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Striving Readers Comprehensive Literacy Plan
STATE PROFILE
Bureau of Indian Education
Team Name
	Bureau of Indian Education (BIE) Literacy Team


Responsible Agency 

	Academic Achievement Programs


Team Membership 

	Membership Types and Numbers
A State that receives a Striving Readers Comprehensive Literacy formula grant establishes a Literacy Team comprised of individuals with expertise in literacy development and education for children birth to school entry; kindergarten through grade 5; grades 6 through 8; and grades 8 through 12.  Provide the name of the Comprehensive Literacy Team members for each age /grade category and type of expertise.


	Birth-school entry
	Debbie Lente-Jojola

	K-5th Grade
	Tim Nelson

	6th grade - 12th grade
	Bruce Frederick

	Managing/implementing literacy programs
	Chris Goldy

	Evaluation of literacy programs
	Vicki Yarnell

	Planning and implementing Response-to-Intervention
	Dr. Joel D. Longie

	Screening and performance measurement
	Laura Lowe

	Validated interventions and instruction for struggling readers, English learners and students with disabilities
	Dr. Gloria Yepa

	Professional development for principals, teachers and coaches
	Dr. Jennifer Byrne, and Associates

	Teacher preparation and State licensure/accreditation in literacy development and instruction
	

	Other members and/or experts required
	GayeLeia King, Verla LaPlante, Dr. Benjamin Atencio,  Laura Lowe,  Anthony Scheler,  Frederick Shunkamolah


Add more rows if needed.

Applicable Standards

	Birth – School Entry
	Kindergarten – 5th Grade
	6th Grade – 12th Grade

	Common Core State Standards (CCSS) for Kindergarten through grade 12
	CCSS for Kindergarten through grade 12
	CCSS for Kindergarten through grade 12


Add more rows if needed.

Team Activities 
	Proposed Implementation Plans

The following analysis reflects only priorities cited as program requirements in the Striving Readers Comprehensive Literacy Program State Formula Grant Application. Also include any additional priorities addressed as part of a broader plan. (Reference page numbers for each priority in your Plan)

	U.S. Department of Education Priorities
	Satisfied
	Details in the Literacy Plan

	Address the literacy needs and improve the learning outcomes of children from birth through Grade 12
	· 
	· Birth-5:  An emphasis on oral language that includes songs, rhyming, and language development, access to books and print materials—including opportunities to “write,” clear goals, and family/home involvement are essential

· Grades K-5:  A clear, sequential, research based literacy curriculum that incorporates the five essential elements of reading (phonemic awareness, phonics, fluency, comprehension, and vocabulary), writing, abundant opportunities for students to speak, listen, and collaborate, and exposure to complex text that requires critical thinking skills and rigor to read and analyze will prepare students to succeed in the academic world

· Grades 6-12:  A strong focus on literacy, including vocabulary and comprehension, writing, abundant opportunities for students to speak, listen, and collaborate across the entire curriculum and school day further develop students’ literacy skills. Exposure to complex text in all content areas that require critical thinking skills and rigor to read, analyze, and write that develops student’ abilities to be prepared for college and/or career

	Address the literary needs and  improve the learning outcomes  of disadvantaged students, such as students who are English Language Learners (ELL) and students with disabilities
	· 
	· Limited English Proficiency (LEP) students in Native schools often exhibit not only limited language in English, but they are also less than proficient in their Native languages.  Students in all BIE schools are required to take language and culture classes, in an effort to maintain this integral part of their tribe’s sovereignty and uniqueness.  While language and culture teachers are often not certified teachers, it’s important that the activities in these classes incorporate best practices for LEP.  Best practices include an emphasis on oral language development, visual images, and ongoing opportunities for discussion and writing

· Students with Disabilities (SPED) students with disabilities should receive core instruction, as well as interventions designed to address their particular needs as identified on their ILPs.  Research shows that quality first instruction, coupled with a MTSS (Multiple Tiered System of Support) can help lessen the number of students needing SPED services.  Scientifically based intervention programs that fit with students’ needs are ideal

