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INTRODUCTION

The Lost Hills Union Elementary School District (LHUESD), Semitropic Elementary School
District (SESD), and Maple Elementary School District (MESD) in rural, Kern County, CA, are
proposing a full-service community school model, West Kern Consortium (WKC), to begin in the
2018-19 school year. In four preK-8 schools, five community-school pipelines will be improved or
established: (1) high-quality early childhood education programs; (2) high-quality school and
out-of-school time programs and strategies; (3) support for a child’s transition to elementary school,
from elementary school to middle school, from middle school to high school, and from high school
into and through postsecondary education and into the workforce, and including any comprehensive
readiness assessment determined necessary; (4) family and community engagement and supports,
which may include engaging or supporting families at school or at home; and (5) social, health,
nutrition, and mental health services and supports. Program governance will be modeled after
Harvard’s By All Means initiative and activities will be organized using a multi-tiered system of
support (MTSS). This narrative communicates the grant requirements, including: (1) responses to
priority point questions; (2) a comprehensive description of the program plan including needs,
services, and performance measures; (3) a section on sustainability; and (4) a section dedicated to
the project’s evaluation. The program plan will be structured by articulating each of the five pipelines

selected to address the needs of students, families, and the community.

ABSOLUTE PRIORITY

Absolute Priority—Eligible entities that will serve a minimum of two or more full-service
community schools eligible for a schoolwide program as part of a community- or

district-wide strategy.
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Four full-service community schools will be served within three local education agencies (LEAS).
In each school, more than 40% of students enrolled are from low-income families, as determined by
free/reduced price meal eligibility. The school with the most students enrolled (Lost Hills Elementary)
currently participates in the federal Community Eligibility Program (CEP), designating it as a
high-poverty school. Through the CEP, 100% of Lost Hills Elementary’s students receive free meals.

Below is a table outlining the free/reduced meal rates for each of the schools.

Table 1. Member Agencies of the West Kern Consortium and Relevant Data ‘

A.M. Thomas | Lost Hills Maple Semitropic WKC
Middle School | Elementary School | School School Average
Free/reduced 79% 100%' 58% 89% 83%
price meal rate
COMPETITIVE PREFERENCE PRIORITIES I

Competitive Preference Priority 1—Rural Districts-Small and Rural or Rural and Low-Income
Under the most recent eligibility list (fiscal year 2018), LHUESD, MESD, and SESD (each of the
districts in the WKC) are currently eligible under the Small Rural School Achievement (SRSA)
program and the Rural Low-income Schools (RLIS) program.
Competitive Preference Priority 2—Broadly Representative Consortiums
The WKC has a broad representation across public, non-profit, and private entities through the
creation of the West Kern Children’s Cabinet (WKCC) -- a strategic network commissioned to
improve efficiency and effectiveness of the community-school program. WKCC consists of three
neighboring school districts or LEAs. This is further strengthened by the county government
(including the Departments of Human Services, Public Health Services, and Behavioral Health and

Recovery Services) and Kern County Superintendent of Schools (through school-community

' 100% via federal Community Eligibility Program (CEP)
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partnerships, curriculum-and-instruction oriented professional development, and behavioral
supports). Boys and Girls Club of Kern County (expanded learning programs) and Omni Family
Health (health referral agency) will also work in close partnership. Figueroa Consulting, a private and
local consulting firm with a proven track record facilitating continuous improvement and community
impact models, will be a close and critical ally. Most importantly, an advisory group of parents and
community members will be part of this work. These organizations and individuals are invested in
securing and organizing academic and physical/mental health services.

Furthermore, the WKCC has formed an innovative partnership with Harvard University’s
Education Redesign Lab (Lab), focused on: (1) student-centered, customized learning; (2) integrated
health and social services; and (3) equal access to expanded learning opportunities. The Lab is
connected to a number of communities throughout the country engaging in similar work. Lastly,
community partners with a reach in this area would be regularly invited to become formal members
of the WKCC.

