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DEPARTMENT OF EDUCATION

) Susan S. Bunting, Ed.D.
A TUW“SC“‘{ Building Secretary of Education
401 Federal Street Suite 2 Voice: (302) 735-4000
3 Dover, Delaware 19901-3639 FAX: (302) 739-4654

DOE WEBSITE: http://www.doe k12.de.us

April 3, 2017
Secretary of Education DeVos:

| am pleased to submit to you Delaware’s Every Student Succeeds Act (ESSA)
state plan. This final plan reflects months of collaboration between the Delaware
Department of Education (DDOE) and its community members and other
education stakeholders.

We are proud of the strong gains Delaware's public schools have made in recent
years as graduation rates and academic proficiency levels have increased and
opportunity gaps have started to close. Our teachers, school and district leaders,
students, families and community partners have led this change. The efforts and
innovations reflected in our ESSA plan are the result of months of extensive
consultation and meaningful engagement with our community.

DDOE has received more than 1,000 comments submitted through online
surveys, a dedicated ESSA email address, a Governor's ESSA Advisory
Committee, discussion groups and community conversations. The valuable input
received was critical to Delaware’s plan development process.

Delaware worked in conjunction with the Council of Chief State School Officers
on its template. We have used the previous U.S. Department of Education
template, modified to reflect the three new questions and reworded questions.
Thank you for allowing this flexibility.

With the support of Governor John Carney, | seek your approval of this plan.
Thank you for the opportunity for Delaware’s education stakeholders to work
together to support improved outcomes for students. With your approval, the
conversations that began during Delaware’s ESSA plan development process
also will set the stage fprcontinued engagement through districts’ plan
development and rrip ementation processes.

*

Sincerely,

Susan S. Bunting
Secretary of Education

I'HE DELAWARE DEPARTMENT OF EDUCATION IS AN EQUAL OPPORTUNITY EMPLOYER IT DOES NOT DISCRIMINATE ON THE BASIS OF RACE, COLOR, RELIGION, NATIONAL ORIGIN, SEX,
SEXUAL ORIENTATION, GENDER IDENTITY. MARITAL STATUS, DISABILITY, AGE, GENETIC INFORMATION, OR VETERAN'S STATUS IN EMPLOYMENT, OR ITS PROGRAMS AND ACTIVITIES



Introduction

Section 8302 of the Ementary and Secondary Education Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSAEquires the Secretary to establish procedures and criteria under which,
after consultation with the Governor, a State educational agency (SEAubait & consolidated State

plan designed to simplify the application requirements and reduce burden for SEAs. ESEA section 8302
also requires the Secretary to establish the descriptions, information, assurances, and other material
required to be includedhia consolidated State plan. Even though an SEA submits only the required
information in its consolidated State plan, an SEA must still meet all ESEA requirements for each
included program. In its consolidated State plan, each SEA may, but is not réguinetlde

supplemental information such as its overall vision for improving outcomes for all students and its
efforts to consult with and engage stakeholders when developing its consolidated State plan.

Completing and Submitting a Consolidated State Plan

Each SEA must address all of the requirements identified below for the programs that it chooses to
include in its consolidated State plan. An SEA must use this template or a format that includes the
required elements and that the State has developedngarith the Council of Chief State School
Officers (CCSSO).

Each SEA must submit to the U.S. Department of Education (Department) its consolidated State plan by
one of the following two deadlines of the SEA6s c

T April 3, 2017; or
1 September 18, 2017

Any plan that is received after April 3, but on or before September 18, 2017, will be considered to be
submitted on September 18, 2017. In order to ensure transparency consistent with ESEA section
1111(a)(5), the Department intends to post each Stateptant he Depar t ment 6 s websit

Alternative Template
If an SEA does not use this template, it must:

1) Include the information on the Cover Sheet;

2) Include a table of contents or guide that clearly indicates where the SEA has addressed each
requirement in its casolidated State plan;

3) Indicate that the SEA worked through CCSSO in developing its own template; and

4) Include the required information regarding equitable access to, and participation in, the programs
included in its consolidated State plan as requirecebtian 427 of the General Education
Provisions Act. See Appendix B.

Individual Program State Plan

An SEA may submit an individual program State plan that meets all applicable statutory and regulatory
requirements for any program that it chooses nistdade in a consolidated State plan. If an SEA

intends to submit an individual program plan for any program, the SEA must submit the individual
program plan by one of the dates above, in concert with its consolidated State plan, if applicable.

1 Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.



Consultation

Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the Governor,

or appropriate officials from the Governorods of fi
submission of its consolidated State plan to the Deant. A Governor shall have 30 days prior to the

SEA submitting the consolidated State plan to the Secretary to sign the consolidated State plan. If the
Governor has not signed the plan within 30 days of delivery by the SEA, the SEA shall submit tbe plan

the Department without such signature.

Assurances

In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be
included in a consolidated State plan, and consistent with ESEA section 8302, each SEA must also submit
a comprehensive set of assurances to the Department at a date and time established by the Secretary. In
the near future, the Department will publish an information collection request that details these
assurances.

For Further Informationif you have any gestions, please contact your Program Officer at
OSS.[State]@d.gov(e.g.,0SS.Alabama@ed.ghv



http://ed.gov/
mailto:OSS.Alabama@ed.gov




Programs Included in the Consolidated State Plan

Instructions:Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
con®lidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit
individual program plans for those programs that meet all statutory and regulatory requirements with its
consolidated State plan in a single submission.

'H Check this box if the SEA has includall of the following programs in its consolidated State

plan.or

If all programs are not included, check each program listed below that the SEA includes in
its consolidated State plan:

5 Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
3 Title I, Part C: Education of Migratory Children

3 Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or AtRisk

3 Title Il, Part A: Supporting Effective Instruction

3 Title lll, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

5 Title IV, Part A: Student Support and Academic Enrichment Grants
3 Title IV, Part B: 21st Century Commiiy Learning Centers

3 Title V, Part B, Subpart 2: Rural and Lelwvcome School Program

3 Title VII, Subpart B of the McKinneyento Homeless Assistance Act: EducationHomeless
Children and Youth Program (McKinn&ento Act)

'H Check this box if the State has developed an alternative template, consistent with the March 13 letter
from Secretary DeVos to chief state school officers.

'H Check this box if the SEA has included a Cover Sheet with its Consolidated State Plan.

'H Check this box if the SEA has included a table of contents or guide that indicates where the SEA
addressed each requirement within the U.S. Depart
Consolidated Plan, issued March 2017.

'H Check this bx if the SEA has worked through the Council of Chief State School Officers in
developing its own template.