	Include the use of clear content standards in the areas of pre-literacy, reading, and writing. Also use curriculum and instructional material that align with State standards
	· 
	· Because BIE schools are located in 23 different states, up until now there has not been consistency of expectations on standards throughout the schools. Also, because each tribe has sovereignty over its schools, curriculum issues have been complex.  With the adoption of the Common Core State Standards, it becomes much easier to utilize standards to develop curriculum across the many reservations where Native schools are located.  The CCSS will allow Native schools to align their efforts to deepen the understanding and implementation of common expectations for all Native children, not only for grades K-12, but also to help them be college/career ready

· In schools and communities where children thrive in literacy acquisition, there is always a clear curriculum that is implemented with accuracy.  An aligned curriculum means that instruction for reading, writing, speaking, and listening is thoughtfully designed and scaffold at developmentally appropriate levels to meet the learning needs of all children.  This requires vertical and horizontal alignment within and across grades.  It also requires access and support for children in the years before they arrive at school.   The Common Core State Standards for Kindergarten through grade 12 form the structure for this aligned curriculum

	Enable more data-based decision-making
	· 
	· The 3-Tier Model was very useful as a first step for ensuring instruction and use of materials based on benchmark and annual goals.  Expanding literacy instruction across age groups from birth to high school graduation and including a focus on LEP and SPED students requires an expanded model that is larger and more precise for planning instruction for all groups than what the 3-Tier Model provided in the past

· Multiple-Tiered Support Systems (MTSS) is a model for considering the learning needs of all levels and types of learners.  It is an approach to meeting the learning needs of all children based upon triangulated and continuously collected assessments, frequent data analysis, and decisions for tailoring instruction to meet the varying levels of needs of all children.  It is not limited to the three distinct tiers of the 3-Tier Model, because it allows schools to add tiers that are designed and calibrated to meet specifically varying levels of learning needs.  This section describes the expansion of differentiated instruction to include groups that previously have been underserved, with limited access to rigorous general education curriculum, namely Limited English Proficient (LEP) and Special Education (SPED) students.  MTSS is based upon research-based best practices to have been shown to help all children learn, have access to rigorous standards, receive intervention if needed, and receive enrichment progressively

	Provide evidence-based teacher preparation and professional development
	· 
	· Research indicates that adult learning that improves effective literacy instruction is focused, results-based, job-embedded, and monitored for implementation.  This section of the Literacy Plan describes facets of high quality professional development practices that result in high quality classroom instruction.  Effective Literacy Plans also describe what and how the adults involved will learn in order to deploy the Literacy Plan with the greatest impact on children’s learning.   Cultivating literacy and content knowledge and skill among adults ensures that communities continuously develop their own talent and self-determination with respect to children’s learning.

· Effective professional development addresses the core areas of teaching—content, curriculum, assessment and instruction. All teacher professional development plans should

· Address teacher and student needs via approaches that are appropriate for conditions in schools

· Be long-term, ongoing, sequenced, and cumulative, providing teacher’s opportunities to gain new knowledge and skills, reflect on changes in their teaching practice, and increase their abilities over time

· Focus on student learning outcomes in ways that enable teachers to use their new knowledge and skills

· Model learner-centered instruction so that teachers experience and reflect on the learning activities that they will lead

· Use formative and summative evaluation for program improvement

· Ideally, professional development should include a combination of activities in order to meet the varying needs of all staff members, including induction issues.  Whole staff, Professional Learning Communities, and targeted activities should exist at all schools.  The BIE should include bureau-wide leadership training, always working towards making the focus school and student based and relevant to individual school needs. 

	Use coherent assessment and screening systems that are aligned with State standards
	· 
	· A balanced assessment system that allows for informed data-based instructional decision making includes three components: 

· Diagnostic assessment:  Universal screening is used for initial grouping and placement of students.  Traditionally, universal assessments are administered at the beginning of the school year or when a child enrolls as a new student.  These assessments often also provide information for teachers as to specific intervention needs for students. Samples of diagnostic assessments are listed in the Appendices to this document.