Competitive Preference Priority 3—History of Effectiveness

The three participating Kern County districts that make up the WKC are connected to a network
of 10 other districts known as the Westside Smalls (WS). This grassroots network developed about
five years ago when leaders from each of the LEAs discovered much of the work they were doing in
isolation could be done in partnership. For example, the districts run a large back-to-school training
institute to kickoff each school year. They also share staff to ease cost burdens; school
psychologists may be officially employed by one district, but a percentage of their contracts are
purchased by other districts. These collaborative efforts are coordinated via monthly administrator
meetings with designated subcommittees to work on projects. Staff at all levels of WS LEAs
anecdotally share how the collaborative helps in many aspects of the work -- from thought

partnership to shared work plans and resources.
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The WS partnership has led to results. Comparing state-standardized test scores in English
Language Arts (ELA) from 2016 to 2017 (for districts with 150+ test takers), WS districts’ average
proficiency grew at more than double the rate of non-WS rural districts in Kern County (1.869 growth
rate for 10 WS school districts compared to .9094 for 15 non-WS rural school districts). Using the
same data for Mathematics, WS districts had an average proficiency growth rate of 1.29 while their
non-WS, rural counterparts had negative growth at -0.225. Although this is promising data, the WKC
is committed to even stronger math and ELA gains.

In this spirit, the LHUESD partnered with Dr. Michael Figueroa of Figueroa Consulting, a new
and local school improvement firm. Dr. Figueroa focused his efforts on developing the leaders in the
system to work on a few priorities, one of which was literacy. Using a continuous improvement
framework, LHUESD doubled its ELA proficiency growth rate from the previous year. More
specifically, in 2016-17 (prior to Dr. Figueroa’s involvement), the percent of students who met or
exceeded standards on the Smart Balanced assessment of English Language Arts/Literacy rose
from 14% to 18%, a gain of 4%.? Based on preliminary figures, student performance on the same
measure rose another 8 percentage points in 2017-18 (with Dr. Figueroa’s support). With a current
26% proficiency rate in ELA, the district has caught up to or surpassed proficiency rates of similar
districts. District leaders have good reason to believe even more ELA gains will be realized next
year; a large number of students improved but did not meet proficiency, suggesting that growth in
performance will continue. Given its commitment to a plan to improve literacy and demonstrated

results in just two years, both hallmarks of effective school turnaround,®* the WKC has a clear and

2 California Department of Education (CAASPP), “Smarter Balanced Assessment Test Results for:District:
Lost Hills Union Elementary,” retrieved from:
https://caaspp.cde.ca.gov/sb2017/ViewReport?ps=true&IstTestYear=2017&IstTestType=B&lstGroup=0&IstCou
nty=15&IstDistrict=63594-000&IstSchool=0000000&IstGrade=4&IstCntyNam=County%3a+Kern&lstDistNam=
District%3a+Lost+Hills+Union+Elementary

3 Kutash, Jeff, Eva Nico, Emily Gorin, Samira Rahmatullah, and Kate Tallant. "The school turnaround field
guide." Social Impact Advisors. Retrieved November 16 (2010): 2010. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/Documents/The-School-Turnaround-Field-Guide.pdf
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real model for increasing student performance and proficiency. Next year, all three districts will work
with Figueroa Consulting in adapting and implementing that model to improve math outcomes.
Furthermore, each of the partner LEAs have initiated the multi-tiered system of supports (MTSS)
framework to better understand and then implement their services in a coordinated way. The districts
are committed to blending academic, behavioral, and social-emotional supports into one integrated
system. Although currently in the beginning stages of implementing MTSS, multi-stakeholder teams
from each district have completed a system assessment and have begun to map their services
based on student needs. This has helped to organize each system and illuminated both strengths
and challenges within particular areas. For example, each district has a named process for
identifying students needing Tier Il ELA and math interventions and a mechanism by which to
provide those supports. However, all three districts have discovered that Tier Il behavioral supports
are scarce or, even worse, non-existent. As such, students often receive punitive consequences
(e.g., discipline referrals and detentions) instead of focused behavioral support (such as counseling,
mentorship, and referrals to health agencies).
Competitive Preference Priority 4—Evidence-Based Activities, Strategies, or Interventions
For this project, CWK is only selecting activities, strategies, or interventions that meet the
“promising evidence” threshold established by the What Works Clearinghouse (WWC). In the
narrative, there is a designated section for each of the pipelines with a Performance Measure
Summary table. Within the table, there is a column describing the level of evidence that
substantiated “promising evidence” for each of the selected activities that provides a direct service to

students and families.

