting, plans for both formative and summative 

aspects of the project will be reviewed, with attention to ensuring that all processes, outcome 

measures, and instruments will help shape the development of the project from the beginning, 

and also document outcomes. In addition, the Principal Investigator and NCEO subcontract 

Principal Investigator and the NCEO co-investigators will ensure that the evaluator understands 

the context, both in general, and within each of the states. The NCEO internal evaluation team 

will use the expertise of ongoing NCEO evaluation efforts to assist with the development of the 

project evaluation plan. Based on the evaluation plan, an evaluation schedule will be developed 

to summarize all evaluation activities, instruments/procedures, and dates of completion. 

Evaluation methods employed for this project will include surveys and interviews. These will 

be designed to provide project staff with important formative and summative feedback on project 
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activities and deliverables. The activities are designed to gain valuable information from state 

partners through unobtrusive means. Each evaluation activity will be tied to its corresponding 

project objective. 

For the formative part of the evaluation, the evaluator will document through running 

records, the processes and deliverables that potentially contribute to the final outcomes of the 

project. To further ensure that the formative evaluation is productive, NCEO will provide to the  

evaluator documentation of the implementation strategies and procedures used to accomplish the 

project’s objectives (e.g., administering online focus groups, interview, analyzing one 

state’s data, and developing materials and resources). 

The evaluator will conduct surveys and follow-up interviews of state clients regarding all 

major project reports and other deliverables to gather information on quality, relevance, and 

usefulness of each MIDAS activity or product. Survey data will be analyzed descriptively, and 

qualitative data from the surveys will be analyzed thematically. 

The summative phase of the evaluation will ask the question “How has the implementation of 

each objective contributed to the overall goal of improving accessibility and accommodations 

decision making on large-scale assessments?” The summative evaluation will incorporate 

secondary analysis of findings from the formative phase as well as qualitative data from 

interviews with state stakeholders, observations of selected events, user surveys for the training 

module, and expert reviews of final publications and products. 

The methods of evaluation include the use of objective performance measures. The MIDAS 

evaluation plan will incorporate objective performance measures to generate quantitative and 

qualitative data for evaluation purposes. The evaluation logic model for the MIDAS project is 

shown in Figure 2. This model details project inputs, activities, outputs, and outcomes. The 
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performance measures will focus both on the nature of each implementation strategy and the 

extent to which the measure was completed. Table 4 summarizes MIDAS evaluation 

performance measures. 

The evaluation methods used will provide performance feedback and permit periodic 

assessment of progress toward achieving intended outcomes. The evaluator will provide written 

reports of each evaluation activity to NCEO project staff. The reports will include a brief 

summary, a description of the evaluation activity and data collection methods, evaluation 

findings, recommendations and conclusions based on these findings, and possible appendices 

(data collection instruments, complete open-ended responses from clients, etc.). These reports 

will address project objectives and outcomes and inform further project implementation 

strategies. The reports will also serve as additional progress monitoring records. 

  The evaluation will provide guidance about effective strategies suitable for replication or 

testing in other settings. The evaluation process mirrors many of the evaluation efforts that 

NCEO has been effectively integrating in its past and current work. The collaboration between 

the evaluator and the project’s leadership will strengthen the replicability aspect of this 

evaluation. The MIDAS project evaluation plan is designed to provide specific information that 

will guide others in conducting similar activities in the future. A key evaluation activity will be 

to document through running records, the project’s processes, events, and findings. This 

documentation will facilitate future replication efforts. In addition, data regarding the process 

measures will provide information on lessons learned that can guide future similar studies. 
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Figure 2. MIDAS Logic Model 

Goals: 
1. To increase capacity of State Education Agencies (SEAs) to provide TA to local education agencies (LEAs) on the use of 

multiple measures of academic achievement from multiple sources to improve instructional practices for students with 

disabilities who move from the AA-AAAS to the general assessment 

2. To increase capacity of special education and general education teachers to successfully instruct students with disabilities who 

move from the AA-AAAS to the general assessment 

 

Inputs  Activities  Outputs  Outcomes 

Partnerships 

• Collaborating states 

• NCEO 

U.S. Dept. of 

Education 

• OESE 

 Identify Existing Instructional 

Resources & Measures of 

Academic Achievement  

• Compile information 

• Conduct analyses 

• Analyze & summarize data 

Online Focus Groups 

 Project Reports 

• Analysis of existing 

instructional resources 

& measures of 

academic achievement  

• Online focus groups 

 Short-Term Outcomes 

• Collaborating states 

participate in project 

activities 

• Optimal strategies for 

using multiple measures 

generated through 

project findings 
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Inputs  Activities  Outputs  Outcomes 

Critical Knowledge 

Base 

• ESEA and IDEA 

• Effective practices 

• Use of multiple 

measures of 

academic 

achievement 

• Needs & 

characteristics of 

students who move 

from the AA-AAAS 

to general 

assessment 

• Conduct focus groups 

• Analyze & summarize data 

Classroom Observations 

• Conduct classroom observations 

and follow-up interview 

• Analyze & summarize data 

Parent Interview 

• Conduct interviews 

• Analyze & summarize data 

State Data Analyses 

• Obtain data from state 

• Analyze & summarize data 

Stakeholder Meeting 

• Synthesize project findings 

• Classroom 

observations 

• Parent interviews 

• State data analysis 

Resources & 

Professional 

Development Materials 

• Training modules 

• Supporting 

professional 

development tools 

• Customizable 

templates for using & 

reporting data 

Dissemination 

• Templates & PD 

materials developed & 

disseminated among 

collaborating states 

Intermediate Outcomes 

• Collaborating states 

implement MIDAS 

professional 

development materials 

• MIDAS materials are 

disseminated nationwide 

Long-term Outcomes 

• Instructional practices 

improve  

 

PR/Award # S368A220001

Page e81



62 
 

Inputs  Activities  Outputs  Outcomes 

• Challenges to 

implementation 

• Conduct an MACB process to 

identify strategies for effectively 

using multiple measures 

Templates and PD Materials 

• Develop/refine customizable 

templates for using & reporting 

data 

• Develop/refine training modules 

• Develop/refine other supporting 

materials 

• Pilot all templates & PD 

• Make changes to project 

deliverables based on pilot test 

results 

• A project webpage on 

the NCEO website 

• Social media 

(Facebook, Twitter, 

LinkedIn) 

• Journal articles & other 

publications 

• Webinars 

• Conference 

presentations 

• Data-informed decisions 

are of higher quality than 

non-data informed 

decisions 

• Student performance 

improves 
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Making Improved Decisions for Students on the Cusp of Alternate Assessment Participation 

Using Multiple Measures of Academic Achievement from Multiple Sources (MIDAS) 

 

Resumes/CVs 

• Robin Stripling  (Principal Investigator, Project Director) 

• Sheryl Lazarus (NCEO Subaward Principal Investigator) 

• Linda Goldstone (NCEO Subaward Co-Investigator) 

• Andrew Hinkle  (NCEO Subaward Co-Investigator) 

• Christopher Rogers (Co-lead, Evaluation)  

• Kathy Strunk (Co-lead, Evaluation) 
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Robin Stripling
robin.stripling@ade.arkansas.gov 

Education and Training 

Harding University, Searcy, AR, May 2005 

Master of Education, Major: Reading Specialist 

University of Arkansas, Fayetteville, AR, December 1998 

Elementary Education and Special Education  

Areas of Licensure 

• Special Education Specialist, P-4

• Special Education Specialist, 4-12

• Reading Specialist, P-8

• Reading Specialist, 7-12

• Elementary Education, 1-6

• Middle School English

• Middle School Social Studies

• Middle School Science

Experience   

Arkansas Department of Education, Little Rock, Arkansas 

• January 2015 - Present

• Special Education Unit, Curriculum and Assessment Coordinator

State Personnel Development Grant, Little Rock, Arkansas 

• 2014-2015

• Literacy Consultant

Bryant Public Schools, Bryant, Arkansas 

• 2009-2012

• Special Education Teacher

• Mid-Level Literacy Specialist

Little Rock Christian Academy, Little Rock, Arkansas 

• 2006-2009

• English Teacher

Conway Public Schools, Conway, Arkansas 

• 1995-2005

• Adult Education Instructor

• English Teacher

• Literacy Coach
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Greenbrier Public Schools, Greenbrier, Arkansas 

• 1991-1993 

• English Teacher 

 

Clinton Public Schools, Clinton, Arkansas 

• 1987-1991 

• Middle School Teacher 

 

West Memphis Public Schools, West Memphis, Arkansas 

• 1984-1987 

• Special Education Teacher 

 

Additional Experience   
 

Adjunct Instructor: Harding University 

• Fall 2005, Literacy and Literature   

• Spring 2006, Issues in Human Development 

• Fall 2006, Literacy and Literature 

• Summer 2007, Literacy and Students with Exceptionalities 

• Fall 2007, Literacy and Literature 

• Summer 2008, Literacy and Students with Exceptionalities 

• Fall 2008, Literacy and Literature 

 

Adjunct Instructor: University of Arkansas at Little Rock 

• Fall 2006, Assessment and Instruction of Literacy, 6-12   

• Spring 2007, Assessment and Instruction of Literacy, 6-12 

 

 
 

    

Accomplishments & Affiliations 
• Conway Public Schools Teacher of the Year, 2005 

• Regional Finalist, Arkansas Teacher of the Year, 2005 

• Who’s Who Among America’s Teachers, 2005 
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Short Curriculum Vitae 
 

Sheryl S. Lazarus 
 
SUMMARY OF RELATED EXPERIENCE 
 
Dr. Lazarus is the Director of the National Center on Educational Outcomes (NCEO). In this 
position, she addresses special education policy issues related to the inclusion of students with 
disabilities, English learners (ELs), and ELs with disabilities in instruction and assessments. Her 
areas of focus include: assessment participation, accessibility and accommodations in 
instruction and assessments, alternate assessments, technology-enhanced assessments, 
interim assessments, formative assessment practices, research design (including cost-
analyses), and data-driven decision-making.  
 