'H Check this box if the SEA has included the required information regarding equitable access to,
and participation in, the programs included shabnsolidated State plan as required by section 427
of the General Education Provisions Act. See Appendix D
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comparableand statewide (for the grade span(s) to which it applies); and (iii) of how
each such indicator annually measures performance for all students and separately for

Vii



Vi.

each subgroup of students. For any School Quality or Student Success indicator that
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Additional Targeted Suppoile s cr i be t he Stateds methodol o
schools in which any subgroup of students, on its own, would lead to identification

usingtheSt at eds met hodol ogy, including the yea
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B. Title I, Part C: Education of Migratory Children
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Data and Consultatioescribe how the State will use data and ongoing consultation as
described in ESEA section 2101(d)(3) to continually update and improve the activities
suppoted under Title [, PArt A... ...t aeeenn 88

Teacher Preparatiolescribe the actions the State may take to improve preparation programs
and strengthen support for teachers, principals, or other school leaders based on the needs of the
State, as identified DY the SEA...... ... e 73

Title Ill, Part A, Subpart 1: English Language Acquisition and Language
Enhancement

1.

Entrance and Exit Proceduré&®escribe how the SEA will establish and implement, with timely
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SCNOOI IN ThE STALE.......uueiiiiiii e ee e e e e e e e e e e e e e e eeesseeeseenreaennnen 122
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i. The Statedesigned longerm goals established, including measurements of interim
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Title 1V, Part A: Student Support and Academic Enrichment Grants

1.

Use of Fundsbescribe how the SEA will use fundsceived under Title IV, Part A, Subpart 1
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Section 1:Long-Term Goals

Instructions Each SEA must provide baselith&ta (i.e., starting pointlata), measurements of interim
progress, and longerm goaldor academic achievement, graduation rates, and English language
proficiency For each goal, the SEA must describe how it established itadomggoals, including its
Statedeterminedimeline for attaining such goalsonsistent with the requirementssection 1111(c)(2)

of the ESEANd34 C.F.R§200.13 Each SEA must provide goalad measurements of interim progress
for theall studentgyroupand separately for each subgroup of studectssistent with the State's
minimum number of students

In the tablesdbelow,identifythe baseling(data andyear)and longterm goal(data andyear). If the tables
do not accommaodate this informati@m SEA may create a new table or text(bgxwithin this template
Each SEAmustinclude measurements of intenprogressfor academic achievement, graduation rates,
and English language proficienay Appendix A

A. Academic Achievement
i.  Description. Describe how the SEAstablishedts ambitiouslongterm goals and
measurements of interim progressifaprovedacademic achievemenncluding how
the SEA established its Stadetermined timeline for attaining such goals

March 13, 2017 Revised Template Question

A.4.ii.a.1. Describe the lonterm goals for improved academic achievement, as measured by
proficiency on the annual statewide reading/language arts and mathematics assessments,
for all students and for each subgroup of students, including: (i) baseline data; (ii) the
timeline for meeting the lonrterm goals, for which the term must be the saméi-year
length of time for all students and for each subgroup of students in the State; and (iii)
how the longterm goals are ambitious.

The Delaware Department of Education (DDQIg§lated its vision, mission, and strategic

prioritiesin August2016through an internal process that involved all branches of the

department The DDOE consolidated state plan and keign goals and measurements of

interim progress aligwith the updated statements below.

Delaware Department of Education Vision:Every learner ready for success in college,
careerand life.

Delaware Department of Education MissionTo empoweevery learner with the highest
quality education through shared leadership, innovative practicdsexemplary services.

Rigorous standards

Early leaming




Our priorities:

A Engaged and informed families, schools, districts, communities, and other agencies
Rigorous standards, instruction, and assessments

High-quality early learning opportunities

Equitable access to excellent educators

Safe and healthy environments conducivieéoning

> > > > >

The DDOE has been diligent about engaging a wide variety of stakeholders in conversations
aroundselecting academic and school quality or student success indichi@rénteractions

have been robust and substantive and pushed the DDOE to ewtehdhking beyond what

is currently included in the accountability systefilne DDOE is als@stablisingfi a mbi t i ou s
statedesignedlongt er m goal s06 with measures of interim
subgroups of student§.hese goals are ambiti®fior Delaware given where are students are

starting in 2018L6. Delaware is using 20156 as the base year since that is the first year

Delaware used SAT for accountability in 11th gradibe 201516 year is also the second

year Delaware used Smarterséssments for grades33

The long term goals will increase achievement for all students from 52.09% to 76.05% for

ELA and from 40.49% to 70.25% for mathematics an increase of 23.96% and 29.76%
respectivel y. For Del awatidentwsith disabilitesand per f or mi
English learners, the ELA proficiency goal is an increase of 43.26% and 42.43% respectively,

and the mathematics proficiency goal is an increase of 44.82% and 40.95% respectively. To

reach these goals for the lowest perfornsnggraips it requires approximately a 3

percentage poinhcrease in proficiency year over year, which is extremely ambitious for our

LEAs. The rate of growth for the lowest performing subgroups is muctegtean the 1.7

percentage poirgnnual growtmeeded in the All Students subgroupther subgroups that

are a significant percent of the student population would also have to increase proficiency
significantly. Del awar edés African American students ar
would reed to incease proficiency 2.3 percentage points annually in ELA and 2.7 percentage
pointsin mathematicsLow income students are approximately 34% of the total and

Hispanic students are approximately 15% of the tofakse subgroups would need to

increase prafiency 2.3 and 2.1 percentage points in ELA and 2.7 and 2.5 percentage points

in mathematics, respectivel\Delaware believes these goals are ambitious especially while

reducing the n count to 15.

As stated in its June 30, 2QE5SEA Flexibility Waiverthe DDOB s g o adecreases t o
the percentage of neproficient students each subgroupy 50% by the end of the 2017

school year, thereby reducing achievement gajpe majority of our stakeholders

encouraged DDOE to maintain the gap closing methodol@gjth a steadfast commitmen

to our new Vision statemehtEvery learner ready for succeascollege, career, and ldewe
recognize that it is critical to focus eneryd resources in order to close gaps and ensure that
every learner is able to successfully transition to next steps beyond high stheslon

proficient 50% reductiors calculated by first identifying the 20016 baseline student
performance on stewvide assessments by subgropgr¢entag@roficient), subtrating that
percentage from 100%jviding the result by 5%, whichrepresents the gap clospaad

adding that percentage to the baseline to identify thetlermy goal For example:



Subgroup: All Students

Step 1:
Step 2:
Step 3:
Step 4:

2012016 Baseline Proficiency = 52.09%
100% 52.09% = 47.91%
Reduction goal is 50% of 47.91% = 23.96%

Add reduction goal to baseline proficiency to determinet®nggoal (increase

in proficiency) for tke All Students subgroup 23.96% + 52.09% = 76.05%

Under ESSA, we have an opportunity to revisit this approdtie. majorityof feedback

received from stakeholder groups, includistrict superintendents antarterschool
leadersindicatel thatthe DDOE should continu@isingthis methodology.

Provide the baseline and lotgym goals in the table below.