4 Lane, B., Unger, C., & Stein, L. (2016). 2016 Massachusetts Turnaround Practices Field Guide: A
Research-Based Guide Designed to Support District and School Leaders Engaged in School Turnaround
Efforts. Prepared for the Massachusetts Department of Elementary and Secondary Education.
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APPLICATION REQUIREMENTS I

1. A description of the eligible entity.

Opening its doors in 1912, the LHUESD serves preK-8 students and families in and around the
rural Lost Hills community. The organization consists of a district office, two schools (on the same
campus), and a family resource center. A Chief Administrative Officer leads the district and handles
the bulk of the fiscal and facilities work. The Assistant Superintendent is responsible for all the
certificated staff and manages categorical programs, grants, the family resource center, and general
district initiatives. The two schools are supervised by one principal who is supported by an academic
coach and two office staff. There are 31 teachers and 27 classified staff. In total, the district has
about $7.5M in annual revenue, including about $1.5M in restricted funds.

In December 2016, a district team participated in a Harvard pilot study around continuous
improvement from a system'’s level. This experience was a major undertaking that re-energized the
team to examine their system, reshape their identity, and strive towards excellence. Inspired, the
district, in collaboration with a large set of community stakeholders, revamped its mission and vision

statements to reflect a commitment to continuous improvement.

Table 2. Mission and Vision Statements ‘

Mission Statement Vision Statement

At Lost Hills Union School District, we are fully
committed to ensuring that students become
self-motivated, critical thinkers, and productive
members of society, through high expectations in
collaboration with parents and community members.

Lost Hills Union School District creates highly
successful schools where students achieve
academic excellence in a safe, supportive
environment.

This revamping process has catapulted the district and school teams into building more

collective efficacy and holding each other more responsible for student outcomes. In fact, the district
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would not be applying for this very grant had it not gone through this rebirth. Now, the district is
working closely with improvement experts to better organize its system and use data to drive adult
behaviors. Furthermore, the leadership team has assumed responsibility for a history of limited
success and is receiving coaching to move in a different direction. This has led to incredible gains in
ELA proficiency levels, along with a new sense of efficacy; to illustrate, the leadership team for the
district (consisting of teacher leads, coaches, and administrators) was scheduled to begin math work
in Fall 2018, but, because the district grew so much in ELA, the team wanted to start the process
right away. As such, staff started doing an intensive problem analysis for math in May 2018. Through
the Westside Smalls network, the district is also influencing nearby districts (two of which are part of
this consortium) to engage in similar improvement efforts.

2. A memorandum of understanding among all partner entities in the eligible entity that will
assist the eligible entity to coordinate and provide pipeline services and that describes the
roles the partner entities will assume.

Attachment 1 is an MOU that details the partnership amongst participating organizations. The
MOU is not currently signed, because the agencies need to pass the legal agreement through their
legal counsels and governing boards. Most partner organizations require 30 business days just to
make it through legal. And, if any modifications need to be made by any one partner, a revised
version needs to be submitted to all partners for another review. While this MOU makes its way
through the various legal channels, LHUESD has acquired letters of commitment (Attachment 2)
from all partner organizations.

3. A description of the capacity of the eligible entity to coordinate and provide
pipeline services at two or more full-service community schools.

Because LHUESD is the largest of the three rural districts and has built capacity to engage in

continuous improvement work, the WKC leaders strategically selected it to serve as the lead. The
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district has a proven record of success coordinating and implementing large initiatives. The Assistant
Superintendent, Fidelina Saso, will serve as the project director. She currently manages all
academic and programmatic services including federal, state, and local grants and programs. The
Chief Administrative Officer, Harrison Favereaux, will support on the operations side of the
endeavor. He is a highly-skilled CPA who directly manages a number of workflows including fiscal,
maintenance and operations, and human resources. When the district staff need support in
coherence, improvement, and/or organizing systems and structures, they enlist the services of Dr.
Figueroa. He is a systems expert, having facilitated improvement efforts in urban and rural school
districts from New York City to rural Kern County. A native of Kern County, he understands the local
context.

Rural districts are used to being creative, collaborative and resourceful. WKC will leverage
resources, expertise and funding to maximize outcomes from all three districts. The MESD and
SESD superintendents will work closely with the project director to maximize outcomes and improve
efficiency. Both have a track record of running successful schools and programs. In fact, Dr. Julie
Boesch (MESD) was previously a regional lead for expanded learning programs in California,
making her responsible for supporting and coaching over 47 LEAs. Her skillset will be a tremendous
asset as WKC looks to implement high-quality expanded learning programs. Before SESD,
Superintendent Bethany Ferguson served as a principal in a district regularly awarded for its positive
behavioral intervention and support (PBIS) efforts. Her skillset will be valuable as the WKC analyzes
Tier Il supports for students, especially related to behavior and socio-emotional needs.