PRESENT POSITION 
 
Director, National Center on Educational Outcomes (2019 – present) 
Senior Research Associate, National Center on Educational Outcomes (2011 – present) 
 
EDUCATION 
 
Ph.D., University of Minnesota, Minneapolis, MN; Educational Policy and Administration; 2004 
M.S., Pennsylvania State University, University Park, PA; Agricultural Economics; 1978 
B.A., Susquehanna University, Selinsgrove, PA; Economics and History; 1976 
 
SELECTED PROFESSIONAL ACTIVITIES 
 
Funded Projects – Selected Examples 
National Center on Educational Outcomes –Technical Assistance and Dissemination to Improve 

Services and Results for Children with Disabilities and Technical Assistance on State Data 
Collection: National Assessment Center (NAC), 2021 –2026 

TIES Center – National Technical Assistance Center for Inclusive Practices and Policies, 2017 – 
2022 

Improving Instruction for English Learners Through Improved Accessibility Decisions, 2016 – 
2021 

General Supervision Enhancement Grant Project on Behalf of the Alabama Department of 
Education, 2010 – 2103 

 
Technical Advisory Committees  
New Mexico Assessment Technical Advisory Committee (TAC), 2019 – present      
Alabama Assessment Technical Advisory Committee (TAC), 2017 – present  
Ohio Assessment Technical Advisory Committee (TAC), 2016 – present 
Tennessee Assessment Technical Advisory Committee (TAC), 2012 – 2018 
 
Peer Review 
Assessment Peer Review, Office of Elementary and Secondary Education (OESE), US 

Department of Education, 2017 – 2022 
Race to the Top – District Grant Review, US Department of Education, 2012, 2013 
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ESEA (Elementary and Secondary Education) Flexibility Requests, US Department of 

Education, 2012 
 
Professional Affiliations – Selected Examples 
American Speech-Language-Hearing Association (ASHA) 
Council for Exceptional Children (CEC) 
National Council on Measurement in Education (NCME) 
TASH 
 
Editorial Board 
Journal of Special Education, 2009 - present     

SELECTED PUBLICATIONS/PRESENTATIONS 
 
Lazarus is an author of 23 papers in refereed journals and numerous articles in other 
outlets. Among these are: 
 
Thurlow, M.L., Lazarus, S.S., & Liu, K.K. (2022. January). Ensuring students with disabilities 

leave school ready to succeed. National Association of State Boards of Education (NASBE) 
Standard. 

Larson, E. D., Thurlow, M. L., Lazarus, S. S., & Liu, K. K. (2020). Paradigm shifts in states’ 
assessment accessibility policies: Addressing challenges in implementation. Journal of 
Disability Policy Studies, 30(4), 244–252. https://doi.org/10.1177/104420731984 8071 

Johnstone, C., Lazarus, S., Lazetic, P., & Nikolic, G. (2019). Resourcing inclusion: Introducing 
finance perspectives to inclusive education policy rhetoric. Prospects: Comparative Journal 
of Curriculum, Learning, and Assessment.  47, 339–359. doi:10.1007/s11125-018-9432-2 

Lazarus, S.S., Van den Heuvel, J.R., & Thurlow, M.R. (2017). Using k-12 lessons learned about 
how to balance accessibility and test security to inform licensure, credentialing, and 
certification exam policies. Journal of Applied Testing Technology (JATT). 18(1), 1-11. 

Kopriva, R., Thurlow, M.L., Perie, M., Lazarus, S.S., & Clark, A. (2016). Assessment of all 
students: Validity and fairness of assessments designed to support classroom instruction. 
Educational Psychologist. 51(1), 108-128. doi: 10.1080/00461520.2016.1158111 

Thurlow, M.L., Wu, Y., Lazarus, S.S. & Ysseldyke, J.E. (2016). Special education—nonspecial 
education achievement gap in math: Effects of reporting methods, analytical techniques, 
and reclassification. Exceptionality. 24(1), 32-44. DOI: 10.1080/09362835.2014.986614 

Lazarus, S.S., Thurlow, M.L., Ysseldyke, J. E., & Edwards, L.M. (2015). An analysis of the rise 
and fall of the AA-MAS policy. Journal of Special Education. 48(4), 231-242. doi: 
10.1177/0022466912472237  

Lazarus is an author of 10 book chapters. Among her recent chapters are: 

Lazarus, S.S. (in press). How the provision of accessibility supports and accommodations has 
changed across the years (sidebar). In J. Ysseldyke, & E. Chaparro (Eds.). Assessment in 
special and inclusive education (14th edition). Pro-Ed, Inc.  

Thurlow, M.L., Quenemoen, R.F., & Lazarus, S.S. (2019). Leadership for improve student 
outcomes. In J. Crockett, B. Billingsley, & M. Boscardin (Eds.), The handbook of leadership 
& administration for special education (2nd edition). Routledge. 
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Thurlow, M.L., Lazarus, S.S., & Christensen, L. L., (2013). Accommodations for assessment. 

(311-327). In Cook, B.G. & Tankersley, M. (Eds.), Research-based practices in special 
education. Pearson Education, Inc. 

Lazarus is an author of more than 150 reports from federally funded projects and other 
sources. Some of these reports are: 
 
Lazarus, S. S., Johnstone, C. J., Liu, K. K., Thurlow, M. L., Hinkle, A. R., & Burden, K. (2022). 

An updated state guide to universally designed assessments (NCEO Report 431). National 
Center on Educational Outcomes. 

Lazarus, S. S., Goldstone, L., Thurlow, M. L., & Ghere, G. (2021, December). Related services 
providers: Important contributors to the accommodations decision-making process (NCEO 
Brief #27). National Center on Educational Outcomes. 

Lazarus, S. S., Liu, K. K., Hinkle, A. R., & Thurlow, M. L. (2021). Getting ready for the 2021-22 
school year: Frequently asked questions (FAQs) about testing children with disabilities 
(NCEO Brief #26). National Center on Educational Outcomes. 

Hinkle, A. R., Thurlow, M. L., Lazarus, S. S., & Strunk, K. (2022). State approaches to 
monitoring AA-AAAS participation decisions (NCEO Report 432). National Center on 
Educational Outcomes. 

Browder, D. M., Lazarus, S. S., & Thurlow, M. L. (2021, May). Alternate interim assessments for 
students with the most significant cognitive disabilities (NCEO Brief #23). National Center on 
Educational Outcomes. 

Lazarus, S. S., Hinkle, A. R., Liu, K. K., Thurlow, M. L., & Ressa, V. A. (2021). Using interim 
assessments to appropriately measure what students with disabilities know and can do: 
Advisory panel takeaways and NCEO recommendations (NCEO Report 427). National 
Center on Educational Outcomes. 

Liu, K. K., Wolforth, S., Thurlow, M. L., Jacques, C., Lazarus, S. S., & August, D. (2021). A 
framework for making decisions about participation in a state’s alternate ELP assessment 
(NCEO Report 426). National Center on Educational Outcomes (NCEO). 

Lazarus, S. S., Hayes, S. A., Nagle, K., Liu, K. K., Thurlow, M. L., Dosedel, M., Quanbeck, M., & 
Olson, R. (2021). The role of assessment data in state systemic improvement plans (SSIPs): 
An analysis of FFY 2018 SSIPs (NCEO Report 425). National Center on Educational 
Outcomes. 

Rogers, C. M., Lazarus, S. S., & Thurlow, M. L. (2021). A summary of the research on the 
effects of K–12 test accommodations: 2018 (NCEO Report 423). National Center on 
Educational Outcomes. 

Albus, D. A., Lazarus, S. S., & Thurlow, M. L. (2020). 2017–2018 Publicly reported assessment 
results for students with disabilities and English learners with disabilities (NCEO Report 
419). National Center on Educational Outcomes. 

Sabia, R., Bowman, J., Thurlow, M. L., & Lazarus, S. S. (2020). Providing meaningful general 
education curriculum access to students with significant cognitive disabilities (Brief #4). TIES 
Center.  

Sabia, R., Thurlow, M. L., & Lazarus, S. S. (2020). Developing IEPs that support inclusive 
education for students with the most significant cognitive disabilities (Brief #3). TIES Center. 
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Liu, K. K., Thurlow, M. L., Lazarus, S. S., & Dosedel, M. (2020). A literature review of evidence-

based literacy assessment and instruction practices for English learners with significant 
cognitive disabilities (NCEO Report 422). National Center on Educational Outcomes. 

Thurlow, M. L., Ghere, G., Lazarus, S. S., & Liu, K. K. (2020). MTSS for all: Including students 
with the most significant cognitive disabilities. National Center on Educational 
Outcomes/TIES Center. 

Lazarus, S. S., Ryndak, D., Howley, C., McDaid, P., Liu, K., Taub, D., Howley, A., Cosier, M., 
Clifton, J., Telfer, D., Holden. K., Thurlow, M., & Vandercook, T. (2019). Using systems 
change efforts to implement and sustain inclusive education practices in general education 
settings for students with the most significant cognitive disabilities: A review of the literature 
(TIES Center Report 102). TIES Center. 

Kleinert, J., Kearns, J., Liu, K. K., Thurlow, M. L. & Lazarus, S. S. (2019). Communication 
competence in the inclusive setting: A review of the literature (TIES Center Report 103). 
TIES Center. 

Taub, D., Wakeman, S., Saunders, A., Thurlow, M. L., & Lazarus, S. S. (2019). Using the least 
dangerous assumption in educational decisions (TIES TIPS Series: Tip #6). Minneapolis, 
MN: University of Minnesota, TIES Center. 

Vandercook, T., Sabia, R., Shopa, A. & Lazarus, S.S. (2018). 10 reasons to support inclusive 
school communities for ALL students (Brief #1). TIES Center. 

 
Lazarus made presentations at more than 175 international, national, regional, state, and 
local conferences. Some of these presentations are: 
 
Lazarus, S.S. Hinkle, A.R., Liu, K.K., Wilson-Flippin, K., & Benson, S. (2022). Using universal 

design to create equitable instruction and assessments for all students. Council of Chief 
State School Officers (CCSSO) Inclusive Leadership Webisode Series, Virtual, February 24. 

Lazarus, S.S. & Wu, Y.C. (2021). Inclusion of students with significant cognitive disabilities in 

alternate assessments. TASH Annual Conference, Virtual. December 1-5.  

Lazarus, S.S., Hinkle, A.R., & Bowman, T. (2021). Including students with disabilities in interim 
assessments. Office of Special Education Programs (OSEP) Leadership and Project 
Directors’ Conference, Virtual, July 19-22. 

Goldstone, L., & Lazarus, S.S. (2021). Teachers’ and students’ experiences using accessibility 
features and accommodations in the classroom. Council for Exceptional Children (CEC) 
Annual Convention, Virtual. March 8-13. 

Lazarus, S.S., Ghere, G., Vandercook, T., Bowman, J., & Taub, D. (2020). Tips for successful 
distance and hybrid education. TASH Annual Conference, Virtual, Dec. 1-9. 

Lazarus, S.S. & Thurlow, M.L. (2020). Academic standards for students with significant 
cognitive disabilities. National DB Summit for State Deaf-Blind Projects, Virtual, October 21. 

Lazarus, S.S., Ghere, G., & Bowman, J. (2020). Multi-Tiered systems of support for all: 
Including students with the most significant cognitive disabilities. Council of Chief State 
School Officers (CCSSO) Inclusive Leadership Webisode Series, Virtual, July 8. 

Lazarus, S.S. & White, J. (2020). How do state interpretations of “least restrictive environment” 
affect student experiences? Council for Exceptional Children (CEC) Annual Convention, 
Portland, OR, February 5-8. 
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National Center on Educational Outcomes, University of Minnesota 

2025 East River Parkway , Minneapolis, MN 55414 

Telephone: (612) 626-1936; Email: golds240@umn.edu 

 

 

Education 

• University of Minnesota, Minneapolis, MN, Second Languages Education, Department 

of Curriculum and Instruction, Ph.D. Candidate, Present. 