The tables below provide the starting point 2@016) for academic achievement by
subgoup and by grade level English/language art&€[A) and nathematics.Thiswas the
secondyearthe DDOEimplementedhe Smarter Balanced Assessment Consortium
assessmentStarterAssessmenjs The DDOEtransitioned from Smartékssessmento
SAT as the high school measweacademic achieveme(itl" grade & a

of high schoolpeginning in the 20322016 school year.

The majority of feedback received from stakeholders indicated a strong endorsement for the
DDOE to set ambitious arathievabldongterm goals.The DDOE sef030as theproposed

target date for longerm improvement goalsThe DDOE continues to consult with

stakeholders regarding these targ@slaware values biliteracy and bilingualism as essential

21% century skills. Therefore, our ESSA goals for ELs include metfiar content

knowledge, as well as English proficiency, so LEAs are held accountable for the academic

growth of their students and not just their English language proficiency.

Please notehe DDOEdoes not have threears of longitudinal data for student performance

on eitherthe SmarteAssessmestin grades 3B or the SAT in high schoal DDOE will

revisit longterm goalsonce we havéhree years of data to determine whether the goals are

still ambitious and achie@ble DDOEmay modify the goals based on those data

Summary Table

student 6s

ELA ELA Mathematics | Mathematics
Starting Point |Long-Term Goal| Starting Point |Long-Term Goal
Subgroups (20152019 (2030 (20152016) (2030

All students 52.0% 76.0%%0 40.4% 70.25%
Economically

disadvantaged 35.60% 67.80% 25.42%6 62.71%
students

gi:!%:ﬁ:e"s"*'th 13.48%6 56.74%6 10.36% 55.18%
English learners 15.1%% 57.5%0 18.10% 59.05%
African American 36.1%% 68.100 23.3% 61.70%

t
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ELA ELA Mathematics Mathematics
Starting Point |Long-Term Goal| Starting Point |Long-Term Goal
Subgroups (20152019 (2030 (20152016) (2030
American Indian 56.90% 78.45% 40.78%6 70.37%
or Alaska Native
Asian 76.92% 88.46% 73.400 86.70%
Native Hawaiian/
Other Pacific 50.00% 75.0006 42.86% 71.43%
Islander
Hispanic or 40.6%% 70.35% 29.7%% 64.87%
Latino
White 64.43% 82.22%0 52.8®% 76.44%

*These subgroups are referred to as Isecioeconomic status (low SES) and students with disabilities (SWD)

in the state language throughout this document.

Grade 3 Table

ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 53.8%% 76.92% 55.13% 77.57%
Economically
disadvantaged 37.9%0 68.99% 39.8%% 69.93%
students
Children with 22.0%% 61.04% 25.506 62.75%
disabilities*
English learners 27.7%% 63.90% 34.7™0 67.39%
African American 39.41% 69.71% 38.6%% 69.32%
American Indian 57.506 78.75% 50.00%6 75.00%
or Alaska Native
Asian 79.8%0 89.95% 87.300 93.65%
Native Hawaiian/
Other Pacific 61.5%% 80.77% 61.5%% 80.77%
Islander
Hispanic or 40.3%% 70.18% 44.2°%% 72.14%
Latino
White 66.3%% 83.18% 67.9%0 83.99%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)

in the state language throughout this document.




Grade 4 Table

ELA ELA Mathematics Mathematics
Starting Point |Long-Term Goal| Starting Point |Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 55.90% 77.95% 50.5%% 75.28%
Economically
disadvantaged 38.7%% 69.38% 33.820 66.91%
students
Children with 18.746 59.37% 16.9%% 58.49%
disabilities*
English learners 15.93% 57.97% 18.32% 59.16%
African American 40.96% 70.48% 32.7%% 66.36%
American Indian 62.16% 81.08% 48.6%% 74.33%
or Alaska Native
Asian 81.58% 90.79% 81.0™6 90.54%
Native Hawaiian/
Other Pacific 50.00%6 75.00% 57.1%% 78.57%
Islander
Hispanic or 43.086 71.52% 38.4%% 69.22%
Latino
White 68.48%0 84.24% 64.6%%0 82.33%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.

Grade 5 Table

ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 60.28% 80.14% 41.5%46 70.77%
Economically
disadvantaged 44.3 "% 72.19% 26.47%6 63.24%
students
Children with 19.88% 59.93% 10.50% 55.28%
disabilities*
English learners 12.92% 56.46% 7.6%% 53.85%
African American 44.3%% 72.16% 23.0%0 61.51%
American Indian 66.6% 83.34% 42.86% 71.43%
or Alaska Native
Asian 85.16% 92.58% 74.18% 87.09%




ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
Native Hawaiian/
Other Pacific 83.3M 91.67% 53.8%% 76.93%
Islander
Hispanic or 49.20/0 74.60% 29.3®0 64.69%
Latino
White 72.9% 86.50% 55.9% 78.00%

*These subgroups are referred to as low socioeconomic status (low SES) and students with digailjes
in the state language throughout this document.

Grade 6 Table

ELA ELA Mathematics Mathematics
Starting Point |Long-Term Goal| Starting Point |Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 51.8%% 75.92% 36.9%% 68.49%
Economically
disadvantaged 34.560 67.28% 20.8®% 60.44%
students
Children with 11.42% 55.71% 7.61% 53.81%
disabilities*
English learners 6.90% 53.45% 3.28% 51.64%
African American 35.120 67.56% 20.82% 60.41%
American Indian 46.5%% 73.26% 27.9%% 63.96%
or Alaska Native
Asian 82.0%% 91.03% 70.08%0 85.04%
Native Hawaiian/
Other Pacific 72.73%0 86.37% 45.4%% 72.73%
Islander
Hispanic or 40.4%% 70.23% 24.4% 62.21%
Latino
White 64.60 82.34% 49.7% 74.89%

*These subgroups are referred to as Isecioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.



Grade 7 Table

ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 52.66% 76.33% 39.63% 69.82%
Economically
disadvantaged 34.7% 67.39% 21.92% 60.96%
students
Children with 11.7%% 55.89% 7.85%6 53.93%
disabilities*
English learners 5.5% 52.80% 6.91% 53.46%
African American 35.61% 67.81% 21.4%9% 60.75%
American Indian 67.44% 83.72% 54.53% 77.28%
or Alaska Native
Asian 82.32% 91.16% 77.18% 88.59%
Native Hawaiian/
Other Pacific 30.00% 65.00% 40.00% 70.00%
Islander
Hispanic or 41.5%% 70.76% 28.99% 64.46%
Latino
White 64.7™%0 82.39% 52.2%% 76.12%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.

Grade 8 Table

ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 54.18% 77.08% 37.7%% 68.87%
Economically
disadvantaged 36.46/0 68.23% 19.9%% 59.99%
students
Children with 11.1% 55.60% 6.35% 53.18%
disabilities*
English learners 8.3 54.17% 8.86% 54.43%
African American 38.27% 69.14% 19.9% 60.00%
American Indian 55.1% 77.55% 40.82% 70.41%
or Alaska Native
Asian 80.8%% 90.45% 73.6%%0 86.82%




ELA ELA Mathematics Mathematics
Starting Point [Long-Term Goal| Starting Point [Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
Native Hawaiian/
Other Pacific 22.22%%0 61.11% 33.3% 66.67%
Islander
Hispanic or 43.63% 71.82% 25.020 62.51%
Latino
White 66.620 83.32% 51.2%% 75.62%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.