Staff and services will be employed by or contracted through the LHUESD. The district is
accustomed to sharing resources in this manner. In fact, the school psychologist is currently shared
by three districts. The work will be governed by a cross-organizational group of leaders (CCWK),

along with an advisory committee of parents and community members. The project director will be
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responsible for oversight of all program elements. The Community School Coordinators at each of
the school sites will work in collaboration with the project director and report directly to their school
principal. They will serve as the point people for the grant and will ensure that students and families
are getting the services they deserve. Some staff funded through the grant will be housed at each
site (e.g., AmeriCorps Mentors), while others will be rotating sites (such as a Math Coach and
School Social Worker).

4. A comprehensive plan that includes descriptions of the following:

(a) The student, family, and school community to be served, including demographic
information.

The Lost Hills Union Elementary School District (LHUESD) is located in an extremely
isolated and rural area, about 47 miles northwest of Bakersfield, CA. According to the California
Department of Education (CDE):®

e The district serves 567 students in grades TK-8 in one elementary and one middle
school
e 42% of students are identified as Migrant
e 81% of students are identified as English Learners
e 93% of students qualify for free/reduced price meals, although 100% of students at the
elementary site receive free meals through the Community Eligibility Provision (CEP)
This unincorporated area regularly serves as a rest-stop for people traveling between Los Angeles
and the San Francisco bay area. The majority of the population is employed by the local farm and
oil industries. During summer months, many work outdoors in temperatures that average from 94 to

100 degrees Fahrenheit.

5 California Department of Education, “2017-18 Enrollment by Ethnicity and Grade: Lost Hills Union
Elementary District Report,” retrieved from:
https://dq.cde.ca.gov/dataquest/dqcensus/EnrEthGrd.aspx?cds=1563594&agglevel=District&year=2017-18

10
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Maple Elementary School District (MESD) is a single-school district. The school sits in the
middle of almond orchards between the two farming communities of Shafter and Wasco, CA, about
23 miles northwest of Bakersfield, CA. MESD serves approximately 292 TK-8 students, 15% of
whom are English Learners.°® Fifty-eight percent of students are eligible for free/reduced price meals.
" The three significant subgroups found in the district are: White (not of Hispanic origin); Hispanic or
Latino; and socioeconomically disadvantaged. There are no stores or resources around MESD. The
school district is the only resource for many families in this small, isolated farming community.

The Semitropic Elementary School District (SESD) is a single-school, K-8 district located in a
rural, unincorporated, agricultural and oil-producing community (named after the Semitropic Qil
Field) 38 miles northwest of Bakersfield, CA. SESD serves 226 students, 67% of whom are English
Learners; slightly under 90% of students are eligible for free/reduced priced meals.? There are no
stores or resources in Semitropic, as the community is on the fringe of the rural town of Wasco, CA.
The school district truly is the only resource for many families in this small isolated farming and oil
community.

When thinking about this region, it is important to reiterate that, in many instances, the school is
the only community resource available. In two communities, there are no stores, parks, health
clinics, or libraries. Public transportation is extremely limited. Most community members travel 25-50
miles to Bakersfield to purchase items, see a doctor, or run errands. There are no youth-serving

organizations in the community. This limited access to resources results in WKC school districts

6 California Department of Education, “2017-18 Enrollment by Ethnicity and Grade: Maple Elementary
District Report,” retrieved from:
https://dq.cde.ca.gov/dataquest/dqcensus/EnrEthGrd.aspx?cds=1563610&agglevel=district&year=2017-18&ro
=y

7 Ibid.

8 California Department of Education, “2017-18 Enrollment by Ethnicity and Grade: Semitropic Elementary
District Report,” retrieved from:
https://dq.cde.ca.gov/dataquest/dqcensus/EnrEthGrd.aspx?cds=1563768&agglevel=district&year=2017-18&ro
=y
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being heavily involved in the coordination and delivery of services found and proposed in this grant
application.

Below is a table that summarizes the demographics of the three school districts. In total, the
majority of the students are Hispanic or Latino, receive free/reduced price meals, and are English
Learners. Most English Learners speak Spanish at home, and a handful of households speak
indigenous languages. Per federal eligibility rules, more than a quarter of students are identified as

Migrant. Families move to and through the area to pick and pack a variety crops.