• University of North Dakota, Grand Forks, ND, M.S. Communication Sciences and 

Disorders. 

• George Washington University, Washington, DC, B.S. Biology. 

 

Professional Research 

• Research Fellow, National Center on Educational Outcomes, University of Minnesota, 

Minneapolis, MN, 2011-Present. 

 

Professional Member Appointments   

• Assessment Design Team 1, Collaborative for the Alternate Assessment of English 

Language Proficiency (CAAELP), National Center for Research on Evaluation, 

Standards, and Student Testing (CRESST), University of California, Los Angeles, CA 

2021-Present. 

• Assessment Task Force on Postsecondary Outcomes for Deaf Individuals, National Deaf 

Center, University of Texas, Austin, TX, 2017-2021. 

• Alternate Assessment Committee for English learners with Disabilities, English 

Language Proficiency Assessment for the 21st Century Consortia, University of 

California, Los Angeles, CA, 2017-18. 

• Council of Chief State School Officers (CCSSO), State Collaboratives on Assessment 

and Students Standards (SCASS), Division of English Learners, Washington, DC, 2016-

Present. 

• Director-at-Large, Minnesota Chapter, Council for Exceptional Children (CEC), 2016-17. 

 

Publications 

 

Cawthon, S, Goldstone, L., Thurlow, M., & Higgins, J. (2021). Accessibility planning for 

postsecondary entrance and placement exams for deaf students’ accessible postsecondary 

entrance and placement exams for deaf students. Teaching Exceptional Children, 

XX(X)1-8. https://doi.org/10.1177/00400599211025543 

 

Cawthon, S. W., Thurlow, M. L., Goldstone, L., & Higgins, J. (2021, December). Steps to 

equitably include deaf students in assessments (NCEO Brief #25). National Center on 

Educational Outcomes and National Deaf Center on Postsecondary Outcomes. 

  

Goldstone, L., Hendrickson, K., Lazarus, S. S., Ressa, V., & Rogers, C. M. (2021). Preferential 

seating: Research (NCEO Accommodations Toolkit #10a). National Center on 

Educational Outcomes. 
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Goldstone, L., Hendrickson, K., Lazarus, S., & Fleming, K. (2021). Manipulatives: 

Research (NCEO Accommodation Toolkit #12a). National Center on Educational 

Outcomes. 

 

Goldstone, L., Hendrickson, K., Lazarus, S. S., Ressa, V. A., & Hinkle, A. R. (2021). Calculator 

use: Research (NCEO Accommodation Toolkit #13a). National Center on Educational 

Outcomes. 

 

Goldstone, L., Hendrickson, K., Lazarus, S., Rogers, C. M., & Ressa, V. 

(2021). Clarify/simplify/repeat directions: Research (NCEO Accommodations Toolkit 

#11a). National Center on Educational Outcomes. 

Goldstone, L., Lazarus, S. S., Hendrickson, K., Rogers, C. M., Hinkle, A. R., & Ressa, V. 

(2021). Familiar proctor/test administrator: Research (NCEO Accommodations Toolkit 

#8a). National Center on Educational Outcomes. 

Goldstone, L., Lazarus, S. S., Olson, R., Hinkle, A. R., & Ressa, V. A. (2021). Speech-to-text: 

Research (NCEO Accommodations Toolkit #16a). National Center on Educational 

Outcomes. 

Goldstone, L., Lazarus, S. S., Olson, R., Hinkle, A. R., Ressa, V., & Rogers, C. M. 

(2021). Student reads aloud to self: Research (NCEO Accommodations Toolkit #9a). 

National Center on Educational Outcomes. 

Goldstone, L., Lazarus, S. S., Olson, R., & Ressa, V. A. (2021). Noise reduction: Research 

(NCEO Accommodation Toolkit #15a). National Center on Educational Outcomes. 

Goldstone, L., Lazarus, S. S., Ressa, V., Rogers, C., & Hinkle, A. R. (2021). Word prediction: 

Research (NCEO Accommodations Toolkit #5a). National Center on Educational 

Outcomes. 

Goldstone, L., Lazarus, S. S., Thurlow, M.L., & Hendrickson, K. (2021). Speech-language 

pathologists’ experiences with accessibility and accommodations for students with 

disabilities (NCEO Report 430). National Center on Educational Outcomes. 

Goldstone, L., Ressa, V., Lazarus, S. S., Hinkle, A. R., & Rogers, C. (2021). Extended Time: 

Research (NCEO Accommodations Toolkit #6a). National Center on Educational 

Outcomes. 

Lazarus, S. S., Goldstone, L., Thurlow, M. L.. & Ghere, G. (2021, December). Related services 

providers: Important contributors to the accommodations decision-making process 

(NCEO Brief #27). National Center on Educational Outcomes. 

 

Lazarus, S., Goldstone, L., Wheeler, T., Paul, J., Prestridge, S., Sharp, T., Hochstetter, A., & 

Warren, S. (2020). (Manuscript submitted for publication). CCSSO Accessibility manual: 

How     to select, administer, and evaluate use of accessibility supports for instruction 

and assessment of all students. Washington, DC: CCSSO. 
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Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Calculator: States’ accessibility policies, 

2021 (NCEO Accommodations Toolkit #13b). National Center on Educational Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Clarify/simplify/repeat directions: States’ 

accessibility policies, 2021 (NCEO Accommodations Toolkit #11b). National Center on 

Educational Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Extended Time: States’ accessibility 

policies, 2020 (NCEO Accommodations Toolkit #6b). National Center on Educational 

Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Familiar proctor/test administrator: 

States’ accessibility policies, 2020 (NCEO Accommodations Toolkit #8b). National 

Center on Educational Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Preferential seating: States’ accessibility 

policies, 2020 (NCEO Accommodations Toolkit #10b). National Center on Educational 

Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Speech to text: States’ accessibility 

policies, 2021 (NCEO Accommodations Toolkit #16b). National Center on Educational 

Outcomes. 

Lazarus, S. S., Quanbeck, M., & Goldstone, L. (2021). Student reads aloud to self: States’ 

accessibility policies, 2020 (NCEO Accommodations Toolkit #9b). National Center on 

Educational Outcomes. 

Quanbeck, M., Lazarus, S. S., & Goldstone, L. (2021). Manipulatives: States’ accessibility 

policies, 2021 (NCEO Accommodations Toolkit #12b). National Center on Educational 

Outcomes. 

Quanbeck, M., Lazarus, S. S., & Goldstone, L. (2021). Noise Reduction: States’ accessibility 

policies, 2021 (NCEO Accommodations Toolkit #15b). National Center on Educational 

Outcomes. 

Quanbeck, M., Lazarus, S. S., & Goldstone, L. (2021). Scribe: States’ accessibility policies, 

2021 (NCEO Accommodations Toolkit #14b). National Center on Educational Outcomes. 

Ressa, V., Lazarus, S. S., Rogers, C. M., & Goldstone, L. (2021). Test breaks: Research (NCEO 

Accommodations Toolkit #7a). National Center on Educational Outcomes. 

Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021). Text-to-speech 

(computer generated voice): Research (NCEO Accommodations Toolkit #4a). National 

Center on Educational Outcomes. 
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Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021). Multiple days: 

Research (NCEO Accommodations Toolkit #3a). National Center on Educational 

Outcomes. 

 

Presentations 

 

Goldstone, L., Lazarus, S., & Hendrikson, K. (2022, February). Speech-language pathologists’ 

experiences with accessibility supports and accommodations for students with 

disabilities. Council on Exceptional Children Annual Conference: Orlando, FL. 

 

Goldstone, L., & Lazarus, S. (2021, March). Teachers and students’ experience with 

accessibility features and accommodations in the classroom. Council on Exceptional 

Children Annual Conference: Baltimore, MD. 

 

Liu, K., Mentan, C., Goldstone, L. (2020, February). Accessible Instruction and Assessment for 

English Learners with Disabilities. Council on Exceptional Children Annual Conference: 

Portland, OR. 

 

Goldstone, L., Thurlow, M., & Liu, K. (2019, April). Challenges Teachers Experience in Making 

 Decisions about Accessibility Options in Instruction and Assessment. American 

 Educational Research Association Annual Conference: Toronto, Canada. 

 

Goldstone, L., Cawthon, S. & Thurlow, M. (2019, January). Accommodations Considerations in 

 Pre-College and Postsecondary Assessments for Deaf Individuals. Council on 

Exceptional Children Annual Conference: Indianapolis, IN. 

 

Wu, Y. C. & Goldstone, L. (2019, March). The Impact of Accessible Features in State 

 Assessments for English Learners from the Perspectives of Teachers and Students. 

College of Education and Human Development Research Day, University of Minnesota, 

Minneapolis, MN. 

 

Wu, Y. C., Goldstone, L., Thurlow, M. (2019, February) Planning for Successfully Including and 

 Accommodating Your Students in Assessments. Council for Exceptional Children 

 Annual Conference: Indianapolis, IN. 

 

Liu, K., Wu, Y., Goldstone, L, Rogers, C., Albus, D., Larson, E. (2018, March). What Do 

 Teachers Know and What do Data Say About Accommodations and Accessibility 

Features? College of Education and Human Development Research Day, University of 

Minnesota, Minneapolis, MN. 

 

Rogers, C., Goldstone, L., & Larson, E. (2018, February). Exploring Accessibility Strategies and 

Challenges Through Teacher Interviews. Council for Exceptional Children Annual 

Meeting: Tampa, FL.                    

 

Shriner, J, Carty, S., Goldstone, L., & Thurlow, M. (2018, February). Impact of Professional 

Development on Addressing Standards in Individualized Education Programs. Council 

for Exceptional Children Annual Meeting: Tampa, FL. 
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Hatten, J., Christensen, L., Liu, K., Goldstone, L., & Thurlow, M. (2014). Elements of Successful 

Online Asynchronous Text-Based Discussions. In Proceedings of World Conference on 

E-Learning in Corporate, Government, Healthcare, and Higher Education 2014 (pp. 803-

809). Chesapeake, VA: AACE. 

             

Christensen, L. & Goldstone, L. (2013, April). Improving practitioner assessment participation 

decisions for English language learners with disabilities. Council for Exceptional 

Children (CEC) Convention & Expo, San Antonio, TX. 

 

Hatten, J., Christensen, L., Liu, K., & Goldstone, L. (2013, April). Discussant reactions to online 

asynchronous focus group participation: An examination of responses to the 

methodology. American Educational Research Association (AERA) Annual Meeting: San 

Francisco, CA.  

 

Liu, K., Thurlow, M. L., Goldstone, L., & Christensen, L. L. (2013, April). Enhancing state 

assessment validity for English language learners with disabilities. American 

Educational Research Association, San Francisco, CA. 