Grade 11 Table(SAT)

ELA ELA Mathematics Mathematics
Starting Point |Long-Term Goal| Starting Point |Long-Term Goal
Subgroups (20152016) (2030 (20152016) (2030
All students 52.3% 76.20% 31.30% 65.66%
Economically
disadvantaged 32.6%%0 66.33% 13.68% 56.84%
students
Children with 11.12% 55.56% 3.9% 52.00%
disabilities*
English learners 6.21% 53.11% 5.268%0 52.63%
African American 32.500 66.25% 13.36% 56.68%
American Indian 70.3%6 85.19% 33.3%% 66.67%
or Alaska Native
Asian 74.38%0 87.19% 62.93%0 81.47%
Native Hawaiian/
Other Pacific 40.00% 70.00% 10.00%0 55.00%
Islander
Hispanic or 38.7%%6 69.36% 17.53% 58.77%
Latino
White 64.93%0 82.47% 42.36% 71.18%

*These subgroups are referred to as low socioeconomic status (low SES) and students with digaWili)es
in the state language throughout this document.



March 13, 2017 Revised Template Questson

A.4.ii.a.2. Provide the measurements of interim progress toward meeting thiedongoals
for academic achievement in Appendix A.

A.4.iii.a.3.Describe how the lonterm goals and measurements of interim progress toward
the longterm goals for academic achievement take into account the improvement
necessary to make significant progress in closing statewide proficiency gaps.

DDOE®& s g o &ebse thespertentagd af moroficient students in each subgroup by 50%

by the end of the 2030 school year, thereby reducing proficiency gaps in subgroups statswide.
such, DDOE has established letegm and interim subgroup proficiency targets begigimin
20172018, with 20222030 as the target date to achieve its {taigh goals (see Appendi).

This approach establishes the same@nm timeframe for all student subgroups, establishes
proficiency targets based on the current performance of eadnaip, and expects larger
improvements in the same timeframe from subgroups with lower baseline proficiencyStates.
progress toward achieving its lotgrm goals will be monitored by measuring progress against
the interim goals at regular interval8s with the state goals, LEA goals will be set based on
their current achievement levels, and their progress will be monitored against their interim and
long-term goals for ELA and athematics academic achievement.

. Graduation Rate.

i.  Description. Descrbe how the SEAstablished itambitiouslongterm goals and
measurements of interim progréesimprovedfour-year adjusted cohograduation
rates, including how the SEA established its Stdegermined timeline for attaining such
goals

March 13, 2017 Revised Template Question

A.4.iii.b.1. Describe the lonrterm goals for the fowyear adjusted cohort graduation rate for
all students and for each subgroup of students, including: (i) baseline data; (ii) the
timeline for meeting the lonterm goalsfor which the term must be the same myéar
length of time for all students and for each subgroup of students in the State; and (iii)
how the longterm goals are ambitious.

TheDDOE, with the input of its stakeholdefsas established ambitious Ietegm goals with

measurements of interim progress forsalidents and subgroups for the fgear aljusted

cohort graduation ratemd forextendeeyear adjusted cohort graduation ratBssed on

stakeholdefeedback, the DDOE will continue calculate andeport both five and sixyear

adjusted cohort graduation rat¢=eedback from stakeholders encouraged-teng goals to

beset for a length of more than fiyears.

Ambitious longterm goals were developed to redtite percerggeof nongraduating
studentshy 50%by 203Q This is calculated by first identifying the 262815 baseline
cohort graduation rate by subgroup, subtracting that percentage from 100%, dividing the
result by 506, whichrepresents the desired reduction in the percentage ajradoating
students, and adding that percentage to the baseline to identify titerongoal. For

example

Subgroup: All Students
Step 1: 2014015 Graduation Rate = 84.3%
Step 2: 100% 84.3% = 15.7%




Step 3: Reduction goal is 50% of 15.7% = 7.8%%

Step 4: Add reduction goal to baseline graduation rate to determin&lomgoal
(increase in graduation rate) for the All Students subgroup 84.3% + 7.8% = 92.1%

Ambitious longterm goals were established for the fgear adjusted cohort graduationerat

by reducing the amount of nagraduates by 50% through the year 20B6om 2012 to 2016,

the all student group has increased by A OEG6s 2030 ambi tious goal
of all students graduating in four yearkhis is a 7.9% increase ovéret2016 baseline.

Additionally, the fouryear adjusted cohort rate goals are all above 90%efaerastudent

groups, including the AlltBdens, African American, Asian or Native Hawaiian/Other

Pacific Islander, and White populations.

ii.  Provide the basile and longerm goaldor the fouryear adjusted cohort graduation rate
in the table below.

Four-Year Adjusted Cohort Graduation Rate
Starting Point Long-Term Goal

Subgroup (20142015) (2030)
All students 84.3% 92.1%
Economically disadvantaged 73,70 86.8%
students
Children with disabilities* 63.7% 81.9%
English learners 68.7% 84.3%
African American 81.8% 90.6%
Amgrlcan Indian or Alaska 65.8% 82.9%
Native
Asian or Native Hawaiian/Other 93.7%i Asian ~95. 0
Pacific Islander >95.0% 1 Hawaiian
Hispanic or Latino 79.8% 90.0%
White 87.0% 93.5%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.

iii. If applicable, provid¢he baseline and lorterm goals foeachextendeeyearcohort
graduatiorratgs) anddescribe how the SEA established its ambitious-tengygoals
and measurements for sumhextendedyear rate or ratethat are more rigorous as
compared to the loagerm goals and measurements of interim progress than thgdaur
adjusted cohort ratéencluding how the SEA established its Stdétermined timeline for
attaining such goals

March 13, 2017 Revised Tengie Question
A.4.ii.b.2. If applicable, describe the lotgrm goals for each extendgdar adjusted cohort
graduation rate, including (i) baseline data; (ii) the timeline for meeting thetéomg
goals, for whichthe term must be the same myatar lemgth of time for all students and
for each subgroup of students in the State; (iii) how the-terrg goals are ambitious;
and (iv) how the longerm goals are more rigorous than the kergn goal set for the
four-year adjusted cohort graduation rate.
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TheDDOE currenly calculates and reports fiwgear and si¥year adjusted cohort graduation
rates. Based on stakeholder feedback received to @R€E will continue tocalculate and
report both five and sixyear adjusted cohort graduation rates.