Table 3. Student Demographics®

Demographic LHUESD MESD SESD Totals
Categories

Number of students 567 292 226 1,085
Free/reduced-price 93%1° 58% 89% 83%
meals

English Learners 81% 15% 67% 60%
Migrant 42% 1% 18% 26%
Students with Disabilities | 6% 7% 8% 7%
White 1% 32% 3% 10%
Hispanic or Latino 98% 68% 94% 89%

Although the demographic data would suggest to some that students will be consistently
challenged and eventually fall behind expectations, the WKC, possessing a growth mindset, does
not see demography as destiny. The students and families in this community are resilient and bound
by a shared history of migrant farm working. They value their community, love and protect family and

friends, and consistently participate in a variety of cultural and religious traditions. They often support

® Data gathered from Fall 2017 California School Dashboard (most recent) & California Department of
Education’s DataQuest 2016-17 (Migrant & Race Data)

19| ost Hills Elementary free/reduced-price meals calculated at 100% via federal Community Eligibility
Program (CEP)
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each other, both emotionally and financially, in times of hardship. They aspire for better, work hard,

and have a tremendous sense of pride and accomplishment. These community attributes are

fundamental to why the assistant superintendent (project director) and principal of the two Lost Hills

schools returned to serve in their home district and neighborhood. The district leadership and staff

more than just serve the community. They are, in fact, members of the community.

With this in mind, Table 4 below describes the makeup of this community, comparing community

data of Lost Hills, Kern County, and California. It is easy to see that Kern County has challenging

demographic problems, and Lost Hills data is even worse. For example, per capita income in Lost

Hills is nearly 3.25 times below the California average. Education, renter, and home language rates

are not much better.

Table 4. Community Demographics’!

Demographic Lost Hills Kern County, California | California
Categories

Population Density 2,126 865,736 39,144,818
Households 449 259,700 12,717,801
Housing Units 511 289,529 13,845,790
Per Capita Income $9,618 $20,644 $30,318
Median Household $30,583 $49,026 $72,952
Income

25+ HS Graduate, Some | 38% 68% 70%
college, Associate’s, or

Bachelor’s

Population Syrs+ 92% 44% 44%
speaking non-English at

home

Single-parent 21% 25% 20%
households

Household owner 31% 57% 54%
occupied

" American Community Survey 2011-15
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Household renter 69% 43% 46%
occupied

Local economy. This region feeds the nation with pistachios, almonds, and oranges; ironically, it
is also one of the largest food deserts in California. In fact, fresh fruits and vegetables that land in
local food banks (~50 miles away) often run routes to Los Angeles and San Francisco before
returning to this region. The majority of the nation’s roses are grown in this area. And, the Lost Hills
Oil Field has the sixth largest reserve in California with the equivalent of over 100 million barrels."
Accordingly, many of the local residents are farm and field workers.

(b) A needs assessment that identifies the academic, physical, nonacademic, health,
mental health, and other needs of students, families, and community residents.

Below is a table that describes important indicators related to student academic, physical,
nonacademic, health, and mental health needs. Under California’s accountability system, markers of
very low, low, medium, high, and very high are identified under certain measures for districts. Where
available, the “status” ranking is labeled, in parenthesis, to the right of the percentage. Most
strikingly, the average ELA and math assessment proficiency rates are much lower than Kern
County and California averages. More specifically, 22% of students in the WKC were proficient in
ELA compared to 40% in Kern and 49% for the state. The numbers are not much better for

mathematics, with a 15 % proficiency rate for the WKC and 27% and 38%, respectively, for Kern and

the state.
Table 5. 2017 Student Indicators for WKC™
Student Indicator LHUESD MESD SESD WKC Total
Number of students 567 292 226 1,085
Suspension Rate 3.7% (high) 0.0% (very low) 1.7% (medium) 2.3%

12 California Department of Conservation, Oil and Gas Statistics, Annual Report, December 31, 2006, p. 2
3 Fall 2017 California School Dashboard Data & 2017 DataQuest Data (CA Physical Fitness)
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Chronic Absenteeism 10.4% 1.7% 7.9% 7.6%

English Learner Progress 65.9% (low ) 33.3% (very low) [ 63.2% (low)
(Grades 1-8)

English Language Arts State 18% (very low) | 29.67% (low) 20.25% (low) 22% (142/657)
Assessment Proficiency Rate
(Grades 3-8)

Mathematics State Assessment | 10% (very low) 29.67% (low) 10.76% (very low) | 15% (102/662)
Proficiency Rate (Grade 3-8)

CA Physical Fitness - Aerobic 76% 75% 54% 68%
Capacity Healthy Fit Zone
(Grades 5 & 7)