 

Christensen, L. & Goldstone, L. (2013, March). Improving the validity of assessment results for 

English language learners with disabilities. Teachers of English to Speakers of Other 

Languages (TESOL), Dallas, TX. 

 

Hatten, J., Goldstone, L., & Liu, .K. (2012, October). Evaluating and Improving Online 

Asynchronous Focus Groups Conducted via Learning Management Systems. American 

Evaluation Association (AEA) Annual Convention, Minneapolis, MN. 

 

Liu, K., Hatten, J., Goldstone, L., Nguyen, H., & Larson, J. (2012, March).  Qualitative Research 

of ELLs with Disabilities in Online Asynchronous Environments. College of Education 

and Human Development Research Day, University of Minnesota, Minneapolis, MN. 

 

 

Awards 

• Educational Policy Fellowship Program, Minnesota, 2014-2015. 

• Paper “Challenges Teachers Experience in Making Decisions About Accessibility 

Options in Instruction and Assessment,” finalist, Abedi-Thurlow Award for Excellent 

Research on Inclusion in Educational Assessment of the American Education Research 

Association, Toronto, Canada, 2019. 

 

 

Professional Affiliations 

• Council for Exceptional Children (CEC), Member 2015-Present 

• Minnesota Speech-Language Hearing Association (MNSHA), 2010-Present 

• American Speech Language Hearing Association (ASHA), Member 1993-Present  
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Andrew R. Hinkle 

 
SUMMARY OF RELATED EXPERIENCE 
 
Mr. Hinkle has worked for 15 years developing and administering state alternate, general and English 
language proficiency assessments, collaborating with state and national networks, committees and 
organizations for the inclusion of students with disabilities, English learners and English learner with 
disabilities in comprehensive assessment systems and providing technical assistance. Some of his areas 
of focus have been universal design of assessments, accessibility in instruction and assessment, 
graduation requirements and post-secondary outcomes for students with disabilities, assessment 
participation and accommodations policies and practices, and alternate assessments based on alternate 
achievement Standards. Prior to entering the field of assessment, Mr. Hinkle taught English as a second 
language and was a university professor on the topics of gifted education and specific learning 
disabilities. 
 
PRESENT POSITION 
 
Educational Program Manager, National Center on Educational Outcomes (2020-present) 
Educational Program Specialist, Ohio Department of Education (2006-2020) 
University Professor, Universidade de Uberaba (1999- 2005) 
Teacher of English as a Second Language, Minas Gerais, Brazil (1996-2005) 
 
EDUCATION 
 
M.A., The Ohio State University, Columbus, OH; Gifted and Talented Education; 1995 
B.S., The Ohio State University, Columbus, OH; Specific Learning Disabilities Education; 1994 
 
SELECTED PROFESSIONAL ACTIVITIES 
 
Professional Affiliations 
American Educational Research Association 
Council for Exceptional Children 
 
National Organizations and Work Groups 
Council for Chief State School Officers Assessing Special Education Students State Collaborative on 
Assessment Standards and Students Steering Committee (2019-2020: state representative) (2020-
present: NCEO) 

Council for Chief State School Officers Assessing Special Education Students State Collaborative on 
Assessment Standards and Students (2007-present) 

Alternate English Language Proficiency Assessment for the 21st Century Accessibility, Accommodations, 
and Administration Work Group, (2017-2018) 

DIAMOND Project Work Group (2016-2018) 

Early Comprehensive Assessment System Accessibility and Supports Work Group (2014) 

English Language Proficiency Assessment for the 21st Century Accessibility, Accommodations and 
Administration (2013-2016) 
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Accessibility for Technology-Enhanced Assessments Work Group (2013-2015) 

PARCC Accessibility, Accommodations and Fairness Operational Work Group (2011-2015) 

Consortia Representative – Lessons Learned for Improving Access to General Assessments by Low-
performing Students with Disabilities. U.S. Department of Education, OSERS and ISU (2012) 
 
Consortia Representative – Public Meeting on Creating Valid, Reliable and Fair Assessments for Students 
with Disabilities and English Learners. U.S. Department of Education, Race to the Top Assessment (2011) 
 
SELECTED PUBLICATIONS/PRESENTATIONS 
 
PUBLICATIONS 
 
Hinkle, A. R., Lazarus, S. S., Hall, S., Warren, S., Thurlow, M. L., & Liu, K. K. (2021). Supporting the 

inclusion of students with disabilities in assessments (School Leaders Series #1). Council of Chief 
State School Officers (CCSSO) & National Center on Educational Outcomes (NCEO). 

 
Hinkle, A. R., Lazarus, S. S., Hall, S., Warren, S., Thurlow, M. L., & Liu, K. K. (2021). Understanding the 

consequences of assessment participation decisions for students with disabilities (School Leaders 
Series #2). Council of Chief State School Officers (CCSSO) & National Center on Educational 
Outcomes (NCEO). 

 
Hinkle, A. R., Lazarus, S. S., Hall, S., Warren, S., Thurlow, M. L., & Liu, K. K. (2021). Working with IEP 

teams to make state assessment participation and accessibility and accommodations decisions 
(School Leaders Series #3). Council of Chief State School Officers (CCSSO) & National Center on 
Educational Outcomes (NCEO). 

 
Hinkle, A. R., Lazarus, S. S., Hall, S., Warren, S., Thurlow, M. L., & Liu, K. K. (2021). What school leaders 

need to do before, during, and after the assessment window (School Leaders Series #4). Council of 
Chief State School Officers (CCSSO) & National Center on Educational Outcomes (NCEO). 

 
Kwon, S., Katanyoutanant, T., McNeilly, M., Hemberg, B., Nagle, K., Lazarus, S. S., Hinkle, A.R., Liu, K. K., 

Strunk, K. & Thurlow, M. L. (2021).  Communicating about annual state assessment participation 
for all students: A communication toolkit. National Center on Educational Outcomes. 

 
Katanyoutanant, T., Kwon, S., McNeilly, M., Hemberg, B., Thurlow, M. L., Lazarus, S. S., Hinkle, A. R., & 

Liu, K. K. (2021). The 95 percent state assessment participation requirement: Current landscape, 
state challenges, and recommended strategies (NCEO Report 429). National Center on 
Educational Outcomes. 

 
Lazarus, S. S., Hinkle, A. R., Liu, K. K., Thurlow, M. L., & Ressa, V. A. (2021). Using interim assessments to 

appropriately measure what students with disabilities know and can do: Advisory panel 
takeaways and NCEO recommendations (NCEO Report 427). National Center on Educational 
Outcomes.  

 
Goldstone, L., Lazarus, S. S., Olson, R., Hinkle, A. R., & Ressa, V. A. (2021). Speech-to-text: Research 

(NCEO Accommodations Toolkit #16a). National Center on Educational Outcomes. 
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Ressa, V. A., Lazarus, S. S., Hinkle, A. R., & Rogers, C. M. (2021). Scribe: Research (NCEO Accommodation 
Toolkit #14a). National Center on Educational Outcomes. 

 
Goldstone, L., Hendrickson, K., Lazarus, S. S., Ressa, V. A., & Hinkle, A. R. (2021). Calculator use: Research 

(NCEO Accommodation Toolkit #13a). National Center on Educational Outcomes. 
 
Lazarus, S. S., Albus, D., & Hinkle, A. R. (2021). Tactile graphics: States’ accessibility policies, 2020 (NCEO 

Accommodations Toolkit #1b). National Center on Educational Outcomes.  
 
Rogers, C., Hinkle, A. R., Ressa, V., Goldstone, L., & Lazarus, S. S. (2021). Braille: Research (NCEO 

Accommodations Toolkit #2a). National Center on Educational Outcomes. 
 
Lazarus, S. S., Quanbeck, M., Hinkle, A. R., & Albus, D. (2021). Braille: States’ accessibility policies, 2020 

(NCEO Accommodations Toolkit #2b). National Center on Educational Outcomes. 
 
Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021). Multiple days: Research (NCEO 

Accommodations Toolkit #3a). National Center on Educational Outcomes. 
 
Lazarus, S. S., Quanbeck, M., Hinkle, A. R., & Albus, D. (2021). Multiple days: States’ accessibility policies, 

2020 (NCEO Accommodations Toolkit #3b). National Center on Educational Outcomes. 
 
Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021). Text-to-speech (computer 

generated voice): Research (NCEO Accommodations Toolkit #4a). National Center on Educational 
Outcomes. 

 
Lazarus, S. S., Quanbeck, M., Hinkle, A. R., & Albus, D. (2021). Text-to-speech (computer generated 

voice): States’ accessibility policies, 2020 (NCEO Accommodations Toolkit #4b). National Center on 
Educational Outcomes. 

 
Goldstone, L., Lazarus, S. S., Ressa, V., Rogers, C., & Hinkle, A. R. (2021). Word prediction: Research 

(NCEO Accommodations Toolkit #5a). National Center on Educational Outcomes. 
 
Lazarus, S. S., Quanbeck, M., Hinkle, A. R., & Albus, D. (2021). Word prediction: States’ accessibility 

policies, 2020 (NCEO Accommodations Toolkit #5b). National Center on Educational Outcomes. 
 
PRESENTATIONS 

Lazarus, S. S., Hinkle, A. R., & Bowman, T. (2021, July) Including Students with Disabilities in Interim 
Assessments. Office of Special Education Programs Leadership and Project Directors Conference 
(virtual). 

Wu, Y.-C., Hinkle, A.R., Ahlers, J., Coon, S., & Heater, S. (2021, June). States showcase on successful story 
on achieving 1% cap by examining the subgroup data. National Conference on Student 
Assessment (virtual). 

Rogers, C., Lazarus, S. S., Hinkle, A., Ducharme, D., Forbes, S., & Prestridge, S. (2021, June). State 
Processes for Reviewing Individual Student Unique Accommodation Requests and Including New 
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Accommodations in State Assessment Policies. National Conference on Student Assessment 
(virtual). 

Hinkle, A. & Benson, S. (2021, February). Getting it Right: Instruction, Alternate Assessment Participation 
and Least Restrictive Environment. Ohio Educational Technology Conference (virtual).    

Hinkle, A. & Forbes, S. (2020, December). HAS-Alt Test Administrator Survey of Instructional Practices 
During the COVID-19 Pandemic. CCSSO ASES SCASS interim meeting (virtual). 

Hinkle, A. & Benson, S. (2020, October). Getting it Right: Instruction, Alternate Assessment Participation 
and Least Restrictive Environment. Ohio Coalition for Autism and Low Incidence, OCALICON 
(virtual). 

Hinkle, A., Slone, B, & Stoica, W. (2020, February). Ohio’s Online Alternate Assessment. Ohio Educational 
Technology Conference, Columbus, OH. 

Ressa, V., Benson, S., & Hinkle, A., (2019, November). Getting it Right: Instruction, Alternate Assessment 
Participation and Least Restrictive Environment. Ohio Coalition for Autism and Low Incidence, 
OCALICON, Columbus, OH. 