Ambitiouslong-term goals for fiveand sixyear adjusted cohort graduation goals were set by
reducing the amount of negraduates by 50% through the year 20B6om 20142016, the

net change in graduation rate from year 4 to 5 was Jad#bthe net change in gradion

rate romyear 5toyear6 was 1 .DOEGs 2030 ambitious goal
students graduating five years an®3% graduating irsix years.

Five-Year Adjusted Cohort Graduation Rate
Starting Point Long Term Goal

Subgroup (201320149 (2030
All students 85.8% 92.%
Economically disadvantaged 79.9% 90. 0%
students
Children with disabilities* 67.6% 83.8%0
English learners 78.8% 894 %
African American 82.2% 911%
Amgrlcan Indian or Alaska 94.7% 97 4%
Native
AS|§r? or Native Hawaiian/Other 94.0% 97 %
Pacific Islander
Hispanic or Latino 82.8% 91.4%
White 88.1% 94.0%

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD)
in the state language throughout this document.

Six-Year Adjusted Cohort Graduation Rate
Subgroup Starting Point Long Term Goal

(201320149 (2030
All students 84.4% 93.0%
Economically disadvantaged 77 8% 90.0%
students
Children with disabilities * 64.1% 841%
English learners 75.0% 89.4%
African American 80.1% 912%
Amgrlcan Indian or Alaska 89 5% 97 4%
Native
AS|§r.1 or Native Hawaiian/Other 92.20 97.0%
Pacific Islander
Hispanic or Latino 80.9% 91.4%
White 87.3% 941%

*These subgroups are referred to as low socioeconomic status (low SESudents with disabilities (SWD)
in the state language throughout this document.

11



March 13, 2017 Revised Template Questson
A.4.iii.b.3. Provide the measurements of interim progress toward theédamggoals for the
four-year adjusted cohort graduatioterand any extendegbar adjusted cohort
graduation rate in Appendix A.
A.4.iii.b.4. Describe how the loAgrm goals and measurements of interim progress for the
four-year adjusted cohort graduation rate and any exteyeldadjusted cohort
graduation ate take into account the improvement necessary to make significant progress
in closing statewide graduation rate gaps.
Longterm goals and measurements of interim progress for the/éauradjusted cohort
graduation rate were developed to support pssgrewards closing the statewide graduation
rate gaps.Extended fiveand sixyear adjusted cohort graduation rate goals and
measurements of interim progress were also developed to recognize students that may have
needed additional time to complete cowsek towards a diploma, including those with
individualized education plans (IEPsJhe longterm goals are higher for students with
extendedyear adjusted cohort graduation rates, representing expectations for significant
progress.Based on the long ter goals, the gap between the All Students subgroup and the
Children with Disabilities has baalecreased to 10.3% for theydar graduate rate and to
8.9% for the éyear graduate rate.

C. English LanguageProficiency
i. Description. Describgh e St at ebs wuni form procedure, app
learners in the State, to establish resebaded studerével targeton which the goals
and measurements of interim progress are baseddescription must include:
1. Howthe Statecordier s a student és English | angua:q
time of identification and, if applicable, any other student characteristics that the
State takes into accounig(, time in language instruction programs, grade level,
age, Native language proéncy level, or limited or interrupted formal
education, if any).
2. The applicable timelines over which English learners sharing particular
characteristics would be expected to attain ELP within a-8ttgrmined
maximum number of years and a rationaletiiat Statedetermined maximum.
3. How the studenlevel targets expect all English learners to make annual progress
toward attaining English language proficiency within the applicable timelines.

March 13, 2017 Revised Template Questson
4.iii.c. English Laguage Proficiency.

1. Describe the longerm goals for English learners for increases in the percentage of
such students making progress in achieving English language proficiency, as
measured by the statewide English language proficiency assessment ingiuding
baseline data; (ii) the Statketermined timeline for such students to achieve English
language proficiency; and (iii) how the lotgrm goals are ambitious.

2. Provide the measurements ofdrim progress toward the loigrm goal for
increases in thpercentage of English learners making progress in achieving English
language proficiency in Appendix A

Feedback from stakehol ders participating in
as a second language (ESL) Coordinator Graog the Spanishanguage Community
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Engagement sessions indicated that English language growth should be calculated from the
student6s proficiency | evel at the point of
band. As a result of this feedback, the@E structurel English karner (EL) accountability
measureso that they would account fordividual differenceamong ELs These

differences includentering proficiency level and &ming graddevel scale score.

The Governords Advisory Committee, ESSA Disc
requestedhat bothshort and longtermgrowth and attainment targets be based@mmd

research.In responseo this feedback, the DDOE is collaborating with researchens fro

World Class Instructional Design and Assessment (WIDA) and has held several technical
assistance meetings with researchers and psychometricians from the Council of Chief State
Officers, State Collaborative on Assessment and Student Staiidandtish Learners

(CCSSO, SCASEL).

Starting with the 201:2017 assessment cycle, the DDOE will define increases in the
percentage of all current ELs making progress in English language proficiency (ELP) as ELs
that meet the ELP cut scale score (SS) within thékstti@d timeframe consistent with a
student s b as e-Levehlsterif GrowtrsTargets Sdble detowihus, the
state wil/ c 0 n s iedimstranneaal ACCHSS foriist2® asseBsmenbta t h
determine the number of years that a sttiti@s to reach proficiency, then set targets for
interim progress based on entering grkel SS accordinglyUnder this model, students
achieving a PL ofl.7 or higher ortheir initial ACCESS assessment (Year 1) have met their
growth target.The maxinum number of years that students have to attain proficiency is six
years. This decision is a result of significant stakeholder input, including ESL coordinators,

t he Governords Advi sor yse@chinfanguageaequisiiomd on e m

Interim ELP Growth Targets

Each sstAlidteenSS at a PA.7 at the grade level for the year that they are expected

to reach attainment. The number of years a student has to redch\heaes fromthreeto

six years depending on the Year 1 baselibe Ba ¢ h  sstintediregrowth targets are
calculated annually by subtracting their previous year SS from the attainment SS and dividing
the difference by the remaining number of years required to reach attainment. The table
below illustrates the model.
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EL ACCESS Growth Targets - Annual Calculation Method

Growth Target
Year 1 Baseline
ACCESS PL Year2 Year 3 Year4 Year5 Year 6
4.7 or Higher
Year 155 plusSs
progress to reach to |55 for 4.7 two grades
4.0-4.6 AT divided by 2 out (AT)
Year 155 plusSS Year 255 plus SS
progress to reach to | progress to reach to SS for 4.7 three
3.0-3.9 AT divided by 3 AT divided by 2 grades out (AT)
Year 155 plus SS Year 2 55 plus SS Year 3 SS plus SS
progress to reach to | progress to reach to | progress to reach to |SS for 4.7 four grades
2.0-29 AT divided by 4 AT divided by 3 AT divided by 2 out (AT)
Year 155 plus S8 Year 255 plus S5 Year 3 55 plus SS Year 4 55 plus SS
progress to reach to | progress to reach to | progress to reach to | progress to reach to | S5 for 4.71 five grades
1.0-19 AT divided by 5 AT divided by 4 AT divided by 3 AT divided by 2 out (AT)
Notes:

1. Attainment targets (AT) are highlighted in yellow.

2. Students receiving a performance level (PL4.@or higher on their inial ACCESS assessment (Year 1) are
considered to have met their growth target.