· Formative assessment:  Classroom based assessments guide instructional decisions on a day-to-day basis and are also used to progress monitor.  These assessments can be informal, program-based, or commercial, such as DIBELS Next or AIMS web.  Optional formative assessments are listed in the Appendices to this document.

· Summative assessment:  Assessments also measure student outcomes over time.  State assessments, program unit tests, and end of year assessments are examples. Samples of summative assessments are listed in the Appendices to this document.

· Schools should create yearlong assessment plans that ensure a balance of the three types of assessments, and that timeliness and purpose for all assessments are clear.  They also provide schools the opportunity to evaluate their assessments to be certain that they are screening and progress monitoring in all essential areas of literacy, including the five dimensions of reading and writing.  Another component of a quality assessment system is the clear understanding of teachers and administrators in how to use the assessment data to guide instruction to make sound placement

	Implement targeted interventions
	· 
	· Develop an assessment plan that addresses all components of literacy using a variety of different types of assessments (screening, diagnostic, program, progress monitoring, benchmarking, summative). 

· Provide for continuous implementation to Common Core State Standards for all students. 

· LEP and SPED students should be accountable to the same rigorous learning standards of other children when provided appropriate accommodations and RtI services.

· Collect a variety of quantitative and qualitative data for reading and writing for all students including LEP & SPED.

· Use data analysis to revise teaching and learning on an ongoing basis

	Propose use of technology to address student learning challenges
	
	The Literacy Plan does not address the use of technology


	Action Plans 
(List major implementation activities; include page numbers where activities are referenced in Comprehensive Literacy Plan)

	· BIE will develop a rigorous, highly competitive grant application process following procedures that were developed under the Reading First Program. The BIE will utilize the following percentages to fund projects: 26% of the funds to projects serving 0 to 5 year olds, 26% for kindergarten to fifth grade students, and 26% for sixth to twelfth grade students. The application will outline provide definitions of terms, and will require strict adherence to the elements of the literacy framework. 

· Face-to-face training will be provided to schools over a period of several months to ensure the successfully funded applicants will have the capacity to implement a strong comprehensive literacy program.

· Readers of the application will be trained to understand the evaluation criteria established for the application review. 

· The grant application will provide the requirements as outlined in the SEA application.

·  (iii) The BIE will utilize contract services that will support SRCL sub grantees.  The services are currently contained in the BIE Family and Child Education (FACE) Early Childhood program.  The BIE currently funds 46 FACE sites that provide center based and home based services to Indian families.  Home based services include prenatal services to support healthy life styles and to create home environments that are conducive to learning. The center based component of the program provides services for children three to five that includes dialogic reading, vocabulary development, addresses the needs of English language learners, and reinforces a framework of support to increase parental skills in the areas furthering their education, improving their skills and knowledge as parental providers and support and reinforcing the parents confidence in this role as the parents first teacher.   The BIE currently has contracts with Parents as Teachers National Center (PAT) and Research Training and Associates (RTA) that provide services to Indian Children Birth to Kindergarten to prepare them to be on grade level when entering the first grade.  In addition RTA also serves as the external evaluator for the FACE programs to ensure relevant, high quality services to support learning in Early Childhood populations. The BIE will also establish partnerships with local early childhood programs that have implemented developmental, vocabulary, word object association, and other programs that address the skill sets of decoding, phonemic awareness, phonics, fluency, comprehension, and writing in early childhood Indian Populations


Add more rows if needed.
	Leadership and Sustainability 
(Activities leadership teams undertake to develop and sustain implementation of their SRCL Comprehensive Literacy Plans. Examples include collaborative partnerships, communication strategies for sharing information with partners, and shared tasks among the leaders.)

	· The BIE will work collaboratively with other agencies, professionals, Tribal professionals and community based organizations to implement and sustain sub grantee programs.  Partnerships, respect for varied and differing perspectives, and contributions that can be provided from a diversity of agencies, organizations, and community based organizations will be encouraged in the application and implementation of sub grants


Add more rows if needed.
State Comprehensive Literacy Plan Website 

	SRCLP@BIE.Edu
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