Lazarus, S., Hinkle, A., Peasley, D., & Warren, S. (2019, June). Accessibility and Accommodations across 
the Comprehensive Assessment System: Are the Right Students Receiving the Right Supports? 
National Conference on Student Assessment, Orlando, Florida. 

Hinkle, A., Greathouse, M., Rollings, C., & Slone, B. (2019, February). Ohio’s Online Alternate Assessment. 
Ohio Educational Technology Conference, Columbus, OH. 

Ressa, V., Hinkle, A., Moran, S., & Rollings, C. (2018, November). Ensuring Appropriate Participation in 
the Ohio Alternate Assessment. Ohio Council for Autism and Low Incidence, OCALICON, 
Columbus, OH. 

Hinkle, A., & Ressa, V. (2018, October). Supporting Students in Improving Alternate Assessment 
Participation. 1% Cap National Convening: Supporting States in Implementing ESSA’s 1% State-
level Cap on Participation of Students in the AA-AAAS, Boston, MA. 

Thurlow, M., Hinkle, A., Klein, T., Lazarus, S., McSorley, J., Strunk, K., Warren, S., & Wheeler, T. (2018, 
June). Speech-to-Text and Scribing: Getting a Handle on What This Means. Pre- National 
Conference on Student Assessment Forum, San Diego, California.  

Lazarus, S., Hinkle, A., Peasley, D., & Warren, S. (2018, June). Monitoring Accessibility and 
Accommodations across the Comprehensive Assessment System: Lessons Learned from Peer 
Review. National Conference on Student Assessment, San Diego, California. 

Pence, N., Hinkle, A., Larson, E., & Thurlow, M. (2018, June). What Do Educators Need to Know about 
Accessibility Features and Accommodations?  National Conference on Student Assessment, San 
Diego, California. 

Laitusis, C., Klein, T., Hinkle, A. & Zierer, C. (2017, June). Innovations in Accessibility for Students with 
Visual Impairments: Is the Assessment Cart Ahead of the Curriculum Horse? National Conference 
on Student Assessment, Austin, Texas. 

Lazarus, S., Hinkle, A., & Warren, S. (2017, June). Monitoring Accessibility and Accommodations Across 
the Comprehensive Assessment System. National Conference on Student Assessment, San Diego, 
California. 
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Christopher Rogers 

   cell.

   roge0229@umn.edu 

EDUCATION 

2022* Ph.D., Educational Policy and Administration, University of Minnesota, Minneapolis  

Comparative and International Development Education 

Minor coursework in Evaluation Studies 

Certificate, Disability Policy and Services 

 

1993 

 

1991 

Master of Arts, Counseling, University of North Dakota, Grand Forks 

 

Bachelor of Arts, Psychology, Miami University in Oxford, Ohio 

Minor in Sociology – Community Services 

 
*Projected 

PROFESSIONAL EXPERIENCE  

Research (2005 to present) 

National Center on Educational Outcomes, Institute on Community Integration, University of  

Minnesota 

Research Fellow  January 2008–present 

– coordinating internal project evaluation activities for NCEO and for TIES Center (since 2020) 

– overseeing curation of Accommodations for Students with Disabilities Bibliography online database 

– overseeing curation of Alternate Assessment-AAAS Bibliography online database 

– developing products for dissemination to states to improve policy and practices 

– leading Annual Performance Report team addressing Part B assessment indicator #3 

– providing research support and technical assistance to states 

North Central Regional Resource Center, Institute on Community Integration, University of  

 Minnesota 

 Information Specialist  February 2006–January 2008 

 – coordinating information collection and dissemination 

 – assisting in provision of technical assistance to state educational entities 

 – related to special education and IDEA 2004 

 – Coordinator of a General Supervisory Enhancement Grant October 2007–January 2008 

North Central Regional Resource Center, Institute on Community Integration, University of  

 Minnesota 

 Graduate Research Assistant  February 2005–January 2006  

 – performing information collection and dissemination tasks 

 – related to special education and IDEA 2004  
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Rogers CV 2 

 

Selected Conference Presentations (2012 to present) 

Rogers, C., Hinkle, A. R., Lazarus, S. S., Forbes, S., Richardson, B., & Ducharme, D. (2021, June). 

State Processes for reviewing individual student unique accommodation requests and including new 

accommodations in state assessment policies [Conference session]. Council of Chief State School 

Officers (CCSSO) National Conference on Student Assessment, virtual/online. 

Mentan, C. F. T., Wu, Y. C., & Rogers, C. (2020, November). Partnering with parents of English 

learners (ELs) and ELs with disabilities during the COVID-19 pandemic [Conference session]. 

Minnesota English Learner Education (MELEd) Conference. St. Paul, MN, United States. 

Thurlow, M., Lazarus, S., & Rogers, C. (2020, February). What alternate assessments and diplomas 

really mean for students with significant disabilities [Conference session]. Council for Exceptional 

Children annual convention and expo. Portland, OR, United States. 

Mentan, C. F. T., Jarmin, J., & Rogers, C. (2019, October). Engaging parents of English learners and 

English learners with disabilities [Conference session]. Minnesota English Learner Education 

(MELEd) Conference. St. Paul, MN, United States. 

Rogers, C., Goldstone, L., & Larson, E. (2018, February). Exploring accessibility strategies and 

challenges through teacher interviews [Conference session]. Council for Exceptional Children 

annual convention and expo. Tampa, FL, United States. 

Rogers, C. (2016, October). Data informed accessibility: A review of the literature [Conference session]. 

2016 Minnesota English Learner Education (MELEd) Conference. Bloomington, MN, United States.  

Rogers, C. (2016, September). Including students with disabilities in state science assessments 

[Conference session]. Independence Science, Learning A New Direction (ISLAND) Conference on 

Disability. West Lafayette, IN, United States.  

Rogers, C., & Fedorchak, G. (2012, March). Innovative accommodations on statewide assessments for 

students with disabilities: Lessons from the field [Conference session]. Pacific Rim International 

Conference on Disability and Diversity. Honolulu, HI, United States. 

 

Selected Publications (2012 to present) 

Ressa, V. A., Lazarus, S. S., Hinkle, A. R., & Rogers, C. M. (2021, December). Scribe: Research 

(NCEO Accommodation Toolkit #14a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/scribe-research  

Goldstone, L., Hendrickson, K., Lazarus, S., Rogers, C. M., & Ressa, V. (2021, December). 

Clarify/simplify/repeat directions: Research (NCEO Accommodations Toolkit #11a). National 

Center on Educational Outcomes. https://publications.ici.umn.edu/nceo/accommodations-

toolkit/clarify-simplify-repeat-directions-research  

Goldstone, L., Hendrickson, K., Lazarus, S. S., Ressa, V., & Rogers, C. M. (2021, December). 

Preferential seating: Research (NCEO Accommodations Toolkit #10a). National Center on 

Educational Outcomes. https://publications.ici.umn.edu/nceo/accommodations-toolkit/preferential-

research  

Goldstone, L., Lazarus, S. S., Olson, R., Hinkle, A. R., Ressa, V., & Rogers, C. M. (2021, September). 

Student reads aloud to self: Research (NCEO Accommodations Toolkit #9a). National Center on 

Educational Outcomes. https://publications.ici.umn.edu/nceo/accommodations-toolkit/student-reads-

aloud-to-self-research  

Goldstone, L., Lazarus, S. S., Hendrickson, K., Rogers, C. M., Hinkle, A. R., & Ressa, V. (2021, 

September). Familiar proctor/test administrator: Research (NCEO Accommodations Toolkit #8a). 
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National Center on Educational Outcomes. https://publications.ici.umn.edu/nceo/accommodations-

toolkit/familiar-proctor-research  

Ressa, V., Lazarus, S. S., Rogers, C. M., & Goldstone, L. (2021, September). Test breaks: Research 

(NCEO Accommodations Toolkit #7a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/test-breaks-research  

Goldstone, L., Ressa, V., Lazarus, S. S., Hinkle, A. R., & Rogers, C. (2021, September). Extended time: 

Research (NCEO Accommodations Toolkit #6a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/extended-time-research  

Goldstone, L., Lazarus, S. S., Ressa, V., Rogers, C., & Hinkle, A. R. (2021). Word prediction: Research 

(NCEO Accommodations Toolkit #5a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/word-prediction-research  

Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021, August). Text-to-speech 

(computer generated voice): Research (NCEO Accommodations Toolkit #4a). National Center on 

Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/text-to-speech-research  

Ressa, V., Rogers, C., Lazarus, S. S., Hinkle, A. R., & Goldstone, L. (2021, August). Multiple days: 

Research (NCEO Accommodations Toolkit #3a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/multiple-days-research  

Rogers, C., Hinkle, A. R., Ressa, V., Goldstone, L., & Lazarus, S. S. (2021, August). Braille: Research 

(NCEO Accommodations Toolkit #2a). National Center on Educational Outcomes. 

https://publications.ici.umn.edu/nceo/accommodations-toolkit/braille-research  

Rogers, C. M., Lazarus, S. S., & Thurlow, M. L. (2021, February). A summary of the research on the 

effects of K–12 test accommodations: 2018 (NCEO Report 423). National Center on Educational 

Outcomes. https://nceo.umn.edu/docs/OnlinePubs/NCEOReport423.pdf  

Rogers, C. M., Lazarus, S. S., Thurlow, M. L., & Liu, K. K. (2020, August). A summary of the research 

on the effects of K–12 test accommodations: 2017 (NCEO Report 418). National Center on 

Educational Outcomes. https://nceo.umn.edu/docs/OnlinePubs/NCEOReport418.pdf  

Rogers, C. M., Thurlow, M. L., Lazarus, S. S., & Liu, K. K. (2019, November). A summary of the 

research on effects of test accommodations: 2015–2016 (NCEO Report 412). University of 

Minnesota, National Center on Educational Outcomes.  

https://nceo.umn.edu/docs/OnlinePubs/NCEOReport412.pdf  

Thurlow, M. L., Test, D., Rogers, C. M., Klare, M., & Lazarus, S. (2019, September). Status of state-

defined alternate diplomas in 2018–19 (NCEO Report 416). University of Minnesota, National 

Center on Educational Outcomes.  

https://nceo.info/Resources/publications/OnlinePubs/report416/default.html  

Thurlow, M. L., Liu, K. K., Goldstone, L., Albus, D., & Rogers, C. (2018, August). Developing 

an alternate ELPA21 for English learners with the most significant cognitive 

disabilities: ELPA21 White Paper. University of California.  

https://nceo.umn.edu/docs/OnlinePubs/AltELPAWhitePaper2018.pdf  

Shyyan, V., Thurlow, M. L., Lazarus, S. S., Christensen, L. Corpe, J., Rogers, C., & Larson, E. (2017, 

September). Data informed accessibility: A review of the literature. University of Minnesota, Data 

Informed Accessibility—Making Optimal Needs-based Decisions (DIAMOND).  