3. Students scoring below.7 on their Year 1 ACCESS assessment have between two to five years to reach
attainment depending on their initial PL.

4. Each student's attainment growth target is the scale score (SS) 4f7aaPthegrade level for the y& thatthey are

expected to reach attainment.

5. Each student's interim growth targets are calculated annually by subtracting their previous year SS from th¢

attainment SS and dividing the difference by the remaining number of years required ttegaoient

6. This method allows for a variable trajectory depending on each student&sproger the years while still
requiring that the AT be reached in the required number of years.

This method allows for a variable growth trajectdgpending on each studéprogress

overtime while still requiring that the Abereachedvithin the required number of years.

The annual reset allows the individsalidend s

i ®S$targets tmreflect the amount of

growth that the student has made in a y@dnis yearly reset recognizes the fioear growth

that students at varying proficiency léve

ma k e

wi t h

i n a

year 6s
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Studentlevel targets require that all studentskenappropriate progress based on individual

studentinitial year ACCESS Plandgradelevel SS All targets are ambitious while still

taking into accounfanguage acquisition resear@hdthelearning differencewvithin the EL

population. In order to sethe expectation that all ELs make annual progress toward attaining

ELP within the applicable timeline, DDOE will award points to the schools for students

meeting the annual interim growth targets andim®e attainment of ELPIndex scores for

ELP growthwill range from 0.00 to 1.10 with:

A 0.00 assignedtstudents who showed no growth;

A 0.01 to 0.99 assigned to students who have made growth toward the target

A 1.00to 1.10 assigned to students who have reached (1.00) or exceeded the target (1.01 to
1.09), wih a maximum bonus for exceeding the target by 10% or more (1.10).

The following charts illustri@ how the index scores for dimear annual growth targets and
the ontime attainment of ELP will be calculated. Chart 1 summarizes the accountability
rules br the years up to and including the year the student should BtinA bonus of

10% will be awardedtothe EListd e nt 6 s EL® s mahievednpeonto the required
year of attainmentChart 2 highlights the rules that apply if a student doeseet

attainment within thelesignated timeframe.

Chart 1

StudentLevel ELP Growth Index Score by Student Outcome

(Rules for years up to and including the designated attainment year)

Student Outcome
Progress
toward
target but
Year gradelevel | Gradelevel
attainment | attainment
No progress target not target met
Non-participant toward target met or exceed
_ 0.00 0.00 0.01-1.10% 1.10
Before designated (CY SSPY SS)
attainment year /I(IT SSPY SS)
In designated attainment 0.00 0.00 ?Celsnggsgs) 1(&:?(05-5113'\(130;)
year (AT SSPY SS) | /(AT SSPY SS)
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Chart 2

Student-Level ELP Growth Index Score by Student Outcome

(Rules for years after the designated attainment year)

Student Outcome
Gradelevel Gradelevel
Year attainment target | attainment
Non-participant not met target met
1 year late 0.00 0.00 0.75
2 years late 0.00 0.00 0.50
3+ years late 0.00 0.00 0.25

Note:

PY SS
CY Ss
ITSS
AT SS

Previous Year Scale Score
Current Year Scale Score
Interim Target Scale Score

Gradelevel Attainment Target Scale Score

*Index score of 1.10 is the maximum (10% credit for exceeding target by 10% or more)

1. The schoelevel indicator would be (sum of the studémiel scores)/(the number of participar@nd norparticipants) * 100.The possible
range of school scores is 0 to 110.

Describe how the SEA established ambitious Stasigned londerm goals and
measurements of interim progress for increases in the pagecot all English learners
in the State making annual progress toward attaining English language proficiency based
on 1.C.i. and provide the Stadesigned longerm goals and measurements of interim
progress for English language proficiency.

Long-Term State-Level Targets for ELP Growth

DDOE has developed a new model for measuring English language proficiency growth

that reflects the trajectory of language development for Delaware students based on
historical trend data, and as a result has set ambitious targets for future performance
expectations. Previous loAgrm AMAO | growth and AMAO Il attainment percentages

from 20102016 are reflected below.

DELAWARES6S FORMER AMAO ACCOUNTABI

Table 1.

LTY

AMAO | Target (% making progress on
ELP)

+0.5 proficiency level annual increase

AMAQO Il Target ( % proficient on ELP)
+1.2/1.3 annual increase in attainment

2010 Baseline Year: 60%

2010 Baseline Year: 17.5%

2016 Year: 72%

2016 Year: 25%

English language development. By 2016, a fourth or 25% of English learners within an LEA

were expected to attain English proficiency and exit the program. While both targets were
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considered ambitious at the time, they did not accurately reflect tHénsam trajectory of the
language acquisition process.

Thi s hi storical data formed the basi s and
recommendations that new letgrm goals be derived through an analysis of actual student
growth and attainment data set ambitious targets, which have been set at the 70th percentile

of actual performance of all schools.

Delaware English Language Development Standards and Assessment

Delaware is a member of the WIDA Consortium. In 2016, the WaAsortiumundertook

a standard setting study to align properly the English language development standards and
assessment with college and career ready standards by resetting cut scores. As a result, English
learner students must now demonstrate higher and stronger langiliage achieve the same

proficiency level scores as in prior years. In Delaware, 2017 ACCESS for ELLs 2.0 scores
demonstrate a 21% decrease in the number of I
of 5.0 or greater needed to exit the EL progedrthe time

WIDA has communicated memoto the SEAs of all 39 states in tbensortiumadvising them
that neither the scale scores nor the proficiency levels are comparable from 2016 to 2017. An
excerpt from that memo states:

ADo not use scor e c o mplé)rfar gravthsanaliysis ormigbtakes t  y e ar
decisionmaking. Rathergonsider this year (20167) a full reset and plan to resume analyses

in the future using 2017 scores as a new baseline for growth. Neither the scale scores nor the
proficiency | evels are comparable from 2016

Based upon the new standards set\BPA, which will significantly affect the trajectory and

the amount of time required for English learners to attain English proficiency, théelong

goals that DDOE has submitted are statistically appropriate. In order fetelongoals to be

establisied, trend data must be available for projections to be calculated for subsequent years.

The 2017 ACCESS for ELLs 2.0 assessment results will be the first year the rescaled data will

be available; therefore it is impossible to run valid modelsand pmjac f r om one year
However, an analysis of 2017 data based on the rescaled assessment is provided in the sections
below.