CA Physical Fitness - Body 53% 65% 41% 53%
Composition Healthy Fit Zone
(Grades 5 & 7)

As a consortium, mathematics proficiency is the only area with two “very low” identifications.
These proficiency rankings are predicted to be even lower when the 2018 data are released.
Moreover, LHUESD is the only school district in Kern County (1 of 47) that falls into
improvement-watch status for three subgroup populations: All Students; English Learners; and
Socioeconomically Disadvantaged. As a consequence, the county office of education and state are
monitoring the district’s progress closely

Furthermore, the Opportunity Index is a national measure that combines economic, education,
community, and health scores to form a wholistic opportunity measure. For 2017, Kern County, CA,
received a 40.7 out of a possible 100, a D+ on a relative scale (for comparison, nearby San Luis
Obispo County, with a score of 58.4, earned a B)." Particularly alarming is that, when Kern County’s
scores are compared with similar counties across the United States,'® there are pervasive gaps. The

largest gaps are found in Health (based on markers of developmental risk, health outcomes,

* Opportunity Index data, retrieved from: https://opportunityindex.org/

'® Counties have been grouped into "clusters" based on their economic, education, community, and health
characteristics from the Opportunity Index. This approach allows for comparison of a county against its peers
across the country.
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access to care, personal ills, and social trends in mental health) at 16.9 and Education
(children in preschool, on-time high school graduation rate, and post-secondary education

rate) at 15.9. In other words, Kern County has fairly dismal quality-of-life outcomes.

Table 6. Opportunity Index Scores

Opportunity Economic Education Community Health
Kern County 40.7 36.4 421 34.9 49.2
Cluster'® 424 49.9 58 46.1 66.1
Cluster/Kern 1.7 13.5 15.9 11.2 16.9
gap
California 55 49.9 58 46.1 66.1
National 524 52.9 54.4 46.8 55.5

Addressing symptoms is not a wise use of resources. Although the above data highlight some of
the needs in the schools and community, outcomes are merely symptomatic of larger problems
found across the system, not just in education. District leaders have been careful not to fall into
“solutionitis traps” or dedicate resources to seemingly (but not actually) important issues. These
traps often call for temporary fixes for more systemic problems (Preuss, 2003 & Bryk et al. 2015).
Therefore, problem solvers must identify and utilize symptoms as data to dive deeper into specific
causes and wisely allocate the appropriate resources. A root-cause-analysis strategy helps problem
solvers to do just that.

Math instruction. With root-cause analysis in mind, in May 2018, LHUESD began a deep
consideration of its math programs using Harvard’s “Data Wise” framework. This eight-step process
helps practitioners make use of data by engaging in a rigorous problem analysis. In this particular
case, the team decided to focus on math, which led them to look at some of the state testing data

results described in the preceding tables. This analysis generated a priority question, “How do

16 See the explanation in the footnote above.
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students determine what computations to use when solving a problem?” To answer this question,

the teachers collected a variety of student work samples, everything from unit tests to homework

assignments. After establishing protocols to look at this information, the team developed a

learner-centered problem, “Students are struggling to correctly apply addition, subtraction,

multiplication, and division to solve problems.” This led to classroom observations, using the

learner-centered problem as a lens. The team employed a number of protocols and landed on the

following problem of practice, “As educators, we are not using effective structures that give students

opportunities to experience and understand the underlying concepts behind addition, subtraction,

multiplication, and division.” This problem of practice flips the accountability from the students (15%

of whom are proficient in math) onto the adults in the system. In the pipeline section, the solution

and plan for this problem analysis will be further explained. Below is a table outlining Steps 3-5 of

the Data Wise process.

Table 7. Data Wise Improvement Process (Steps 3-5) ‘

Focus area:

o Relates to instruction.

o Narrows scope of inquiry while remaining broad
enough to be relevant to many/most staff members.

Leadership team chose this focus area:

Math

Priority question:

o Arises from a collaborative process.

o Helps us know what student data to dig into next.
o Relates to learning.

o Is within our control.

o Is genuinely intriguing to staff.

Broad faculty group identified this priority question:

How do students determine what computations to
use when solving a problem?

Learner-centered problem:

o Is directly related to priority question.
o Is based on multiple data sources.

o Is about students’ learning.

o Is within our control.

o Is a statement, not a question.

o Is specific and small.

Teacher team agreed on this learner-centered
problem:

Students are struggling to correctly apply addition,
subtraction, multiplication, and division to solve
problems.

Problem of practice:

o Is directly related to the learner-centered problem.