https://nceo.umn.edu/docs/OnlinePubs/DIAMONDLiteratureReviewReport.pdf  

Thurlow, M. L., Rogers, C., & Lazarus, S. S. (2017, September). 2016 survey of states: State activities 

amid evolving educational policies. University of Minnesota, National Center on Educational 

Outcomes.  https://nceo.umn.edu/docs/OnlinePubs/2016StateSurveyReport.pdf  
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Rogers, C. M., Lazarus, S. S., & Thurlow, M. L. (2016, May). A summary of the research on the effects 

of test accommodations: 2013–2014 (NCEO Report 402). University of Minnesota, National Center 

on Educational Outcomes.  https://nceo.umn.edu/docs/OnlinePubs/Report402/NCEOReport402.pdf  

Rogers, C. M., Thurlow, M. L., & Lazarus, S. S. (2015, November). Science alternate assessments 

based on alternate achievement standards (AA-AAS) during school year 2014–2015 (Synthesis 

Report 99). University of Minnesota, National Center on Educational Outcomes.  

https://nceo.info/Resources/publications/OnlinePubs/Synthesis99/default.html  

Rogers, C. M., Lazarus, S. S., & Thurlow, M. L. (2014, September). A summary of the research on the 

effects of test accommodations: 2011–2012 (Synthesis Report 94). University of Minnesota, 

National Center on Educational Outcomes.  

https://nceo.umn.edu/docs/OnlinePubs/Synthesis94/Synthesis94.pdf  

Christensen, L. L., Shyyan, V., Rogers, C., & Kincaid, A. (2014, December). Audio support guidelines 

for accessible assessments: Insights from cognitive labs. University of Minnesota, Enhanced 

Assessment Grant (#S368A120006), U.S. Department of Education.  

https://nceo.umn.edu/docs/OnlinePubs/GAAP/GAAPAudioReport.pdf  

Christensen, L. L., & Rogers, C. M. (2013). Leadership for access to technology-based assessments. 

Journal of Special Education Leadership, 26(1), 16–24.  

http://www.casecec.org/archives/journals.asp  

Rogers, C. M., Christian, B., & Thurlow, M. L. (2012, November). A summary of the research on the 

effects of test accommodations: 2009–2010 (Technical Report 65). University of Minnesota, 

National Center on Educational Outcomes.  

http://www.cehd.umn.edu/NCEO/OnlinePubs/Tech65/TechnicalReport65.pdf  

Johnstone, C., Rogers, C., & Wu, Y.-C. (2012, June). Rules for audio representation of science items on 

a statewide assessment: Results of a comparative study (Technical Report 64). University of 

Minnesota, National Center on Educational Outcomes.  

http://www.cehd.umn.edu/NCEO/OnlinePubs/Tech64/TechnicalReport64.pdf  
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Kathy Strunk, Ph.D. 

National Center on Educational Outcomes (NCEO) 

University of Minnesota 

2025 East River Parkway 

Minneapolis, MN 55414 

(615) 300-6217 

kstrunk@umn.edu 

 

Areas of Expertise 

 

Educational Leadership, Policy, Consulting, Professional Development, Technical Assistance, 

Special Education; Assessment; Alternate Assessments, Use of Data to Improve Instruction and 

Teacher Effectiveness; Response to Intervention; School Teaching; School Counseling; 

Education Technology, Grant Writing and Grant Leadership; Project and Program Management; 

Research and Evaluation; Proposal & Technical Writing 

 

Education 

 

Ph.D. summa cum laude, 2004, Vanderbilt University, Education Leadership and Policy Studies 

M.A., summa cum laude, 1987, Western Kentucky University, School Counseling 

B.S., summa cum laude, 1980, Western Kentucky University, Elementary Education and Music 

 

Current Position  

 

National Center on Educational Outcomes     Jan 2017-Current 

Education Program Specialist       

 

Primary Responsibilities 

 

• Providing technical assistance support to State departments of education as they work to 

improve academic outcomes for students with disabilities. This involves providing expert 

knowledge and consultation on the Individuals with Disabilities Education Act (IDEA) data 

collection and reporting requirements, including sections 616 and 618 of IDEA, as well as the 

instruction and assessment requirements of the Elementary and Secondary Education Act 

(ESEA). 

 

• Providing technical assistance on the implementation of the Office of Special Education 

Programs initiative, Results Driven Accountability, with a focus on State Systemic 

Improvement Plans (SSIPs) and State Identified Measurable Results (SIMRs) 

 

• Providing technical assistance for the Every Student Succeeds Act (ESSA) requirement for a 

1% cap on the participation of students with the most significant cognitive disabilities in the 

Alternate Assessment Aligned with Alternate Academic Achievement Standards (AA-

AAAS), e.g., leadership of NCEO bi-weekly, 48 states 1% Cap Community of Practice’ and 

leadership for the 2018 national convening, “Supporting States in Implementing ESSA’s 1% 

State-level Cap on Participation of Students in the AA-AAAS.” The convening was hosted by 

NCEO in partnership with the U.S. Department of Education Office of Special Education and 
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Rehabilitative Services (OSERS)’s Office of Special Education Programs (OSEP) and Office 

of Elementary and Secondary Education (OESE)’s Office of State Support (OSS). Providing 

intensive technical assistance to states working to reduce their AA-AAAS (alternate 

assessment) participation rates 

 

Previous Positions Held 

 

Educational Consultant       Feb 2016-Jan 2017 

 

Public Consulting Group:         2013-Feb 2016 

Senior Associate/Education Consultant 

 

Discovery Education        2009-2013 

Strategic Accounts Manager, Assessment 

 

Tennessee Department of Education, Division of Special Education:   2005-2009 

Director of Three Areas 

(1) Special Education Office of Assessment 

(2) Tennessee State Improvement Grant 

(3) Tennessee Response to Intervention Implementation 

 

Tennessee Department of Education, Division of Special Education:   2004-2005 

Special Education Preschool Coordinator 

 

Other Professional Positions 

 

2003     Senior Research Associate for the Tennessee Advisory Commission on 

                            Intergovernmental Relations (TACIR) 

2002   Research Associate Public Policy and Education 

2001  Teaching and Research Assistant, Public Policy 

2000-2001 Teaching Assistant, Organizational Leadership 

1999-2000 Research Assistant, K-12, School Administration and Policy 

1987-1999 Grades K-6 Elementary School Guidance Counselor, 7th Grade Reading Teacher,                     

         3rd Grade Teacher, Sumner County Schools, Tennessee 

Honors and Awards: 

 

June 2008  Appointment to the Tennessee State Government Executive Institute Class  

                                         of 2008 

May 2002  Distinguished Academic Achievement and Service in Leadership and  

                                         Organizations Award, Faculty of Department of Leadership, Policy,  

                                         and Organizations, Peabody College, Vanderbilt University  

1999-2002  Graduate Fellowship, Vanderbilt University 

1996, 1995, 1994 Teacher of the Year, Riggs Elementary, Sumner County Schools 

1996, 1997  Outstanding Educator Award Finalist, Sumner County Schools 
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Selected Publications:   

 

Strunk, K., Lazarus, S.S., Thurlow, M.L., and Quanbeck, M. (2021). Student Profiles for Alternate 

Assessment Decision Making 

 

Strunk, K., Ressa, V.A., Huennekens, B., Thurlow, M.L., & Peterson, T. (2020). Reasons why 

students with disabilities should take state tests: A customizable template for a flyer for parents 

and families (NCEO Tool #9). National Center on Educational Outcomes. 

 

Thurlow, M.L., Strunk, K., Hall, S., & Hawes, M. (2019). IEP Team Resource: Making Decisions 

about Participation in the Alternate Assessment. National Center on Educational Outcomes. 

 

Hall, S., Hawes, M., Strunk, K., & Thurlow, M. L. (2019). A five-step process for developing and 

reviewing district justifications for exceeding 1.0% AA-AAAS participation. National Center on 

Educational Outcomes. 

 

Hawes, M., Thurlow, M. L., D’Agord, C., Mentan, C., Strunk, K., & Lazarus, S. S. (2019). Who 

should participate in your state’s alternate assessment? A slide presentation tool for 

administrators (NCEO Tool #6). National Center on Educational Outcomes. 

 

Warren, S. H., Strunk, K., Lazarus, S. S., & Thurlow, M. L. (2019). States and districts working 

together on the 1.0% threshold. Minneapolis, MN: University of Minnesota, National Center on 

Educational Outcomes. 

 

Strunk, K., & Thurlow, M. L. (2019). Developing a 1% cap waiver or waiver extension request. 

Minneapolis, MN: University of Minnesota, National Center on Educational Outcomes. 

 

D’Agord, C., Ruggiero, T., Strunk, K., & Thurlow, M. L. (2019). Data analysis and use planning 

tool for examining AA-AAAS participation: Addressing the percentage of students participating in 

the alternate assessment. Minneapolis, MN: University of Minnesota, National Center on 

Educational Outcomes. 

 

Nagle, K., Thurlow, M. L., Strunk, K., D’Agord, C., & Ruggiero, T. (2019). District dialogue 

guide: Addressing the percentage of students participating in the alternate assessment. 

Minneapolis, MN: University of Minnesota, National Center on Educational Outcomes 

 

Strunk, K., & Thurlow, M. L. (2019). Frequently asked questions on AA-AAAS. Minneapolis, MN: 

University of Minnesota, National Center on Educational Outcomes. 

 

 

Selected Professional and Academic Presentations: 

 

November 2020 “States and Districts Working Together to Make Improved Decisions about 

Alternate Assessment Participation and Meet the State Level 1% Threshold” at the Ohio 

international OCALICON conference presented by Sheryl Lazarus and Kathy Strunk. 
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August 2020 “How Do We Lower Our Alternate Participation Rates? Five States Tell their Story” at 

the Office of Elementary and Secondary Education (OESE),  U.S. Department of Education (U.S. 

DOE) three-webinar series presented by Kathy Strunk and Sheryl Lazarus, with state representatives 

from Arkansas, Massachusetts, Michigan, Nebraska, and Wisconsin. 