Delaware ACCESS Data Comparison between 1.0 (2015) and 2.0 (2017)

Since per WIDA the 2016 ACCESS for ELLs 2.0 scores wereaoparable to the previous
scores on ACCESS 1.0 (2011 to 2015) nor were they comparable to the new 2017 ACCESS
for ELLs 2.0 scores, DDOE analyzed the differences between the 2015 and 2017 score
distributions by performance level (see Table 2 bar graiwhelThere were increases in the
percentage of students that scored at performance levels 1, 2 and 3 from 2015 to 2017. The
percentage of students scoring at level 4 remained relatively unchanged. The most notable
change was a dramatic decrease in tlmaber of students scoring in levels 5/6 (26.5% in 2015

and 5.4% in 2017). In summary, significantly more students scored at lower performance
levels in 2017. Therefore, the Delaware data are consistent with the overall WIDA Consortium
results and refle@mbitious longterm goals.
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Table 2.
ELL ACCESS 202817 in %

40.00% T
35.00%
30.00%
26.9% 27.5%  26.9% 26.5%
25.00%
20.00% TTE%
15.00%
i 10.4%
10.00% 8.7%
5.4%
5.00% .

0.00%
10-19 20-29 3.0-39 4.0-49 5.0-6.0

m2015 (ACCESS 1.0)1 2017 (ACCESS 2.0)

Viewed another way, there was a significant shift in both the typical performance level
(median) and the variability around that performance level (interquartile range or IQR). The
graph in Table 3 below displays threedian performance level in 2015 and 2017 as well as the
IQR around the medians. The median for 2015 is on the low end of performance level 4 (4.1),
whereas the median for the 2015 is in the-rainlge of performance level 3 (3.5). Once again,
this illugtrates the dramatic shift in the performance distribution with the new ACCESS for
ELLs 2.0 toward lower performance. As described earlier, DDOE believes this shift in
performance will also reduce the percentage of students meeting their -stweémgironth
targets, thus making the loigrm goals highly ambitious.

Table 3.
ELP Performance Level Median
and Interquartile Range
5.0
48 1 4.9
4.6
4.4
E A D
> 4.2 S.Z
3 o ¢ 4.1
(5]
g 3.8
©
g 3.6 3.6 435
ug 3.4 :
[5)
o 3.2
o
—J1 3.0
L
2.8
—_—1]27
26
2.4
2.2
2.0
2015 (ACCESS 1.0) 2017 (ACCESS 2.0)
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Setting of Baseline and Longerm Goals

Since the original baseline and letegm goals were set using ACCESS 1.0 data, DDOE re
examined the baselines using the 2017 ACCESS 2a0matrder determine whether (1) the
baselines should be reset, and (2) the-mngn goals are ambitious. Based on the analysis,
the baseline was reset for percent meeting growth targets from 67.8% to 41.3% and the
baseline was reset for the index froin®% to 67.9%. The previously established loergn
goals were retained since they represent ambitious goals relative to the reset baselines.
DDOE still plans to revisit these initial baselines and {targn goals when two years of
ACCESS for ELLs 2.0 da are available to determine whether the goals are still ambitious
and achievable. DDOE will modify and republish the lbeign goals based on those data as

appropriate.
Table 4.
Baseline Long-Term Goal
Subgroup/Measure (Data and Year) (Data and Year)
ELsi Percent of Students |A 41.3% (2017) Statewide ELs will meet targets at:
Meeting Growth Target A 77.1% (2030)
ELsT Indexi Average A 67.9% (2017) Statewide ELs will meet targets at:
Percent of Growth Target A 98.0% (2030)
Attained
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Section 2:Consultation and Performance Management

2.1 Consultation.

Instructions Each SEA must engage in timely and meaningful consultation with stakeholders in

developing its consolidated State plan, consistent34tle.F.R.88 299.13 (b) and 299.15 (a). The

stakeholders must include the following individuals and entities and reflect the geographic diversity of the

State:

The Governor or appropriate officials from the

Members of the State legislature;

Members of the State board of education, if applicable;

LEAs, including LEAs in rural areas;

Representatives of Indian tribes located in the State;

Teachers, principals, other school leaders, paraprofessionals, specialized instructional support
personng and organizations representing such individuals;

Charter school leaders, if applicable;

Parents and families;

Communitybased organizations;

Civil rights organizations, including those representing students with disabilities, English
learners, and other historically underserved students;

Institutions of higher education (IHES);

Employers;

Representatives of private school students;

Early chldhood educators and leaders; and

The public.

= =4 -4 =9 =4 =4 =8 -8 -8 =9

=A =4 =4 -8 =9

Each SEA must meet the requirements in 34 C§2R0.21(b)(1)X3) to providenformationthat is:

1. Bein an understandable and uniform format;

2. Be, to the extent practicable, written in a language thatmtarean understand or, if it is not
practicable to provide written translations to a parent with limited English proficiency, be orally
translated for such parent; and

3. Be, upon request by a parent who is an individual with a disability as defined by ¢nieams
with Disabilities Act, 42 U.S.C. 12102, provided in an alternative format accessible to that
parent.

A. Public Notice. Provide evidence that the SEA met the public notice requiremertier34
C.F.R8299.13(b)r el ating to the SEAO6s processes and pr
its consolidated State plan.

In July2016, the DDOE began sharing stakeholder engagement and plan development
information publicly with education stakeholders including dissugierintendents, charter
school leadersGo v e r n o r 0 sandthe Btate Boardof Edfication.

On August 30, 201,6he DDOEn part ner ship with the Governor 0s
announceapportunities for stakeholdézedback to inform the@geplan. Opportunities for

stakeholders to provide feedback includethmunity onversations and online surveySee

press releaseere

The DDOE made an additional public announcement on September 7{t#20i6clucd the
ESSAwebpage on the DDOE webs(tatp://www.doe.k12.de.us/ES$Aanda DDOE emall
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addressESSAStatePlan@doe.k12.dée.tescollect questions and feedthacTheD D O EBESSA
website provide@ timeline for stakeholder engagement activities, plan developarent
implementation.See press releabere

On October 31, 2016he first draft of thetate plan was posted on the ESSA website for public
comment.On November 1, 2016 press release announced several opportunities for
stakeholders to share feedback and ideas for the stateSgarpress releakere

The second draft of theéate plan was posted time ESSA website for public comment on
January 9, 2017Public comment period was announced on January 10, Z4 press release
here

The final draft of thetate planwasposted on the ESSA website for public comment on February
28, 2017. Public comment periagsalsoannounced on February 28, 2017.

. Outreach and Input. For the components of the consolidated State plan including Challenging
Academic Assessments; Accountability, Support, and Improvement for Schools; Supporting
Excellent Educators; and Supporting All Students, describe heBEA:

i.  Conducted outreach end solicited input frornthe individuals and entities listed above
consistent with 34 C.F.R299.13(b)dur i ng t he design and devel
plans to implement the programs that the SEA has indicated it will include in its
consolidated Statglan; and following the completion @s initial consolidated State plan
by making the plan available for public comment for a period of not less than 30 days
prior to submitting the consolidated State ptarthe Depement for review and
approval.