 

February 2016 “Successful Implementation of RTI in the Murfreesboro City School System” at 

the TN Partners in Education Conference presented by Tara Bowker, Kathy Strunk, and Katie 

Miller 

 

March 2015 “Instructional Coaching for Change” at the National School Boards Association 

Conference presented by Kathy Strunk, Megan Wooldridge, Jill Speering, and Ronald Woodard 

 

May 2012 “The VAL-Ed Principal Evaluation” at the Kickoff Training for the American 

Institutes for Research Teacher and Leaders Evaluation Systems Study, by Kathy Strunk, Chris 

Ryan, Suzanne Meixsell, and Jennifer Stem 

 

July 2007 “Building Response to Intervention at Local Levels” Symposium.  “Leveraging 

Resources to Provide Professional Development” presented by Kathy Strunk at the 2007 OSEP 

National Project Directors’ Conference 

 

July 2007  “A Quasi-experimental Approach for Studying the Impact of the Tennessee State 

Improvement Grant’s (SIG) Professional Development (PD) on the Preschool Classroom 

Environment” presented by Brent Garrett, Chithra Perumal, and Kathy Strunk at the 2007 OSEP 

National Project Directors’ Conference 

 

July 2007  “Online Modules:  The IRIS Center Series on RTI and Behavior” presented by Deb 

Smith, Sue Robb, and Kathy Strunk at the 2007 OSEP National Project Directors’ Conference 

 

April 2007  “Case Studies and Teacher Thinking:  Understanding How a Real-World Method 

Contributes to the World of Teacher Quality” Symposium.  “Federal and State Government and 

Higher Education Partner to Maximize Teacher Efficacy in Tennessee:  Online Modules Focus 

on Responsiveness to Intervention,” presented by Kathy Strunk and Naomi Tyler at the annual 

meeting of the American Education Research Association in Chicago 

 

July 2006  “IRIS RTI Online Modules” presented by Deb Smith, Naomi Tyler, and Kathy Strunk 

at the 2006 OSEP National Project Directors’ Conference 

 

Professional Organization Membership: 

 

2000-2018 American Educational Research Association  

2001-2007 The National Society for the Study of Education 

2003-2006 Midwest History of Education Society 

2004-2006 Association for Supervision and Curriculum Development 

2008-2021 Council for Exceptional Children 
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Making Improved Decisions for Students on the Cusp of Alternate Assessment Participation 

Using Multiple Measures of Academic Achievement from Multiple Sources (MIDAS) 

 

Letters of Commitment  

 

• National Center on Educational Outcomes (NCEO) 

• North Carolina Department of Public Instruction  

• West Virginia Department of Education  
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Making Improved Decisions for Students on the Cusp of Alternate Assessment 

Participation Using Multiple Measures of Academic Achievement from Multiple Sources 
(MIDAS) 

 
Arkansas Department of Education 

Division of Elementary and Secondary Education 
Office of Special Education 

 
BUDGET NARRATIVE 

Personnel 
 
Robin Stripling Ph.D., (.25 FTE in-kind) will serve as the principal investigator for the project. 
She will oversee the overall management of the project, including the project budget, timelines 
and contracts (subaward contract with the management partner - NCEO). She will work closely 
with NCEO to ensure that all project activities are adequate and appropriate to meet project 
objectives. 
 
Fringe Benefit   
The fringe rate for full-time academic professional is 21.85% for the fiscal years 2022-2026. 
 
Travel (towards federal grant award)  

Principal Investigator: Travel for principal investigator to attend one project meeting in Year 1 
and one in Year 2. Each trip is estimated at $1,600 per trip to cover airfare, hotel, meals, and 
ground transportation for a total of $3,200 for year 1 and year 2. The principal investigator will 
have a variety of responsibilities at in-person meetings including coordinating with NCEO and 
providing updates on project activities. 

Travel for Project Dissemination. Travel for the principal investigator to present at conferences 
such as AERA, NCME, NCSA, and CEC. Up to two presentations will be included each year, 
with travel at $1,600 per trip to cover airfare, hotel, meals, and ground transportation for a total 
of $3,200 for year 3 and year 4. Dissemination at conferences will benefit the project by helping 
project staff gather feedback to improve products and to promote scaling up of the project. 

Indirect Costs 
 
A rate of 15.0% is being charged on the total direct costs for the Arkansas Department of 
Education for this project. This is the negotiated rate established between the Arkansas Department 
of Education and United States Department of Education for projects of this type.  
 
 
Arkansas Full Budget        
 TOTALS: 

Arkansas Department of Education Direct Cost  

Personnel and Fringe  
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Robin Stripling (0.25 FTE)             in kind 

Travel 

Year 1  Year 2  Year 3  Year 4  Total 

$1,600  $1,600  $1,600  $1,600  $6,400 

Indirect Cost for Arkansas Department of Education on Direct Cost (negotiated rate:15%)  

Year 1  Year 2  Year 3  Year 4  Total  

$240  $240  $240  $240  $960  

  

Arkansas Department of Education Subcontract to NCEO         $2,139,018 

 

Total Overall Budget         $2,146,378 

 
 

Institute on Community Integration  
University of Minnesota 

 
BUDGET NARRATIVE  

Personnel 

Sheryl Lazarus, Ph.D., (.25 FTE) will serve as NCEO’s Principal Investigator on the project. 
She will oversee all aspects of the MIDAS project. She will be responsible for the hiring and 
supervision of all staff on the project. She will work closely with project Co-Investigators, Linda 
Goldstone and Andrew Hinkle, to manage contracts, budgets, and timelines for this work, and 
will provide strategic leadership for the project. Dr. Lazarus will review all products prior to 
their publication and dissemination. She will attend project meetings and participate in 
dissemination efforts as needed. 

Linda Goldstone, M.S., (.50 FTE) will serve as Co-Investigator for the project. She will work 
closely with Dr. Lazarus and Mr. Hinkle to manage contracts, budgets, and timelines and will 
assist with providing strategic leadership for the project. Ms. Goldstone will supervise project 
activities, including collection and analysis of data from partner states, the partner states’ 
analyses, educator focus groups, classroom observations and parent interviews. Ms. Goldstone 
will contribute to writing and reading all reports prior to their publication and dissemination; 
work closely with the evaluators to ensure that all evaluation activities are completed in a timely 
and efficient manner and that formative evaluation results are used for project improvement; 
attend project meetings and participate in dissemination efforts for the project. She will assist the 
PI in preparing project performance reports. 

Andrew Hinkle, M.S., (.50 FTE) will serve as a Co-Investigator on the project. He will work 
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closely with Dr. Lazarus and Mr. Hinkle to manage contracts, budgets, and timelines and will 
assist with providing strategic leadership for the project. Mr. Hinkle in his role as co-PI will 
provide leadership for communicating with states, provide oversight of implementation of the 
dissemination plan including leading project social media and other dissemination efforts. He 
will organize the monthly calls with collaborating states. He will also provide leadership for the 
design and development of customizable data templates, training modules, and supplemental 
materials. 

Kathy Strunk, Ph.D., (.10 FTE).) will serve an evaluator on the project. With Mr. 
Rogers, she will provide oversight of the project's evaluation activities. She will use her 
extensive experience in developing evaluation strategies and methodologies designed to 
provide formative and summative feedback to project management and stakeholders. 

Christopher Rogers, M.S. (.10 FTE) will serve an evaluator on the project. With Dr. Strunk, he 
will provide oversight of the project's evaluation activities. He will use her extensive experience 
in developing evaluation strategies and methodologies designed to provide formative and 
summative feedback to project management and stakeholders.  

Virginia Ressa, Ph.D. (.20 FTE) will serve as a Research Associate on the project. Dr. Ressa 
will develop content for the online modules, customizable templates, and supporting materials. 
She will also support the organization of virtual and in-person meetings with states and 
stakeholders and will contribute to the organization of the online focus groups, classroom 
observation, and parent interviews; and to the analysis of data and writing of reports. 

Darrell Peterson, Ph.D., (.40 FTE) will serve as Education Program Specialist on the 
project. He will use his expertise in educational technology to help with the online focus 
groups. He also collaborates with others to develop the online modules, customizable 
templates, and supplemental materials. He will lead programming of the modules. 

Yi-Chen Wu, Ph.D., (.20 FTE Yrs. 1-2) will serve as a Research Associate for the 
project. Dr. Wu will work with project staff and state leads to develop a sample data 
analysis to study trends and characteristics of students with disabilities who moved from 
the alternate assessment based on alternate achievement standards (AA-AAAS) to the 
general assessment. She will assist with writing reports of these analyses. 

Charity Funfe Tatah Mentan, Ph.D. (.20 FTE Yr. 1; .10 FTE Yr. 2) will serve as a 
Research Associate on the project. She will assist with the development of parent 
interview questions, and facilitate parent interviews, collaborate with other project staff on 
the analysis of parent interview data, and assist with writing reports. 

Kristin Liu, Ph.D., (.10 FTE) will serve as a research associate on this project. She will 
provide leadership for compiling information about existing instructional resources and 
measures of academic achievement, analyzing those resources, and identifying gaps in 
existing instructional and assessment resources. Dr. Liu will also use her expertise 
regarding English learners with disabilities to ensure that they are appropriately included 
in the project by assisting with the design of the online focus group, classroom 
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observation, parent interviews and data analyses. She will also assist with conducting the 
studies and writing reports as needed.  

Michael Moore (.10 FTE Yrs. 1-2; .20 FTE Yrs. 3-4) will serve as Principal Editor/Writer on 
the project. He will work closely with Dr. Lazarus and Ms. Goldstone to ensure that project 
publications are developed for in a timely manner. He will also serve as the project’s 
Communications Director. 

Debbie Hansen (.10 FTE) will serve as Executive Office and Administrative Specialist for the 
project. She will prepare contracts with external consultants. She will support the meeting 
logistics for in-person meetings. She will coordinate the travel arrangements for state 
representatives and Stakeholder Group members for all in-person meetings on the project. These 
services are integral to the project's activities because in-person meetings and their associated 
travel and logistics are critical components of this work. 

Graduate Research Assistant (.50 FTE) (to be named) will be hired to support the data 
collection efforts of the project including the online focus groups and parent interviews. This 
GRA will develop Institutional Review Board applications, communicate with data collection 
sites, support states in recruiting focus group participants and parents, and manage logistics for 
data collection and storage. This GRA will assist with writing reports based on the data, as well 
as writing modules, customizable templates, and supporting materials.  

Fringe Benefits 
 
The fringe benefit rates are calculated at the projected rates determined by the University of 
Minnesota’s Office of Budget and Finance for FY2022-2026. Fringe rates for professional and 
academic staff are calculated at 33.5.0%, for non-academic at 28.7%. Graduate Research 
Assistants receive $19.97 per/hr. worked, $21.27 per/hr. of tuition, and 23.60% of salary for 
health benefits. It is not possible to predict how these figures will change over the 3-year funding 
period. Adjustments will be made annually on continuation budgets. 
 
Consultants 

Stakeholder Group Members. Up to 15 Stakeholder Group members will be used to provide 
feedback on various aspects of the project, including input on strategies for effectively using 
multiple measures of academic achievement, and input on templates, modules, and supplemental 
materials. Each of the 3 states participating in the project will be asked to recommend 5 
stakeholders (i.e., 2 special education teachers, 2 general education teachers, 1 EL teacher) to be 
Stakeholder Group member. Each of the Stakeholder Group members will be paid $750/day for 
up to 3 days in each of Years 2 and 3. 

Parent Interview Interpreters/Translators. Translators will translate documents for the parent 
interviews when needed. They will also provide interpretation services during the interviews. 
Parent interviews will be conducted with up to 2 parents of English learners with disabilities in 
each of the 3 states for a total of 6. Translators will be paid $200/hour for up to 4 hours per 
interview ($800 per interview) for a total of $4,800 (i.e., 6 X $800) for Year 1. 
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Parent Materials Translators. Materials for parents developed by the project will need to be 
translated into languages commonly spoken by parents in the project states. The materials will be 
translated into the 3 most common languages at a cost of $8,000 per language for a total of 
$24,000. Costs will be evenly splits across years 2, 3, and 4. 

Travel 

Non-employee (State Representatives) Travel to Meetings: Travel for 2 state representatives 
from each of the 3 participating states to attend up to 2 in person meetings for the project. There 
will be one trip in Year 1 of the project, and one trip in Year 2. A total of 6 state representatives 
will attend each of the in-person meetings. $1,600/trip to cover airfare, hotel, ground 
transportation, and per diem for a total of $9,600 each year. State representatives will need to 
attend in-person meetings in order to learn about important updates on project activities and to 
provide feedback to project. 

Staff Travel to Meetings. Travel for staff to attend one project meeting in Year 1 and one in 
Year 2. Up to 5 staff members will attend in-person project meetings. Each trip is estimated at 
$1,600 per trip to cover airfare, hotel, ground transportation, and per diem X 5 staff for a total of 
$8,000 each year. Project staff will have a variety of responsibilities at in-person meetings 
including coordinating meeting logistics such as registration and note-taking, providing updates 
on project activities. 

Travel for Project Dissemination. Travel for staff to present at conferences such as AERA, 
NCME, NCSA, and CEC. Up to two presentations for 1 staff will be included each year, with 
travel at $1,600 per trip to cover travel, hotel, ground transportation, and per diem for a total of 
$3,200 per year. Dissemination at conferences will benefit the project by helping project staff 
gather feedback to improve products and also to promote scaling up of the project. 

Stakeholder Group Travel to Meeting. Up to 15 Stakeholder Group Members will attend an 
in-person project meeting in Year 2 of the project. Their travel is estimated at $1,600 to cover 
airfare, hotel, ground transportation and per diem for a total of $24,000. The Stakeholder Group 
will need an in-person meetings in order to provide input on principles for making assessment 
participation decisions as well as project deliverables. 

Travel for Data Collection. Two staff members will travel to each of the 3 states to conduct 
classroom observations & follow-up interviews and to interview parents in Year 1 of the project. 
Each trip may be a week in duration. Trips will be budgeted at $3,000/person ($1,000 
airfare/$1,000 hotel/$500 per diem/$500 rental car and ground transportation.) for a total of 
$18,000. The data collected from these project activities will be used to develop project reports 
as well as to inform project modules and materials. 

Other 

Long Distance Telephone/Webinar services. Long distance telephone/webinar services will be 
used to communicate with project partners in different geographic regions during the duration of 
the project. Long distance phone services will allow for teleconferences and videoconferences 
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among project participants, phone calls to data collection sites, and phone and video 
conferencing among NCEO staff and the state lead's team. 

Courier/Mailing services/Postage. Courier/mailing services will be used to mail project reports 
and other materials to state representatives, Stakeholder Group members, and other stakeholders 
in the project. Mailing services will also be used to mail materials related to data collection, 
meetings, and conference presentations. 

Publication costs/Reprints. Publications from the project, including reports of the online focus 
group and parent interviews and observations, as well as materials and tools developed by the 
project, will be printed for project dissemination. Having print materials will ensure that products 
from the project are accessible to a wide audience. Furthermore, print publications will assist 
with the scalability of the project. 

Photocopies. Photocopies are needed for draft documents and other materials for project 
meetings. 

Meeting room rental. The rooms for the two project in-person meetings will need to be rented 
at $1,000 per meeting for years 1-2. 

Subject Payments for Parent Interviews. Parents will be interviewed as part of data collection 
for the project. Up to 18 parents will be interviewed (4 parents of students with disabilities, 2 
parents of ELs with disabilities in each of the 3 states). Parents will be paid $150 for the 
interviews for a total of $2,700 for year 1. Data gathered from parent interviews will be used to 
inform the development of the training modules and supplemental materials. 

Subject Payments for Online Focus Groups. Online focus groups will be conducted with 
educators in each of the 3 participating states. Online focus groups are needed to gather 
information from educators across the participating states in a timely and efficient manner. The 
information from the focus groups will be used to inform the development of consensus building 
activity as well as the module and other training materials. Up to 30 educators (10 per state) will 
be included in the focus groups, for a total of teachers. Educators will be paid $300 for their 
participation, for a total of $9,000 for year 1. 

Subject Payments for Pilot Study Participants. Subject payments for pilot study participants. 
Materials and tools developed by the project will be piloted by 18 participants (special educators, 
general educators, EL educators) in the three participating states. The information from the pilot 
revisions that will be made to the tools and materials. Educators will be paid $5,000 for their 
participation, for a total of $9,000 for year 3. 

Subject Payments for Classroom Observations/Follow-up Interviews. Subject payments to 
educators whose classrooms are observed are part of the classroom observation study, and who 
participate in the follow-up interviews. There will be up to 18 observations (6 in each of the 3 
states). 18 educators will be paid $500 for their participation, for a total of $9,000 for year 1. 

Indirect Costs 
 

 

PR/Award # S368A220001

Page e137



A rate of 35.0% is being charged on the modified and total direct costs of this project. This is the 
negotiated rate established between the University of Minnesota and the Department of Health and 
Human Services for projects of this type. Modified total direct costs (MTDC) include deductions 
for graduate research assistant fringe benefits, room rental, and participate stipend. 
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Total
PERSONNEL (All Based on 12 month commitment)

1 Sheryl Lazarus, Ph D , Principal Investigator 31,614          25% 32,563          25% 33,540          25% 34,546          25% 132,263        
1 Linda Goldstone, Ph D , Co-Principal Investigator 26,598          50% 27,396          50% 28,218          50% 29,064          50% 111,276        
1 Andrew Hinkle, Ph D , Co-Principal Investigator 47,398          50% 48,820          50% 50,284          50% 51,793          50% 198,295        
1 Kathy Strunk, Ph D , Education Program Specialist 8,348           10% 8,599           10% 8,857           10% 9,122           10% 34,926          
1 Christopher Rogers, Research Fellow 6,610           10% 6,809           10% 7,013           10% 7,223           10% 27,655          
1 Virginia Ressa, Research Associate 18,959          20% 19,528          20% 20,113          20% 20,717          20% 79,317          
1 Darrell Peterson, Education Program Specialist 32,956          40% 33,944          40% 34,963          40% 36,011          40% 137,874        
1 Yi-Chen Wu, Ph D , Research Associate 17,696          20% 18,227          20% -                  0% -                  0% 35,923          
1 Charity Funfe Tatah Mentan, Ph D , Research Associate 15,798          20% 8,136           10% -                  0% -                  0% 23,934          
1 Kristin Liu, Ph D , Research Associate 8,254           10% 8,502           10% 8,757           10% 9,020           10% 34,533          
1 Michael Moore, Principal Editor/Writer 7,479           10% 7,703           10% 15,869          20% 16,345          20% 47,396          
2 Debbie Hansen, Executive Office and Administrative Specialist 5,530           10% 5,696           10% 5,867           10% 6,043           10% 23,136          
3 Graduate Research Assistant 1 21,552          50% 22,199          50% 22,865          50% 23,551          50% 90,167          

248,792$      248,122$      236,346$      243,435$      976,695$      
FRINGE BENEFITS

1 33 5% FY22-26 - Academic Staff 74,269          73,770          69,547          71,634          289,220        
2 28 7% FY22-26 - Civil Service Staff 1,587           1,634           1,683           1,734           6,638           
3 $21 27 per/hr for Tuition - GRA 22,121          22,121          22,121          22,121          88,483          
3 23 60% for Health - GRA 5,086           5,239           5,396           5,558           21,279          

103,063$      102,764$      98,747$        101,047$      405,621$      
TRAVEL

Non-employee (State Representatives) Travel to Meetings 9,600           9,600           -                  -                  19,200          
Staff Travel to Meetings 8,000           8,000           -                  -                  16,000          
Travel for Project Dissemination 3,200           3,200           3,200           3,200           12,800          
Stakeholder Group Travel to Meeting -                  24,000          -                  -                  24,000          
Travel for Data Collection 18,000          -                  -                  -                  18,000          

38,800$        44,800$        3,200$          3,200$          90,000$        
CONSULTANTS

Stakeholder Group Members -              33,750          33,750          -              67,500          
Parent Interview Interpreters/Translators 4,800           -              -              -              4,800           
Parent Materials Translators -              8,000           8,000           8,000           24,000          

4,800$          41,750$        41,750$        8,000$          96,300$        
OTHER

Long distance telephone/webinar services 100              100              100              100              400              
Courier/Mailing Services/Postage 300              300              300              300              1,200           
Publications costs/Reprints -                  1,000           1,000           2,000           4,000           
Photocopies 500              500              500              500              2,000           
Meeting Room Rental 1,000           1,000           -                  -                  2,000           
Subject Payments for Parent Interviews 2,700           -                  -                  -                  2,700           
Subject Payments for Online Focus Groups 9,000           -                  -                  -                  9,000           
Subject Payments for Pilot Study Participants -                  -                  9,000           -                  9,000           
Subject Payments for Classroom Observations/Fellow-up Interviews 9,000           -                  -                  -                  9,000           

22,600$        2,900$          10,900$        2,900$          39,300$        

TOTAL DIRECT COSTS 418,055$      440,336$      390,943$      358,582$      1,607,916$    

INDIRECT COSTS (33%) 138,227$      146,025$      129,088$      117,762$      531,102$      

TOTAL COSTS 556,282$      586,361$      520,031$      476,344$      2,139,018$    

Making Improved Decisions for Students on the Cusp of Alternate Assessment Participation Using Multiple Measures of Academic Achievement from Multiple Sources 
Institute on Community Integration

Budget Details - Years 1-3:  October 1, 2022 - September 30, 2026

Year 1 Year 2 Year 3 Year 4
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

SECTION B - BUDGET SUMMARY 
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs 
(lines 1-8)

12. Total Costs   
(lines 9-11)

10. Indirect Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

Arkansas Department of Education

Project Year 6 Project Year 7
(f) (g)

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:Apr 27, 2022 02:11:24 PM EDTTracking Number:GRANT13604905
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES

6. Other Administrative

4. Contractual 
    Administrative

Budget Categories Project Year 2
(b)

1. Personnel 
    Administrative
2. Fringe Benefits 
    Administrative
3. Travel Administrative

5. Construction 
    Administrative

7. Total Direct Administrative 
Costs (lines 1-6)

8. Indirect Costs

9. Total Administrative  
    Costs
10. Total Percentage of  
      Administrative Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

Arkansas Department of Education

Project Year 6 Project Year 7
(f) (g)

(1)   List administrative cost cap (x%): 

(2)   What does your administrative cost cap apply to? (a) indirect and direct costs   or, (b) only direct costs

Funding Opportunity Number:ED-GRANTS-021622-002 Received Date:Apr 27, 2022 02:11:24 PM EDTTracking Number:GRANT13604905
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