Stakeholder Consultation & Plan
Development Timeline

Ongoing Stakeholder Consultation During Planning and Implementation

Internal Working Groups at DDOE

Stakeholder Consultation Meetings

Governor’s Advisory Committee

ESSA Discussion Groups

i Second Final State
First Draft
State Plan Draft State Plan

Plan Submission

December July  August October January
2015 2016 2016 2016 2016

TheDDOE considers education stakeholders to be a vital component inglaid
implementing thetate pan. The DDOE carried out stakeholder consultatromultiple
ways:
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Following the December 2015 reauthorization of ESEA, the DDOE created arainter
working group of more thanOsstaff memberso review and understand the transition
from ESEA Flexibility Waiverto ESSA. The group whichwascomprised of members
of all DDOE branches antkederal program manageraetregularly to review new
regulations ad guidance, incorporate stakeholder feedback into plan seauhs
provide recommendations to the state Secretary of Education.
The DDOE scheduled tina more than 25 existing stakeholder group meetings
throughout the stateith more than 80@articipants to provide aoverviewof ESSA,
share the statdan development timeline, and seek feedback on key questions
E Examples of stakeholder groups include the Delaware State Education Association
(DSEA), Delaware School Boards Associati®arent Bacher AssociatioPTA),
the Delaware 20 Council Delaware Head Start Associatiahstrict
superintendentgnd tarterschool kaders.
The DDOE held two roursbf Community Conversatiortiroughout the stateThe
focus ofthe firstround was to gadn feedback to inform thetate pan. Throughout the
state 10tonmmunity members participated in foconversations The secondaund
focused on collecting feedbach the first draft of thetate pan, specifically relating to
Targeted and ComprehensiBapport and ImprovemenParticipants included 68
community members in fiveonversationfeldthrougtoutthe state.
The DDOE heldwo Spanish_anguageCommunity Conversatioris Decembef016,
where almost 40 participants provided tHegdbaclkaboutstate plan supports for EL
students and families.
Through Executive Order 62, the Governor created an ESSA Advisory Comnfittise.
committee brought together a representative group of education leaders and advocates
who are required to be a part of t@nsultation process to provide feedback and make
recommendations for théase pan. Members of the Committee:
E Matthew Burrows (chair) Superintendent, Appoquinimink School District
E Teri Quinn Grayi President of the State Board of Education
E Dehorah Stevens Delaware State Education Association, Director of Instructional
Advocacy
Kendall Massett Executive Director, Delaware Charter School Network
Eileen DeGregosi President, Delaware English Language Learners Teachers and
Advocates; Educator andSE Coordinator for Smyrna School District
Tammy Crocé Executive Director, Delaware Association of School Administrators
Ronda Swenson President, Lake Forest School Board of Education
Tony Alleni Chair, Wilmington Elucation Improvement Commission
Maria Matosi Executive Director and CEO, Latin American Community Center
Madeleine Bayard Co-Chair, Early Childhood Council
Representative Kim Williams Vice-Chair, House Education Committee
Senator David Sokola Chair, Senate Education Committee
Leolga Wrighti Board Member, Indian River School District; Nanticoke Indian
Association
Kim Joycei Associate Vice President for Academic Affairs, Delaware Technical and
Community College

T mr
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E Rod Wardi President and CEO, Corporation Service Company

Patrick Gillihani Executive Director, Administrative and Development, Tech

Impact

E Stephanie DeWitt Elementary school educator; Special Education Coordinator,
Cape Henlopen School District

E LaShada Wooteri Educator at Shortlidge Elementary School, Red Clay
Consdidated School District

E Janine Clarki Paraprofessional, Red Clay Consolidated School District; Child

Advocate

Wendee Bull Educator at Georgetown Middle School, Indian River School District;

Groves Adult Education Instructor

Genesis JohnsdnParentepresentative from Wilmington

Nancy Laband& Parent representative from New Castle County

Catherine Hunt Parent representative from Kent County

Nelia Dolani Parent rpresentative from Sussex County

Alex Paoland Educator at Howard High School; 262617 Howard High School

Teacher of the Year

Susan Bunting Superintendent, Indian River School Distfiste c a me Del awar e o

Secretary of Education in January 2017

E Laurisa Schutf Executive Director, Teach for America; Board Member, Leading
Youth Through Emowerment

E Cheryl Careyi Counselor, Philip C. Showell Elementary, Indian River; 20056
Delaware Counselor of the Year

E Margie LopezWaitei Founder, Head of School, &mericas ASPIRA Academy,
duatlanguage school

E Atnre Alleynei Founder, TeenSHARP;gr e n 't representative, Bo
School & Nursery

The DDOE established twdiscussion groupgdchnical working groupgor extended

stakeholdeengagenent The first group focused discussions on technical topics related

to measures of schosliccess and public reportingihe second group focused

discussions on provisions for student and school suppBash groupvascomprised of

27 nominated membersepresenting various stakeholder groups across all counties in the

state The measures aichool support and reporting group met seven tianas the

student and school supports group met six times over the course of four months.

The DDOE established an ESState plan email accouta share information and

collect feedback.

Prior to draftingthe planstakeholder consultatisurveyswere made available on the

ESSA wésite, eacladdressg one of four topic areas of the pi&upport for All

Students, Supporting Excellent Educators, School Support and Improvement, and

Measures of School Sucseand Public ReportingA wide range of stakeholders

completed more than 400 surveys

Following the release of the first draft, thradditional surveys were made available on

the ESSA website to address the following topics: School Support and Imprdayemen

T
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Measures of School Scess and Public Reporting, Leiigrm Goalsand Measures of
Interim ProgressMore than 180 surveys were completed.

A Following the release of the second draft, an online survey was made available on the
ESSA website to collect fdback on areas of strength and weakness within the plan.
More than65 surveys were completed.

Took into account the input obtained through consultation and public comfirteat.
response must include both how the SEA addressed the concerns and issues raised
through consultation and public comment and any changes the SEA made as a result of
consultation and public comment for all components of the consolidated State plan.

TheDDOE is committed to providing opportunities for stakeholders to haveaaingful

voice in education policyStakeholder feedback was fundamental in the work done to

develop the strategies captured within this plas.shown in section 2 B.i, stakeh&ers

were engaged in a variety of ways to gather their jripubform the plan draftandto

ensure theifeedbackwvas incorporated into thoskafts.

Summaries of stakeholder feedbdam surveys, community conversations, discussion

groups, consultation meetindsSSAStatePlan@doe.k12.deamsaik, andthe€dGov er nor 6 s
Advisory Committee are posted on our webditép://www.doe.k12.de.us/Page/3019

References to stakeholder feedbackincludedthroughouthis plan

Some themes did emerge from the feellba&or example, the following sections reference
DDOE decisiongelated to student growth measures, which veaseed on stakeholder
feedback:
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